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OF CONTROL AND SELF-EFFICACY!

Dusan Todorovic?, Dragana Jovanovié¢
Department of psychology, Faculty of philosophy, University of Nis, Serbia
Department of pedagogy, Faculty of philosophy, University of Nis, Serbia

Abstract: The present study examined differences in egalitarianism and traditionalism
in gender-role attitudes within students’ population at University of Nis. These attitudes
were examined according to the intensity of four major social and psychological
categories: family relations, global self-esteem, social self-efficacy and externality
of locus of control. Also, possible discrimination between these two groups was
investigated. Measuring instruments: The Attitudes toward gender equality scale
(Ravlic & Raboteg-Sari¢, 2002), Faces IV questionnaire (Olson & Gorrall, 2006), a
self-concept scale (Bezinovi¢, 1988) with subscales: General Self-esteem (Rosenberg
scale) and Locus of control, Perceived Social Self-Efficacy (PSSE) Scale (Caprara &
Steca, 2005). The research sample consisted of 390 students of the University of Nis
from various faculties and field orientation toward natural and social sciences. For
statistical analysis of the data, the analysis of variance and canonical discriminant
analysis were used. According to the analyses, it was determined that persons with
egalitarian gender-role tendency may be discriminated against those of traditional
tendency based on the identified levels of cohesion and flexibility in family functioning,
as well as intensity of global self-esteem and internal locus of a control. In organizing
certain interventions, it is important to have in mind that overcoming traditional
perceptions on gender roles and strengthening and improvement egalitarian gender-role
attitudes of new generations should not be only scientific goal and research material. It
also should be the first task and achievement of modern society and representation of
what is the personification of justice, democracy, and equality and above all kindness
and humanity.

Keywords: gender roles, egalitarianism versus traditionalism, family relations, self-
esteem, locus of control
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Introduction

When considering the findings of recent research, it is not surprising that
contemporary families are becoming increasingly individualized. Thus, the
phenomenon of the so-called nuclear family norm, composed of a heterosexual
married couple raising their children with traditional gender roles and division of
labor, is facing growing challenges. Traditional and often rigid perspectives on gender
roles are being put to a unique test due to industrialization, rapid advancements in
science, technology, and engineering, the widespread accessibility of education, and
more intense efforts towards greater female participation in the labor market. As the
transformation of traditional gender role patterns is considered not only a societal
but also a personal progress, many authors have directed their research interests
towards the phenomenon of gender revolution over the past five decades. At its
core lies the aspiration for gender equality prosperity, which logically leads to the
modification of attitudes towards gender roles. While some have studied the motives
behind attitude changes and the presence of gender stereotypes across different
age groups, others have focused on expectations and ideologies regarding gender
roles. Some researchers have delved into socio-cultural dimensions, while others
have examined behavioral patterns and the intergenerational transmission of beliefs.
Additionally, a group of researchers has focused on personal factors and factors
within the family itself. However, it seems that research is lacking both on a national
and international level, which incorporates very specific personal categories (locus
of control, self-efficacy, and self-esteem) and family factors (dimensions of family
functioning) within its analyses. Encompassing these factors could lead to insights
into dominant attitudes towards gender roles, whether there are differences between
initial and current attitudes, and whether approaches to gender socialization change
during education, integrate during work engagement, or if there is a discriminatory
impact from individuals favoring traditional attitudes towards those who prefer
non-traditional views. An especially intriguing question is how attitudes towards
gender roles and the way they are lived change not only over time but also over the
family life cycle, with different ages and within various contexts. While the issue of
changing traditional attitudes towards gender roles may be seen as unpopular and
outdated in the modern era, it remains a matter of social interest and significance.
In recent years, it appears that the gender revolution has somewhat slowed its pace
and even halted in certain indicators within the territory of the Republic of Serbia.
This issue is important not only for researchers and the academic community but
also for society as a whole. Certainly, the justification for this issue cannot be solely
understood from the perspective of the slow development of countries caught in
global and transitional movements, including our own country. It is a question that
encompasses society as a whole and needs to be adequately examined within the
context of contemporary educational trends.
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Gender role attitudes — an overview of some definitions

Broadly speaking, attitudes towards gender roles are often defined as perceptions
and beliefs regarding the distinct roles of men and women, and in relevant literature, they
span a continuum from traditional at one end to liberal at the other. Krais suggests (Krais,
2006) that traditional attitudes towards gender roles reflect perceptions about distinctive
roles of men and women, where men fulfill their roles through instrumental and provider
activities, while women satisfy their roles through nurturing, maintaining, and taking
care of the home and household members, as well as parenting activities (Kulik, 2018).
Contrary to these views, authors also point to somewhat different, non-traditional, or
liberal-oriented attitudes towards gender roles that emphasize the equal competence of
men and women in fulfilling the same social roles (Fényes, 2014; Lindsay, 2015; Martin,
1990). Egalitarian attitudes toward gender roles do not support the idea of gender-specific
family and business roles; rather, they emphasize unity, fairness, equal rights, roles,
and responsibilities for both men and women. According to Walby (2005), egalitarian
attitudes contain the idea that individuals have access to the same rights and opportunities
regardless of gender, and they should be treated according to the same principles, norms,
and standards. These attitudes could be considered as a more advanced level of liberal
views. However, it is important to note that the categorization of attitudes towards
gender roles present in the available literature can be grouped into three categories: (a)
attitudes about division of labor in the family, (b) attitudes related to roles in the public
sphere, and (c) general attitudes unrelated to specific spheres where roles manifest. Given
the complexity, multidimensionality, specifics, and value of the concept of attitudes
towards gender roles, as well as the potential for understanding it from various contexts,
perspectives, and angles, it is not surprising that there is no single universal definition
among authors of different orientations that encompasses every aspect. The heterogeneity
present in defining attitudes towards gender roles arises as a direct consequence of
authors’ diverse theoretical and practical needs. Some authors may emphasize specific
characteristics that others do not focus on or do not consider as determining factors.
Furthermore, differences in defining this concept also arise due to uneven treatment of
the term and its potential conflation with other related concepts. Therefore, defining this
concept is far from an easy or simple process, especially considering the possibilities
of viewing it in various contexts and within the frameworks of different research and
scientific disciplines, diverse researcher preferences and orientations. Hence, it is
undoubtedly difficult to define it with any consensus among researchers. However, some
common points can be identified that could be seen as intersections and interconnections
in the definition of a theme that remains relevant among both scientific and professional
communities to this day. It would be redundant to analyze all the definitions of attitudes
towards gender roles, but it is beneficial to highlight some that are often mentioned in
the literature. For clarity, a brief tabular presentation of definitions is provided, which
emerged as a result of reviewing and analyzing different answers to the question of
what attitudes towards gender roles are and how they are defined. This attempt aims to
identify distinct ways of conceptualizing attitudes in various fields such as psychology,
andragogy, anthropology, sociology, and others.
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Figure 1
Gender-role attitudes definitions
Year Author/s Definition: Gender-role attitudes are...
2015 Constantin “...beliefs that individuals express regarding appropriate roles for
men and women in a given institutional and cultural environment”
2010 Lecetal. “...often defined as the cognitive representation of what is

believed appropriate for male and female roles in a specific
cultural context rooted in historic development and differs across

societies”

2010 Hatchman “...an individual’s perceptions of gender social norms, behavioral
patterns, and the attitudinal tendencies held by them”

2009 Davis “...the underlying concept of an individual’s level of support for

&Greenstein a division of paid work and family responsibilities that is based
on the notion of separated spheres”

2006 Bergh “...normative beliefs about what gender relations in society
should be like, or the extent to which a person supports the norm
of gender equality”

2004 Pfau-Effinger  “...societal assumptions regarding people’s views about what
constitutes a correct gender relation or a fair division of tasks
between women and men”

1995 Amato & Booth “...individual’s acceptance of specialized roles for husbands and

wives”
1987 Eagly “...shared expectations that apply to individuals on the basis of
their socially identified gender”
1976 Brogan & ,,....beliefs about ideal role behaviors for men and women which
Kutner particulary concern their ideal involvement in family and work
roles*

Todorovi¢ and Simi¢ (2014: 9) and Jankovi¢ and Todorovi¢ (2016: 7) state that the
learning of gender roles begins from early childhood, in the process of socializing male
and female children. Attitudes regarding gender roles are generally conceived to vary
along a continuum between two opposites most commonly labeled as traditional and
egalitarian. They highlight that modern families encompass both traditional and egalitarian
gender roles. It is important to keep in mind that during adolescence, young people,
due to their level of cognitive maturity, are capable of questioning and reconfiguring
their assumptions about gender roles. They can differentiate between descriptive and
prescriptive gender norms and create cognitive representations of new, more complex
social arrangements. Furthermore, post-adolescent socialization connected to the
societal value system depends on closer social context and long-term cultural context.
As individuals grow and mature, the effects of their social environment become more
evident in their development. Therefore, after adolescence, through the enhancement of
knowledge and experience, traditionalism and egalitarianism as competing concepts can
integrate to avoid cognitive dissonance.

10
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Shift from traditional to non-traditional gender-role attitudes

In earlier studies that remained relevant until the end of the 19" century,
gender was predominantly assessed based on biological criteria, and gender roles
were largely described through the existing biological differences between men and
women. Such a researcher-oriented focus on studying gender roles came into question
when authors began to perceive gender roles not only as a category determined by
biological factors but also started incorporating other factors like political, social,
cultural, economic, and religious aspects into their analyses.

A special interest in the concept of attitudes towards gender roles, their more
explicit determination, interpretation, and identification of constitutive elements,
has permeated various discussions and debates since the mid-20™ century. The
challenge in defining this concept, whether in implicit or explicit form, has been
highlighted by many authors who linked definitions of attitudes towards gender
roles with contemporary views on gender equality and the accompanying gender
revolution with all its ups and downs. Contemporary researchers’ efforts appear to be
directed towards a more comprehensive study of the essence and specifics of gender
roles. These efforts involve attempting to understand them within the framework of
social expectations and cognitive structures, which inevitably raises the question
of traditional versus contemporary perceptions of gender roles. Specifically, the
traditional division of gender roles in which the male role was associated with being
the breadwinner of the family and providing material security, while the female
role was linked to homemaking, childcare, caring for elderly family members, and
maintaining the household, began to crumble in the 20™ century.

Researchers who have tested attitudes towards gender roles based on traditional,
or more colloquially, sexist perspectives, have come to conclusions about gender
polarization. This concept suggests that behaviors and attitudes that are acceptable
for women are not seen as appropriate for men, and vice versa (Glick et al., 2000;
Bem, 1985). Furthermore, in research endeavors, perceptions of gender roles were
often evaluated within the framework of participants’ agreement with societal norms
of masculinity and femininity. In such studies, any agreement with conventional norms
was interpreted as an inclination towards traditional attitudes towards gender roles,
while disagreement was seen as advocating liberal attitudes towards gender roles.

The essentialist-oriented approach of theorists who argue that gender differences
stem solely from biological sex has faced severe criticisms. Over time, as the female
role underwent significant changes and expanded beyond the domestic sphere due
to modernization (particularly in Western societies), increased access to education,
higher participation of women in the labor market, granting of civil and economic
opportunities, and their cultural and life aspects entering public spaces, attitudes
were also modified. In fact, assessing individuals’ perceptions through agreement or
disagreement with common stereotypes and norms regarding gender roles in research
studies could not remain sustainable or compatible with the contemporary reality.
Today, the social construction of gender roles is more flexible, and changes in gender
roles are evident in various life domains for both sexes, including family (Lamb, 2010),

11
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work (Lamb, 2010), and interpersonal relationships (Serewicz & Gale, 2008). This has
led to the demand for a change in the methodological approach to assessing gender
roles. There is a need to link the degree of agreement with egalitarian perspectives
rather than relying solely on measuring alignment with stereotypes when assessing
gender roles. Certainly, there is room for the social constructivism approach, which
posits that human development is socially situated and that knowledge is constructed
through interaction with others. Or, as suggested by Beli¢ and Jovanovi¢ (2015: 78),
gender roles are constructed through social interaction, which is multidimensional
and involves specific expectations from the social environment for men and women.
Among other influences, feminist theories have played a significant role in modifying
the perception of gender in line with a social constructivist standpoint. These theories
assert that men and women are differently positioned, categorized, and stratified
within the social structure. Gender differences are rarely neutral, and in almost all
societies, gender serves as an important form of social stratification and a criterion for
the emergence of social inequalities and discrimination (Bartolac & colleagues, 2011:
cited by Beli¢, Jovanovi¢, 2015). Accordingly, various perceptions and expectations
can be reflected in attitudes towards various social issues, primarily attitudes towards
gender roles. A gender perspective argues that individual behavior and roles hold
gender significance, which reflects how people conceptualize gender. To understand
differences in the experiences of men and women, it is necessary to consider the
structure and symbols, resources and beliefs, institutions and interactions within the
scope of study and analysis. Important to note are some interesting observations made
by Beli¢ and Jovanovi¢ (2015). With modernization, they argue that roles performed
by women become more complex. In the process of transforming traditional gender
roles, women’s roles are expanded, deepened, and enhanced, while men’s roles
transform at a slower pace. An interesting fact is that employed women, regardless
of their occupation or level of education, continue to predominantly lead household
chores, childcare, and the care of elderly or sick family members.

According to the findings of some research, both social and individual factors
contribute to shaping non-traditional attitudes towards gender roles: socialization and
level of education (Bolzendahl & Myers, 2004; Bryant, 2003), personal experience
(Davis & Greenstein, 2009; Cassidy & Warren, 1996), age and life experience
(Lynott and McCandless, 2000; Brooks & Bolzendahl, 2004; Inglehart & Welzel,
2005), women’s employment (Fortin, 2005; Hoffman, 1989), family background
(Vella, 1994), women’s empowerment, and governmental efforts to improve family
policies (Sjoberg, 2004; Knudsen and Werness, 2001), societal norms, values,
and preferences in the context of gender-specific work arrangements (Haas, 2005),
motherhood, and income distribution within households (Boehnke, 2011). Although
areview of the literature reveals numerous other variables that play a role in forming
attitudes towards gender roles, and despite the fact that this is a extensively studied
topic worldwide and across various scientific disciplines, it seems that there are not
enough such studies in the Republic of Serbia. Additionally, the existing studies
are mostly oriented towards investigating the sociological aspects of gender roles,
stereotypes, and expectations, with less focus on a multidisciplinary approach and

12
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comprehensive analysis of attitudes towards gender roles, their constitutive elements,
and key social and psychological categories that significantly contribute to the
development and shaping of attitudes. These categories include family relationships,
global self-esteem, social self-efficacy, and locus of control. In a more in-depth
research of this topic, both psychological and sociological correlates that underlie
the orientation towards traditional or contemporary attitudes towards gender roles
need to be considered equally.

Method

Research goals

Research goals can be specified through several parts:

On the one hand, to examine whether there are statistically significant
differences in the intensity of different aspects of family relations (cohesion, flexibility,
disengagement, entanglement, rigidness, chaoticity, communication and satisfaction
with family in general), overall self-esteem, social self-efficacy, external of locus of
control between the persons with tendency to egalitarianism toward gender roles and
persons with tendency to traditionalism toward gender roles; and on the other hand,
to examine whether persons with tendency to egalitarianism toward gender roles
may be discriminated against individuals with tendency to traditionalism toward
gender roles, based on the intensity of different aspects of family relations (cohesion,
flexibility, disengagement, entanglement, rigidness, chaoticity, communication and
satisfaction with family in general), overall self-esteem, social self-efficacy, external
locus of control.

Participants

The research sample consisted of 390 respondents, 205 of whom (52.6%)
were female, while 185 (47.4%) were male. Within the sample there were students
from five different faculties of University of Nis (natural sciences’ students and the
students of social sciences and humanities were included) during the 2022/23 school
year. The equal number of students was selected from each faculty - from the Faculty
of Electronic Engineering, Faculty of Medicine, Faculty of Economics, Faculty of
Occupational Safety and the Faculty of Philosophy (N= 78 from each institution)
and the age of the respondents varied from 19 to 27.

Measuring instruments:

The Attitudes toward gender equality scale (Ravlic & Raboteg-Sari¢, 2002)
measures attitudes toward equality between women and men, as two distinctive gender
groups. It is a five-point Likert scale, consisting of items constructed in both directions.
High scores on the scale suggest that person does not discriminate people at gender
basis, and low scores indicate existence of traditional or conservative attitudes about

13
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social roles of women and men. Scale has the following subscales, that is, it measures
the following aspects of gender equality: egalitarianism toward parenting roles,
egalitarianism toward heterosexual roles, egalitarianism toward professional roles and
egalitarianism toward educational roles (because of a large amount of data for analysis,
the subscale egalitarianism toward marriage roles was excluded).

In order to measure the quality of family communication and satisfaction with
the family, the Faces IV questionnaire was used (Olson & Gorrall, 2006). Faces IV
provides a comprehensive assessment of family cohesion and flexibility dimensions
using six scales. Designed as a self-report assessment for the Circumplex Model
of Couple and Family Systems, Faces IV focuses on both balanced (healthy) and
unbalanced (problematic) aspects of family functioning. The two balanced Faces IV
scales are balanced cohesion and balanced flexibility. These balanced scales are very
similar to cohesion and flexibility as measured by Faces II and Faces III.

A self-concept scale (Bezinovi¢, 1988) designed to measure the self-concepts
of adolescents was used. It is a five-point Likert scale, consisting of items constructed
in both directions. Just two selected subscales were used in this study: General Self-
esteem (also known as Rosenberg scale) and Locus of control — externality/internality.

The Perceived Social Self-Efficacy (PSSE) Scale measures people’s beliefs in
their capabilities to voice their own opinions with others, to work cooperatively and
share personal experiences with others, and to manage interpersonal conflicts. PSSE is
positively related to self-esteem, life satisfaction, and optimism (Caprara & Steca, 2005).

The reliability of the used instruments has been proven through the research
process: the value of Cronbach alpha for the questionnaire by which attitudes toward
gender equality roles was measured is .790; it is .815 in case of the questionnaire by
which family relations were measured; while the Cronbach alpha for the questionnaire
for measuring overall self-esteem is .875; Cronbach alpha is .848 for the questionnaire
which measures the externality of the locus of control and Cronbach alpha for the
questionnaire which measures the social self-efficacy is .787. It can be concluded from
these findings that all the questionnaires used have satisfactory reliability.

All statistical analyzes were performed in SPSS 22.0 (SPSS Inc, Chicago, Illinois)
statistical package. The ANOVA (F-test) was used to compare the groups of respondents.
Discriminant analysis was used to discriminate different groups of respondents based on
their differences in family relations, general self-esteem, locus of control and social self-
efficacy. All p-values that were 0.05 or less were considered significant.

Results

The canonical discriminant analysis was applied to evaluate whether it is possible
to differentiate between respondents characterized by a pronounced egalitarian attitudes
toward gender roles and those who exhibited more traditional attitudes, and based
on a set of variables that make up the: 1. Circumplex model of family functioning —
Balanced Cohesion, Balanced Flexibility, Disengagement, Enmeshment, Rigidity and
Chaoticity, Family Communication, and Family Satisfaction; 2. Overall self-esteem;

14



Examining gender-role attitude: the role of family relations, self-esteem, locus of control...

3. Locus of control, and 4. Social self-efficacy (Table 1 and Table 2). Before those
analysis were done, correlation analysis was conducted; it is important to have in mind
that all correlations had low intensity (r < 0.3), which strongly ensures that there are no
indications for multicollinearity in further predictions (Allison, 1999). Moreover, we also
ran a specific test for multicollinearity, and we can conclude that specific indicators for
multicollinearity were also at tolerable levels (Field, 2009) — Tolerance score for every
predictor was over 0.20 and VIF (Variance Inflation Factor) below 10.

Table 1
Chi-square and functions at group centroids of canonical discriminant functions
Wilks'
Lambda
746 108.826 .000 Tendency to traditionalism toward gender roles -.511
Tendency to egalitarianism toward gender roles .663

Chi-square  Sig. Function 1

The values of the group centroids (average discriminant scores for each of the
groups) range from - 0.511 among respondents with pronounced traditionalism toward
gender roles, to 0.663 among those respondents with more pronounced tendency to
egalitarianism toward gender roles (Table 1). The discriminant function was performed
for eleven factors, Wilks ’Lambda = 0.746, Chi-square = 108.826, p < 0.01.

