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MOTIVATION FOR ENROLMENT AND THE STUDENTS’
ATTITUDES AT THE FACULTY OF PHILOSOPHY IN NIS

REGARDING THE GERMAN LANGUAGE AND LITERATURE STUDY

PROGRAMME?

This paper reports on the motivation for enrolment and the students’ attitudes at the Fac-
ulty of Philosophy in Ni§ regarding the German language and literature study programme. The
aim of the research was obtaining concrete data which will serve as the basis for its improvement.
An anonymous survey was conducted from June to September 2021. The research sample includ-
ed 55 students in the first, second and third year. Based on the obtained results, it can be conclud-
ed that among all the surveyed students intrinsic motivation predominates as regards the choice
of the German language and literature study programme. As indicated in the findings, the interest
in the German language and their desire to master it well were at the top of the list of motivating
factors. Half of the students enrolled in their studies in order to work as German language teach-
ers. The students’ suggestions indicate the need to introduce more professional translation and
practice in presentation and public speaking skills. The study also reveals that the vast majority
of the students are satisfied with their choice of philology studies and that they assess their future
perspectives and opportunities for professional development as good.
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1. Introduction

Various works had been carried out on the factors considered in choosing a pro-

gramme of study and vocation. For instance, the work of Cabarkapa, Petrovi¢ and Kuz-
manovic¢ (2016) deals with the preference of personal and social values viewed as targets
in the context of choosing a university department and, with it, future profession. Two
lists were used — 18 personal and 18 social values. The sample included 497 last-year-

* marina.djukic.mirzayantz@filfak.ni.ac.rs

2 The study was carried out in Ni§ within the framework of the Faculty of Philosophy’s internal project
Studies of German Language and Literature in the Light of the Jubilee - 50 Years of the Faculty of Philosophy
in Ni$ (No. 100/1-10-4-01).
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grammar-school students. The research was conducted in school conditions in Belgrade
and several cities in Serbia. The results show that the majority of students (55%) would opt
for social-humanistic and medical-biological and less for technical and natural sciences. It
turned out that gender and the type of high school courses are significant variables linked
with the selection of studies and faculties, while other socio-demographic variables were
not significant. The results also show that there are significant differences in the levels of
acceptance of some values while, viewed globally, greater importance is given to personal
than social values. In the field of education Marusi¢ Jablanovi¢ and Vracar (2019) explored
career choice motivation of teachers in Serbia. The paper concluded that intrinsic motives,
social utility values and self-perceived abilities are the most important factors of teach-
ers career choice. Tarasova, Kradetskaya and Kudlay (2015) conducted a study on the mo-
tivational roles in learning technical translation for postgraduate students in the Russian
setting. They identify that both psychological and pedagogical factors influence students
taking the course of technical translation. The findings also indicate that masters students
are highly motivated to take the course because the majority of them may use English,
particularly translation in their future career.

The increased quality of the educational system involves attracting the best
teachers, which is why it is very important to understand the motivations and perceptions
that lead students to choose degrees in foreign language education (ALVARINAS-VIL-
LAVERDE et al. 2022). In this study, the motivation for enrolment and the students’ at-
titudes at the Faculty of Philosophy in Ni$ regarding the German language and literature
undergraduate study programme have been explored. The Faculty of Philosophy in Nis§
in 2021 marked 50 years of existence. The undergraduate German language and litera-
ture study programme is the most recently accredited programme at the Faculty and it
was implemented in the 2018/2019 academic year. This study programme encompasses
48 subjects out of which 34 are mandatory (70.84%) and 14 elective (29.16%), which pro-
vides students with greater freedom in organising their studies. Through the mandatory
subjects, the students acquire basic theoretical-methodological, scientific and practical
knowledge in the field of the German language, literature and culture, as well as meth-
odology and didactics, while the elective subjects furnish them with other competences
necessary for their future professions. In each semester the students have four mandatory
subjects, apart from the seventh and eighth semesters, when they have five per semester.
The elective subjects are organised into fourteen elective blocks. The students choose at
least one of the offered subjects in these elective blocks in each semester. After graduation,
students can work primarily in the field of education as teachers of German language, but
also in other fields which demand experts in the German language, literature and culture
(e.g., in the field of culture, media, publishing, tourism).

