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A NOVEL APPROACH TO TEACHING THE IPA CHART
AND PHONEMIC TRANSCRIPTION: INSIGHTS AND
IMPLICATIONS

This paper aims at comparing two different approaches to teaching the
fundamentals of broad phonemic transcription - the old-fashioned, teacher-cen-
tred method involving repetition and drill exercises, and a more recent, rela-
tively under-researched, learner-oriented method proposed by Adrian Underhill
(2005). The idea behind the latter is to make pronunciation, hence the IPA sym-
bols, empirical and physical, i.e. visible or, better yet, touchable. To determine
whether the aforementioned teaching approaches are dissimilar in terms of ef-
fectiveness, we conducted an empirical study with two groups of Serbian EFL
learners. One group was subjected to traditional teaching practices whereas the
other was exposed to Underhill’s phonemic training program. Furthermore, we
distributed a questionnaire to both groups of participants to gain an insight into
the learners’ attitudes toward the applied methods. The data indicate that the
Underhill method has contributed to improved results with regard to learning
success and memory enhancement. Taking into consideration the universal ap-
plication of the IPA symbols, the paper underscores the relevance of this inno-
vative method for teaching phonemic transcription, not only of English, but any
other world language.

Key words: phonemic transcription, IPA, teaching methods, Adrian Un-
derhill, EFL

0. Introduction

The interlanguage phonology research abounds in papers debating
whether emphasis should be placed on segmental or suprasegmental as-
pects in pronunciation teaching (DERWING & MUNRO 1997), and
whether achieving native-like pronunciation is possible (KANG et al.
2010, MOYER 2004), or even necessary (BURNS & CLAIRE 2003).

* danicajerotijevic@gmail.com
** This paper was supported by project grant 178014 from the Ministry of Education,
Science and Technological Development of the Republic of Serbia.
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Research directed at phonemic transcription teaching is, on the other
hand, rather scarce. Moreover, even though there is an extensive body
of research dealing with second language phonology acquisition, the
studies that relate the findings of these investigations to the actual class-
room instruction are limited in the sense that they lack practical appli-
cation of theoretical conclusions (LEVIS 1999).

Beginning in the late 1960s and continuing through the 1970s and
1980s, an increased interest in communicative aspects of second lan-
guage acquisition (SLA) made the notion of intelligibility prevail over
general pronunciation accuracy. However, a growing number of studies
proved, over the years, the importance of the development of pronunci-
ation skills given that their lack might result in self-confidence issues, in-
teraction breakdowns, professional discrimination and stereotyping
(MORLEY 1991). Hence, scholars suggested that teachers should be-
come effective coaches of pronunciation, incorporating all the neces-
sary audio-visual materials in order to make the learners’ pronunciation
understandable (FRASER 2000). With the predominance of commu-
nicative approaches in EFL classrooms around the world, pronunciation
practice started to be viewed as an activity separate from the wholesome
language instruction (HINKEL 2006). At the same time, certain studies
demonstrated that students benefited more from explicit pronunciation
instruction and practice (LORD 2005). Even so, the widespread com-
municative orientation often diverges from the notion of explicit teach-
ing practices which has led to pronunciation being designated as an
‘orphan’ of SLA research and practice (GILBERT 2010). And when it
comes to effective instructional practices, the most frequently used ‘min-
imal pair’ drills have repeatedly been called into question, even scorned
upon and dismissed as exercises which present meaningless language
practice (cf. BROWN 1995).

The factor that further promotes confusion regarding the choice
of the proper pronunciation teaching approach is the spread of English
as a lingua franca. Given that non-native speakers of English have out-
numbered native speakers to once unimaginable proportions (cf. CRYS-
TAL 1997), an ongoing controversy remains among teachers and
scholars alike as to which variety of English should be taught in the ESL
and EFL classrooms.

All the queries that have emerged can probably be linked to di-
vergent views on pronunciation instruction prompted by various schools
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of language teaching which came into fashion over the course of time.
Teaching approaches based on behaviourist theories, for instance, in-
cluding the Audiolingual Method, focused on achieving native-like pro-
nunciation. Accordingly, pronunciation instruction stressed repetitive
practice, including both perception and production tasks (RUSSELL
2009). The Natural Approach, inspired by Stephen Krashen’s celebrated
hypotheses, was based on entirely different postulates, particularly the
ones related to the possibility of achieving native-like articulation of tar-
get segmentals and suprasegmentals (TERRELL 1977). It underscored
communicative competence, rendering error correction minimal because
it was regarded as detrimental to successful SLA. Consequently, gram-
matical and pronunciation problems were, for the most part, overlooked
in everyday teaching practices. The notion of pronunciation being the
most demanding aspect of L2 proficiency to be enhanced and perfected
took root and exerted influence well into the era of Communicative Lan-
guage Teaching, with intelligibility seen as the primary goal of SLA,
accuracy disregarded and explicit pronunciation instruction marginal-
ized. The tide began to turn, though, when numerous studies revealed
that pronunciation constitutes an integral part of target language profi-
ciency (O’BRIEN 2004, SEFEROGLU 2005, WALKER 2010).