Table 2
Means and structure matrix of canonical discriminant functions
‘].“ende.ncy to .Telhqde.ncy to Stand. Can.
traditionalism toward  egalitarianism toward .
Disc. Func.
gender roles gender roles Coef
Mean Mean F p )
Balanced 26.5047 27.5091 4348 .038 458
cohesion
Balanced
s 24.0467 24.1333 041 .840 -.111
flexibility
Disengagement 17.5794 17.3212 366 .545 .186
Enmeshment 17.4953 15.5818 26.817 .000 =222
Rigidness 18.5561 16.5939 21.022  .000 -.406
Chaoticity 16.9486 16.2485 2.647 105 .092
Family 37.5187 37.9758 355 552 -369
communication
Family 37.1776 383030 1.875 172 241
satisfaction
Rosenberg self- 34.9533 40.9333 71.037 .000 825
esteem scale
Locus of control 30.2477 27.3455 14.944 000 -198
- externality
Social self-
88.2617 90.1455 1.187 277 -.166

efficacy
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Based on the data shown in Table 2, it can be concluded that respondents
with pronounced egalitarianism attitudes toward gender roles are characterized
by internal locus of control and especially high degree of self-esteem. In addition,
Balanced cohesion was well expressed within their primary family relations,
contrary to Enmeshment and Rigidness, which were less pronounced. On the
other hand, respondents characterized by a pronounced traditional attitude toward
gender roles produced the opposite results, as they are characterized external locus
of control, pronounced Enmeshment and Rigidness within their family relations,
but less pronounced self-esteem. They also experience less Balanced cohesion
within family interactions.

The canonical discriminant analysis was also applied to evaluate whether
it is possible to differentiate between respondents characterized by a pronounced
egalitarianism toward parenting, heterosexual, professional and educational roles
and those respondents who exhibited more traditional forms of attitudes for those
social roles all of that based on a set of variables that made up the: 1. Circumplex
model of family functioning — Balanced Cohesion, Balanced Flexibility,
Disengagement, Enmeshment, Rigidity and Chaoticity, Family Communication,
and Family Satisfaction, 2. Overall self-esteem, 3. Locus of control, and 4. Social
self-efficacy (Tables 3 to 10).

Table 3
Chi-square and functions at group centroids of canonical discriminant functions
Wilks'

Lambda Chi-square  Sig. Function 1
764 101.312  .000 Tendency to traditionalism toward parenting roles -.523
Tendency to egalitarianism toward parenting roles .587

The values of the group centroids (average discriminant scores for each of
the groups) range from - 0.523 among respondents with pronounced traditionalism
toward parenting roles to 0.587 among those respondents with more pronounced
tendency to egalitarianism toward parenting roles (Table 3). The discriminant
function was performed for eleven factors, Wilks ’Lambda = 0.764, Chi-square =
101.312, p<0.01.
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Table 4
Means and structure matrix of canonical discriminant functions

Tendency to

traditionalism Tendency to Stand. Can.
toward parenting egalitarianism toward Disc. Func.
roles parenting roles Coef.
Mean Mean F p
Balanced 26.2463 27.7403 10.147  .002 589
cohesion
Balanced 23.9458 24.2873 657 418 -201
flexibility
Disengagement 17.6502 17.3425 532 466 226
Enmeshment 17.3892 15.8840 16.720 .000 -.159
Rigidness 18.3300 17.0110 9524 002 -280
Chaoticity 16.9310 16.3646 1777  .183 115
Family 36.1084 38.4088 7.008  .044 177
communication
Family 36.0148 38.4696 6264  .032 154
satisfaction
Rosenberg self- 34.8128 40.5801 67.871  .000 765
esteem scale
Locus of control 30.6847 27.1271 23.862  .000 377
- externality
Social self- 87.7586 90.5525 2724 100 -108
efficacy

The set of results presented in Table 4 lead to conclusions that respondents
with pronounced egalitarianism attitudes toward parenting roles are characterized
by internal locus of control and higher degree of self-esteem. In addition, Balanced
cohesion was well expressed within their family relations, but also Family
communication and Family satisfaction, contrary to Enmeshment and Rigidness,
which were less pronounced. On the other hand, respondents characterized by a
pronounced traditional attitude toward gender roles produced the opposite results,
as they are characterized external locus of control, less pronounced self-esteem and
less pronounced Family satisfaction and Family communication but pronounced
Enmeshment and Rigidness within their family relations. They also experience less

Balanced cohesion within family interactions.

Table 5
Chi-square and functions at group centroids of canonical discriminant functions
Wilks' Lambda Chi-square Sig. Function 1
298 40.769 .000 Tendency to traditionalism 271
toward heterosexual roles
Tendency to egalitarianism 419

toward heterosexual roles
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The values of the group centroids (average discriminant scores for each of the
groups) range from - 0.271 among respondents with pronounced traditionalism toward
heterosexual roles to 0.419 among those respondents with more pronounced tendency
to egalitarianism toward heterosexual roles (Table 5). The discriminant function was
performed for eleven factors, Wilks’ Lambda = 0.989, Chi-square = 40.769, p <0.01.

Table 6
Means and structure matrix of canonical discriminant functions
Tendency to Tendency t Stand. Can,
traditionalism toward egalitarianism toward .
Disc. Func.
heterosexual roles heterosexual roles Coef
Mean Mean F p )
Balanced 27.0000 26.9007 042 838 518
cohesion
Balanced 24.4017 23.7219 2472 117 -211
flexibility
Disengagement 17.3120 17.7947 1.261 262 259
Enmeshment 17.0385 16.0927 6.153 014 -.103
Rigidness 18.3162 16.7748 12.602 .000 -512
Chaoticity 16.4829 16.9139 985 322 310
Family 38.1795 37.0662 2.108  .147 -.558
communication
Family 37.8889 37.4636 265 607 336
satisfaction
Rosenberg self- 36.5043 39.1258 11.804  .001 685
esteem scale
Locus of control 29.8248 27.7748 7299 007 -216
- externality
Social self-
89.3718 88.4106 .305 581 -.247
efficacy

From the data shown in Table 6, it can be concluded that respondents with
more egalitarian attitudes toward heterosexual roles are characterized by internal
locus of control and high degree of self-esteem. Enmeshment and Rigidness are less
pronounced within their family relations. On the other hand, respondents characterized
by an expressed traditional attitude toward heterosexual roles produced the opposite
results, as they are characterized external locus of control, pronounced Enmeshment
and Rigidness within their family relations, and less pronounced self-esteem.

Table 7
Chi-square and functions at group centroids of canonical discriminant functions
Wilks' Lambda Chi-square Sig. Function 1
754 106.680 .000 Tendency to traqltlonallsm _545
toward professional roles
Tendency to egalitarianism 506

toward professional roles
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The values of the group centroids (average discriminant scores for each of
the groups) range from - 0.545 among respondents with pronounced traditionalism
toward professional roles to 0.696 among those respondents with more pronounced
tendency to egalitarianism toward professional roles (Table 7). The discriminant
function was performed for eleven factors, Wilks ’Lambda = 0.754, Chi-square =
106.680, p <0.01.

Table 8
Means and structure matrix of canonical discriminant functions
Tt
Tendency to Tendency fo Stand. Can
traditionalism toward egalitarianism toward .
. . Disc. Func.
professional roles professional roles Coef
Mean Mean F p )
Balanced 26.3433 27.6359 7580 .006  .528
cohesion
Balanced
e 24.0896 24.1848 .050 .822 -.263
flexibility
Disengagement 17.8308 17.1413 2.703  .101 .088
Enmeshment 17.3682 15.9022 15.862 .000 -.086
Rigidness 18.4627 16.8913 13.749 .000 -332
Chaoticity 17.9398 16.2283 4.679 .046 -.051
Family 37.2587 38.2717 1.826 177 -286
communication
Family 36.1851 38.5272 4685 046 216
satisfaction
Rosenberg self- 34.6368 40.6957 76.873 .000  .852
esteem scale
Locus of
control - 30.5075 27.3967 18.077 .000 =272
externality
Social 88.1791 89.8859 1.010 316  -.192
selfefficacy

The data presented in Table 8 leads to a conclusion that respondents with
expressed egalitarian attitudes toward professional roles are characterized by
internal locus of control and higher degree of self-esteem. In addition, Balanced
cohesion was well expressed within their family relations and Family satisfaction
also, contrary to Enmeshment, Rigidness and Chaotic levels of family functioning,
which were less pronounced. On the other hand, respondents characterized by a
pronounced traditional attitude toward professional roles produced the opposite
results, as they are characterized by external locus of control, less pronounced self-
esteem, and less pronounced Family satisfaction, but pronounced Enmeshment,
Chaoticity and Rigidity within their family relations. They experience less Balanced
cohesion within family interactions, too.
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Table 9

Chi-square and functions at group centroids of canonical discriminant functions

Wilks' Lambda  Chi-square  Sig. Function 1
835 67.431 .000 Tendency to traditionalism toward educational roles  -.402
Tendency to egalitarianism toward educational roles ~ .489

The values of the group centroids (average discriminant scores for each of
the groups) range from - 0.420 among respondents with pronounced traditionalism
toward educational roles to 0.489 among those respondents with more pronounced
tendency to egalitarianism toward educational roles (Table 9). The discriminant
function was performed for eleven factors, Wilks ’Lambda = 0.835, Chi-square =
67.431,p<0.01.

Table 10

Means and structure matrix of canonical discriminant functions

Tendency to Tendency to
.. . L Stand. Can.
traditionalism toward egalitarianism toward .
. . Disc. Func.
educational roles educational roles Coef
Mean Mean F p )
Balanced 26.7368 27.2267 1.041 308 457
cohesion
Balanced
o 24.2488 23.9535 475 491 -.204
flexibility
Disengagement 17.3014 17.6628 731 393 361
Enmeshment 17.1435 16.0756 8.045 .005 -.046
Rigidness 18.5167 16.7326 17.519 .000 -.531
Chaoticity 16.5885 16.7093 079 779 247
Family 37.6555 37.8372 057 812 -294
communication
Family 37.2297 38.2500 1.563 212 435
satisfaction
Rosenberg self- 35.8373 39.6453 26.395 .000 755
esteem scale
Locus of control 30.0861 27.6802 10317 .001  -.236
- externality
Social self-
89.5120 88.3837 429 513 -.320
efficacy

Based on all presented research data from table 1 to table 10, it is evident that
individuals who are characterized by the egalitarianism toward gender roles may be
discriminated by those with tendency to traditionalism toward gender roles, based
on the intensity of different levels of family functioning (cohesion, enmeshment,
rigidness, chaoticity, communication and satisfaction within family), overall self-
esteem and of course externality-internality of locus of control.
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Discussion and conclusion

The research findings obtained in this study unequivocally indicate that
relationships stemming from the family context, along with current self-esteem and
the external-internal locus of control, are significant constructs when examining
individuals’ attitudes towards gender roles. It has been demonstrated that there is
a possibility of differentiation between individuals who hold egalitarian attitudes
towards gender roles and those who possess traditional views, based on variables
such as locus of control, self-esteem, and various dimensions relevant to family
functioning, primarily.

Such research results, highlighting the significance of relationships within our
family, are not unexpected when considering the viewpoints of numerous authors
who emphasize that the modern social context views the family as an embodiment
of unity and individuality, love and solidarity, primarily based on open and clear
communication, roles shared through agreement, abilities, and inclinations — concepts
that are affirmed by the notions of the contemporary family built on experiences and
findings of systemic therapists regarding functional family relationships (Dragisi¢-
Labas, 2002).

Role changes are considered to be crucial indicators of the shift from a
traditional to an egalitarian type of family, which indeed is a trend in the evolution
of the modern family (Jankovi¢ & Todorovié, 2016). In this context, Whitaker
suggests that healthy families can resist the pressures of the dominant male culture
(Milojkovi¢ et al., 1997). Some sources indicate that family relationships play a
central role in shaping an individual over the course of life (Merz et al., 2009; Parke
et al., 1989). Family members are linked in important ways through each stage of
life and these relationships are an important source of social connection and social
influence for individuals throughout their lives (Umberson et al., 2010). Family
connections can provide a greater sense of meaning and purpose as well as social
and tangible resources (Hartwell & Benson, 2007; Kawachi & Berkman, 2001).

In our research, balanced cohesion emerged as a significant factor in
distinguishing individuals who hold egalitarian attitudes towards gender roles from
those with traditional beliefs, which is in serious alignment with the assumptions
that balanced levels of cohesion and flexibility are most suitable for healthy family
functioning, while imbalanced levels of cohesion and flexibility are associated with
problematic family functioning (Olson & Gorall, 2006).

Additionally, the findings indicated significant differences in the unbalanced
aspects of flexibility between individuals with egalitarian attitudes and those with
traditional beliefs towards gender roles, with higher levels of rigidity and chaos
being more pronounced among those inclined towards traditional attitudes. All of
this is consistent with the premise of authors like Olson and Gorall, who proposed
in the Circumplex model of family functioning that a rigid relationship involves
a dominant individual with high levels of control, limited agreements as most
decisions are imposed by the “leader.” Rules are strictly defined and never change. A
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chaotic relationship is characterized by unstable or limited leadership. Decisions are
made impulsively and without sufficient thought. Roles are unclear and often shift
from one member to another (Olson & Gorall, 2006). The research conducted by
Matejevic¢ and Jovanovi¢ (2014) yielded interesting data. Namely, the findings imply
that patriarchal and contemporary principles coexist side by side and that, in a very
specific way, they define adolescents’ perceptions that simultaneously aspire to be
more contemporary while being enmeshed in patriarchal beliefs that have been passed
down through generations. They concluded that transition contributes significantly
to the development of a different value system and perception of parental roles, but
that, on the other hand, the generational transfer of family culture has an impact on the
traditional continuity, which is evident in students’ perceptions. The results highlight
the students’ current views on how family’s function and how parents should parent,
which is crucial for their acceptance of parental roles in the future because they show
a tendency toward an equitable distribution of family roles and capable parenting
(Matejevic, Jovanovic, 2014: 551). Similarly, Matejevi¢, Todorovi¢, and Jovanovic¢
(2015: 194) also discuss the existence of stereotypes in our culture related to double
standards and thus double criteria in assessing the behavior of men and women.
Specifically, they highlight the tendency to critically evaluate the behavior of women
who are mothers due to the presence of the stereotype that she is responsible and
“to blame” for raising children. Because she is a mother, more is expected of her
compared to fathers. It could be argued that the criticism of mothers’ behavior stems
from the traditionally established greater responsibility attributed to her upbringing
and care of children, as well as the ingrained expectation that she fits better into that
role, simply by following her maternal instinct. The transmission of such prejudices
and expectations is somewhat understandable, given that traces of patriarchal culture
still exist in Serbia and that the family is viewed as a system operating through
transactional patterns consisting of repeated interactions that establish behavioral
patterns.

The results related to unbalanced aspects of family cohesion showed that
individuals with traditional attitudes are characterized by a significantly higher
level of enmeshment within family relationships compared to individuals with
egalitarian attitudes towards gender roles. As emphasized by Olson (2000), excessive
enmeshment within the family represents extreme closeness and loyalty, where
family members become highly dependent on each other (Olson, 2000).

An important finding of the research is the fact that based on the level of self-
esteem and external locus of control, it is possible to distinguish between individuals
who lean towards egalitarian attitudes towards gender roles compared to those who
tend towards traditional attitudes. Self-esteem is significantly more pronounced
among individuals with egalitarian attitudes, and additionally, they exhibit a
dominant internal locus of control. Results of some studies in this field indicate
that gender-roles’ attitudes and stereotypes are closely associated with person’s
self-esteem. According to self-categorization theory, self-stereotyping occurs on all
group relevant attributes or dimensions (Turner et al., 1987). Thus, positive gender
role attitudes can promote self-esteem (Pryor, 1994; Oswald & Lindstedt, 2006).
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However, the internalization of negative group stereotypes may threaten one’s
social identity and lead to a reduction in person’s self-esteem (Katz et al., 2002).
For the disadvantaged female group, internalization of the lesser value that women
hold in society might lead to their negative personal evaluation of self, and it has
been documented that girl begins to demonstrate lower self-esteem than do boy in
adolescence (Katz et al., 2002).

Furthermore, it can be added that stereotypical gender roles can have a direct
impact on the values upon which individuals’ lives are based. When expectations
about gender roles are in conflict with an individual’s core values, they can create
tension and hinder self-expression, while efforts to fulfill one’s potential may be
negatively influenced.

Examining the findings regarding differences in external-internal locus of
control between individuals with egalitarian and traditional attitudes towards gender
roles, similar relationships have been found in other studies (Chia, 1995; Hennecke,
2023; Minnigerode, 1976). Findings of Valentine (1999) indicate positive relations
among locus of control and men’s negative stereotypes of women who work, which
suggests that men who feel a lack of personal control may oppose women working
outside of their home. The results also indicate that men with greater personal control
may be more accepting of women in non-traditional gender roles than men with an
external locus of control.

Traditional beliefs regard women’s appropriate role as homemakers and
men’s as breadwinners. On the other hand, egalitarian attitudes refer to a more
equal distribution of professional and family life responsibilities between men and
women. Gender role attitudes are a complex and multifaceted concept (Bazik, 2001).
They can refer to many topics such as stereotypes about both genders, equality of
opportunity in schooling and employment, proper roles in the family, division of
household and childcare labor and acceptance of macro-level social change.

The concepts we develop regarding gender roles that aim towards egalitarianism
as opposed to traditionalism are not just scientific facts and significant research
material; they represent one of the most important achievements of modern society
and create the foundation of what embodies justice, democracy, equality, and above
all, righteousness, and humanity. Having in mind obtained result as well as tendencies
of modern society, it seems that future educational initiatives should be oriented
precisely towards fostering more democratic school culture. Within cross curricular
learning and extracurricular activities from elementary school toward secondary
school and forward learners should develop the awareness about the existence of
prejudices and stereotypes, and their impact on the formation of people’s attitudes
and behaviour. Also, educational activities should be oriented toward the importance
of overcoming prejudices and stereotypes and the efforts of teachers and other
experts to equip students with cognitive tools. These tools can be a valuable resource
for raising the awareness of young people about the modern family, but also the
form of pedagogical culture necessary for functioning in the modern world. Besides
that, various developmental programs of education and parenting programs can be of
great benefit in terms of building the value system of young people, their attitudes,
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and beliefs in accordance with contemporary social movements and tendencies, but
also a good basis for equal consideration and treatment in terms of behavior, roles,
and self-efficacy.
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ISTMZIVANJ E STAVOVA PREMA RODNIM ULOGAMA:
ZNACAJ PORODICNIH ODNOSA, SAMOPOSTOVANIJA,
LOKUSA KONTROLE I SAMOEFIKASNOSTI

'"Dusan Todorovié¢, *Dragana Jovanovi¢
' Departman za psihologiju, Filozofski fakultet, Univerzitet u Nisu, Srbija
?Departman za pedagogiju, Filozofski fakultet, Univerzitet u NiSu, Srbija

Apstrakt: U istrazivanju su ispitivane razlike u egalitarizmu i tradicionalizmu
u pogledu stavova prema rodnim ulogama kod studenata Univerziteta u NiSu.
Stavovi su razmatrani u okviru Cetiri sociopsiholoske kategorije: porodi¢ni odnosi,
globalno samopostovanje, socijalna samoefikasnost i eksternalnost lokusa kontrole.
Ispitivana je i moguénost da se na osnovu navedenih varijabli napravi distinkcija
izmedu ispitanika sa izrazenim egalitarnim i ispitanika za izrazenim tradicionalnim
stavovima prema rodnim ulogama. Instrumenti: Skala stavova o rodnoj jednakosti
(Ravlic & Raboteg-Sari¢, 2002), Upitnik Faces IV (Olson & Gorrall, 2006), Skala
self koncepta (Bezinovi¢, 1988) i to subskale Samopostovanje (Rosenberg scale) i
skala Eksternalnosti/internalnosti lokusa kontrole, Skala socijalne samoefikasnosti —
PSSE (Caprara & Steca, 2005). Uzorak istrazivanja ¢ini 390 studenata Univerziteta u
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Nisu sa razlicitih fakulteta i razli¢itih polja profesionalnih orijentacija, kako prirodnih
tako i drustveno-humanistickih nauka. Koris¢ene su analiza varijanse i kanonicka
diskriminaciona analiza. Rezultati su pokazali da osobe sa tendencijom ka egalitarnim
stavovima prema rodnim ulogama karakteriSe visok nivo kohezije i fleksibilnosti u
porodi¢nom funkcionisanju, izrazenije samopostovanje i interni lokus kontrole, a
sve to u odnosu na osobe sa tendencijom ka tradicionalnim stavovima prema rodnim
ulogama. Shvatanja koja budemo gradili u pogledu rodnih uloga koja bi tezila
izgradnji egalitarizma nasuprot tradicionalizmu nisu samo naucna ¢injenica i znacajan
istrazivacki materijal, ve¢ predstavljaju jedan od najznacajnijih ostvarenja savremenog
covecanstva i ¢ine temelj onoga Sto je personifikacija pravde, demokratije i jednakosti,
a pre svega dobrote i ljudskosti.