2. Methods

Most students enrol in certain university programs of study but later regret or
withdraw from such programs due to lack of interest. The goal of this study is to explore
the motivation and the attitudes of students towards the German language and literature
undergraduate study programme at the Faculty of Philosophy in Ni§ and the means for
its improvement. With that aim, a questionnaire was compiled which presents a short-
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ened and adapted version of the questionnaire which was implemented between May and
October 2011 within the framework of the Tempus project, Reforming Foreign Languag-
es Studies in Serbia, which dealt with research into the relationships between studies in
philology at Serbian universities and labour market needs in Serbia. The questionnaire
consists of questions of the closed ended type (a selection of one or more offered answers)
as well as combined forms (if none of the offered options suits the respondents, other
responses may be added). The questions in the questionnaire referred to the motivation
to enrol in the studies, opinions on the study content and opportunities for professional
development. This anonymous survey was carried out during the June and September
exam terms in 2021, when most of the students usually take their exams, after the writ-
ten exams in Contemporary German Language 1, 2, 3, 4, 5 and 6. The total number of
students included in the sample is 55, the majority of whom are in the first year of study
(22), followed by the second year (19), with the lowest number of respondents in the third
year (14). Mostly active students participated in the research, i.e., those who regularly at-
tend classes®, “therefore it may be assumed that they have detailed insight into structure,
content and any shortcomings of the study programme” (VUCO at al. 2012: 8). We opted
for the distribution of printed questionnaires at the faculty’s premises out of concern that
an online questionnaire may result in a lack of motivation and poor response. The sample
could be considered as representative considering that over 50% of the enrolled students
participated in the research.* Once the survey was completed, we moved on to processing
and interpreting the results. In the following tables the first year is marked as group A, the
second as group B, and the third as group C.

3. Results and discussion

The goal of the first question was to investigate the students’ motivation to enrol
in the German language and literature study programme. From the offered options the
majority of the students in all three groups chose interest in the German language (group
A 90.9%, group B 89.5%, group C 78.6%) (Table 1). For the first year students, the motiva-
tional reasons were: the wish to master the language, (86%), good job prospects (72.7%),
and interest in the German literature and culture (54.5%). In this group, the students high-
lighted good job prospects (27.2%) as the most important factor, followed by the desire to
master the German language (22.8%). Other motivating factors cited by the students were
their interest in the German language, literature and culture, and the fact that they had a
great teacher at school (13.6%). When it comes to the second year students, the wish to
master the German language is predominant and at the same time the most important mo-
tivational factor (94.7%), followed by interest in the German language (89.5%) and good
job prospects (63.2%). As for the third year students, interest in the German language
(78.6%), was followed by good job prospects (71.4%), the wish to master the German
language (50%) and interest in German literature and culture (42.9%). In this group the
most important factor was shown to be interest in the German language (50%), while the

3 After the Covid-19 pandemic outbreak, teaching at the Faculty of Philosophy in Ni§ was carried out on-
line from March 2020 until June 2021.

4 On the basis of the Students Service’s data for the 2020 academic year, 28 students were enrolled in the
first year, 28 students were also enrolled in the 2019 academic year, and 24 students in 2018.
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second was good job prospects (35.8%).