1. Phonemic transcription and its role in the EFL classroom

The International Phonetic Association, founded in Paris in 1886
(originally called The Phonetic Teachers’ Association), supported the
creation of the International Phonetic Alphabet (i.e. IPA) - a carefully
designed set of symbols that represent the sounds of human languages
(KEMP 1994). The IPA was based on Henry Sweet’s Romic alphabet
which in turn was derived from Isaac Pitman and Alexander John Ellis’s
Phonotypic Alphabet. Today’s version of IPA is the product of many
alterations introduced throughout the years. It serves as a practical tool
for presenting the sheer sounds of languages and is widely used by pho-
neticians all over the world.

Transcription is conventionally divided into broad and narrow.
The former is typically employed in monolingual dictionaries in which
only phonemes are transcribed (e.g. pill /p1l/) while the latter provides
more details relating to sounds including their allophonic variations (e.g.
pill [p"l]).

English is notorious for its spelling conventions due to numerous
exceptions, ambiguous pronunciation and the existence of homophones,
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as well as a lack of strictly abiding rules. All of these can render the pro-
cess of learning English as a foreign language intimidating to prospec-
tive learners. Especially if the native language spelling conventions are
in line with the so-called phonetic alphabet, i.e. the writing system in
which a sound is represented by a single corresponding letter, as is the
case with Serbian. As a result, learners frequently resort to writing the
pronunciation of L2 lexical items by relying on the spelling conventions
of their native language. This can have an undesired effect of misrepre-
sentation or simplification of the target phonemes (e.g. Serbian EFL
learners might transcribe the word chair as /Cer/). Bearing in mind that
learners need a handy tool to help them read and pronounce target words
correctly, without the aid of a teacher, learning the basic principles of
phonemic transcription and the IPA alphabet represents a viable solu-
tion. It might contribute not only to the enhancement of EFL learners’
pronunciation skills, but also to the expansion of their lexical knowl-
edge. As all experienced English teachers know, listening to music, TV
programs or movies with the aim of obtaining proper pronunciation is
seldom enough for successful acquisition of English in a non-native set-
ting. Advanced learners who mispronounce English words testify to this.
Therefore, referring EFL learners to look up the phonemic transcription
of unknown words in monolingual/bilingual dictionaries seems indis-
pensable.

2. Adrian Underhill s Sound Foundations

An experienced teacher and teacher-trainer, Adrian Underhill,
conceived an innovative approach to teaching pronunciation, different
from the much-used conventional pronunciation teaching methods, in
the sense that it attempts at making articulation empirically testable, i.e.
visible, even touchable (UNDERHILL 2005). It emphasizes the physi-
cality of sound production. By making students see or feel what is ac-
tually happening inside their mouths during the production of speech
sounds, Underhill enhances students’ awareness and enables them to
produce sounds not only of English, but any other language for that mat-
ter.!

! Tt is worth noting that Underhill’s (2005) phonemic chart contains 44 IPA symbols
(leew:va:axeri:on3s:opbdtgkmnyszfv[300dhtfd3jrwl) which were
slightly revised by A. C. Gimson in his /ntroduction to the Pronunciation of English
(1962). This phonemic set represents the sounds that occur in the standard accent of
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The method recognizes the principles according to which the IPA
symbols are organized on the phonemic chart, considering the height
and frontness/backness of the tongue for vowels, and the manner and
place of articulation for consonants. The students are encouraged to par-
ticipate, and the affective filter is lowered since the students perform
most of the articulations in chorus. Forty-four symbols which represent
English phonemes can be covered during a one-hour class session be-
cause the author believes it is possible to remember them all if a sys-
tematic approach is followed. Phonemic training begins with the first
monophthong /i:/ in the chart, presenting its basic features, as well as
the gesture by which the sound is to be pronounced. All the other sounds
are learnt by connecting their features to the surrounding sounds. This
way not only pronunciation is learnt, but the main characteristics of the
sound system, i.e. segmental phonology are also presented. It is clear
that Underhill follows the principles of the Silent Way to a certain ex-
tent, since, to make students aware of the gesture and the physical aspect
of articulation, he suggests presenting students with an appropriate ges-
ture for each sound. Students guess the articulation based on the gesture
thus demonstrating that pronunciation can be learnt visually, and not
only auditorily. The method is particularly useful for second language
learners given that it emphasizes the fact that anyone can pronounce any
sound of the human languages owing to the unique nature of the human
predisposition - we all possess the necessary articulators. Accordingly,
L2 learners have the ability to produce all target sounds, even those that
are absent from their mother tongue inventories.