Kljucne reci: rodne uloge, egalitarizam naspram tradicionalizma, porodi¢ni odnosi,

samopostovanje, lokus kontrole

Primljeno: 2.11.2023.
Prihvaceno za objavljivanje: 5.12.2023.
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EVOLUCIJA ODNOSA MAJKE I KCERKE
U ITALIJANSKOM FEMNIZMU DRUGOG TALASA

Aleksandra Pordevi¢!
Fakultet savremenih umetnosti, Univerzitet u Beogradu, Srbija

Apstrakt: Sa razvojem feministickih emancipatorskih koncepata majcinska figura
kao simbol patrijarhalne strukture koja se nastoji prevazi¢i, postaje predmet kritike.
Potraga za identitetom znacila je otkrivanje Zenske strane, koja je u patrijarhatu bila
potcinjena i kojom se veoma dugo manipulisalo. Pristup u odnosu prema majci prosao
je kroz mnoge promene, od odbijanja majke u kasnim Sezdesetim godinama, kada je
majka poimana kao deo autoritarnog sistema, do majke videne kao zrtve represije,
kako su je dozivljavale feministkinje sedamdesetih godina. Kriticka analiza filozof-
skih, mitoloskih, religioznih i psihoanalitickih teorija koje su povezale majcinstvo sa
biologijom, prirodom i submisijom dovela je do promene poimanja maj¢instva, te ono
vremenom pocinje da se posmatra kao izvor kreativne inspiracije. U radu se najpre
daje pregled osnovnih karakteristika italijanskog feminizma drugog talasa, kao i nje-
govih najistaknutijih predstavnica, a zatim rad nastoji da analizira evoluciju odnosa
majke i kéerke, pre svega kroz postulate i razvoj feministickog kontinentalnog talasa,
a zatim 1 kroz uticaj koji su najznacajnije feministkinje u Italiji ostavile na literarni
korpus i kulturu ove zemlje.

Kljucne reci: italijanski feminizam, majka, majc¢instvo, ¢erka

Drugi talas feminizma u Italiji

Premda nastaje pod uticajem americke kulture, ali i usled jacanja evropske
feministicke struje, sa kojom italijanski feminizam deli iste principe kada je re¢ o
telu 1 jeziku, kao principe simbolickog poretka Zene, italijanski feminizam drugog
talasa uspostavio se kao distinktivna struja koja preispituje predisponirane rodne
uloge unutar drustva i porodice. Naime, Sezdesete godine su doba kada se na glo-
balnom nivou preispituje drustveni poredak i raspodela mo¢i u okviru njega, dok je
kraj ove decenije za gotovo ceo svet, pa i za [taliju, vreme kopernikanske drustvene
revolucije. Studentski protesti 1968. godine ispostavili su se kao izuzetno znacaj-
ni za razvoj italijanskog feminizma, s obzirom na Cinjenicu da je za Zene ucesce
u protestima za studentska i gradanska prava 1968. i 1969. godine stvorilo teren
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za sticanje dragocenih iskustava u okviru politickog angazmana. Zene poéinju da
shvataju da zapravo nisu ravnopravne sa muskarcima ni u politiCkom smislu, niti u
porodici, kao ni u obrazovanju, a da je privatni domen zapravo prvi stupanj zenske
subordinacije. Relacija izmedu li¢nog i politickog postaje vazna upravo zato Sto zene
postaju svesne Cinjenice da problemi koje ima jedna Zena, ima jo§ mnogo drugih, te
problem subordinacije nije viSe li¢an, u sferi privatnog, ve¢ postaje politicko pitanje
drustva u kojem se to deSava, pa i reSenje mora biti na nivou drustva, dakle, politicki
¢in. Upravo iz ove spoznaje rada se krilatica feminizma drugog talasa: Licno je po-
liticko. Stoga je upravo emancipacija zenskog subjekta navela zene da napuste rodno
mesovite grupe drustvenopolitickog angazmana i uspostave posebna feministicka
udruzenja. Ova separacija smatra se izrazito znacajnim faktorom za konstituisanje
feminizma koji nadilazi tradicionalne forme militantne politicke prakse.

Razli¢ita udruzenja zena postojala su u Italiji i u prethodnim decenijama, poput
UdruZenja italijanskih Zzena — UDI (Unione Donne Italiane), koje je nastalo tokom
Drugog svetskog rata u okviru Pokreta otpora, medutim, krajem Sezdesetih i pocet-
kom sedamdesetih godina u Italiji se javljaju male Zenske grupe koje su shvacene
kao glavna pokretacka snaga koja ima potencijal da izvede zene iz sistema u kome
dominiraju muskarci. U Milanu se osnivaju prva udruZenja koja nastaju spontanim
okupljanjem poznanica, rodaka ili prijateljica. Za cilj imaju da osveste stanje Zenske
represije 1 pot¢injenosti muskarcima, sa namerom da Zene uspostave li¢ni subjektivi-
tet, imajuéi kao polaznu tacku same sebe ili druge Zene, a krajnji cilj im je separacija
— to jest ideja da zena misli kao subjekat, a ne kroz muski pogled. U ovim grupama
zene osecaju da mogu slobodno i sigurno da razmenjuju svoja iskustva o braku,
majcinstvu, seksu, dakle, da otvoreno i bez straha od osude razgovaraju o svim te-
mama koje su pre toga predstavljale tabu. Koncept poverenja postaje klju¢na ideja
ovih grupa, dok osnovnu karakteristiku specifi¢cnu za formiranje ovih malih grupa
predstavlja kapilarno decentralizovano delovanje bez ikakve formalne hijerarhijske
strukture.

Delovanje ovih grupa promenilo je status Zena ne samo u privatnoj sferi ve¢ na
nivou celog drustva u zakonskom smislu u dekadi koja sledi. Sedamdesete godine
su period u kojem je donet niz zakona koji su umnogome promenili polozaj Zene u
drustvenom kontekstu. Pitanje razvoda i prava na legalni abortus, kao dve osnovne
ideje za koje su se zene zalagale, percipirane su kao pitanja koja se ticu gradanskih
prava. Feministkinje su abortus shvatale kao borbu za oslobodenje od eksploatacije
zenskog tela 1 majcinstva, koje zenu vezuje za kucu u okviru porodice, koja se, pak,
razotkriva kao primarni vid subordinacije zena. Na samom pocetku decenije, 1970.
godine usvojen je zakon o razvodu, koji stupa na snagu nakon referenduma tri go-
dine kasnije. Godine 1971. ukinuta je zabrana deljenja informacija o kontracepciji,
koja je usvojena 1926. godine, pa postaje dozvoljena upotreba kontraceptivnih pilu-
la. Porodi¢ni zakon o jednakosti supruznika donet je 1975. godine (Benedetti, 2007:
75). Za razliku od pitanja seksualnosti, o kojem se mnogo teoretisalo u feministic-
kim krugovima, pitanje Zenskog tela je zadobilo i politicki aspekt nakon usvojenog
cuvenog Zakona 194 o abortusu 1978. godine.
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Period godina olova?, izrazito turbulentnog razdoblja teroristickog nasilja se-
damdesetih i osamdesetih godina prekinuo je talas borbe za Zzenska prava u Italiji,
ali devedesetih godina ponovo se javljaju tendencije osnazivanja Zenskog pokreta
u domenu kulturoloskih manifestacija u drustvu. Kao posledica toga, feminizam u
Italiji se kapilarno inkorporirao u drustvene pore, §to za posledicu ima mnostvo zena
koje imaju svest o svom identitetu i sopstvenoj vrednosti koja nije relaciona u odno-
su na neku musku figuru. lako je i dalje broj Zena u sferi javnog delovanja u Italiji
ispod evropskog proseka, situacija je znatno bolja nego prethodnih decenija. Po-
slednjih godina se feministicki pokret u Italiji velikim delom bavi predstavom Zena
u medijima i zloupotrebom zenskog lika i tela kao objekta konzumistickih afiniteta
auditorijuma, dok akademski feminizam proucava sve veci zenski knjizevni korpus
na literarnoj sceni Italije.

Feministicke ,,majke” u Italiji

Kao najuticajnija licnost italijanskog feminizma sedamdesetih godina istice
se Karla Lonci (Carla Lonzi), radikalna feministkinja, osnivacica grupe Rivolta
femminile (Zenska pobuna) u Milanu i veoma znadajna teoreti¢arka drugog talasa
feminizma u Italiji. Autorka je prvog italijanskog feministickog manifesta Pljunimo
na Hegela: Klitoralna i vaginalna Zena (Sputiamo su Hegel: La donna clitoridea e
la donna vaginale), visprene, ostre 1 smele kritike polozaja Zena u drustvu. Prema
Lonci, postoji problem razumevanja zenskog zadovoljstva i seksualnosti u kulturi u
kojoj je klitoris tabu, te govoreci o klitorisu, Lonci zapravo kritikuje heteronorma-
tivne konstrukcije roda i seksualnosti zasnovane na psihoanalizi, otkrivajuci kako
autonomna zenska seksualnost, ona koja je nezavisna od reprodukcije, moze biti
pocetna tacka za razlicite vrste subjektiviteta. Karla Lonci pljuje na Hegela sma-
traju¢i da je naturalizovao seksualne razlike i koncipirao ih kao puko prihvatanje
zenske ,,pasivnosti” u prirodnom poretku muske supremacije (Lonzi, 1974: 30-31).
Ona takode kritikuje marksizam zbog neuspeha da prepozna rodnu subordinaciju pre
klasne (Lonzi, 1974: 28-29).

Druga veoma vazna figura u razvoju italijanskog feminizma je Adriana Kava-
rero (Adriana Cavarero), koja je zajedno sa Luizom Muraro (Luisa Muraro) osnova-
la kultnu Zensku grupu Diotima, a njihove debate o seksualnoj razlici i konstrukciji
feministicke alternative rodno uslovljenog jezika, kojim dominiraju maskuline pa-
radigme, oblikovale su savremenu feministicku misao u Italiji. U delu koje se bavi
filozofijom naracije 7i koja me gledas, ti koja pripovedas o meni (2007) (Tu che mi
guardi, tu che mi racconti) Adriana Kavarero se fokusira na ontolosku kategori-
ju rodenja, umesto na, do tada mnogo obradivani, koncept smrti, navodeci da /.../
tokom cele istorije zapadne filozofije prisutna je jedinstvena ideja o svojevrsnom
afinitetu smrti i same filozofije (Arendt, 1987: 162). Kavarero, poput Hane Arent,

2 Uglavnom mladi, sa idejama nasilne revolucije, kako levi¢ari, tako i desnicari, postavljali su bombe u
ustanove i na javna mesta kako bi stradali ljudi bliski rezimu: politicari, policajci, sudije, javne li¢nosti.
U borbama protiv rezima, ali i medusobnim borbama desnice i levice stradalo je tokom ove dve decenije
vi$e stotina ljudi (Pordevi¢ 2021: 15).
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na ¢ije se filozofske koncepte Cesto naslanja, predlaze da se naglasi koncept rodenja,
momenat relacionog prepoznavanja i da se ponudi revolucionarna perspektiva koja
omogucava preokretanje strukture zapadne filozofije, koja nas uci da se radamo ni iz
¢ega i odlazimo u nistavilo. U zapadnoj filozofiji, koja favorizuje metafizic¢ki aspekt,
Kavarero vidi srz problema, jer ne poticemo iz nistavila, ve¢ od majke (Cavarero,
1993: 19).

Dok se Adriana Kavarero bavi kritickim dijalogom sa zapadnom filozofskom
tradicijom, Luiza Muraro nastoji da potpuno zaobide tu musku tradiciju. Ova veoma
uticajna i plodonosna feministkinja ima za cilj da stvori potpuno zensku genealogiju
misli koja objasnjava homoseksualnu ljubav kao privilegovan nacin da se otkrije
filozofska istina. U svom delu Simbolicki poredak majke (1991) (L ordine simbolico
della madre) Muraro se distancira od feministicke teorije i prakse lakanovskog sim-
boli¢kog, kao i od Frojdovog uticaja na savremene teoretske paradigme, u nastojanju
da razobli¢i univerzalne spoznajne muske koncepte koji se tradicionalno poimaju
kao neutralni. Muraro analizira ,,majke i filozofe” provokativnom tvrdnjom da je taj
odnos zasnovan na ¢injenici da su filozofi pojeli svoje majke: Prozdiranje majke je
metafora, ali ne sasvim. Pre svega zato 5to je zena dala Zivot svima nama, ukljucuju-
Ci filozofe. Mi smo isisavali vitamine, kalcijum, snagu, vreme, paznju i misli od nje.
Drugo, jer su u patrijarhalnom drustvu muskarci, ukljucujuci filozofe, osim mozda
cinika, uvek jeli vise i bolje od zZena, ukljucujuci majke (Muraro, 2001: 147). Anali-
ziraju¢i najpoznatiji banket u istoriji filozofije — Platonovu Gozbu, Muraro promislja
odnos Diotime, Platona i Sokrata, u kojem Diotimine misli bivaju suptilno oduzete
i implicitno figuriraju kao maska Platonovih misli (Muraro, 2001: 148). Autorka u
svom radu nastoji da poveze drustveni i simbolicki poredak, naglasavajuéi politicki
znac¢aj maskulinog metajezika koji upravlja svetom. Prema Luizi Muraro, simboli¢ki
poredak po kojem jezik treba koristiti jeste simboli¢ki poredak majke po kojem je
matrica Zivota za nas matrica re¢i (Muraro, 1991: 40). Naslanjajuci svoja promislja-
nja na stavove ikone francuskog feminizma drugog talasa Liz Irigare (Luce Iriga-
ray) vezane za kritiku lakanovske psihoanaliticke teorije i falogocentrizma, Muraro
iznosi ideju da je figura majke klju¢na za razumevanje funkcionisanja falogocentriz-
ma u simboli¢kom poretku patrijarhalnih drustava, jer je majka ona koja daje zivot,
dok je otac onaj koji obezbeduje pristup diskurzivnoj i normativnoj dimenziji. Ono
Sto Irigare i Muraro tvrde jeste da je patrijarhalni simbolic¢ki poredak uspostavljen
i reprodukovan putem jezika, pa, svojim feministickim delovanjem, one nastoje da
dekonstruisu falocentri¢ne strukture, stvaraju¢i jezik kojem je Zena u centru, kao
i simbolicku sferu koja slavi ono §to je Zensko, umesto da ga prezire i potcenjuje
(Restaino, 2002: 3-77).

Karla Lonci, Adriana Kavarero i Luiza Muraro, ,,sveto trojstvo” italijanskog
feminizma, ostavile su neizbrisiv trag ne samo u akademskoj sferi svog delovanja
ve¢ su svojim visprenim i inspirativnim delovanjem u okviru zenskih udruzenja,
grupa i tribina pocele da ohrabruju uspostavljanje zenske samospoznaje (autocosci-
enza), kao 1 koncepta poverenja (affidamento) jedne Zene drugoj, te implementira-
juci svoju ideologiju u malim zenskim udruzenjima pokrenule talas koji ¢e zauvek
promeniti konzervativno italijansko drustvo. Njihovo delovanje snazno je uzdrmalo
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i dalje prisutne fragmente faSisticke ideologije koji su istrajavali u percepciji Zene
kao ,,mas$ine za radanje”, dok su Italijanke rado prihvatile ove promene u nastojanju
da budu deo ravnopravnog ili barem ravnopravnijeg drustva.

Evolucija odnosa prema majci i maj¢instvu

Krajem XIX veka italijanska literarna scena svedoci revolucionarnom talasu
koji se ogleda u sve veCem broju spisateljica, koje su iz kanona bile odsutne jo$§ od
pozne renesanse. Ova promena povezana je sa znatno ve¢om zenskom citalaCkom
publikom, §to se dovodi u vezu sa uvodenjem Kasati zakona® iz 1859. godine, koji je
predvidao obavezno osnovno obrazovanje za decu oba pola. I dok je u tom periodu
nepismenost zena prelazila osamdeset procenata, pocetkom XX veka vec je pala
na pedeset procenata (Benedetti, 2007: 113). Od pocetaka XX veka, a posebno od
Drugog svetskog rata do sedamdesetih godina, italijanska knjizevnost obiluje deli-
ma koja kao centralnu figuru imaju majku, njeno pozrtvovanje, bezuslovnu ljubav i
predanost deci. Medutim, postoje i dela u kojima je figura majke i ideja majCinstva
opisana drugacije. Laura Benedeti navodi roman Prozdriljivci (I divoratori) (1910)
Ane Vivanti (Annie Vivanti), izuzetne i veoma plodonosne knjiZzevnice, koja je pisa-
la kako na italijanskom, tako i na engleskom jeziku, kao odli¢an primer didaktickog
romana, koji pokazuje kako je zenski talenat osuden na nestajanje kada Zena postane
majka — kada bude prozdrana od strane deteta (Bendedetti, 2007: 23). Zatim, u pe-
riodu izmedu dva rata, kontroverzna novinarka, knjizevnica i politi¢ka aktivistkinja
Fausta Calente (Fausta Cialente) pise o borbi izmedu identiteta Zene i majke, a njena
knjiga Natalia (1930), u kojoj je protagonistkinja nesre¢no udata lezbijka, donosi joj
prvo veliku nagradu, a onda, pod uticajem fasisticke ideologije, biva zabranjena u
Italiji. Znacajan trag ostavila je veoma popularna i ¢itana autorka Natalija Ginzburg
(Natalia Ginzburg), koja u mnogim svojim romanima opisuje materinstvo koje kon-
zumira Zenu, kao i nezeljenu trudnocu, njene posledice i neutazivu bol zbog gubitka
deteta. Elza Morante (Elsa Morante) spisateljica je koja je izuzetno zapazena na
italijanskoj literarnoj sceni XX veka, posebno zahvaljuju¢i svom romanu Varka i
Carolija (Menzogna e sortilegio) (1948), upravo zbog nekonvencionalnog pristupa
temi majcinstva i prikaza koji majéinstvo prati od ideje pozrtvovanja, pa do ideje
sirove uzvisenosti, gotovo animalne, sve do spiritualnog, nadljudskog odnosa majke
prema deci.

Uzevsi u obzir da je drustvena struktura prevashodno Zzenama nametala brigu
i odgovornost za odgajanje dece, emancipacija zena Sezdesetih i sedamdesetih go-
dina, novoosvojena seksualna sloboda i deljenje iskustava u sigurnom okruZzenju,
stvaraju oklonosti u kojima maj¢instvo, sasvim logi¢no, postaje nekompatibilno sa
feministickom sves¢u. Ideja maj¢instva neretko se poistovecivala sa okolnostima u
kojima su Zene submisivne, trpe verbalno ili psihi¢ko nasilje, pa se koncept osve-
S¢ene nezavisne zene javlja u vidu Zene koja zazire od majcinstva, jer je ono usko

* Legge Casati — zakon koji je dobio ime po ministru prosvete Gabriju Kasatiju (Gabrio Casati) koji je,
nakon ujedinjenja Italije, uveo reforme u obrazovni sistem Italije — /I sistema scolastico italiano (Fadiga
Zanatta, 1976, 58-59).
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povezano sa tradicionalnom porodi¢nom strukturom u kojoj su zene uvek potcinje-
ne. S obzirom na uticaj koji je manifest Pljunimo na Hegela imao u Italiji po¢etkom
sedamdesetih godina, maj¢instvo pocinje da se percipira kao opasno iskustvo puno
konflikata i anksioznosti, inspiriSuc¢i vaznu debatu u zenskim intelektualnim krugo-
vima: Biti majka znaci biti liSena produktivnosti i moci. Majcinstvo kao mit i kao
nametanje drustvene sudbine Zene, kao jedine uloge koja je ispunjava i usrecuje je
prva prepreka na putu za oslobodenje. Odavde moramo da pocnemo (Benedetti,
2007: 86). Ipak, upravo zahvaljujuéi deljenju svojih iskustava, zene postaju svesne
da uzrok zbog kojeg se osecaju zarobljenim u ulozi majke lezi upravo u patrijarhal-
nom sistemu, koji funkcioniSe tako Sto zarobljava samo jednog roditelja ili prema
re¢ima Karle Lonci: Nije dete ono koje nas je zarobilo, ve¢ otac (Lonzi, 1974: 42).