Motivation explains “why people decide to do something, how long they are will-
ing to sustain the activity, and how hard they are going to pursue it” (DORNYEI 2001: 7).
comparison of the answers of all three groups of students indicates that the motivation for
enrolment in the studies stems more from a personal need than the desire to achieve some
external goal (DURBABA 2011). The vast majority cite their interest in the German lan-
guage and desire to master it as the main motive. Students who are intrinsically motivated
are more successful during their studies, more satisfied and more likely to stay loyal to the
profession they choose after graduation (ALVARINAS-VILLAVERDE et al. 2022;
MARUSIC JABLANOVIC & VRACAR 2019). This result coincides with the results of
the research conducted within the framework of the Tempus project Reforming Foreign
Language Studies in Serbia (VUCO at al. 2012: 30), where in the sample of 690 students,
it was established that 83% enrol in language studies because of their interest in foreign
languages and 51% in order to master a given foreign language. On the other hand, more
than half of the students are stimulated to choose the German language and literature
study programme by extrinsic motivation, i.e., by their awareness of the deficit of peo-
ple employed in professions hat require an expert in the German language, literature and
culture (such as teacher, translator, pre-editor, project assistant, event manager, cultural
consultant, etc.) and good job prospects linked with such studies. This motivation could be
linked to economic factors, i.e., the fact that Germany has been the biggest foreign-trade
partner of Serbia for a large number of years, as well as that representatives of companies
from German speaking countries are the most highly represented on our market (DUKIC
MIRZAYANTZ 2017). The number of students who had been influenced by a fantastic
teacher at school, family or friends is low, as is the number of those who opted for the
motive of going abroad, the belief that language studies are easier than some others or the
lack of a better idea.

Table 1. A comparative presentation of the motivational reasons for choosing the German
language and literature study programme
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Why did you choose the German

A — First year students

B - Second year students

C - Third year students

| d literature stud All Most i tant
AMBHApE andTeratie Sucy All Most important All Most important ot fmportn
programme?
N % N % N % N % N i N %
(number (number (number (number (number) (number
) ) ) ) )
(1) Interest in the German 20 50,0 3 135 - - . 71 11 786 7 50
language
(2) Interestin German literature 1 o 3 136 9 7.4 0 0 3 4249 0 0
and culture
3) The wish t ter the Germ: 7 50 0 ]
() The wish to master the German | 0 00| 0 1 ohel 19 7| 10 |26
language
(4) A fantastic teacher at school 7 3.8 3 136 6 36 0 1] 6 429 1 7.1
(5) Going abroad 1 50 1 46 6 6| 0 0 3 214 1 7.1
&) E t/ asi 2 14.3 0 ]
(&) H_EEmmemn wm;_.r_rn._._ , 313 0 0 7 105 0 0
from family or friends
ici i g g
(7) The mm?: of ﬁmqﬂnm in such 6 27 ¢ 172 1 632 : %3 10 714 L 358
professions, good job prospects
(8) The belief that studies in 1 7.1 0 0
philology are easy/easier than 1 16 0 0 0 0 0 0
others
(@) The lack of a better idea 2 0.1 1 4.6 3 15.8 0 1] 1 7.1 0 ]
(10) Other reason 0 0 0 0 0 0 0 0 0 0 0 0
TOTAL 22 100 19 100 14 100
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In response to the question regarding what they would like to do after university,
the highest number of students in all three groups chose the teaching profession (group
A 50%, group B 63.2% and group C 50%) (Table 2). The second most popular option
on the scale of future professions were jobs where the German language would be used
for work in other fields (for instance tourism, journalism, marketing, foreign trade, and
public administration) (group A 22.8%, group B 26.3% and group C 21.5%). The desire
for a career in professional/technical translation and literary translation was expressed
by a low number of students (group A 13.6 %, group B 10.5% and group C 14.3%). Those
students who participated in the research project Reforming Foreign Language Studies in
Serbia demonstrated a different approach. More of them expressed the desire to become
translators (45%) rather than teachers (36%) (VUCO et al. 2012: 31).