Taking the foregoing into consideration, as well as the manifest
lack of research pertaining to pronunciation teaching, and more specif-
ically phonemic transcription teaching, both at an international and local
EFL level, we designed a post-test-only research study which explored
the performance of two groups of EFL learners who were subjected to
phonemic transcription training in accordance with two differing ap-
proaches, i.e. the traditional teaching method and the Underhill method.

British English (also known as Received Pronunciation or BBC English). Henceforth,
when we make mention of the Underhill method and the IPA chart, we are exclusively
referring to the aforementioned phonemic symbols. These symbols have been exten-
sively used as the basis for textbooks and pronunciation dictionaries published in the
UK.
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3. Methodology
The aim of the study

The objective of this study was to compare two different instruc-
tional methods for teaching broad phonemic transcription and the IPA
phonemic chart. We sought to determine the effectiveness of an inno-
vative and relatively novel method of teaching pronunciation developed
by Adrian Underhill (2005) in comparison to the traditional ex-cathedra,
teacher-centred method of teaching broad phonemic transcription that
commonly involves the presentation of the IPA symbols and their ac-
quisition by means of rote memorization. To further investigate the pos-
sibility of implementing an unorthodox teaching method in the EFL
classroom, we conducted a post-experimental survey with both groups
of participants aimed at discovering the learners’ preferences and atti-
tudes.

Research questions

The present paper was fundamentally guided by the following
research questions:

1. Is there a difference in the performance on transcription tests
between the groups of learners subjected to two different teaching meth-
ods — the traditional and the Underhill method?

2. Which of the two methods can be regarded as more effective in
teaching the IPA symbols and broad phonemic transcription?

3. Does task type affect students’ performance on transcription
tasks?

4. Does the overall proficiency level affect the performance on
transcription tasks?

5. What are the learners’ attitudes toward the applied methods of
teaching the IPA chart and broad phonemic transcription?

Participants

The total number of EFL learners taking part in the study was 24,
i.e. 12 in each experimental group. All the learners were native speak-
ers of Serbian, students attending the third and fourth grade of the gram-
mar school Svetozar Markovi¢ in Jagodina, Serbia. There were 9 male
and 15 female participants (5 male and 7 female in group 1, and 3 male
and 9 female in group 2), with the mean age 17.67. Without exception,
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the participants had no prior knowledge of broad phonemic transcription,
or the experience of participating in a specially designed instructional
experiment targeting the acquisition of the IPA symbols. We made a
principled decision not to give the participants a pre-test that would ex-
amine their knowledge of the IPA symbols and phonemic transcription
because such a test might have alerted them to the purpose of phonemic
training to come (cf. MACKEY & GASS 2005).

The participants did, however, take the Cambridge English: FCE
for Schools? paper-based test before the start of the phonemic training.
There were 9 participants at B1 level CEFR (140-159 marks range), and
15 participants at B2 level (160-179 marks range). It is worth mention-
ing that the test scores of Bl-level students were very close to those
achieved by the B2-level students (the largest difference was 4 points).
Individual test scores are presented in Chart 1.

Group 2
N Group 1

Chart 1. FCE test scores

To ensure the validity and comparability of the groups, we
checked whether there was a difference in the FCE test scores distributed
across groups. A t-test revealed that there was no statistically signifi-

2 Sample Cambridge English: First for Schools tests are available at
http://www.cambridgeenglish.org/exams/first-for-schools/preparation/.
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cant difference whatsoever (p=0.540, t=0.623, St. error of difference:
2.94). Hence, the two groups could be deemed equal in terms of their
overall English proficiency before the beginning of experimental phone-
mic training.

Instruments

Three different task types were designed to test the learners’ per-
formance once experimental phonemic training was over. Both groups
received identical post-tests. The first task was the frequently used
phonemic identification task. To perform it, the students listened to the
instructor pronounce the sounds of English and their task was to circle
the appropriate IPA symbols for the sounds in question (25 tokens over-
all). The second task was the commonly employed transcription practice,
i.e. word transcription task. To complete it, the students listened to the
instructor pronounce the word and their task was to transcribe this word
(a total of 20 tokens). The same word was also provided in spelling to
ensure that the actual transcription was tested and not listening, that is
perception, as this issue exceeds the scope of the present paper. The third
task was a production task - the students were presented with a para-
graph from Douglas Adams’s Hitchhiker s Guide to the Galaxy (2009:
264), containing 59 words transcribed using the IPA alphabet which had
to be read aloud. The instructor evaluated the learners’ performance and
counted their errors, and so did the assessor whose sole duty was to lis-
ten to the students and keep track of the errors.> The words for the tasks
were carefully selected so as to conform to the recommended vocabu-
lary list for the FCE level.*

As a follow-up, to ascertain the learners’ views about experimen-
tal instructional practices, the investigators administered a questionnaire
which contained ten 5-point Likert scale statements, ranging from
strongly agree to strongly disagree. The questions were related to the
effectiveness of the methods from the perspective of the students, their

3 The instructor was the participants’ regular teacher who had spent three years
teaching them, with fifteen years of teaching experience overall. The assessor was an
experienced EFL teacher from a different secondary school who had been teaching
English as a foreign language for ten years. The instructor and the assessor later com-
pared their notes in search of discrepancies that might have a bearing on the results.