Paralelno sa razvojem feministickih emancipatorskih koncepata, majcinska
figura kao simbol patrijarhalne strukture koja se nastoji prevazici, postaje predmet
kritike. Naime, potraga za identitetom znacila je otkrivanje Zenske strane, koja je u
patrijarhatu bila potcinjena i kojom se veoma dugo manipulisalo. Stoga feministic-
ka kritika pocinje da postavlja pitanje odnosa majke i kéerke. Dok je maj€instvo u
italijanskoj knjizevnosti prikazano gotovo iskljucivo iz perspektive sina, te svedeno
na figuru bezuslovne ljubavi i odanosti (Elwell 2016: 238), odnos majke i kéerke
pokazuje znatno kompleksniju strukturu. Ovim odnosom u italijanskoj knjizevnosti
bavile su se kriticarke Laura Benedeti (Laura Benedetti), Adaldiza Pordo (Adalgisa
Giorgio) i Patricija Sambuko (Patrizia Sambuco), analiziraju¢i ulogu majke u zivotu
zene, kao i pojam kcerkine averzije prema njoj.

Laura Benedeti u delu koje obraduje odnos prema majci u italijanskoj knjizev-
nosti dvadesetog veka Tigrica u snegu (2007) (Tigress in the snow ) navodi da su
feministicke tekstove sedamdesetih godina dvadesetog veka pisale upravo autorke
— kéerke, koje su se generacijski bunile protiv svega $to su njihove majke predstav-
ljale (Benedetti, 2007: 94), navodecdi Cetiri primarna razloga zbog kojih feministki-
nje odbacuju majku. Pre svega, percepcija majCinstva kao esencijalno patrijarhalne
konstrukcije, zatim nelagodnost vezana za nedostatak kontrole u majcinstvu, strah
od promena tela (somatofobija) u trudno¢i, ali i u dojenju, $to i doslovno zarobljava
zene u domenu njihovih tela, 1 najzad, ambivalentan odnos prema moci i autoritetu
(Benedetti, 2007). Kao amalgam ovih razloga javlja se percepcija majke — kako sop-
stvene majke, tako i majcinstva uopste — kao prepreke na putu emancipacije. Medu-
tim, otpor prema majci posledi¢no je ostavio prazninu koju su feminstkinje nastojale
da ispune idealizovanim sestrinstvom, koje upravo zbog toga postaje dominantan
model relacije izmedu feministkinja.

Pristup u odnosu prema majci proSao je kroz mnoge promene, od odbijanja
majke u kasnim Sezdesetim godinama, kada je majka poimana kao deo autoritarnog
sistema, do majke videne kao Zrtve represije, kako su je dozivljavale feministki-
nje sedamdesetih godina. Ilejn Souvolter (Elaine Showalter), jedna od najuticajnijih
americkih feministkinja, u svojoj knjizi o znacaju feministickog intelektualnog na-
sleda navodi da je ucesce u zenskim grupama kljucni aspekt za razvoj samosvesti i
osveséivanje ideje majéinstva i odnosa prema njemu: Prevashodno, pricamo o tome
kako ne zelimo da budemo poput nasih majki, koje, mi verujemo, nisu znale sta zele.
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A Sta mi zelimo? Pojedinosti nam nisu jasne, ali ideja se zasniva na preuzimanju
kontrole nad svojim zZivotom [ ...], a poenta nase grupe je da vidimo kako da pomo-
gnemo jedna drugoj, a da ne budemo Zrtve (Showalter, 2001: 270). Sredinom se-
damdesetih godina italijanski feminizam okrenuo se psihoanalizi i posledi¢no tome
reevaluaciji majc¢inske figure. Ovaj zaokret, prema Patriciji Sambuko, predstavlja
znacajan odmak od americ¢kog uticaja koji se ogleda u samospoznaji i deljenju zajed-
nickih iskustava, a priblizavanje francuskim feministkinjama, po ¢ijim stanovistima
je osnova odnosa medu Zenama zasnovana na snaznim rodnim razlikama (Sambuco,
2012: 32).

Psihoanaliticki pristup u odnosu prema majci predstavlja pocetak feministic-
kog rada na odnosu majka—kcerka, koji ¢e postati krucijalan u narednim dekada-
ma. Psihoanaliza se dozivljava kao sredstvo oslobadanja od stega koje je nametnuo
patrijarhat i u tom kontekstu figura majke je videna kao poreklo konflikta izmedu
odbijanja majke i poimanja gubitka koji to odbijanje predstavlja. Premda su mnoge
Frojdove teorije smatrane kontroverznim, ¢ak i od strane njegovih sledbenika, kod
feministkinja najvece negodovanje izaziva teorija ,,Anatomija je sudbina”, to jest
Frojdova ideja da je rod primarna determinanta karaktera. Naime, Keren Horni (Ka-
ren Horney), nemacka psihoanalitiCarka koja se zalagala za prava zena, na primer,
navodi da su Zene primorane da svoje Zivote zive kroz muzeve i decu, jer su uskrace-
ne za pravu mo¢ priznanja, naglaSavajuci da se Zene ne osecaju inferiorno u odnosu
na muskarce zbog neke univerzalne determinante, poput ,,zavisti na penisu”, kako
tvrdi Frojd, ve¢ smatra da Zelja da se bude muskarac moze biti sublimat svih onih
kvaliteta i privilegija koje se u nasoj kulturi smatraju maskulinim, poput snage, hra-
brosti, nezavisnosti, uspeha, seksualne slobode, prava na izbor partnera (Horney,
1939: 108). Patricija Sambuko u delu Telesne veze: Odnos majka—kéerka u italijan-
skoj literaturi dvadesetog veka koju su pisale zene (2012) (Corporeal Bonds: The
Daughter-mother Relationship in Twentieth Century Italian Women's Writing) tvrdi
da postlakanovski mislioci baziraju svoje teorije na revizionistickoj analizi Frojdove
teorije, preispituju¢i odnos majka—kcéerka i smatrajuci ga fundamentalnim za razvoj
zenskog subjektiviteta. S obzirom na to da ulazak lakanovskog simboli¢nog ima
uporiste u vizuelnoj percepciji i zensku frustraciju obja$njava nedostatkom penisa,
supremacija muskog subjekta i nihilizacija Zena posledica su lakanovskog koncepta
falusa interpretiranog kao primarnog oznacitelja. Lakanova teorija falusa omoguca-
va subjektu usvajanje jezika kroz logiku i sposobnost imaginacije, ¢ine¢i ih funda-
mentalno patrijarhalnom strukturom oli¢enom u muskoj autonomiji koja se ogleda
u mogucnosti artikulacije i racionalnosti (Sambuco, 2012: 12—14). Preispitivanje
Lakanovih koncepata u feministickoj kritici, zajedno sa dekonstrukcijom fiksiranih
koncepata gde se i sam falus smatra transcendentalnim oznaciteljem, dovodi do pro-
misljanja Zenskog subjektiviteta, ali bez fokusiranja prvenstveno na ulogu majke
u odrastanju deteta, ve¢ na telo kao znacajnu formu u ekspresiji Zenske kognitivne
mo¢i u cilju izazivanja neprikosnovenog lakanovskog poretka simbolickog. Najpo-
znatija predstavnica francuskog feminizma drugog talasa Elen Siksu (Héléne Cixo-
us) ostala je zapamcena po tome Sto je poseban znacaj pridavala telu Zene u konceptu
koji je naslovila écriture féminine (Zensko pismo), narocito se fokusirajuci na ulogu
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majcinog tela koje je bilo potisnuto u patrijarhatu. Tekst i majcinstvo su usko po-
vezani za Siksu koja takode koristi metaforu ,,belo mastilo” za majcino mleko kao
formu koja nadilazi patrijarhat. Sa druge strane, prema Juliji Kristevoj, jo§ jednoj
znacajnoj feministkinji kontinentalne struje, majcino telo i maj¢inska moc¢ predstav-
ljaju izvor straha, pretnje i uzasa koji ozivljavaju kompleks kastracije. Ipak, Patricija
Sambuko primecuje da u analizi majcinstva Kristeva zanemaruje Zenu kao subjekat,
jer samo kada kéerka postaje i sama majka, Kristeva modifikuje njihov odnos u maj-
ka—majka, ¢ime se zapravo subjektivitet ké¢erke sasvim izostavlja (Sambuco, 2012:
18) — Radajuci dete, zena stupa u kontakt sa svojom majkom, ona postaje, ona je
svoja sopstvena majka; one su isto u razlicitom (Kristeva, 2002: 305).

Preokret

Perspektiva iz ugla kéerke koja je obelezila feminizam sedamdesetih godina,
kriticka analiza filozofskih, mitoloskih, religioznih i psihoanaliti¢kih teorija koje su
povezale maj¢instvo sa biologijom, prirodom i submisijom dovela je do promene po-
imanja majc¢instva. Ono prestaje da bude percipirano iskljuc¢ivo kao izvor opasnosti
koja moze da urusi zenin potencijal ili bioloski faktor koji ga ogranicava u patrijar-
halnom poretku stvari, pa maj¢instvo pocinje da se posmatra kao izvor kreativne in-
spiracije. Mrznja prema majci je, kaze Ilejn Soulvoter, metafora mrznje prema sebi,
te zenska literatura mora da pravazide matrofobiju i da se otisne u pravu potragu za
majkom. Naime, kada i sama postane majka, kéerka shvata veli¢inu zrtve koju je
njena majka morala podneti kako bi je odgajila, pa, umesto da se oduzi majci, osecaj
krivice kéerka kompenzuje predajuci se u potpunosti svom detetu. Jedini nacin da
se prekine ova genealogija je da kcerka, u nastojanju da pronade sebe, umesto da
replikuje svoju majku, prekine ovaj lanac tako $to nece, poput svoje majke, pono-
viti proces samoponistenja. Liz Irigare, na primer, smatra da odnos majka—kc¢erka
mora da prede u reciprocitet u kome nije samo majka ona koja daje. U tom smislu
moramo se pozdraviti sa majc¢inom svemocnoscu, te uspostaviti odnos reciprociteta
sa majkom, gde bi ona isto tako mogla biti nasa kéerka (Irigare u Sambuco, 2012:
43). Na ovako veliku promenu feministickih stavova koja je evidentna osamdesetih
godina, tvrdi kriti¢arka Lezli Elvel (Leslie Elwell), uticali su upravo tekstovi o maj-
¢instvu Andiane Kavarero i Liz Irigare, u kojima veza sa majkom ne predstavlja vise
teret, ve¢ izvoriste iz kojeg bi Zena mogla da pronade sopstveni jezik (Elwell, 2016:
214-242). Koncepti koje iznosi Liz Irigare snazno su uticali na italijanski feminizam
i ideje vezane za telo i subjektivitet. Naime, ona prosiruje diskurs o maj¢inskom uz
malo leZernije koncepte od onih koje postavljaju Elen Siksu i Julija Kristeva. Za nju
odnos majke i kéerke predstavlja uporiste za preispitivanje 1 identifikaciju Zenskog
subjekta (Sambuco, 2012: 22) i postaje klju¢an za razvoj novog i pozitivnog osecaja
subjektivnosti. Irigare ne nastoji da konstruise genealogiju majki, ve¢ da uspostavi
matrilinearni poredak koji je i horizontalan i vertikalan i ne svodi Zenu na medijator-
ku u svetu muskaraca, ve¢ pokuSava da stvori sistem u kojem zena moze biti vred-
novana kao subjekat. Telo majke predstavlja snaznu vezu na relaciji majka—kéerka,
ali i zena—Zena, s tim $to ovo jedinstvo Irigare ne vidi kao fuziju identiteta, jer telo
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kéerke nije niti suprotnost niti kopija majc¢inog (Sambuco, 2012: 26). Stoga, uticaj
lakanovske teorije i koncepata koje iznosi Liz Irigare figuri majke pripisuju novu,
znac¢ajniju dimenziju. Na majku se vise ne gleda kao na Zrtvu patrijarhata, ve¢ joj
se pripisuju vrednosti, znanja, iskustva i psiholosko bogatstvo (Sambuco, 2012: 33).
Adriana Kavarero, naslanjajuci se na ideje telesnosti i maj¢inog tela (corps-a-corps),
u svojim delima istice relaciju izmedu majke i kéerke 1, poput Irigare, kritikuje patri-
jarhat upravo zbog ideje matricida, kojim su filozofi ponistili generativiu mo¢ koju
ima majcinska figura, uskrativsi joj time moguénost misleceg subjekta. Stavljanje
majke u centar kéerkine potrage za Sobom, smatra ona, znaci osvestiti sustinsku
ideju bica, a to je Cinjenica da je rodena kao zena, iz maj¢inog tela. Pogled majke
u kéerki je pogled zene u zeni. Sopstveni pol za zenu predstavlja horizont njenog
prepoznavanja, pa vizuelni aspekat komunikacije vraca one delove fragmentiranog
zenskog identiteta koje je rasulo patrijarhalno drustvo, jer se komunikacija medu
zenama uspostavlja pre svega suoCavanjem Zzivotnih pri¢a, a ne konfliktom velikih
ideja (Violi, 1986: 64). Odnos sa majkom, zaklju¢uje Adriana Kavarero, formira
osnovu za odnose sa drugim Zenama, a takva relacija predstavlja uporiste zenskog
sociopolitickog poretka (Elwell, 2016: 242).

U poslednjoj dekadi XX veka, u feministickim krugovima paznja je usmerena
na simbolicku vrednost koju materinstvo nosi. Kao najznacajnija figura na italijan-
skoj feministi¢koj sceni ove decenije svakako se istice Luisa Muraro. RekonstruiSuci
putanju koja ju je odvela do odbijanja figure majke, Muraro polemise sa konceptima
koje iznose Irigare, Kristeva, Hegel, Lakan, Ejdrien Ri¢, u nastojanju da pojasni po-
stulate zapadne filozofije koji su je udaljili od figure majke. Njena knjiga Simbolicki
poredak majke (L ordine simbolico della Madre) smatra se izrazito znac¢ajnim delom
italijanske feministicke kritike, koje je izvrsilo veliki uticaj na razvoj kontinentalnog
feminizma. Ona tvrdi da su i feminizam i patrijarhat uzrokovali devaluaciju majéin-
ske figure, pa insistira na otkrivanju Zenske genealogije. Naime, tvrde¢i da je majka
jedina figura koja moze da garantuje kéerkino mesto u svetu, otvoreno se suprotstav-
lja frojdovskim i lakanovskim stavovima, gde simbolicki poredak oli¢en u jeziku,
zakonu i civilizaciji potice od oca, te je neophodno psiholoski i emotivno odvojiti
se od majke ili re¢ima Julije Kristeve — Matricid je prvi korak na autonomiji, sine
qua non nase individualizacije (Kristeva, 1989: 38). Muraro u Simbolickom poretku
majke tvrdi da, s obzirom na Cinjenicu da je majka osoba od koje u¢imo da govori-
mo, vrhovni jezicki autoritet mora biti neodvojiv od majke, a ne od oca (Sambuco,
2012: 40). Smatrajuc¢i da moramo da nademo svoju ranu ljubav prema majci, Muraro
uvodi dobro poznati i divni fenomen koji dozvoljava zamenu bioloske majke drugom
individuom, ne menjajuci nuzno odnos majka—dete (Muraro, 1991: 55). Time ona
zapravo uvodi izrazito znacajan koncept italijanskog feminizma — affidamento, ideju
poverenja jedne zene drugoj, distancirajuci se od prakse jednakosti koju definiSe
muska tradicija, dok se istovremeno fokusira na potrebu da istrazi i analizira pozitiv-
ne zenske vrednosti u cilju zajednickog prevazilazenja poteskoca u drustvu. Praksa
poverenja uspostavlja paradigmu zensko-zenskog odnosa kroz relaciju izmedu slabi-
jeijace zene tako $to reflektuje odnos majka—kéerka, gde manje iskusna Zena dobija
mentorku koja je vodi u istrazivanju seksualnih razlika. To je neravnopravan odnos
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u kojem ,,majka” i,,kcerka” formiraju zenski simbolicki poredak koji akcenat stavlja
na majku, odbijajuc¢i muski simbolic¢ki poredak oca, na kojem se zasnivaju binarne
podele. Praksa poverenja predstavlja relacioni ¢in koji aktivira relacioni subjekat
¢ineci ga performativnim ¢inom koji istovremeno menja osobu koja dela i kontekst
u kojem se taj ¢in izvodi. Za Muraro, potraga za zenskim subjektivitetom moze da
se dogodi samo medu zenama, jer muskarac kao relaciona tacka polazista moze da
dovede do gubitka ideje sopstva (Muraro, 2018: 6).

Luiza Muraro bila je i jedna od osnivacica Milanske Zenske knjizare (Libreria
delle donne di Milano), osnovane 1975. godine, a za razliku od pariskih zenskih
knjizara, u ovoj knjizari objavljuju se samo dela koja su pisale zene. Milanska Zen-
ska knjizara predstavljala je kultno mesto italijanske feministicke scene, gde su se
razmenjivali teorijski i filozofski uvidi feminizma razlike. U pamfletu Majke svih
nas (Le madri di tutti noi), koji Milanska Zenska knjizara objavljuje 1982. godine,
kaze se da je koncept poverenja medu zenama nastao kada su Zene pocele da traze
simbolicku medijaciju, to jest, znake rodne razlike u romanima koje su napisale
zene. Citaju¢i literaturu koju su pisale Zene, pocele su autorke omiljenih tekstova da
nazivaju ,,majke (svih nas)” (De Lauretis, 1990: 109).

U knjizi koja se bavi literarnim uticajima na Zensko knjizevno stvaranje u
dvadesetom veku naslovljenoj Mnostvo Zena, Izazovi savremenog italijanskog ro-
mana (2008) (A Multitude of Women, The Challenges of the Contemporary Italian
Novel) Stefanija Lukamante (Stefania Lucamante) analizira pojam affidamento u
kontekstu literarnog poverenja jedne Zene drugoj. Time $to uspostavljaju odnos sa
svojim prethodnicama spisateljicama pri ¢emu se izvesni Zenski likovi ponavljaju
u drugom obliku, knjizevnice omoguc¢avaju uspostavljanje sistema koji je suprotan
androcentri¢nom, §to direktno korelira sa pobolj$anjem pozicije zena u drustvu
(Lucamante, 2008: 29). Lukamante smatra da knjizevnice, posebno osamdesetih
godina, preispitujuc¢i odnos majka—kcéerka, biraju da svoj subjektivitet uspostave,
ne u odnosu na biolosku, ve¢ na literarnu majku. Efekat ogledala koji se javlja
izmedu literarne majke i kéerke ne reflektuje kompetitivnost i rivalstvo, ve¢ sau-
Cesnistvo i poverenje od kojeg kéerka ima koristi, dok se na majku gleda kao na
literarni uzor.

Zaklju¢na razmatranja

Sezdesete i sedamdesete godine XX veka predstavljaju period velikih po-
litickih promena koje su se znacajno odrazile na polozaj Zena i njihova prava u
novom dru$tvenom poretku. Feminizam drugog talasa u Italiji izrodio se iz stu-
dentskih i gradanskih protesta krajem Sezdesetih godina, ali se brzo izdvojio kao
pokret zena za ravnopravnost sa muskarcima na socijalnom, pravnom i ekonom-
skom planu. Italijanski feminizam ovog doba karakteriSe formiranje malih zenskih
grupa u kojima se slobodno i bez straha od osude dolazilo do izvesnih spoznaja
koje su Zenama omogucavale da izgrade svoj subjektivitet koji se, mozda prvi put,
ne formira u odnosu na muskarca — oca, brata, muza, sina, ve¢ pricajuci jezikom
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gorcine svoju pricu drugoj Zeni, Zena svoj subjektivitet gradi relaciono u odnosu
na drugu zenu. Kako su Zene u okviru ovih grupa postale svesne da zlostavljanje
ili ugnjetavanje koje dozivljava jedna zena, lici ili je istovetno subordinaciji koju
trpe mnoge zene, prirodno se nametnulo saznanje da je za poboljSanje polozaja
Zena potrebno izaci iz sfere privatnog time Sto ¢e pitanje diskriminacije postati
javno pitanje. Svojim aktivnim delovanjem u nameri da promene svoj polozaj,
italijanske feministkinje zapravo predstavljaju oli¢enje maksime drugovalnog fe-
minizma — Licno je politicko. Naime, sedamdesetih godina ova Zzenska udruzenja,
osim kulturoloskog, imala su i znacajno politicko delovanje i dovela su do prome-
ne i uvodenja brojnih zakona koji su zenama omogucili znatno laksu egzistenciju,
poput zakona o razvodu, o pravu na kontracepciju, abortus, kao i zakona protiv
porodi¢nog nasilja, kao primarnog vida zenske subordinacije u rudimentarnom
patrijarhalnom poretku muske dominacije.