Table 2. A comparative presentation of the students’ estimations of their future professions

After graduation in which . B d Third
profession do you see your future - First year - Secondyear | C - Third year
. students students students
career opportunities?
N % N % N %
. = (number) (number) (number)
(1)~ Intheteaching 11 50 12 | 632 7 50
profession
2) In literary-translation 3 13.6 2 10.5 1 7.1
3) In professional/
technical translation 3 13.6 0 0 2 14.3
. In co.nsecutm? or 0 0 0 0 ) 71
simultaneous interpreting
5) In jobs where the
German language would
be used in other fields (for 5 228 5 263 3 215
instance tourism, journalism,
marketing, foreign trade, public
administration)
(6) Other 0 0 0 0 0 0
TOTAL 22 100 19 100 14 100

The respondents’ responses to this question are not surprising because the study
programme was established particularly because of the huge need for schooling a cadre
primarily in the field of education as teachers of the German language, but also in other
fields which demand experts in the German language, literature and culture (HEINE 2021;
MOMCILOVIC & OGNJANOVIC 2021). The shortage of teachers in Ni§ and this region
has been a problem for years. This was also confirmed in communication with secondary
school pupils, German language teachers, colleagues, school directors, Anglicist graduates
(who study German as their second language for 6 semesters during their studies) who
teach German in the private sector because of the lack of Germanist graduates and who,
after studying the English language, also attend the German language study programme.
With that aim, the Department of German Language and Literature has initiated more in-
tensive communication with schools and regularly monitors interest among pupils on the
one hand, and market needs on the other. That will, at the same time, serve as the basis for
improving the study programme through the introduction of new subjects or the adapta-
tion of the curriculum content. The following suggestions may be useful: more language
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production classes should be offered, in this context there should be more German lectors
sent from the German Academic Exchange Service (DAAD), new courses on topics such
as public speaking skills, intercultural competence, business correspondence, blended and
online teaching, etc. should be introduced.

Table 3. A comparative presentation of the students’ familiarity with the goals and outcomes
of the German language and literature study programme

Are you familiar with the goals
and outcomes of the German A - Firstyear | B-Secondyear | C - Third year
language and literature study students students students
programme?
N % N % N %
(number) (number) (number)

(1) Yes 21 95.4 18 94.7 12 85.7
2) No 1 4.6 1 5.3 2 14.3
TOTAL 22 100 19 100 14 100

Table 4. A comparative presentation of the students’ familiarity with the subjects in the
German language and literature study programme

Are you familiar with all

of the subjects you will be A - Firstyear | B-Secondyear | C - Third year
studying during your four year students students students
undergraduate course?
N % N % N %
(number) (number) (number)

(1) Yes 16 72.7 16 84.2 12 85.7
2) No 6 27.3 3 15.8 2 14.3
TOTAL 22 100 19 100 14 100

The vast majority of the respondents are familiar with the goals and outcomes of
the German language and literature study programme (group A 95.5%, group B 94.7%,
group C 85.7%) (Table 3), as well as with all of the subjects they will be studying during
their four year undergraduate course (group A 72.7%, group B 84.2%, group C 85.7%) (Ta-
ble 4). This data confirmed that the students are well informed about the content, goals and
competences which they acquire in this study programme most probably from consulting
the information booklet provided for students and/or the faculty website (https://www.
filfak.ni.ac.rs/studije/osnovne/nemacki). In addition, for the secondary school pupils in-
terested in studying the German language and literature in Nis, the department regularly
organises special consultations in order to monitor their progress, and provide them with
information about the study programme as well as appropriate support with the aim of
high quality preparation for the entrance exam and their potential future studies. Consul-
tations are announced through the Faculty’s website on the news page (https://www.filfak.
ni.ac.rs/vesti) as well as through the network of German language teachers.
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Table 5. A comparative presentation of the students’ assessments of the usefulness of the
study content

How would you assess the

usefulness of the study content A - First year
provided during the first, second students B - Second year | C - Third year
and third years of study in terms students students

of finding a job or working after

graduation?