4 The suggested vocabulary list for FCE is available at
https://www.vocabulary.com/lists/10468 7#view=notes.
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innovativeness and effect on motivation, anxiety and willingness to par-
ticipate. The questionnaire also contained questions pertaining to the ef-
fect of the methods on long-term retention of the IPA symbols and issues
concerning the suitability of the methods for Serbian EFL curriculum.

Procedure

The participants were divided into two groups of 12, one being
exposed to experimental phonemic training in line with the traditional
method of teaching phonemic transcription and the IPA chart (which we
shall henceforth term group 1 for the sake of conciseness and clarity)
and the other (i.e. group 2) to experimental phonemic treatment in the
manner of Underhill (2005). To our knowledge, the traditional method
represents the most common way of teaching and explaining the phone-
mic chart. In other words, it is a teacher-oriented method, in which the
instructor presents the symbols in chunks according to the chosen crite-
ria and the students are supposed to memorize the symbols and use them
in future exercises and tasks. The retention of the symbols and their suc-
cessful application is dependent on students’ self-engagement, usually
through drills and repetition tasks. In our humble opinion, this sort of
phonemic training requires a lot of time and effort but yields disputable
learning outcomes as our experience of teaching the English Phonetics
course with first-year English majors at the Faculty of Philology and
Arts in Kragujevac has taught us. Our students often complain that
phonemic transcription is too demanding or confusing to be acquired
properly so they become demoralized easily.

The group that received the instruction according to the traditional
model was presented with the symbols for monophthongs during the
first session, diphthongs during the third and consonants during the third
session. Along with the symbols, the instructor provided important
pieces of information regarding the sound features. Students were also
familiarized with the principles of phonemic transcription and each pres-
entation was followed by drills. The last session was reserved for prac-
tice only, including phonemic dictation, word transcription, transcribed
paragraph reading etc.

Adrian Underhill’s method, as we have already explained in the in-
troductory segments of the paper, tends to make pronunciation physical
and establishes logical connections between the sounds and symbols,
that is it makes the infamous phonemic chart easier to understand and
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learn. Thus, the second group of Serbian EFL learners was subjected to
phonemic training provided by their English teacher who received clear
guidelines pertaining to the Underhill method in form of detailed ex-
planations and video demonstrations. The authors of the paper made
sure the instructor was thoroughly familiar with the method by observ-
ing one of his teaching sessions, so that group 2 could undergo the
planned training in line with the original principles.

We purposefully focused on phonemic transcription and the ef-
fect which the Underhill method (2005) has on its teaching, though the
method itself was originally conceived to give an impetus to the acqui-
sition of English pronunciation, and not phonemic transcription per se.
Teaching the phonemic chart constitutes only a part of Underhill’s
method of teaching the sounds of English. Notwithstanding the fact that
the two are inseparable, we concentrated on the method’s effectiveness
in helping students learn the IPA symbols by testing the recognition of
symbols and their practical use, disregarding altogether the testing of
pronunciation.

The experimental training period lasted throughout May and June
2016, covering a total of four one-hour after class sessions for group 1
and two one-hour sessions for group 2, with students receiving course
credits for participation. The difference in the number of training ses-
sions is due to the different methods applied. Namely, Underhill (2005)
states that it is possible to learn the whole IPA chart during a one-hour
session, provided the method is systematically applied.> We chose to in-
clude one more session in the experimental phonemic training program
because the instructor had encountered the method for the first time, and
needed more time to follow Underhill’s principles consistently in the
classroom. Having previous experience with the traditional method and
its effectiveness, the instructor proposed that at least four teaching ses-
sions be organized for group 1 students so there would be enough time
to study and practice.

Once phonemic training was over, the students’ performance
was tested on three phonemic tasks. The tasks were not excessively time-
consuming since the testing was performed during the two regular
school classes, with the first two performed in about 20 minutes, and

5 Adrian Underhill’s one-hour workshop ‘Introduction to teaching pronunciation’ is
available at https://www.youtube.com/watch?v=1kAPHyHd7Lo.
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the third one (with transcription reading) took slightly longer, about 30-
35 minutes. Additionally, the students completed a questionnaire related
to the very instructional practices they were subjected to in a ten-minute
post-training session.

Data analysis

Descriptive statistics, including means, percentage counts, and
several independent samples t-tests, were performed using the statistical
software which is commonly used in applied linguistic research, SPSS
version 20.0.