Najuticajnije feministkinje ovog perioda u Italiji — Karla Lonci, Adriana
Kavarero i Luiza Muraro delovanjem u svojim feministickim grupama, ali i ka-
nonskim delima u sferi akademskog feminizma, doprinele su promeni paradigme
majke i majcinstva kao zatvora koji, i doslovno i figurativno, ogranicava zenu na
domen privatnog. Ovaj rad nastojao je da predoci kako je drugovalni feminizam
uticao na promenu odnosa prema majci i majéinstvu, kako u literarnom, tako i u
sociokulturoloskom domenu. Evolucija percepcije majke prosla je sa razvojem
emancipatorskih feministi¢kih koncepata kroz nekoliko faza, od odbijanja majke
iz straha od ponavljanja istih konzervativnih obrazaca, preko poimanja majke kao
zrtve patrijarhata, do kona¢nog prihvatanja majke i pronalazenja u matrilinearnom
sistemu kreativnog impulsa koji jedino majka moze da obezbedi kéerki u svetu. Sa
jacanjem feministi¢ke svesti dolazi se do spoznaje da je moguce prekinuti vekovni
transgeneracijski matrilinearni aspekt zrtvovanja kroz maj¢instvo, pa umesto pre-
zira prema majci koji je u vezi sa ovim aspektom, italijanske feministkinje iznose
smelu ideju da je figura majke klju¢na u procesu emancipacije zenskog subjekta,
jer je upravo majka ona koja daje zivot i uvodi ¢erku u sferu koja slavi ono sto je
zensko. Majcinstvo se vise ne percepira kao izvor opasnosti koji moze da urusi
zenin kreativni potencijal 1 svede je na njenu biolosku funkciju, ve¢ izvoriste iz
kojeg Zena moze da crpi svoju inspiraciju, pronade svoj jezik, i obezbedi svoje
mesto u zenskom sociopolitickom poretku.
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Abstract: With the development of feminist emancipatory concepts, the ma-
ternal figure as a symbol of the patriarchal structure becomes a frequent object
of criticism. The search for identity has meant the discovery of the female
side, that in patriarchy has been subordinated and manipulated for a very long
time. The approach towards the mother has undergone many changes, from
rejecting the mother in the late sixties when the mother was perceived as part
of an authoritarian system, to viewing the mother as a victim of repression, as
seen by feminists in the seventies. Critical analysis of philosophical, mytho-
logical, religious, and psychoanalytic theories linking motherhood to biology,
nature, and submission has led to a change in the perception of motherhood,
which over time begins to be seen as a source of creative inspiration. The pa-
per provides an overview of the basic characteristics of Italian second-wave
feminism and its most prominent representatives. It then seeks to analyze the
evolution of the mother-daughter relationship, primarily through the principles
and development of the feminist continental wave, and the influence that the
most significant Italian feminists have had on the literary corpus and culture
of this country.
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Amncrtpakrt: [IpoOremaTnka MIKOJICKEe AUCIUILIHHE UMa TYTY HCTOPH]Y aIH jOII YBEK
npeacTaBiba OuTad pemerehn ynmHMIIAL OfBHjamka HacTaBe. Kako ce HacTaBHO 0cobJbe
cycpehe ca Temxohama y enMMUHANNjH HEXKEJFCHUX TOHAMIAFha YICHHKA U OApIKa-
Bamby MUCHHIUIMHE MOTPEOHO je 10OpOo TMO3HABATH €THOIOTH]Y IIKOJICKE TUCIIUTLIHHE
Kako Om ce e(uKacHO paanyIo Ha HEHO]j MpeBeHIHju. L{nsp oBor ucTpaknBama je 6mo
UCIIUTHBAbE NPEJUKTHBHE MONM NUMEH3Mja KBaJIUTETa MOPOAWYHHMX HWHTEpaKuuja
U IOKOJICKOT XXKMBOTA y TIpeABUhamy MIKOJCKE IUCUUIUIMHE. Y30paK je CauylmeH Of
200 ncnuTaHWKa, YIEHHKA YETBPTOT pa3pela CPeOmbHX IIKoJa ca TepUTOpHje Tpanaa
JleckoBua. 1lIkoncka AMCHUIIMHA ONepandoHaIn30Bana je CKajloM LIKOJICKE HeJuc-
mummuHe (TH), auvensuje kBannTeTa MOPOANYHUX HHTepaknrja CKaloM KBaJUTeTa
nopoanyanx uHTepakiuja (KOBM), nok je YOUTHHK KBanmuTeTa IIKOJICKOT >KHBOTA
KopHIIheH 3a WCHHUTHBAmkE JUMEH3Hja KBAJIWTETa IIKOJICKOT JKWBOTA. YTBpheHe cy
OYEeKMBAHE KOpENallje MojeMHNX AUMEH3Hja KBaJUTETa IIKOJICKOT )KUBOTA M MOPO-
TUYHUX MHTEPAKIMja ca AUMEH3HjaMa MKoJICKe Heaucuuiuinae. [Toctymkom xujepap-
XH]jCKE perpecroHe aHaIn3e YTBp)eHO je 1a TMMEeH3Hje KBAJTUTETa MOPOAUIHHIX HHTE-
paxIyja HUCY TI0jeINHAYHN CTATHCTUYKH 3HAYajHU MPETUKTOPH TUMEH3H]a IIIKOJICKE
HEIMCIWITINHE, alli TI0jeInHe TUMEH3Hje KBaJHTETa IIKOJICKOT JKUBOTa mpeaBubajy
HOjeIMHE acIIeKTe IKOJICKE HEAUCUUILIMHE: AUMEH3Hja KBAJIUTETa MIKOJICKOT KHBOTA
COILlMjaJTHa MHTEIPUCAHOCT Ce IOKa3aja CTaTUCTHYKH 3HAYajHUM IPEAUKTOPOM HEy-
YeCTBOBama; JUMEH3Mja arpectja ce MOKe CTaTHCTHYKH 3HA4ajHO TPEIBUICTH Ha OC-
HOBY HETaTHBHUX ocehaja mpema IIKoJH, 0OHOCa ca HACTaBHUIIMMA W COIIHjaTHEe MH-
TErpUCAaHOCTH; IIPKOC ayTOPHUTETY C€ MOXKE MPEIBHICTH HA OCHOBY JAMMEH3Hja Hera-
TUBHU ocehaju mpeMa IIKOJIH, COIHjaHa NHTETPUCAHOCT U IpumpeMa 3a OymyhHocT;
JIOK Ce Bapame, Kao OOJIMK IIKOJICKE HEAMUCLUIUINHE, MOXKE IIPEABUACTH Ha OCHOBY
JTUMCEH3Hja COIMjaIHAa HHTETPUCAHOCT U I0KHMBJbA] yUCHa N3a30BHUM U 3a0aBHUM.

Kmwyune peuu. mKoiacKa AUCHMIUINHA, KBAIUTET TIOPOANIHNX MHTEPAKIIH]a, KBATUTET
IIKOJICKOT ’KHMBOTA, CPEAOIIKOIIN

YBoa

! andjeladikic40@gmail.com
43



Amnbhena luxuh

[Ikoncka TUCUMIUIMHA j€ CAcTaBHM M HEPA3ABOjHH JE0 HIKOJCKOT JKHUBOTA,
OHA je HeOMNXO/HAa Kako O ce HacTaBa M yuewe ycnemHo oasujanu (["ammh-I1aBu-
muh, 2005). Ilutame IIKoJICKe TUCIUIUIMHE HHje UCKJBYUUBO A0 MpodeCcHoHaI-
HOT JIelIOBaba HacTaBHHKA, Beh 3aokymipa u pomurtesbe (I"ammh-IlaBummh, 2005).
Kako je mikoncka HeJUCHUIUTUHA OUTaH peMeTehu YMHHIAIl OJIBUjarha HACTABE W
kopenar crnabwujer mkonckor ycnexa (Charles, 1996, mpema Pekic i sar., 2016), kako
KaXXihaBamhe HEe JOBOJH JI0 TpajHE eIMMHUHAIM]je HEKeJbEHOT TMOHAIllamba YYCHUKa
(Andrilovi¢ i Cudina, 1985), BaXHO je paauTH HA IPEBEHIUjH TUCIHUIUIMHE, IITO CE
MOXe TIOCTHNY [T03HABAKEM HEHE €THOJIOTHjE. Y3POIM HEMUCIIUIUIAHE Cy U Y JieTe-
Ty, U y CIOJbAIIBUM OKOJIHOCTUMA. Kaja ToBOpUMO O CHoJhallllbUM OKOJTHOCTHMA,
HEKU MPOOTIEeMHU HETUCIUIUINHE MPETSKHO MPOU3UIIA3e U3 TIOPOIUYHE CUTYyaIlUje
JeTeTa, a HeKH Cy MocieIula COIIMoeMoMoHanHe armocdepe y mkonu. OBo uctpa-
KHUBamE carieiaBa JONPHHOCE MepIeniuje KBAINTeTa MOPOANIHAX HHTEPAKIUja
Kao MCKYCTBa KOje JIeTe HOCH ca cOOOM y IIKOJICKO OKPYKEHE, Kao U COLUjaTHIX U
aeKTUBHUX aclieKara KBAIUTETa IIKOJICKOT )KUBOTA Y HACTAHKY JUCIUILTHHE.

I koJicka TUCHHUILINHA

CxBarame NIKOJCKE IUCIUILNIMHE MEHAalo Ce Ha MYyTy O]l TPaAHIIMOHAIHOT
10 caspemenor oxpelhjema (Andrilovi¢ i Cudina, 1985; Tammh-Tlasummuh, 2005).
Hajormutuje mkosicky MUCHHIUIMHY MOXEMO OJIPSUTH Kao IMPOIEC YIpaBlbarmba
MOHAIIAheM yUEHHUKa y pa3pemy, ¢ IUJbeM Ja Ce HacTaBa U y4Uermhe HECMETaHO OJl-
BHjajy. L{nsb mIkosicke AUCIUTUIAHE je ,,TPUTIPEMHUTH YUYSHHKE Ja TIPEy3MYy YIIOTY OJl-
TOBOPHOT 4JIaHa APYIITBA, IPU Y€MYy IIIKOJIa, Ka0 areHC COIMjalin3allije, 0OCTBapyje
MOJIje/THAK0 BakHE JomnpuHoce kao u mopoxauna” (Lewis, 1999; Rothstein, 2000,
npema Kompirovi¢ i sar., 2018, ctp. 187).

Y oBoM pajy ociioHnlieMo ce Ha ICUX0COIUOIONIKH 1 TIe/[arOIIKO-COITUOIIOII-
KU TIPUCTYTI CXBaTamba y3poKa IIKOJICKe HeuCIuIuiHe. [IpeMa mecuxocouomIonkomMm
MIPHUCTYITY, y3pOKEe HEAUCIUIUINHE yYeHUKa Tpeda TPaKWUTH y IIUPOj JIPYIITBEHO]
Y TIOPOAMYHO] CUTYAIMjH, Kao IITO Cy HapyIIeHH MMOPOIUYHU OJHOCHU, arpecuja y
OoJHOCMMA M KaxkmaBame (Andrilovic i Cudina, 1985). I[leaaromniko-couoIoNKu
MPUCTYN Harjacak CTaBJba Ha HACTaBHHU mporec. [IpeMa oBOM cxBaTamy, HEAMC-
[ATTAHA Ce MOXKE JaBUTH Kao peakmuja Ha (opMaln30BaHy CTPYKTYpPY HaCTaBHOT
rpolieca y OKBUpY KOje ce He carvie/laBajy HHTepPEeCH U MoTpede yueHHKa 3a aKTHB-
HUM ydecTBoBameM. bocuibka u JoBan bophesuh (1988) 3axspyuyjy na go aucum-
IUTMHCKHUX MPOOJeMa B OCHpOMaIllieha KBaJUTeTa KUBOTA U Pajia y IIKOIH JIOBO-
Jie HEMO3HaBamhe MPHUPOJIC YUYCHHKA U HHXOBUX Pa3BOjHUX MOTpeda, HeaJeKBaTHA
KOMYHUKaIMja, Ka0 M HEMO3HaBake pa3IndMTUX MeToja paja ca ydenunmma ([a-
muh-ITapummh, 2005). ITorpebda 3a MIKOICKOM TUCIATIINHOM, 3aIIPAaBO, TIPOU3HUIIA3H
13 oTpede 3a YCIENTHOM OpraHHu3allijoM 00pa3oBHOT TpoIleca.

MoxeMo yOuuTH J1a je IIKOJICKa HEAMCIUIUTMHA CI0KEH KOHCTPYKT KOjH ce
MOXKe MaHU(ECTOBATH KPO3 pa3iiMuuTe OOJMKe NMOoHamiama. OBaj paj ce TeMesbu
Ha K1acu(UKaILUjU Koja pa3iiuKyje MeT KaTeropuja HeUCIIUILIMHOBAHOT TOHAIIAka
y mkonu: 1) HeyuecTBOBame y paay; 2) pemeheme pana; 3) mproc ayToputeTy; 4)
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HenomTewe; 5) arpecuja (Charles, 1996, npema Peki¢ i sar., 2016). Oa knacuduka-
IlMja je 3aCHOBaHa Ha pa3jinkaMa y TeXHHHU MOCJIeIUIIa 10 KOjuX J0Boje oapeheHa
HEeIMCIMIUIMHOBaHA MOHamama. Ha ocHoBy oBe kiacudukanuje, [lexuh u capan-
aunn (2016) Gopmupajy 4eTBOPOKATETOPHjaTHE MOJIET IITKOJICKE HETUCITUTIIIHE.
Onu cy (hakTOpCKOM aHATM30M H3/IBOJHIIHM YeTUPH (HAKTOPA: HEYUYECTBOBALE, arpe-
CHja, MPKOC ayTOPHUTETY W Bapame. Arpecuja U MPKOC ayTOPUTETY MOApa3yMeBajy
JUpEKTHE MaHu(pecTalrje KpIleka NpaBujia Ha 4acy, KoJ KOjUX Cy y BHUIIIEM CTere-
HY 3aCTYIIJbCHH arpeCHBHO MOHAIIAKHE U XOCTHIHOCT Mpema Japyruma. HeyuecTBo-
Bamke U Bapame MOJpa3yMeBajy WHIUPEKTHE W BHIIE MACHBHE OTIOPE MpaBHIINMa
MTOHAIIAka y IIKOJIN, YUME YICHHUK MOXe Jla 00e30e/11 N3BecHe ,,moBnactuile” (Hip.
CMamekhe MOHOTOHH]E U Jl0cajie, 00Jba OIeHA O] OHE KOjY j€& 3aCITyKHO).

KBajuTer mopoanyHux HHTEPaKIUja

AJ0JIeCIICHIIM]a j& IEPUOJT MHTEH3UBHUX OMOJIONIKUX, (PU3UUYKHX ¥ KOTHUTHB-
HUX TIPOMEHA, Y3 Tparame 3a CONICTBEHUM HICHTHTETOM U PETYJIHCAHEM IPaHHIIA 1
€MOIIMOHAITHE AUCTaHIe n3Mel)y mopoauiie u cnospamimer cBeta (Milojkovid i sar.,
1997). llopoauaHO OKpYXKEHe ce cMaTpa KIbyIHUM (DAKTOPOM TICHXOJIOIIKOT ITPHJIa-
rohasama y agonecuennuju (Cudina-Obradovi¢ i Obradovi¢, 2006).

Teopuja poauTesLCKOT NpHXBaTama/ondauuBama (eHr. Parental Aceptance-
Rejection Theory, PART), ayropa Ponanga Ponepa (Rohner et al., 2009), roBopu o
HoCIIeAnIIaMa pa3InauTor OJJHOCA poanTesba u rene. Ilpema oBoj Teopuju, meuxo-
JIOMIKO (PYHKITMOHUCAKE U Mpriiarohasame aere, KaCHUje MIaJIuX, jecTe TUPEeKTHa
MOCIIEINIA JOKUBJBEHUX MCKYCTaBa POJUTEIHCKOI NMPUXBATamkba MM OA0alMBamba.
OBa TeopHja McTHYE OUMNONAPHY TUMEH3Hjy POAUTEIHCKOT IMOHAIIAka, O3HAYCHY
Kao pOJMTEJHCKO MpHUXBaTame/010annBame, Ha OCHOBY KOje Ce MOTY MPEIBHICTH
Pa3BOjHU UCXOM JIETeTa HE3aBUCHO OJf I10J1a JIETeTa/poUTeIha, KYATYPaIHUX, pac-
HHUX ¥ COIMOEKOHOMCKHUX Pa3iHKa. PoauTesbcko mpuxBaTame M 010aIBambe 3aje-
HO (hopMHUpajy TOTUIMHY Kao JTUMEH3Hjy ponuTesbcTBa. OBO je TMMEH3HUja Ha KOjoj
cBaka oco0a MOKe OMTH CMEIUTEHA, jep je CBaKO y JETUILCTBY J0KUBEO Marbe MM
BuIIIe JbyOaBH 071 cTpaHe poanTesba. OHa ce OIHOCH Ha KBAaJUTET EeMOIIMOHAITHE BE3e
pOIUTEIbA U JIETETA, Ka0 U Ha BepOasiHa, CUMOOIMYKa U (pr3MuKa IoHamama Koja po-
JIUTEJHN KOPUCTE J1a M3pase cBoja ocehama. JejqHa cTpaHa KOHTHHYYMa O3HaYeHa Kao
POIUTEIBCKO MIPUXBATabe, OTHOCH CE Ha MO3UTHBHE EMOIMOHAIHE aCleKTe OHOCa
ponutesb—aere y o0nuky melycoOHe OIMCKOCTH, TpYysKamba MOAPIIKE, ITOBEepemha U
pasyMmeBama MM jeIHOCTaBHO — OJHOCH CE Ha JbyOaB KOjy AeTe MOXKE OCETUTH Y
omHOCy ca cBojuM poautesbeM (Vuli¢-Prtori¢, 2004). [pyru kpaj KOHTHHYyYMa Of-
HOCH C€ Ha POJIMTEIbCKO OJI0AIMBALE M HA OJICYCTBO MIJIM 3HAUajHO M30eraBame Hc-
[0JbaBarba MO3UTHBHHUX €MOIIH]ja, a YECTO MOAPA3yMeBa U MPUCYCTBO PA3TMIUTHX
(M3HYKY U TICHXOJIOIIKY ITETHUX MOHAIIamka U adeKara.

PonepoBa Teopuja mpensuha na poaMTEIHCKO ONOAIMBAaEK-¢ MMa HETraTUBAaH
yTULA] Ha [ICUXOJIOIIKY MPHUIaroheHocT U OrxejBuopasHo GyHKIHOHUCAKE AeTeTa
(Rohner et al., 2009). Taynuje, EHTPAIIHO HAUYEJIO OBE TEOPHUjE jECTE Ja CYy BUCOK
HUBO MpHXBaTamka U HU3aK HUBO OA0AlMBamka MOBE3aHU Ca MMO3UTHBHUM Pa3BojeM

45



Amnbhena luxuh

nereta. Y CKialy ca MPeTHOCTaBKOM, IMOKa3alo Ce Ja je AOKWBIba) OfdalrBamba
poanTesba OBE3aH ca MHOrOOpOjHUM Telllkohama Jetera Koje ce Mory ManudecTo-
BaTH Ha €MOIIMOHAIHOM, COIIMjaJTHOM, KOTHUTUBHOM U ITOHAIIajHOM HUBOY. Y TBple-
HO je Ja TIOCTOj! TTOBE3aHOCT n3Mel)y muMeH3uje ogdanuBama 1 IICHXUIKOT HETIPH-
narohaBara, arpeCUBHOT TOHAIIAKka, OTHOCHO HempujaresbeTBa netera (Khaleque
& Rohner, 2002; Sentse et al., 2009). Pe3yaratu jenHor ucrpakupama, Ha Y30pKY
aJioNiecIieHara, yKasyjy Ja ce HeAMCUHUILUIMHOBAHO MOHAIIAE Y [IKOJIM MOXKE Mpe-
BUJICTH Ha OCHOBY BHCOKHX 3aXT€Ba OJ] CTpaHe Olla M HeJOCTaTKa HHTUMHOCTH ca
majkoM (Cicovi¢ Maslovar, 2016).