N % N % N %
(number) (number) (number)

€)) Very useful 6 27.3 12 63.1 4 28.6

2) Mostly useful 13 59.1 6 31.6 7 50
3) Moderately useful 3 13.6 1 5.3 3 214

4) Mostly useless 0 0 0 0 0 0

(5) Completely useless 0 0 0 0 0 0
TOTAL 22 100 19 100 14 100

In their assessments of the usefulness of the provided study content, the students
mostly chose two options, very useful or mostly useful (Table 5). This data suggests that
the study programme is both of good quality and contemporary, which is also confirmed
by comparisons with programmes from other German language departments in Europe®,
which are characterised by division into language and literature subject groups. We should
also mention its compatibility with German language programmes at other Serbian facul-
ties such as the Faculty of Philology in Belgrade and the Faculty of Philosophy in Novi Sad.

The majority of the students from all three groups assessed that the curriculum
content which does not have any particular significance for future jobs contributes to gen-
eral education and professional security (Table 6). Several students justified their answers
with comments:

- “In life we do not know what will we really do, and therefore it is important to
study a variety of subjects which enable us to find ourselves” (a first year student)

- “Those are elective subjects, I think it is good to have such subjects” (a second
year student)

- “Those are mainly elective subjects which may be indirectly linked with the Ger-
man language or a future profession, but are mostly chosen based on personal
interests.” (a second year student)

- “I think that all contents will find their role in future employment, and therefore
there is no subject which is insignificant” (a second year student)

- “Serbian language and pedagogy.” (a third year student)

- “The content of subjects which are not exclusively directed at studying standard
German.” (a third year student)

The given answers could be interpreted in such a way that the offer of elective subjects is

adequate, thus enabling the adaptation of the study programme to the students’ needs and

interests.

5 For instance with the Leipzig Faculty of Philology (https://www.leipzig-studieren.de/studienangebot/stu-
diengang/course/show/germanistik-ba/) or with the Graz Institute of German Studies (https://germanistik.
uni-graz.at/de/studieren/studien/bachelorstudium-germanistik/).
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Table 6. A comparative presentation of the students’ opinions of study content which is of no
significance for specific future jobs

Does the faculty curriculum
provide content which is of no A - First year
significance for a specific future students B - Second year | C - Third year
job, but may contribute to general students students
education and professional
security?
’ N % N % N %
(number) (number) (number)
Q) Yes 14 63.6 14 73.7 11 78.6
2) No 8 36.4 5 26.3 3 214
TOTAL 22 100 19 100 14 100

Although the majority in the group A (86.4%) rejected the claim that some con-
tents which will be necessary in their professional lives had not been offered during their
studies (Table 7), a significant percentage of the students from groups B (42.1%) and C
(57.1%) agreed with this statement, which could be interpreted in terms of their expe-
riences during their studies and by analysing their needs and interests. Several students
made the following suggestions and comments:

- “Not enough attention is paid to pronunciation, slang...” (a first year student)

- “More subjects which focus on practice in the use of the foreign language should
be added.” (a second year student)

- “Translation should be practiced more often and more seriously.” (a second year
student)

- “Personally I would like more opportunities to learn about German culture, his-
tory and geography (and not only the language and literature). That might not be
of crucial significance for learning the language itself, but it certainly does make
it easier and helps to gain a better understanding of it”” (a second year student)

- “I think that we need to master phonetics.” (a third year student)

- “I think that we should deal more with translating professional texts” (a third
year student)

Table 7. A comparative presentation of the students’ opinions of contents which are not
offered during their studies

Do you think that some contents A - First year
which will be necessary in your students B - Second year C - Third year
professional life are not offered students students
during your studies?
N % N % N %
(number) (pumber) (pumber)

(1) Yes 3 13.6 8 42.1 8 57.1
) No 19 11 57.9 6 429
TOTAL 22 100 19 100 14 100

The respondents’ comments are similar to those made by philology graduates
and the students who participated in the TEMPUS project Reforming Foreign Language
Studies in Serbia. They also emphasise that more comprehensive work on translations of all
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kinds should be a constituent part of the philological studies curriculum and that greater
focus should be placed on contemporary, speaking skills more connected to real-life needs
(VUCO at al. 2012: 35 and 38).