4. Results and discussion

After the experimental period, the two groups of participants
took a post-test containing three tasks, as we have already explained in
the previous section of the paper. Table 1 summarizes the findings for

Group 1 Group 2
Task Type (traditional method) {Underhill method)
n=12 n=12
1. Phonemic Mean: 14 58 Mean: 2058
identification o o
) St. Deviation: 3.32 5t. Deviation: 2.84
{mecimum: 23)
Minimum: 10 Minimum: 17
Maximum: 21 Maximum: 25
Task I p=0.000, t=4.759
t-test results St. error of difference: 1.26
2. Word Mean: 10.83 Mean: 15
ranscription

{macimum: 20)

St. Deviation: 4.12 St. Deviation: 1.60

Minimum: 5 Minimum: 12
Maximum: 18 Maximum: 17
Task 2 p=0.003,t=3.275
t-test results St. error of difference: 1.27
3. Reading the Mean: 34.67 Mean: 48.83
franscribed o g
paragraph St. Deviation: 7.36 St Deviation: 4.33
{maximum: 39) Minimum: 19 Minimum: 32
Maximum: 45 Maximum: 54
Task 3 p=0.000, t=5676
t-test results 5t. errof of difference: 2.50
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each of the three tasks along with the data obtained by means of inde-
pendent samples t-tests, with teaching methods coded as an independent
variable and the results on the post-test coded as a dependent variable.
Levene’s Test for Equality of Variances proved not to be statistically
significant for all the cases (p<0.05) which enabled us to reliably inter-

pret the t-test results.
Table 1. Mean scores and independent samples t-test results for tasks 1, 2 and 3

When we compare the results of the two groups, we notice con-
siderable differences in mean scores in favor of group 2 across the three
tasks. Namely, the difference in scores was statistically significant in all
the cases, i.e. on the phoneme identification test (p=0.000, t=4.759),
word transcription/phonemic dictation (p=0.003, t=3.275), as well as
phonemic transcription reading task (p=0.000, t=5.676). The difference
in the performance is fairly notable in the minimum and maximum
scores, particularly for the first and third task. Statistically significant
difference in mean scores demonstrated that the difference in scores was
not due to chance, but due to the divergent effects of the applied meth-
ods on the process of learning the IPA symbols and phonemic tran-
scription. Adrian Underhill’s innovative method seems to be more
effective in teaching the basics of phonemic transcription to secondary
level EFL learners, who had no prior knowledge of the subject, than the
traditional teacher-centred approach.

Even though the number of the participants was relatively small,
the appreciable divergence between the results suggests that the Under-
hill method should be implemented on a larger sample if more valid con-
clusions are to be reached. Furthermore, the data indicate that the
teaching of phonemic transcription can be introduced in regular EFL
classes at secondary level of education, i.e. not only to undergraduate
students taking specialized English linguistics or English Phonetics
courses. This way learner autonomy can be enhanced and pronunciation
skills improved as students become equipped with a tool that enables
them to check the proper articulation of words in valid resources with-
out having to rely on the teacher, or disputable internet sources.

To establish whether overall proficiency level could affect the per-
formance on transcription tasks regardless of the applied teaching
method, we performed additional analyses. They helped us determine
whether there was a significant difference in scores between B1 and B2
level group. We established earlier that there was no statistical difference
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in the distribution of B1 and B2 level students across the two groups un-
dergoing two different teaching methods (which was indispensable for
determining the actual effect of the instructional treatment). New statis-
tical analyses revealed, however, that the differences in scores achieved
by B1 and B2 level group were significant for all the tasks (see Table 2),
which might indicate that a few points of difference on the scale be-
tween B1 and B2 level can actually be linked to considerable differences
in performance, or that the slight differences on the FCE test may have
been those concerning vocabulary knowledge. Further explanation may
lie in a methodological issue - encountering the types of exercises we de-
signed for the purpose of this study for the first time may have had a
greater impact on the performance of B1-level students than that of B2-
level students.

Task Type El level B2 level
n=a n=13

I. Fhonemic Mean: 14.11 Mean: 19.67
ideniification St Dreviation: 3.06 &t. Deviation : 3.56
Task 1 p=0.001,t=3.801
t-test results &t error of difference: 1.43
2. Word transcription hiean: 967 MMean: 14.37

St Deviation: 3.61 St Deviation: 2.11
Task 2 p=0.002, t=4.403
t-tost results &t. error of difference: 1.16
1. Reading the Mean: 3322 hlean: 46.37
transcribed paragraph St. Deeviation: 7.38 St. Deviation: §.23
Task 3 p=0.000, t=4.830
t-test rasults &t. error of difference: 2.81