KBajguTeT IKOJICKOT JKHBOTA

CaBpeMeHO cXBaTambe UIKOJICKE HEUCLUITMHE 00yXBaTa BULIECTPYKE Y3POKE,
aJIi HarIallaBa BEJIMKH YTHIIA] KBaJUTEeTa HacTaBHOTr mporeca (Kompirovié i sar.,
2018). BaxxHOCT aheKTHBHOT W COIMjaTHOT pa3Boja yYCHHKA je OIaBHO MPEIO3HAT,
aJIM je MHOTO Marbe UCTPAKMBAH HETO KOTHUTHBHY Pa3Boj M (PYHKIIMOHUCAHE Y aKa-
neMckoM okpyxemy (Kong, 2008). Mehytum, y HOBHje BpeMe, HCTpakiBauH Ce CBE
BUILIE yCMepaBajy Ha a)eKTUBHE aCHEKTE MIKOJIOBAbA.

KBanureT mKoJICKOT )KHUBOTA Je(UHUCAH j€ KAaO CKYIl TIO3UTHBHUX U HETaTHB-
HUX UCKYCTaBa y IIKOJIU M OCTalNX ocehama NoBe3aHuX ca crielupuIHuM oApyYju-
Ma 1 ocieanama xxusora y mkonu (Leonard, 2002). Bunjamce u baren (Williams
& Batten, 1981, pema Kong, 2008) dbopmynucanu cy Momen koju oOyxBaTa IBE
OIIITE U MeT CHeIU(PUIHNX AUMEH3Hja JOKHBIJbaja MIKOJICKOT XHBOTa. [IpemHoct
MXOBOT MOJIEJIA j& Y TOME IITO MPOU3MIIA3U U3 UCTPAKMBAHa OMILITEr KBAJIUTETA
KHUBOTa (OMIITEe TUMEH3HUje) U TeopHja oOpa3oBama (crernuduyHe TUMEH3Hje) Koje
HaM yKa3zyjy KOju Cy TO aCIIeKTH IIIKOJIOBama 3HAYajHU 34 I0KHUBIba] TOOpOOUTH yue-
Huka. OmniTe TUMeH3Hje ’BUXOBOT MOJIeNia Cy OTIITE 33/10BOJHCTBO IIKOJIOM M HeTa-
THBHA ocehama mpema mkomn. CriennuaHe TMMEH3H]e YKIbYIY]Y OTHOC YICHUKA U
HaCTaBHUKA, COLIMjaJIHy HHTETPALH]y, TIEPLENIHNjy Ba)KHOCTH IIIKOJIOBAha 3a )KUBOT,
ocehaj ycremHocTu y mKoiu 1 ocehaj caMoMoTHBalLK]E 32 YUCHe.

VYdueHHI KOjH NOKWBJHABAjy BUCOK KBAIUTET MIKOJICKOT KMBOTA Mambe W3-
ocrajy (Heompasnano) ca Hacrase (Leonard et al., 2000). IIpernocrasba ce aa he
OBH YUYCHHUIIN OWTH M YKJbYYEHHUJH y paj U aa he muxoBo monHamame y Behoj mepu
Ooutn nucnuiuinHOBaHO. [Ipernocrasiba ce 1a he o0IMLM IKOJICKE HEIUCUUIIIMHE U
HETIPUXBATJEUBOT MOHAIIAKhA YUCHUKA OUTH pPeli YKOIMKO HACTAaBHUIIM MPUMEHY]Y
METOZIe yUeHa KOj€ Cy YUCHHIMA 3aHUMJbUBE, YKOJIMKO YUCHHUIM [PaUBO CMaTpajy
3aHMMJBMBHUM M BYKHUM 32 KUBOT M OyIyNHOCT M YKOJIMKO j€ YYHOHHIA MECTO IJIE Ce
ocehajy npuxsahernm (Andrilovié i Cudina-Obradovié, 2006). Y MHOTHM HCTpaxu-
BambMMa IT0KAa3aJIo Ce Ja je HeANCIMIUIMHOBAHO MOHAIIAE ITOCIEANIIA HeraTHBHIX
CTaBOBa yYEHHKa Mpema paxy Ha dacy. Xasenka (2000) cmartpa ia mM30cTajameM ca
HACTaBe YUCHUIIM, IIOPEJT TOTA IITO H30eraBajy OLCHUBAbE, TIOKA3yjy Ja MepPUUupajy
HEKOPHCHOCT MPUCYCTBOBalbY HAcCTaBe, J0Ca1y, MOHOTOHH]Y, HEMHTEpECaHTaH HaulH
pana, moIcMex Off CTpaHe HAaCTaBHHUKA, CyoyaBarmhe ca 3axXTEBHMa KOjU TpeBa3niiaze
moryhuoctu nerera (I'ammh-I1asummh, 2005). Taunuje, cBe 0BO ce OMHOCH Ha KBaJIH-
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TET IIKOJICKOT kMBOTa. [Toka3aso ce 1a OHM yUeHHIIM KOju yenihe U30CTajy ca HacTa-
Be, CMaTpajy Jia je MIKOJIa Marbe BayKHa 32 BbHXOBY OyIyNHOCT M IMajy BHIIIE HEraTHB-
Hix ocehama mpema ko (Raboteg-Sari¢ i sar., 2009). Y 0BOM HCTOM HCTPaKHBAEY
MOKA3aJI0 Ce Jia CY CBE JIMMEH3Hje KBAIUTETA MIKOJICKOT )KUBOTA, OCUM OIMIITUX Hera-
THUBHUX oceharba npemMa IIKoJIM, HeraTHUBHO MOBE3aHE Ca IIKOJICKOM HETUCIIUTIITHHOM.
Onmra HeratuBHA ocehama MO3UTUBHO KOPENMPajy ca IMIKOJICKOM HETUCIIUTUINHOM.
CnwuHu pe3ynratd JTOOWjeHU Cy U Y JAPYTHMM HCTPKUBAEKMMA Koja Cy KOPUCTHIIA
YiutHuK KBanuTeTa mkoiickor xuBota (Leonard et al., 2000). JlokuBsbaj yuema Kao
M3a30BHOT ¥ 3aHMMJBHBOT TTOKA3a0 CE€ Haj3HAYAJHUJUM IPEAUKTOPOM IITKOJICKE HEITIC-
mimmHe (Raboteg-Sari¢ i sar., 2009). Tlopen mera, y 0BOM HCTPaKHBamY Cy Ce Kao
3HAYAjHU MPETUKTOPH TIOKA3aJIe U CBE OCTAlIe JUMEH3H]E KBAIUTETA IIKOJICKOT )KHBO-
Ta, OCHM OIIIITET 33I0BOJHCTBA IIIKOJIOM U MpHIpeMe 3a OyayhHOCT.

IIpobaem ucrpaxkuBama

IIpoGmem wucTpakuBama TOApPA3yMeBa HCIMTHBAKE TNPEAUKTHBHE MOhH
JUMEH3H1ja KBaJIUTEeTa IOPOJUYHUX HHTEPAKIIN]A 1 IIKOJICKOT JKUBOTA y IIPEIUKIIM]H
LIKOJICKE JUCLUILTMHE Ha Y30PKY YUCHMKA CpelbX IIKona. Menurana je n mosesa-
HOCT TUMEH3Hja KBAJUTETa NOPOJANYHUX MHTEPAKIMja M KBAIUTETA IIKOJICKOT JKHU-
BOTA Ca JUMEH3HjaMa IIKOJICKE HeJUCIUILINHE.

Meton

Y3opak u npouenypa

VY3opak unnu 200 yyenuka, og tora 118 nesojunna (59%) u 82 neuaka (41%),
YeTBPTOT pa3pelia, CpebHX IIKoJIa ca TepuTopuje Tpana JleckoBua. Y ucrtpaxu-
Bamy je yuecTBOBaNIO 1Mo 50 yYeHUKa YSTUPH CPEIHE MIKOJIE.

Hajmpe cy 3arpaskeHe cartacHOCTH AMPEKTOpa IIKOJIA 32 CIIPOBOlemhe ncTpa-
KMBamba, a 3aTHM je MOCTYIaK NMPHUKYIJbarba Mo/laTaka OpraHi30BaH y JJOrOBOPY ca
CTpy4HHM capaanunuma. [lomamm cy NpHKyNJbeHM METOAOM Marup—OJIOBKa, IPH
4YeMy je UCIMTaHHLIUMa 00jalllibeH HUJb UCTpakuBama. Jobunu cy nadopmanujy
0 aHOHMMHOCTH IT107[aTaKa, 0 TOME Ja je yuemihie J00poBoJbHO U Jia hie ce BUuXoBH
MOJIAld KOPUCTUTH UCKJBYYHMBO Y MCTPXKMBAUKE CBPXE W TYMayHWTH CaMoO Ha HU-
BOY IPYITHHX Ipoceka. [IpuKynibeHe Cy 1 carllacHOCTH POAMTEIba/cTaparesba 3a OHe
YUYEHHUKE KOjH HeMajy 18 rommHa. AHKETHpame je CIIPOBEICHO TOKOM cenreMOpa 1
oktoOpa 2022. roauHe. Y4eHUIH cy Oarepujy YIHUTHHAKA MOMYHaBald TOKOM jeTHOT
LIKOJICKOT 4aca. Y TOKY MONyHaBama yIUTHUKA HACTAaBHUIIM HUCY OWJIM MPUCYTHH
Kako OM ce n30erao HHUXOB YTHIA] HA OATOBOPE YUCHHKA.

HNucTpymenTH

Ckana kBanmurera nopoauunux uHrepakuuja — KOBU (Vuli¢-Prtori¢, 2004).
Ckana ce cactoju o 55 TBpamH: 22 Koje OIUCYjy OJHOC JIeTeTa ¢ MajkoM, 22 Koje
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OIMCYjy OHOC JieTeTa ca oueM U 11 TBpAmHU Koje ce OHOCE Ha OIIITY aTMochepy
y nopoaunu. Cactoju ce on meT cyockana: 3aJ0BOJBCTBO BIACTUTOM MOPOAUIIOM,
[IpuxBarame ox crpane Majke, [IpuxBarame of ctpane ona, OndanuBame of] CTpaHe
Majke 1 OmbaruBame o7 cTpaHe ora. VMcrmuTaHuy oAroBapajy Ha METOCTEICHO]
ckayn JlukepToBor THna. YKyNHHU pesynrar ce aoduja cabupameM OAroBopa, Ipu
YeMy BHIIM CKOp yka3dyje Ha Behe mpucycTBo (heHOMeHa Ha Koju ce cyOckana of-
Hocu. CyOckana 3a0BOJECTBO BJIACTHTOM MOPOIUIIOM HCIUTYje KaKO CE HUCIHTa-
HUK oceha y BIACTHTO] TIOPOJIUIH M HETOBO 3a/[0BOJCTBO MOPOANYHUM SKUBOTOM
(amp. ,,Oceham ce kao cTpanam y cBojoj mopomunu.”). Ocrane dyeTupu cyOckase
Mepe MHTEPAKLHjy POAUTEhba M JAETeTa Ha JBE IUMEH3Hje, Y JIUTEpaTypH OIuca-
HE Kao IpuxBarame (€eMOIMOHAHA TOIUIMHA, MHTUMHOCT, TIOBepewe) (Hip. ,,Moj/a
oTal/Majka UMa IyHO pasyMeBama 3a Moje mpoOieme.”) u oxbanrBame (KOHTPO-
Jla, eMOIMOHAITHO 3aHeMapuBame, KaxmbaBame, rpydoct) (Hmp. ,,Moj/a otam/majka
4yecTo BUYe Ha MeHe.”). OBe jiBe quUMeH3Hje ¢y (popmupane y ckiaay ¢ Teopujom
pomuTeILCKOT TpuxBaTama 1 ombanuBama (PART — parental acceptance — rejection
theory) Poranma Poxuaepa (Rohner, 1984, 1999). Bpennoctu Cronbach alpha xoedn-
LIjeHTa, Ha HaIeM y30pKy, u3Hoce 0.93 3a cyockany [Ipuxsarame ox cTpane Majke,
0.92 3a cybOckany [IpuxBatame on crpane omna u 0.92 3a cyoekany OnbanuBame ox
cTpaHe ona. /lare BpeAHOCTH yKa3yjy Ha BHCOKY MOy3JaHOCT mepa. Ha ocrammm
cyOckajiama yTBplhjeHa je cpenmba moy3naHoct Mepa, Bpennoctu Cronbach alpha xo-
eummjerta nznoce 0.89 3a cybckamy 3agoBosbecTBO mopoauioM u 0.88 3a cydckary
OpnbamuBame 0] CTpaHE MajKe.

KBanureT IIKOJICKOT )KHBOTA MEPEH je XPBAaTCKOM BEP3MjOoM YIUTHHKA KBa-
nutere mkojckor xxuBota (Quality of school life Questionnaire; Ainley & Bourke,
1992, npema Leonard, 2002). YnuTHUK Cy NpeBelie Ha XPBATCKA W BaJAIUPasC
Pab6oter-1llapuh, [lakuh u bpajma-Xranen (2009). Ynutauk caapxu 35 craBku
Koje umHe cemaM cyOckama: OrmmTe 3aa0BOJBCTBO ITKojoM, HerarmBHa ocehama
npema 1kony, [punpema 3a Oynyhuoct, Conujanna uaterpucatoct, Ikoncko no-
crurayhe, HacraBauum u JloxuBibaj yuema. 3a cBaky Off CTaBKM UCIIMTaHUK M3pa-
JKaBa CBOj CTEIICH ciarama Ha ckanu JlukeproBor tuna of 1 1o 4. YkynaH pesynrar
Ha CBaKoj ckayiu (opMmupaH je Kao MpOoCceK MpolieHa 3a CTaBKe KOje YMHE Ty CKaly.
Cy0ckane OmmTe 3a10B0JbCTBO IIKOJIOM M HeratmBHa ocehama mpema mkoiu cy
OIIITe CyOCKasie OBOT YITIUTHUKA U OHE MEpe OIIIITa TO3UTHBHA/HEeTaTnBHA ocehama
mpeMa KoM (HIp. ,,32 MEHe je IKojia mecto rae ce oceham cpehno.” / ,,3a MeHe
je mkona mecto rae ce oceham necpehno.”). CyGckana Ilpunpema 3a Gyayhnoct
OZIHOCH C€ Ha TIEePIEIH]y YICHHKa O TOME KOJIHMKO UM IIKOJIA MpYKa TPUIINKY 32
pa3Boj y OyayhHOCTH M KOJHMKO WX MpUIpEMa 3a HUBOT (HIIp. ,,32 MEHE je IIKoJa
MECTO TJIe YIUM CTBapH Koje Me n1oOpo mpunpemajy 3a oymyhaoct.”). Cyockana Co-
L{jaJlHa MTHTEIPUCAHOCT UCIUTY]j€ OHOC YUCHHUKA ca APYTHM JbyANMA U yUeHULIUMA
y LIKOJIU (HIIP. ,,3a MEHE je LIKOJIa MECTO I/Ie Cy IPYTH YUEHHUIM BPJIO IPHjaTeIbCKH
pacnonoxenu.”). Cybckana [lkoncko mocturuyhe McnuTyje YICHUKOB JOXKHBIbA]
IITKOJICKe KOMITIETEHTHOCTH, ocehaj mocTurayha M yCHemHOCTH y IIKOJICKOM pajy
(amp. ,,3a MEHe je IIKoja MECTO TJe MOCTHKEM J00pe pe3yiTare y CBOM pajy.”).
Cybckara HacTaBHUITH HCTIATY]€ TISPIICTIITH]y KBaJIUTETA OMHOCA HACTAaBHUKA IpeMa
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yUEHHLIUMA, 33JJ0OBOJHCTBO YUYEHHKA OJHOCOM C HACTaBHMUIMMa (HIp. ,,3a MEHE je
IIKOJIa MECTO TJIE MM HACTaBHUIIM IMOMaXxy Jia jaM cBe oj cede.”). CyOckana [lo-
KHBJbA] YUCHA HCIHUTYje Y KOjOj MEPH YUCHHIIM Y)KUBA]y Y CAMOM Y4eHY, IepIIH-
MApajy yIermhe N3a30BHUM U 3a0aBHUM (HIIP. ,,3a MEHE je IITKOIa MECTO TJIe Y)KUBaM
y OHOME IIITO paguM Ha 4Yacy.”). Ha Hamem y30pKy MOy3QaHOCT OBUX CyOCKania je
3agoBoJsbaBajyha, a Cronbach alpha koeduuujentu nznoce 0.81 3a cybckamy Oniure
3aJ10BOJbCTBO TiKosioM, 0.84 3a cyOckany Heratuaa ocehama npema mikonu, 0.93
3a cyockany [Tpunpema 3a Oyayhuocr, 0.71 3a cyockany ColfujajiHa UHTETPUCAHOCT,
0.90 3a cybckany IIkoncko mocturayhe, 0.86 3a cybckamry Hacrasuumu u 0.83 3a
cyockaiy JloxuBibaj yuema.

Ckana mxorcke Henuerwminae — LHIH (Pekié i sar., 2016). OBa ckaila HaMembeHa
je Mepemwy YeTHpH pa3inuuTe MaHudecTauuje mKojacke HeaucuummHe: HeyuecTso-
Bame, Arpecuja, [Ipromieme aytopurery u Bapame. Caagpsku 23 craBke, a 3a CBaKy Of
CTaBKH UCIIMTaHUK M3pakaBa CBOj CTEIICH cliaramba Ha ckanu JlumkeproBor tumna ox |
1o 5. Behn pesynrar yka3syje Ha Behy m3paskeHOCT TT0jeTUHAX ITOTHITOBA IITKOJICKE He-
mucimuinHe. CyOckana HeydecTBoBame 00yxBara CTaBKe Koje MOKa3yjy HE3aHmHTepe-
COBAHOCT 32 YYECTBOBAKE HA Yacy, HEJIONKEHhE Ha Yac WITH Kalllkberme (HIIp. ,JecTo ce
TOKOM Haca JIONMCYjeM ca APYyroM K IpyrapuioM u3 paspena.”). Cyockana Arpecuja
o0yxBara CTaBKe KOje Ce OIHOCE Ha MCIOJbaBAE JUPEKTHOT arpeCHBHOI MOHAIIAA
TOKOM HACTaBe KOje je yCMEPEHO Ka YUCHHIMMA Y OJIeJbCHY HITM Ka MIKOJICKOj] UMOBHHH
(ammp. ,,MucimM aa ce camo mTpedepH jaBibajy Ha dacy.”). Cyockana Ipkoreme ayTo-
pUTETy CaJIp’KH CTaBKe Koje yrmyhyjy Ha pa3iidnTa IMOHAIIamha KOjiMa YIeHHK PEMETH
OZIBHjamb€ yaca M Koje ce OIHOCE Ha aKTUBHO WJIM MACHUBHO IPYXambe OTIOpa HACTaB-
HUKOBHM 3aXTE€BMMa, Ka0 M HEraTHBHE peakiMje Ha HACTaBHUKOBA IMOHAIIAma (HIP.
,,DYpHO pearyjem Ha oromeHe HacTaBHUKa.”). UerBpra cyOckana, Bapame, ogHocH ce
Ha HEMOPAJIHOCT NPHJIMKOM W3BpIIIaBarha MIKOJICKHX 00aBe3a W Ha CKIIOHOCT YYeHHKA
Jla KOPHCTH HEI03BOJBEHA CPEACTBA TIPIITKOM TIPOBEpe 3Hamba (HIp. ,decTo KopucTum
IyIIKALE TIPHA TIpoBepH 3Hama.””). BpemHoctun Cronbach alpha koedwunmjenra, Ha Ha-
eM Y30pKy, U3Hoce 3a cyockary HeyuectBoBame (.73, 3a cyOckany Arpecuja 0.53, 3a
cyOckaity npkoliere ayroputery 0.76 u 3a cyockany Bapame 0.70. Ha ocHoBy oBor pe-
3ynrara, BUIMMO Jia Mepe Ha cyOcKau Arpecuja HECY MOy3/IaHe 3a Hall y3opak. OBo je
MOXKJIa Pe3yaTar oAroBapama Jiejia NCIUTaHWKa Ha OBA ITUTarbha ca TeHICHIIN]OM J1aBamba
COIMjAJTHO TTOXKeJFHUX ofiroBopa. OBaKBa TEHJICHITMja BEPOBATHO HHUje Omila mpuCyTHA
KOJI CBUX HICITUTAHHWKA W YIPABO TaKBO HEOCIIEIHO MPHUCYCTBO OBE TEHICHIIHjE YMHHU
CKaJTy HEJOBOJHHO TMOY3IaHOM. Mepe 0Be AMMEH3Hje LIKOJICKE HEAUCLIIMHE CY YKIbY-
YeHe Y JaJby aHaJu3y, ajiv J00ujeHe pe3yarare Tpeda y3eTH y 003up ¢ pe3epBoM 3001
Koe(HIMjeHTa TIOY3JaHOCTH CKaJle MCIIOJ] IPUXBATILHBE BPEIAHOCTH. Mepe Ha OCTainm
cyOcKaaMma, 3a Halll y30pakK, IoKa3yjy 3aJ0BoJbaBajyhy moy3maHoCT.