In response to the question as to whether certain skills and knowledge should
form part of the curriculum, 72.7% of the respondents in group A answered “no’, 52.6%
in group B and 64.3% in group C (Table 8). Those students who answered in the affir-
mative (group A 27.3%, group B 47.4% and group C 35.7%) were asked to provide their
suggestions for improvements to the curriculum. All three groups highlighted knowledge
of professional terminology from certain fields in the first place, followed by presentation
and public speaking skills, organisational skills and business correspondence (Table 9).

Table 8. A comparative presentation of the students’ opinions on whether certain skills and

knowledge should form part of the curriculum
Are there any skills or knowledge
unfamiliar to you which present

A - First year

a problem when finding or students B - Second year | C - Third year
performing certain jobs, and students students
which should form part of the
curriculum?
N % N % N %
(number) (number) (number)
(1) Yes 6 27.3 9 47.4 5 35.7
2) No 16 72.7 10 52.6 9 64.3
TOTAL 22 100 19 100 14 100

Table 9. A comparative presentation of the students’ opinions on the skills and knowledge
which should be the part of the curriculum

Which skills and knowledge should | A - First year
form part of the curriculum? students B - Second year | C - Third year
students students
N (num- % N (num- % N (num- %
ber) ber) ber)

[€)) Knowledge of profes-
sional terminology from certain 4 18.2 5 26.3 5 35.7
fields
2) Computer skills 1 4.6 0 0 1 7.1
3) IT 0 0 0 0 0 0
4) Business correspond- ) 9.1 ] 53 ) 14.3
ence
(5) Organisational skills 2 9.1 3 15.8 3 214
(6) Team work skills 1 4.6 0 0 3 21.4
(7) 'Preser.ltatlon and pub- 4 182 5 2.3 5 143
lic speaking skills
(8) Other 0 0 0 0 0

Students from all three groups assessed their future perspectives and opportuni-
ties for professional development as being mainly quite good or exceptionally good (Table
10). A much lower number of respondents opted for moderately good or limited and weak.
It was established within the framework of the TEMPUS project Reforming Foreign Lan-
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guage Studies in Serbia that the majority of students and employed philologists (over 60%)
estimate their career perspectives as good, and the same belief is shared by almost half of
unemployed philologists. The same study also determined that those respondents who
are more motivated to work in their field have more positive estimations regarding their
prospects on the labour market.

Table 10. A comparative presentation of the students’ assessments of their future
perspectives and opportunities for professional development

How would you assess your | A _ First year
personal future perspectives and students B - Second year | C - Third year
opportunities for professional students students
development?

N % N % N %

(number) (number) (number)

1) Exceptionally good 6 27.3 6 31.5 4 28.6
2) Quite good 12 54.5 12 63.2 10 71.4
3) Moderately good 3 13.6 1 5.3 0 0
“4) Limited and weak 1 4.6 0 0 0 0
%) .Wlthout any 0 0 0 0 0 0
perspectives
TOTAL 22 100 19 100 14 100

Students from all three groups were exceptionally satisfied or mostly satisfied
with their choice of the philology profession (Table 11). Such satisfaction with their pro-
fession is at the same time accompanied by greater motivation to work in that profession
(VUCO at al. 2012: 17)

Table 11. A comparative presentation of the students’ personal (dis)satisfaction with their
choice of the philological profession

A - First year
Assess the level of your personal ¥y .
(dis)satisfaction with your choice students B - Second year | C - Third year

. . students students
of the philology profession.
N % N % N %
(number) (number) (number)

) Exceptionally satisfied 13 59.1 10 52.6 8 57.2
2) Mostly satisfied 8 36.3 4 21.1 5 35.7
3) Moderately satisfied 0 0 5 26.3 1 7.1
4) Mostly dissatisfied 1 4.6 0 0 0 0
(&) Exceptionally
dissatisfied 0 0 0 0 0 0
TOTAL 22 100 19 100 14 100