Table 2. Proficiency level differences across tasks
When phonemic training came to an end, we distributed a ques-
tionnaire to participants in both groups in order to explore whether there
were any differences in the student attitudes towards the applied teach-
ing methods. The results of the survey, together with the t-test scores
for the differences observed in answers, are provided in Table 3.
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Statement Strongly | Agree Not | Disagree | Strongly
agree sure disagree
I believe the applied method for E 1 2 2 3 5 /
teaching phonemic transcription ! 1667% | 16.67% | 25% 41.67%
is interesting and movative. el a4 | s | I """" s | 3 i .
i 3333% | 33.33% | 8.33% | 16.67% 8.33%
The method is heipful in 1 3 1 2 6 t |
teaching the IPA chart and ) 5% 833% | 16.67% 50% g 330
phonemic transcription ! 2 R '3 """" o | T e [ 1' St et '3' e
25% 41.67% 8.33% 25%
The method is engaging and | 2 2 4 4
Hotvating. ! I 16.67% | 16.67% | 33.33% | 3333%
i3 2 5 1 3 1
| 16.67% | 41.67% | 8.33% 25% 8.33%
The method increaser the i1 4 5 3
anxiery and fear of failure | 33.33% | 41.67% 235%
MONE Students. T2 e Aeie dedtics I i I """" é R :" T
E £.33% | 833% 50% 33.33%
The method encowrages all i 1 2 1 6 2
students to participare. : 833% | 1667% | 833% 50% 16.67%
b s all i b e v i e it A i i Wi e e, o s S Rl -l
' 2 5 6 1
: 41.67% 50% 8.33%
Ihe metnod Is CORfUsINg pecause ' 1 5 1 3 3 2
it presents foo much : 41.67% [ 8.33% 25% 25% 16.67%
mformation. :".,"""2 """" > | ‘_I- """" ; T '":1""
: 16.67% | 16.67% | 8.33% | 3333% 25%
I belteve the method is effective ' 1 3 5 4
i providing long-term memory | 25% 41.67% | 33.33%
of the IPA symbols. :"i'""4 """" 3 | ¢ | i T ""3""
: 33.33% 25% 16.67% 25%
The method s suitable for 1 4 3 2 2 1
Serbian EFL students and the | 3333% | 25% | 16.67% | 16.67% | 8.33%
curriculum. 2 7 7 3 1
| 16.67% | 58.33% | 16.67% | 8.33%
The teacher needs 1o be well- D1 4 5 1 1 1
acguainted with both the method | 33.33% | 41.67% | 8.33% 2.33% 8339
and English phonology in FalT _? ________ 5 | i _______ 1_ ___________
genaral in ovder to achieve = . o " "
o : 5833% [ 1667% | 16.6 833%
T'would like to repeat the 1 1 1 4 3 3
experiment whenever possible. | §.33% 833% | 33.33% 259 25%,
-3 (RN TR I A S L B
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] a7 [ 16670 ] 25%

St
t. error of difference: (0.464

5
difference: 0535

|
. Mean/St. ; \ Mean/ 5t. Deviation
\ Deviation: : ' 1:3.00/1 84
1 1:2.05/1 61 | 1 2-1.00/1.50
t-test results ' 2:3.55/1.96  p=0.0285
' p=0.0141 J ' t=2.3709
; t=2.7033 d ' St. error of

Table 3. Results of the post-experimental survey with both groups of learners

A higher percentage of students from the second group (i.e. the
one which underwent phonemic training following Underhill’s recom-
mendations) think that the applied teaching method is interesting, inno-
vative, engaging and motivating, as well as helpful in teaching the IPA
chart and phonemic transcription. The same students also found it en-
couraging. On the other hand, both groups agree that the applied meth-
ods are not intimidating, that is do not increase the anxiety and fear of
failure among students. The presentation of too many pieces of infor-
mation at a fairly short amount of time represented an issue with both
groups, even though the percentage of students who believe so was
slightly smaller in the second group. This is fairly surprising given that
phonemic training with group 2 extended over only two sessions. An
equal number of students from both groups agree that the teacher needs
to be well-acquainted with both the method and English phonology in
general in order to achieve success in teaching the fundamentals of
phonemic transcription. Moreover, the majority of students from both
groups agree that the methods are suitable for Serbian EFL curriculum.
It is worth noting, though, that the Underhill approach is slightly favored
in this respect since a larger number of students in group 2 have ex-
pressed positive attitudes toward it. The situation is quite different when
it comes to the effectiveness of the two methods in providing long-term
memory of the IPA symbols — only 25% of the learners in group 1 agree
with this statement. Learners in group 2, however, for the most part sup-
port this idea. Similarly, only two participants from group 1 stated they
would repeat the experiment whereas seven participants from group 2
expressed their wish to do so.