Pe3ysararu ucrpa:kuBama

Crenu mpuKa3 OCHOBHUX JICCKPUNITUBHUX CTATHCTHUKUX TTapaMeTapa OCHOB-
HUX BapHjabiid HCTpakuBama. M3padyHare Cy BPEAHOCTH Mepa IIEHTPAIHE U JKC-
nep3uone TeHaeHmuje (Tadena 1).
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Tabena 1
OcHo6HU OEKCKPUNRMUGHU CIMAMUCIMUYKY NAPAMEMPU OCHOGHUX 6apujabnu
ucmpasicusarna (N=200)

Skewness Kurtosis

Cy0cxkaie M SD Min Max
Stat. Std.E.  Stat. Std.E.

HeyuecTBoBame 242 0.86 1.00 500 613 172 -.087 342

Arpecuja 1.47 0.59 1.00 500 1909 .172 6.004 342
[Ipxoc ayropurery  2.19 0.79 1.00 5.00 1.027 .172 1.116  .342
Bapame 3.36 0.80 1.33 5.00 .079 172 -480 .342
Ommre

3a10BOJbCTBO 2.34 0.65 1.00 4.00 -.240 172 -435 342
IIKOJIOM

Herarusuu ocehaju  1.85 0.79 1.00 4.00 860 .172 -.047 342

IIpeMa IIKOJIH

HacraBauim 2.66 0.77 1.00 400 -383 172 -435 342
Conujanna 3.04 0.59 1.40 4.00 -728 .172 440 342
HMHTErPUCaHOCT

[Tpunpema 3a 2.86 0.85 1.00 400 -470 172 -569 342
oynyhHoct

LIkoscko 3.18 0.75 1.00 400 -926 .172 589 342
mocturayhe

Hoxusibaj yuewa  2.07 0.76 1.00 4.00 450 172 -346 342
3a10BOJBECTBO 4.17 0.72 1.45 500 -1.262 .172 1.164 342
HOPOIHULIOM

[IpuxBarame ox 4.23 0.85 1.00 5.00 -1.640 .172 2.615 342
CTpaHe MajKe

OnbanuBame 01 1.84 0.76 1.00 475 1386 .172 1.707 342
CTpaHe MajKe

IIpuxBarame o1 3.86 0.94 1.00 5.00 -1.182 .172 1.012  .342
CTpaHe ona
OnbanmBame 011 1.90 0.90 1.00 483 1.198 .172 806 342
CTpaHe ona

IloBe3anocT unMensnja KBAaJIUTETA IIKOJICKOI' 2)KHBOTA H NOPOAUYIHUX UH-
Tealcunja ca IIHMeH3PIjaMa IIKOJICKEC HCAUCHITJIMHE
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[Ipumenom IlupcoHoBor KoeduMjeHTa Kopenamje u3padyHare Cy HHTEpKO-

penanuje TiaBHUX Bapuja0iu uctpaxupama (Tabena 2).
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Pesynraru nokasyjy na je JUMEH3HMja KBaIWTETa MOPOAMYHMX MHTEpakiuja 3a-
JIOBOJBCTBO BJIACTHTOM TIOPOJIHULIOM Y HETaTHBHO] KOpeNalyji, HUCKOT HHTEH3UTETa, ca
mumensujama [Ikoncke HeaucuuminHe: HeyuecTBoBame, arpecuja u MpKoc ay TOPHUTETY.
Bapame kao 00MMK IIKOJICKE HEAMCUMIUIMHE HUje CTaTUCTHYKH 3HAauajHO TOBE3aH ca
JMMEH31joM 3a10BOJECTBO BIACTUTOM NopoaunoM. JJumensuje [Ipuxsarame on cTpane
Majke u [IpuxBarame of1 cTpaHe oua CTaTUCTUYKH 3Ha4ajHO, HETAaTUBHO, KOPEIUPajy ca
numensujama Arpecuja u [Ipkoc aytopurery. Ped je o kopenatujama HICKOT HHTEH3UTe-
ta. HeyuectBoBame 1 Bapame He Kopenipajy 3Ha4ajHO ca OBUM AMMEH3HjaMa KBaJIuTe-
Ta MOPOJMYHHUX HHTepakuuja. Jumensuje OndanuBame o cTpane Majke 1 OndanyBame
071 CTpaHe olla Cy Y MO3UTHBHO] KOpeJaluji, HUCKOT MHTECH3MUTETa, ca JUMEH3Hjama
mkosicke Heaueuuiuimae Arpecuja u [Ipkoc ayroputety. HeyuectBoBame je, Takohe, y
MO3UTUBHO] KOpeNalyjy, HUCKOT HHTeH3uTeTa, ca OndanuBameM o7 cTpane ona. OBaj
00JIMK IIKOJICKEe HEANMCLIMIUINHE HUje Y Kopenanuju ca OndannBameM Of CTpaHe MajKe.
Jumensuja Bapame He kopenupa 3HadajHo ca OndanyBameM off CTpaHe MajKe U OLia.

Jumensuja Onire 3aJ0BOJBCTBO IKOJIOM HETAaTHBHO, HUCKO, KOpPEIUpa ca TMMeH-
3ujom Bapame. HeratnBan ocehaju npema ko ¢y y MO3UTUBHO] BE3H Ca TUMEH3H)OM
Arpecuja, ped je 0 Kopelalyju HUCKOT uHTen3uTera. Jlumensuja HacrtaBuum je y He-
raTUBHO]j KOpENAlMjH ca CBUM JAMMEH3MjaMa IIKoJIcke Henucuuiuinae. Kana je ped o ox-
Hocy ca HactaBHuiMa 1 Arpecuju, iMaMo Cpe/iibi HHTEH3UTET MMOBE3aHOCTH, Ca OCTa-
JIMM JIMMEH3H1jaMa IIKOJICKE HEMCIMIUIMHE YTBPh)eHa je HUCKa MoBe3aHOCT. JJuMensuja
[punpema 3a OynyhHOCT, Takohe, HEraTHBHO, HICKO, KOpEIMpa ca CBUM JTUMEH3UjaMa
mKoJICKe HeauciuiuimHe. CollujajHa WHTErPUCAHOCT je Y TO3MTHBHO], HHCKOj, KO-
peranmju ca TUMEeH3WjaMa HIKOJICKe Heaucuuiumae — [Iproc aytopurery u Bapame.
JluMeH3uja IKoJIcKo nocTurayhe je y HeraTuBHOj, HUCKO], KOpeJIaluju ca JUMEH31jaMa
HEy4YeCTBOBaE U NIPKOC ayTopuTeTy. Jl0XK1BIbaj yUeHa H3a30BHUM 1 3a0aBHUM je y He-
raTHBHOJ Kopemaiuju ca qumensrjama HeyuecrBoBame, [Ipkoc ayropurery u Bapamse.

I[I/IMCHZ}I/Ije KBaJIUTETA MOPOAUITHHUX nHTepaKqua H IIKOJICKOT JKMBOTA
Kao NMPEeAUKTOPHA IIKOJCKE JUCHUIIJINHE

Kako 0u ce ucrnurao JONpUHOC AUMEH3Hja KBAIUTETA TOPOAMYHUX UHTEPAK-
LMja ¥ KBAJUTETA IIKOJICKOT JKUBOTA y OO0jalllbery IMOJITUIIOBA IIKOJICKE HEIMC-
LUIUIMHE, CIIPOBENIEHE CYy YeTUPH 3aceOHE XHjepapXHjcKe perpecuone aHaiuse 3a
CBaKM THUIM IIKOJCKE HEIAUCUUIUIUHE. Y MPBOM KOPAKY XI/I]epapXH]CKe perpecuone
aHaJIn3e yBeJCHE Cy }.‘[I/IMGHBI/I]G KBaJIUTETa IOPOAMYHUX HHTEPAKIIH]a, 0K Cy Y APY-
T'OM KOpPaKy yBeICHE JMMEH3H]ja KBAJIUTETA NIKOJICKOT JKUBOTA.

Taodena 3

Pe3yjzmamu pezpecuone anaiusze 3a Kpumepu]yM Heyuecmeoedarbe Kao mun wKojicke

Heoucyuniune

Mopnen  Ilpeaukropu B P Tolerance  VIF Caxerak Mojelna
3a/10BOJBCTBO ITOPOJUIIOM =219 .087 322 3.110
TIpuxBarame of1 CTpaHe Majke .056 .628 394 2.537
OpnbanyBarme 011 CTpaHe Majke -.026 816 420 2.380
1 IIpuxBarame oz cTpaHe oua -.010 931 415 2.410 » :'1‘(;22; Fis 15 = 1.613;

OpnbarnyBarme o1 CTpaHe ola .042 758 277 3.609
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3a/10BOJBCTBO MTOPOJUIIOM -.138 279 298 3.361
TIpuxBarame 071 CTpaHe Majke .031 785 385 2.597
Onbaunsame of cTpate Majke  -.028  .796 409 2442 R=MAGE o =2513;
IIpuxBarame o1 cTpaHe ola -.073 513 388 2.580 2;2'20104_ AF _
OnGaumBarse o1 cTpane ona 023 860 275 3640 3066:p=.005
Omnure 3a10BOJHCTBO HIKOJIOM -.019 833 577 1.734
2 Herarunu ocehaju mpema -.027 783 516 1.940
IIKOJIN
HacraBuuum -.175 .063 .549 1.822
Cowujanta HHTETPHCAHOCT 213 .008 167 1.305
TIpunpema 3a Oyayhnoct -.095 312 554 1.806
HIkoncko nocrurnyhe -.060 436 .823 1.216
JloxunBibaj yuaema -.066 461 .605 1.653

JluMeH3uje KBaauTeTa MOPOANYHUX WHTEPAKIIN]ja, KOje CYy YKIbYUYCHE Y MPBU
KOpaK XHjepapXujCcKe aHajH3e, HUCY MOjeIUHaYHN CTAaTUCTHYKH 3HAYajHHU MpeIuK-
TOPH HEYYEeCTBOBabA K0 OOJIMKa HIKOJICKE HeAUCUUILIHHE. [IpBU Moien y LenuHu
HEMa CTaTHMCTUYKH 3Ha4ajaH JIOIPUHOC y 00jalllikbelhy BaprjaHCe HEyUYeCTBOBamba. Y
JIIPYTOM KOpaKy XHjepapXHjcKe perpecruoHe aHaIu3e YKJbyUeHe Cy AJUMEH3Hje KBa-
JIUTETA IIKOJICKOT HBOTA KOj€ 3aje/THO ca JMMEH31jaMa KBAJTUTETa MOPOJIUYHUX HH-
Tepakuyja o0jammanajy oko 15% Bapujance kputepujyma. OBa mpoMeHa je cTaTuc-
TUYKK 3HadajHa. ColyjanHa MHTETPUCAaHOCT ce MoKa3aja Kao jeAMHU CTaTUCTUYKH
3HaYajHH MPEAUKTOP HEYUYEeCTBOBamba Kao 00IMKA IIKOJIICKE HEUCIUILITHHE.

TaGena 4

Pe3y/zmamu pezcpecuone anaiuse 3a Kpumepu]yM aepecuja Kao mun uKoJjicke

Heoucyuniume

Mozen  Ilpenuxropu B P Tolerance VIF Caxerak Mojena
3a/10BOJBCTBO TTOPOULIOM. -.110 381 322 3.110
TIpuxBarame of1 CTpaHe Majke -.104 361 394 2.537
OpnbanuBarme o1 CTpaHe Majke -.017 878 420 2.380 Ri— 068 F _
1 IIpuxBarame o1 cTpaHe ola .035 7154 415 2.410 2.750; p :"02‘5 184)
OpnbarnyBarme o1 CTpaHe ola 119 378 277 3.609
3a/10BOJECTBO TIOPOAUIIOM 068 575 298 3.361
IIpuxBarame oj1 cTpaHe Majke -171 112 385 2.597
OnbanuBarme o1l CTpaHe MajKke -.073 484 409 2442 RI= 218 Fi i =
IIpuxBarame o1 cTpaHe ona -.072 .503 388 2.580 111{3& I;SZOOE;:) _
OpnbanyBarme o1 CTpaHe ola 129 310 275 3.640 4.848;p= _’000(7‘ 177
Orire 3a/10BOJBCTBO HIKOJIOM .062 483 577 1.734
2 Herarusuu ocehaju npema 292 .002 516 1.940

LLIKOJIH
HacraBaunm -178 049 .549 1.822
CounjanHa MHTETPUCAHOCT .188 014 167 1.305
[Mpunpema 3a 6yayhaoct -.132 .140 554 1.806
Ixoncko nocrurayhe -.074 313 .823 1.216
JloxuBIbaj yuema 147 .087 .605 1.653
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Mopen y 1ieJIMHY ce OKa3a0 CTaTUCTUYKY 3HAYajHUM y MpeiBulamby Arpecuje
Kao 00JIMKa MIKOJICKEe HeJMCIMIUIMHE, a BapHjadie yKJbydeHe y 00a Kopaka 3ajeHo
o0jammasajy oko 22% BapujaHce. [JMeH3Hje KBaJIuTeTa TOPOJIUIHUX HHTEPAKIIH]je
KOje Cy YKJbyUeHE Y TIPBU KOPAK XHjepapXHjCKe PETPEeCHOHE aHAIN3Ee 00jalImhaBajy
o3y 7% BapujaHce KpuTepHjyma, MelyTUM, OHE HHUCY CaMOCTAJHU CTaTUCTHY-
KU 3Ha4YajHU MPEIMKTOPU. Y JIPYroM KOpaKy yKJbydeHe Cy JUMEH3Hje KBaJUTETa
IIKOJICKOT )KMBOTA ¥ OBA MPOMEHA j€ CTATHCTHYKH 3HayajHa. 3HauajHUM CaMoCTall-
HUM MpeIUKTOpuMa Arpecuje mokasaie cy ce Bapujadie Heratusau ocehaju npema
mrkoii, Hacragauiu n CorujaiHa HHTETPUCAHOCT.

Tabeaa 5
Pesynmamu pecpecuone ananuze 3a kpumepujym npkoc aymopumemy Kao mun uKoji-
cKe HeOucyuniune

Monen Ilpenukropu B P Tolerance ~ VIF Caxcetak Mofena
3a/10BOJHCTBO MTOPOTUIIOM -169 178 322 3.110
IIpuxBarame ox cTpane .073 519 394 2.537
Majke
OnbauuBame o1 cTpane 032 770 420 2380 R*=.075 F; , =
1 Majke 2.970; p=.013
IIpuxBarame ox crpane oua 019 .861 415 2.410
OpbanuBame ox1 cTpane ona 169 211 2717 3.609
3a/10BOJHCTBO MTOPOTUIIOM -.062  .604 298 3.361
IIpuxBarame oz cTpane .020 .848 385 2.597
MajKe
OpbauuBame o7 CTpaHe .048 .636 409 2.442
Majke
[lpuxBatame on crpane oma  -.117 262 .388 2.580 R2= .262; Foim =
5 5.224; p=.000
AR?=.187; AF o
=6.399; p=.000
OnbanuBame ox cTpane ona 128 .300 275 3.640
Omre 3a710BOJHCTBO 154 073 577 1.734
IIKOJIOM
Herarusuu ocehaju npema .180 047 516 1.940
HIKOJIN
HacraBuuim -.025 778 .549 1.822
Conujanna uarerpucanocr 377 000 767 1.305
[Mpunpema 3a 6ynyhaoct =209 .017 .554 1.806
[Ixoncko mocturayhe -.079 266 .823 1.216
JloxnBJbaj yuema -.105 207 .605 1.653

Mopen y HenuHH ce MoKa3a0 CTaTUCTUYKH 3HauajHuM y npensubamy [Ipko-
ca ayTOPUTETY Kao O0JIMKa IIKOJICKE HEIMCIUILIMHE, a BapHjaliie yKbyUueHe y 00a
Kopaka 3ajenHo oOjammaBajy 26% Bapujance. J([nMeH3Mje KBaIUTETa MOPOTUIHAX
HHTEpaKIMje Koje Cy YKJbYUCHE Y MPBH KOPAK XUjepapXHjCKe PErpeCUOHE aHAN3e
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o0jammasajy 7% BapujaHce KpUTEpHjyMa, Mel)yTUM, OHE HUCY CAMOCTAJIHU CTaTUC-
TUYKW 3HAYajHH TMPETUKTOPU. Y JPYroM KOpakKy YKJbyueHe Cy IUMEH3Hje KBaJUTe-
Ta IITKOJICKOT JKUBOTA M OBA MPOMEHA je CTAaTUCTUYKH 3HadajHa. 3HauajHHUM Camo-
CTaJHUM npeankTopumMa IIpkoca ayTopureTy mokasaie cy ce Bapujaliie HeraTHBHH
ocehaju mpema koM, conrjagHa MHTETPUCAHOCT | IpHUIpeMa 3a OyayhHocT.

Taobena 6

Pesynmamu pezpecuone ananuze 3a kpumepujym eaparoe Kao mun WKoicKe

Heoucyuniume

Mopnen Ilpenukropu B P  Tolerance VIF CaxeTak Mojena
3a710BOJHCTBO MOPOIAULIOM -.149 248 322 3.110
IIpuxBarame o cTpane Majke  .172  .140 .394 2.537
OpbanuBame 071 CTpaHe -.108  .338 420 2.380
Majke R*=.025; F; o =
I fpuxparame on ctpane oma  .082 466 415 2410 934 p =460
OnbanmBame of] CTpaHe ona 126 363 277 3.609
3a710BOJbCTBO MOPOIULIOM -.046 710 298 3.361
IIpuxsarame ox cTpane Majke  .138 205 .385 2.597
OpbanuBame 071 CTpaHe - 111 .292 409 2.442
Majke R*=.202; Foim=
Ipuxparame ox cTpare oma  -.018 868 388  2.580 °:738;p=.000
Onbammmame on ctpanc ona 087 500 275 3640 AR TATTAF,
OnurTe 3a10B07bCTBO 134 a3 577 1734 >62p=.000
IIKOJIOM
2 HeraruBuu ocehaju npema 042  .651 516 1.940

IIKOJTH
Hacrasuuim -.089 325 549 1.822
CounjaaHa HHTETPUCAHOCT 272 .001 767 1.305
[Mpunpema 3a Gyxyhaoct -.095 292 554 1.806
[koncko mocturayhe -.071 342 .823 1.216
JloxxuBIbaj yuema -185 .034 .605 1.653

JumeHsnje KBaIMTeTa MOPOJUIHNX WHTEPAKIN]ja, KOje CYy YKJbYYEHE Y IPBH
KOpaK XHjepapXujcKe aHaau3e, HUCY MOjeMUHAYHN CTATUCTHYKU 3HAYAjHH TPEIUK-
Topu Bapama kao obnuka mkosicke HenucuuiuinHe. [IpBu Mozen y uenuHu Hema
CTaTUCTUYKH 3Ha4ajaH AONPUHOC y o0jalllmbey Bapujance Bapama. Y apyrom ko-
paxy XMjepapXujcKe perpecuoHe aHalln3e YKJbyueHe Cy IMMEH3H]e KBATUTETa KO-
CKOT JKHMBOTa KOj€ 3ajelHO ca AMMCEH3HjaMa KBaJuTeTa MOPOAMYHUX WHTEPAKITH]a
o0jammasajy 20% BapujaHce Kkputepujyma. OBa mpoMeHa je CTaTUCTUUKY 3HA4ajHa.
Jumensuja ColrjanHa HHTETPUCAHOCT U JIOKUBIbA] yUueHa Cy Ce MoKa3ase Kao cra-
TUCTUYKH 3HAYajHHU NpeAuKTOpH Bapama kao 00nrKa IKoJICKe HEAUCLUILIHHE.