Conclusion

On the basis of the obtained results, it may be concluded that among all the sur-
veyed students in the first, second and third year at the Faculty of Philosophy in Nis§ intrin-
sic motivation predominates as regards the choice of the German language and literature
study programme. The highest number of students enrolled in this programme because of
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their interest in the German language and their desire to master it well. Half of the students
enrolled in their studies in order to work as German language teachers, while others see
themselves primarily in jobs where German can be used in work in some other field or in
the translation profession. In terms of the usefulness of the curriculum, it was established
that all three groups are satisfied to a large extent. The students’ suggestions indicate the
need to introduce more professional translation and practice in presentation and public
speaking skills. The results also show that the vast majority of the students are satisfied
with their choice of philology studies and that they assess their future prospects and op-
portunities for professional development as good.

Bearing in mind the fact that there are still no Germanist graduates at the Faculty
of philosophy in Nis, it is not possible to gain full insight into the quality of the knowledge
and skills acquired in this study programme. New analyses, consideration of the com-
ments and suggestions for improvements, as well as any changes and amendments to the
programme will be possible in two to three years at the earliest. It is thus essential to estab-
lish an infrastructure for gathering feedback from employers and other organisations re-
garding the competences of Germanist graduates and to work continuously on improving
the quality of the curriculum in the light of the opinions of both employers and students.
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Mapuna . Hyknh Mup3sajan
Huxonera H. Momunnosuh

MOTUBAIINJA 3A YIIVIC HA CTYIMJE 1 CTABOBU CTYIEHATA OMJIO30PCKOT
QAKYIITETA Y HMIIY O CTYIUNJCKOM ITPOTPAMY HEMAYKHN JE3VK U
KIbJVIDKEBHOCT

Peszume

Pap paje nmpmkas ucTpakuBama Koje je MMalo 3a Wb a YTBPAM MOTMBALU)y 3a YIIUC
Ha CTyAuje u craBoBe cTyfeHara Punoszodckor dakynrera y Humry o crynujckom mporpamy
OCHOBHUIX aKafleMCKux cryauja Hemauku jesuk u KmykeBHOCT. [loOujeHn nogaum nocmysxnhe
Kao OCHOBA 32 HeroBo yHampeheme. AHOHMMHO aHKeTMpamwe UCINUTAHNMKA BPIIEHO je y jYHCKOM
U cenTeM6apCKOM UCIUTHOM poKy 2021. rogyHe. Y30pak MCTpaXkuBamwa yK/bY4MBao je 55 cTyne-
HaTa IpBe, fipyre u Tpehe roguue crynauja. Ha ocHOBY fo6ujeHNX pe3ynTaTa MOXe ce 3aK/by 4TI
fa Mehy cBMM McnMTaHUM CTY/ileHTHMa Ipeosalyje yHyTpallmba MOTUBaLMja y IOMIeAy nsbopa
CTyAMjcKor mporpaMa Hemaukn je3auk U KiIDKeBHOCT. VIHTepecoBame 3a HEMAdKH je3UK U XKejba
3a o6pUM caB/IafaBambeM je3VKa 61 Cy Ha BpXY IMCTe MOTMBAILMOHKX (akTopa. [TonmoBuHa nc-
NNTaHUKA YIUCYje CTyAMje fa 6y pajyia Kao HaCTaBHYK HeMayKor jesuka. CyrecTuje cTyfeHaTa
yKasyjy fia je HoTpe6HO yBeCTH BHUIIIe CTPYYHOT IIpeBolema 11 BexkOarbe BEIITIHE jaBHOT HACTYIIA.
Pesynraru takobe mokasyjy ma je Benuka BehyHa cTyzieHaTa 3a/j0Bo/bHA 1360pOM (PUITOTONIKIX
CTyAMja 1 J1a IPOIIehYjy COICTBEHY IpodecroHaNIHy epcieKTuBy 1 MoryhHocTu 3a nmpodecno-
HaJTHU pa3Boj Kao jobpe.

KmwyuHe peuu: HeMadKy jesuK, MOTMBaLMja, CTaBOBU cTyeHaTa, Punozodcku dakynrer y Humry
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