To sum up, the questionnaire provided valuable insights into stu-
dent attitudes regarding the process of teaching and learning the phone-
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mic chart and phonemic transcription in the EFL classroom. The results
of the t-tests showed a statistically significant difference in the answers
of two groups of learners (p=0.0141, t=2.7033 and p=0.0285, t=2.3709;
1.e. p<0.05). Consequently, we might conclude that the students favor
Adrian Underhill’s approach to phonemic sensitization. We ascertained
that their overall impressions and attitudes about this method are posi-
tive. Therefore, we are inclined to believe that the Underhill method
should be used more extensively in the EFL instructional context. It is
clearly suitable for secondary level students but it might find its appli-
cation at lower levels of study as well given that most English textbooks
in primary schools provide transcription of target lexical items in vo-
cabulary lists. Teachers can adapt this approach to serve their purposes
in the classroom (e.g. learning the pronunciation of a new word, look-
ing up an unknown word in a dictionary, etc.) and encourage their learn-
ers to engage in activities that draw attention to phonemic transcription.
The earlier EFL learners become acquainted with it, the greater the ben-
efits.

5. Conclusion

The current study compared two different approaches to teaching
the IPA chart and phonemic transcription. The participants, Serbian sec-
ondary level EFL learners, were divided into two groups which received
phonemic training by means of either a traditional, teacher-oriented
method that focuses on repetition drills, and a relatively under-re-
searched, yet not entirely unfamiliar, Adrian Underhill’s method (2005).
The results of the tests performed after the experimental procedures
show that the latter is more effective in teaching phonemic transcription
to EFL learners. These findings are supported by data gathered by dint
of a questionnaire — they emphasize the students’ preference for the Un-
derhill method. We also observed notable differences in the learners’
performance depending on proficiency level - B2 level students, who
had progressed further along the developmental path, produced better
results on the tasks.

One possible limitation of the present study which prevents us
from drawing reliable conclusions and generalizations is the size of the
sample. A larger sample, of at least 15 to 30 participants per group,
would have warranted more valid results (cf. MACKEY & GASS 2005).
Moreover, retention of the symbols for both groups could have been in-
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vestigated through one or more delayed post-tests so the shorter and
longer-term effects of the treatment could be determined. Furthermore,
the very test aimed at examining the learners’ phonemic transcription
skill could have included more tasks. What prevented us from creating
a more exhaustive test was the lack of time - the end of the school year
was approaching and we had to address data collection issues (i.e. in-
formed consent forms, timing of the teaching sessions and the like). To
date, no studies have investigated the effectiveness of instructional prac-
tices relating to phonemic transcription so we could not simply borrow
or modify an existing battery of tests or questionnaires. Future studies
might include a larger sample, a different testing design and a repeated
post-test, allowing us to better understand how English can be more ef-
fectively taught in the EFL setting.

Bearing in mind the scarcity of research in this field worldwide,
and in the Serbian EFL context in particular, the positive results of the
current study, regarding the effectiveness of the Underhill method, un-
derline the possibility of introducing this innovative approach to teach-
ing, not only the IPA chart, but also the basics of English phonology in
general. Though preliminary in nature, due to the relatively small sam-
ple size, the statistically significant differences observed have impor-
tant pedagogical implications. Namely, the results of the post-test
demonstrate the effectiveness of Adrian Underhill’s approach in helping
students learn the IPA symbols which suggests that this method is rec-
ommendable for wider use in the Serbian EFL classrooms. The method’s
suitability was also confirmed by a post-experimental questionnaire that
revealed the students’ positive attitudes toward its features.

In conclusion, the Underhill method increased the students’ moti-
vation, participation and engagement, and enhanced their knowledge of
the IPA symbols and phonemic transcription. It contributed to the learn-
ers’ acquisition of theoretical knowledge of the subject as well as its
practical application. We consider this to be particularly relevant be-
cause it fosters long-term learner autonomy. If they become acquainted
with the IPA symbols, students can discover the correct pronunciations
and detect mispronunciations on their own, without having to rely on
somebody else’s, often questionable, pronunciation alternatives. Finally,
taking into consideration the universal applicability of the IPA symbols,
the learners familiar with their form and function might articulate words
and phrases more competently, not only in English, but in any other lan-
guage, which can facilitate their future learning endeavors.
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Hannma M. Jeporujeuh Tumma
Jenena P. Jlanmnosuh Jepemuh

HOBU [TPUCTVYIT TIOAYYABABY ®OHETCKUX CUMBOJIA U
OOHEMCKE TPAHCKPUIILMIE: YBUJWU 1 UMITJNIMKALIMJE

Pe3ume

VY pany ce ynopelyjy Ba pa3nuunTa HaCTaBHAa METOJa 32 yUeHe OCHOBHHUX
KapaKTepuCcTHKa (OHEMCKe TpaHCKpHNIHje u cuMbona MHTepHarmoHamHoTr (¢o-
Herckor ayipabeTa — TpaJAUIMOHAIHY, KOjU ce Hajueuthe KOPUCTH, I/ie je HACTAaBHUK Y
LCHTPY YUYCHUYKE NaXKhe U CITY>KH ce OpOjHUM Be)kOaMa ITOHABJbAa, U jeIaH METO/
CKOpHjer JaTyMa, y CPIICKOM Hay4HOM KOHTEKCTY TOTOBO HOTIIYHO HEHCTpPa)keH,
MHOBATUBHH METO/| KOJUIIPEIaXke TPEHEP 3a HACTaBHUKE U Mel)yHapoaHO mpu3HaTH
CTpY4HbaK, MoceOHO y HaCTaBU U3r0BOpa SHIJIECKOr je3uka, Ejnpujan Annepxui. OBaj
METOJI OCMHIIUBCH j& C HEjOM JIa U3TOBOpP Tpeda Aa MocTaHe (PU3NYKH OMUIJBHB U
BUJIJbUB, JaKJIC, je[laH SMITUPH]CKH JOXKKBJba]. Kako OMCMO YTBPIMIIK J1a JIU IIOCTOje
pasnuke y eUKacHOCTH ITOMEHYTa JIBa METOAA CIIPOBEIM CMO UCTpaKHBame ca 24
HMCIUTAaHUKA KOjU Cy OWJIH TOZeJbeHH y ABe TpyIie. CBaka rpymna mpomnnia je HeKOJIHKO
HACTaBHUX CECHja Ha KOjHMa Cy MPEACTaBJbeHH Tabela peJeBaHTHUX (POHETCKUX
cMMO0J1a 1 OCHOBHE KapaKTepuCTHKe (pOHEMCKE TPaHCKPUIILHNjE SHITIECKOT je3HKa.
Haxon 00yKke, HCIIUTAHUIM Cy YPAAMIU OCT-TECT CA TP THIIA 33/1aTKa, U MOIYHIWIN
AHKETy KOjOM CMO JKEJIeJIH Jla Ca3HaMO CTAaBOBE YUYEHHKaA O MPUMEHEHUM METO/Iama,
MIPBEHCTBEHO Y IOTJIEAY HUXOBE €PUKACHOCTH, IPUMEHIBUBOCTH M 3aHUMJBUBOCTH.
WNako cy moOujeHM momany TMPETMMHHAPHOT KapakTepa jep je Y HCTpakHBamy
Y4ECTBOBAO MaJli OpOj UCIIMUTAHUKA, PE3YJITATH UMajy BaKHE I1e/IaroliKe MMILIMKALU]je
jep yKasdyjy Ha 3HayajHe NpeIHOCTH AHIEPXWJIOBOT METOJa Yy OJHOCY Ha Tpa-
TUIIMOHATHY, HAPOUHUTO Ka/Ia je Y MuTamy namheme ciMOoJIa M OIIITH YCIeX y ca-
BJIajlaBamby NMpuHIMIa poHeMcke TpaHckpumnuuje. CKilaHO TOMe, Y pajly ce Harja-
maBa MoryhHoct yenthe npuMeHe 1ator MeToa y HacTaBH (POHEMCKE TPAHCKPHIILIH]e
EHTJIECKOT je3WKa, alli M OCTAINX CBETCKUX je3nka, nMajyhul y BUIy
YHUBEP3aIHOCT yrnoTpede cuMoona.

Kwyune peuyu: ¢donemcka TpaHckpunnuja, MHTepHanMoHANHN (OHETCKH
andaber, HacTaBHe MeToze, Ejnpujan AHIEpXWII, €HTIIECKH Ka0 CTPAHHU je3UK
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Appendix: Phonemic tasks

TASK 1
Listen carefully to the instructor pronouncing a sound of English. Circle the
appropriate IPA symbol of the sound you hear. Each sound will be pronounced twice.

WOoQAREII D3O
pbdtgk

mni
szfv[f300h
tfd3

jrwl

TASK 2
Listen carefully to the instructor pronouncing the following words and transcribe them
phonemically. Each example will be read twice.

afternoon surprise

accountant suggestion

answer special

appearance sEatkhng

ursday shopping

young routine

winner restaurant

umbrella receipt

together poor thing

temperature personality
afternoon Urprize
accountant suggestion
answer special
appearance sparkling
Thurzday shopping
YOUung routine
witiner restaurant
umbrella receipt
together poor thing
temperature personality

TASK 3

Please read the following transcribed paragraph carefully:

hi: gerzd 'kimnlr 'mtu: 8o "distons @nd lukt &z 1f hi: wod kwart latk 8o wind to blou
hiz heo bk dro'maetik’ I &t deet pomt| bat o wind woz 'bizi 'fu:liy o'ravnd
wi0 sam li:vz o litl wer of || dear 1z 9 ‘'movmant m 'evrr do:n wen lart flovts | dear
1z 89 ,posa bilitr pv 'maed31k|| krt'erfon houldz 1ts bre6 ||
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