Pasmarpajyhu nobujeHe BpeAHOCTH Koje Mpe/cTaBlbajy HHANKaTope Moryher
nocrojama mynrtukonuaeapuoctu (Tolerance u VIF), MmoxkeMo 3akiby4nTH Ja J0-
OHMjeHN pe3yaTaTH yKasyjy Ha IMOCTOjarhe MYJITHKOIUHEAPHOCTH Kaja Cy y MUTAkY
TUMEH3Mje KBaluTeTa mopoandHux uHtepakiyja (VIF>2), mro MoxxeMo BuaeTn u
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Ha OCHOBY IOjeJMHUX Kopenanuja Mel)y oBUM MpeauKToprMa, npukasanux y Taoe-
qu 2. Haume, mTo cy npenukropcke Bapujalie BUIIEC KOpPEIUpPaHE, TO je TeKE OJl-
pPEeIUTH KOja TMPEeTUKTOpCcKa Bapujabia cTBapHO MMa eeKTa Ha KPUTEPHjYMCKY Ba-
pujadry. Kaga mocToju MyJITHKOJIMHEAPHOCT, PE3YITaTH PErPEeCHOHEe aHAIN3e MOTY
OWTH HEeTIOYy3JaHH.

JlucKycHja pe3yTaTa HCTPAKUBAA

IIpo6em mIKoICKe UCITUIUTMHE 300T CBOj€ PacCIpOCTPa-EHOCTH U TTOCTICIH-
Ia JI0 KOjUX JIOBOJY 3aXTEBa MaXKIhy POJUTEha U CBUX OHUX KOJU Cy YKJbYUCHH Y
HacTaBy. Y IUJbYy NPEBEHIMje HENUCIUILUIMHE U HaJaKemha pelliemha 38 HeIUCIIH-
IUTMHOBAHO TIOHAIIAKE MOTPEOHO je 1mo3HaBatu (hakTope KOju JIOTPUHOCE MIKOJICKO]
Heaucuuiuinan (Zubaida, 2009, npema Simuforosa & Rosemary, 2014). L{uss oBor
HCTpaKUBarha OMO je cariiefaTH MIKOJICKY TUCIUILIMHY Ha jeJaH LEIOBUT HAUYUH Y
OKBHpPY MojIelia KojuM ¢y oOyxBaheHe TUMEH3Hje KBAIUTETa TTOPOTNIHIX HHTEPaK-
II{ja U IIKOJICKOT XUBOTA.

CarnenaBameM pe3yliTaTa U3 yria ICHX0COIHOIONIKOT MPUCTYTIA Pa3yMeBamby
y3poka HexucimunHe yuenuka (Andrilovié i Cudina, 1985) u Pouepose ITAPT Te-
opuje (Rohner et al., 2009), MoxxeMO yBHJIETH CarjIaACHOCT KaJia je y MUTamy IO0-
BE3aHOCT JIUMEH3HM]a IIKOJCKES HEAUCIUIUIMHE ¥ KBAJIUTETAa MOPOJUUHUX HHTEPAK-
nja. [IpemMa mcuxoCoIHONIONIKOM IPUCTYITY, y3pOKe HEJMCIUILTHHE YYeHUKa Tpeda
TPAXKHUTH y MHPOj APYIMTBEHO] U MOPOJAUYHO] CUTYAIMjH, KAO IITO Cy HAPYIICHH
IIOPOIMYHK OJHOCH, arpecHja y OaHOCHMa M Kaxmapame (Andrilovié i Cudina,
1985). I[Ipema PonepoBoj TeopHju, BHCOKM HUBO MPHUXBaTamba U HU3aK HUBO 010a-
[UBama IMOBE3aHM Cy ca MO3UTHBHUM pa3BojeM JieTeTa. Pe3ynrarn oBOTr UCTpaxKu-
Bama yKa3yjy Ja je TUMEH3Hja KBaJIUTETa MMOPOANYHNX WHTEPaKIlja 3aJ0BOJHCTBO
BJIACTUTOM MOPOJIUIIOM Y HETATHBHO) KOPENAaIUjH ca JUMEH3MjaMa IIKOJICKE HEIHC-
nuruHe — HeydyectBoBameM, Arpecujom u [Ipkocom ayropurety. Bapame kao 00-
JIMK IIKOJICKE HEIUCIUILIMHE HUje CTaTUCTUYKU 3HAYajHO MMOBE3aH ca JMMEH3H]OM
3a710BOJBCTBO BIACTHTOM mopoauiioM. [luMensuje [IpuxBarame on cTpaHe Majke
u [IpuxBarame 0O cTpaHe Olla CTATUCTHYKU 3HA4YajHO, HETAaTHBHO, KOPEIUpajy ca
nuMeHsnjama Arpecuja u [Ipkoc ayroputety. Jlakiie, yKOJIUKO MTOCTOj€ TTO3UTHBHU
EMOIMOHAITHY ACTIeKTH OJIHOCA MajKa—JIeTe U OJHOCA OTal—/eTe, MOCTOJH Mamba
CKJIOHOCT Ka arpecuju y mkoiu u [Ipkocy ayropurery. HeyuectBoBame u Bapame He
KOpeNHpajy 3Ha4ajHO ca OBUM JIMMEH3UjaMa KBaJUTETa MOPOIUIHUX WHTECPAKIIHU]ja.
OBaj pe3yaTar je y CKIaay ca Haja3oM Jia ce 030MJbHUjU MPOOJIeMHU Y TIOHAIIABY,
KOJl CTapUjUX yUeHHKa, cpehy camo Ko ydeHHKa i3 MPoOIeMaTUIHOT TOPOIMIHOT
okpyxema (Fergusson & Lynskey 1997, nmpema Pekic i sar., 2016). Taxohe, numen-
3uje ofdaluBame 0] CTpaHe MajKe M oJ0alliBamke OJ CTPaHe Olla Cy y TIO3UTHUBHO]
KOpeNalnuju ca IMMeH3Wjama IIKoJICcKe Heaucuuiumae Arpecuja u [Ipkoc ayropu-
teTy. HeyuecTBoBame je, Takole, y MO3UTUBHO] KOpPENalfjy, HUICKOI MHTEH3UTETA,
ca OxpbanuBameM o1 cTpane ona. OBaj OOMMK MIKOJICKE HETUCIUIUIMHE HUje Y KO-
penamuju ca OgdanmBameM o cTpaHe Majke. lumensnja Bapame He Kopennpa 3Ha-
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yajHo ca OpbanmBameM 0f1 cTpaHe Majke u oua. Arpecuja u [Ipkoc ayropurery ce,
npeMa kinacuukanmju kojy cy aamu Auapunosuh u Yynauna (1985), mory cBpcraru
y HENPUXBATJbHBA MOHAIIAKA Y IIKOJIH, KOja Cy YITIABHOM MOCIEIUIIA TOPOANTHUX
(haxTopa, mTO je y cKilamy ca modujeHnM pe3ynratuma. U3 yrima PorepoBe Teopuje
(Rohner et al., 2009), mkoncka HEAUCIUIUIMHA MOXKE CE JJOBECTH Y Be3y ca THIIOM
poauTesba Koju 00uja, MoKasyje HelpHjaTeJbCTBO U arpecujy Ka JIeTeTy, ajlkl MOXKe
ra v 3aHeMapuBaTd 1 OMTH paBHOIYIIaH NpeMa memy. Takole, 1o0ujeHn pe3yaraTu
CY y CKIIJly U ca paHHjUM Haja3uma Jia je I0KUBJbaj of0aIuBarma o1 CTpaHe POoJIH-
TeJha MOBE3aH ca MHOTOOPOjHUM Temkohama, koje ce m3mel)y ocraior Mmory MaHu-
(hecroBatu n Ha moHamajaoMm HuBOY (Dekovi¢ & Meeus, 1997; Khaleque & Rohner,
2002; Sentse et al., 2009).

JuMeH3uje KBauTeTa HOPOANYHUX HHTEPAKIIMja HUCY CE IToKa3ase 3Ha4ajHuM
MPEeAUKTOPHMa TUMEH3Hja NIKOJICKEe HEAUCIUILIMHE Ha HaIlleM y30pKy yueHuka. Jlo-
OujeHe pe3ynrare MOKeMO 00jaCHUTH TUME IITO [TOCTOjE WHIAUKATOPH KOjU yKa3yjy
Ha MYJITUKOJIWHEAPHOCT, TTa TIOCTOjU MOTYNHOCT /1a TOOWjeHH pe3yaTaTH PEerpecuo-
He aHaJIM3e HUCY Moy3ianu. JloOujeHe pesyirare u3 HaBeJeHor pasiiora Tpeda y3eTn
ca pesepBoM. C pyre cTpaHe, Kako je ped O yUYeHUIMMa YeTBPTOT pa3pe/ia CpeImbuX
LIKOJIa, KOJU Cy y MEPUOIY alojiecleHlHje, IIOCTOjH U MOI'YhHOCT pa3BOjHOT AMC-
TaHIUpPamka O]l POJUTEIhba U TEKIEC Ka MHUBUIyaJIU3ALU]U (Cudina—ObradOVié 1
Obradovi¢, 2006). Mehytum, He Tpeda N30CTaBUTH Ja je aJ0JIECIICHTUMA OUTHO Ja
uMajy poauTesbeky npenanoct u noapuiky (Cudina-Obradovié i Obradovié, 2006).
Tako ce Ha HameM y30pKy Y4eHHKa IOKa3ala BUCOKAa M3PaXEHOCT 3aJ0BOJHCTBA
BJacTUTOM mopoautoM U llpuxBarama ox crpane majke u oua. Takohe, pesynra-
TH UCTpaXkuBama koje je crposena [llypoanoscka (2012), ykasyjy na je mopoauy-
Ha MHTEpaKIMja joll YBeK BakKHA 3a aJIOJIECIICHTE M FUXOBO MMOHANIAKHE Y LIKOIH.
VYKOJIMKO Cy POIUTEIbH 3aI0BOJBHIIM MOTPedy 3a NMPHUXBATAHEM KOJI JIEIle, MOXKE Ce
CMambHUTH MOTYhHOCT 3a HacTaHak arpeCHBHOCTH M MPOOJIEMAaTHYHHX IOHAIIAha
(Cudina-Obradovi¢ i Obradovié¢, 2006). Mosx/1a OBH pe3y/ITaTi rOBOPE O IIKOJICKO]
JUCLUUIUTUHY Ha Y30PKY YYCHHKA KOjU MPETEKHO MEPLUUNNPA]y BUCOK KBAJIUTET TO-
POAMYHMX MHTEPAKIHja, jep je yTBpheHo na cy Bapujauuje mehy ucnuranunuma y
OTJIE/y OBHUX Bapujaldiu Maje.

Kana je ped o ommrum JuMeH31jaMa KBATUTETa IIIKOJICKOT )KUBOTA, PE3YITaTH
yKa3yjy aa je Ommire 3aJJ0BOJFCTBO IIIKOJIOM Y HETaTHBHO] Kopemnaiuju ca Bapamem
Kao OOJIMKOM MIKOJICKE HEAWCIMIUTMHE, 0K Cy HeraTuBHH ocehaju mpema mkoiau y
MO3UTUBHO] KOpeJauuju ca quMeH3ujoM Arpecuja. OHM yYEHHUIM KOJH MMajy TO-
3UTUBHA ocehama M MO3UTUBAH CTaB MMpeMa HIKOJIM HHUCY CKIOHW Bapamy. [Iper-
IoCTaBJba ce J1a he OBM yueHUIM OUTH ¥ YKJBYUCHHU]U Y paj, 1a hie Mame u3ocraja-
TH ca HAacTaBe W Ja he HUXOBO MOHAMame y Behoj Mepu OWTH MUCIUILTMHOBAHO
(Leonard et al., 2000). [lnmensuja HeratuBHu ocehaju mpeMa IIKOJH IoKa3aja ce U
3Ha4YajHUM npeaukTopoM Arpecuje u [Ipkoca ayropurery. Herarnsna ocehama mpe-
Ma IIKOJIM 00yXBarajy OIiITa HeraTuBHa oceharma mpema KO U cTpec 300T KO-
e (Raboteg-Sari¢ i sar., 2009). Mory ce HCIIO/BHTH Ka0 HECUT'YPHOCT, ITIOTHIITEHOCT
W JIenpecuja y4eHHKa, i ¥ Kao JIONIM OJHOCH ca BPIIHAlMMa U HACTABHHIIUMA
(Pehli¢ 1 sar., 2019). Jlakie, MOXeMO 3aKJbYUHTH Ja Cy Ha HaIlleM y30pKy OBa Ha-
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BejieHa HeraTuBHa ocehama Ipema MIKOJH y Be3H ca AUPEKTHUM MaHu(ecTanjama
KpIIICHa MpaBWiia Ha Yacy Koja BHIIC YKJbYUY]y XOCTHJIHOCT U arpecujy. Kopenu
OBAKBOT TTOHAIIAka MOTY C€ HAJIA3UTH B 'y OYHTOBHO] a[0JIECIIEHTHO] IPUPOAH yUe-
HHKa, KOja je THITMYHA 33 CPESIELOIITKOIICKH Y3PacT.

VKOJIMKO C€ OCBPHEMO Ha I€IaroIiKO-CONUOIONIKH MPUCTYI y3pOKa HEIUC-
LUITUHE, MOXEMO YOUHMTH Jia Cy JOOHMjeHHU pe3yATaTH BehnHOM y CKilagy ca OBHM
TIPUCTYIIOM KOjH HAIvIacak CTaBJba Ha HacTaBHU npomec (Andrilovi¢ i Cudina, 1985).
[Ipema oBOM cxBaTamy, HEIMCIUILUIMHA CE MOXKE JaBUTH Kao peakiiyja Ha ¢opma-
JIM30BaHy CTPYKTYpY HACTaBHOT Ipolieca y OKBUPY KOje ce He carlie/iaBajy UHTe-
pecu U moTpebe ydeHHKa 3a aKTHBHUM ydecTBoBameM. Jlumensuja [Ipunpema 3a
OyayhHOCT je y HeraTuBHO]j KOpeJaliju ca CBa YeTUpH o0NInKa HeaucumminHe. OHu
YUEHHLIM KOjH MEPLHIUPajy Aa UX IIKOJIa Mame MpuipeMa 3a OynyhHocT u 1a UM
naje Mambe MOryNHOCTH 3a KHMBOT, Orhe CKIIOHUjU CBaKOM O]l OBa YETHUPHU OOJIHKa
HenucnuiunHe. Takohe, mokasano ce u ja ce [Ipkoc ayToputeTy MoXKe MpeBue-
TH Ha OCHOBY TOTa KOJHKO IIKOJIA TIpUIIpeMa y4eHHKe 3a OyayhuocT. dumensuja
JloxxuBibaj yuema je y HeraTMBHO] KOpenalyju ca AuMeH3njamMa HeydecTBoBame,
[Mpkoc ayTopureTy u Bapame. YKOIUKO Y4EHUK NEPIHIHIPa YIeHe 3a0aBHUM 1 H3a-
30BHHM, Ocurypahe ce MHHUMAaJTHO NPEKUIake MaKbe Koja je KJbyuHa 3a OfpiKa-
Bame qucipminae (Andrilovié i Cudina, 1985). OBaj pesynrar je moce6Ho y cknany
ca MPOTPECUBUCTHYKUM CXBaTameM JucnuiuiiHe. Hanme, aenn tpeba omoryhutu
na ciobomHo OMpajy akije Kpo3 Koje he CTHIaTi NCKyCTBO M YUNTH, Ha Taj HAUWH
OHa MOTY TIEPIUTUPATH yuerme n3a30BHUM U 3a0aBHUM (['ammh-Ilasummh, 2005).
[lopen Tora, numensuja JoxnBIbaj ydema H3a30BHUM U 3aHUMJBUBUM I1OKa3alia ce
1 Kao CTaTUCTHYKH 3HauajaH npenukTop Bapama. Takohe, caBpemeHo onpeheme y3-
pOKa HIKOJICKEe HEIUCIHUIUIMHE Moce0aH Harmacak CTaBjba HA KBAIUTET HACTABHOT
nporeca (Kompirovié i sar., 2018). JIo’)kuBibaj yuema Kao H3a30BHOT ¥ 3aHUMJBHUBOT
1I0Ka3a0 C€ W Haj3HAYajHUJUM MPEIUKTOPOM IIKOJICKEe HETUCITUIUIMHE Y UCTPasKH-
Bamy Koje cy crposenu Paborter-Illapuh u cap. (2009). Iumensuja [lkoncko mo-
cTurayhe je y HeraTMBHOj Kopeiauuju ca auMeHsujama HeyuectBoBame u Ilpkoc
aytopurety. Jlumensuja HeydecrBoBamwe Ou ce, npema kinacu(uKaluju HEJIUCIHU-
IUIMHOBAHOT MOHAIIaka KOjy cy nanu AngpuinoBuh u Yynuna (1985), morna cBp-
CTaTy y TIOHAIIaka Koja OMETajy HACTaBHHM IPOIIEC U KOja Cy Tpe CBera Mocieauna
mKoJICKuX (hakropa. OHM YIEHUIN KOjU OJHOC Ca HACTAaBHUIIMMA TIEPIUITAPA]Y JIO-
mujuM, Ouhe CKIOHWjU CBaKOM O YeTHPH OONMKa HemuciuiuinHe. EMonnonamHa
MOJPIIKA KOja TOApa3yMeBa OCETJbUBOCT HACTABHHMKA MMa MO3MTHBAaH edekar Ha
Jie1ly Koja MoKasyjy BUCOK pU3HK of Henpuiiarohenoctu. OceTIbUB HACTAaBHUK 03U~
TUBHO YTHUE Ha EMOIIMOHAITHY peryJaiujy JeTeTa, a oBe3aHo ca THM U Ha HerOBO
aKaJIeMCKO ¥ COIMjaTHO (DYHKIIMOHUCARE. YUEHHI MOTY JI0KHMBETH HIKOJICKO OK-
pyKeme Kao Mame 3acTpamryjyhe y oqHOCY Ha JApyre CpeuHe, a HACTaBHUIIM MOTY
OIIPEMUTH YUECHUKE OPOjHIM COLIMOEMOIIMOHATHUM KomneTeHIMjama (Kevin, 2014).
Pesynratu jenHor uctpaxkuBama yKa3yjy Ha TO Ja aJl0JCCLEHTH KOjH Cy T0KHBEIH
CBOj€ HACTaBHHKE Ka0 M3BOPE aKaJEMCKE M €MOIMOHAIIHE MOJpIIKE, UMajy Marby
BepoBaTHONY Jia JI0KMBE EMOIIMOHAIHY Y3HEMHUPEHOCT WU aJIMjeHAaIlNjy O]l IIKOJIe
(Roeser et al., 1998, mpema Pehli¢ i sar., 2019). Comujamna HHTETPUCAHOCT j& Y
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MMO3UTUBHO] Kopenanuju ca auMen3ujama [Ipkoc ayropurery u Bapame. OBa qumeH-
3Wja MmoJpazyMeBa yUYeHUKOBY MEPICIIH]y KBaJUTETa APYIITBEHOT )KUBOTA Y IIKOJIH
(Raboteg-Sari¢ i sar., 2009). lumensuja ColpjanHa HHTEIPHCAHOCT Ce TOKA3aJIa U
3HAYajHUM TMPEAUKTOPOM CBE USTHPH JTUMEH3Hje IIKOJICKe HenucnuiumHe. Kako cy
y TEpUOJY AJ0JIECICHITU]e AU MOCEOHO BaXKHU OJTHOCH Ca BPIIHAIMMA, J00H]e-
HE pe3yiTare MOXJIa MOXXeMO 00jacCHUTH TeKHOM Y4YeHHKa na Oymy npuxBaheHa
y JpYyIITBY BpIIkhaka. Y UCTpakuBamy Koje cy crpoBenu Padorer-Illapuh u ca-
paauauiu (2009) 3Ha4ajHUM MPEAUKTOPUMA IITKOJICKE HEJUCIUILIMHE TI0Ka3alie Cy ce
CBE IMMCH3HjE¢ KBAJIUTETA IIKOJCKOT )KMBOTA, OCHM OIIIITET 3aI0BOJHCTBA IIKOJIOM
U npunpeme 3a OynyhHOCT. Y OBOM HCTOM HCTPaKUBAaKYy TOKA3aJI0 CE Jia Cy CBE
JMMEH3HMje KBATUTETA IIKOJICKOT JKUBOTA, OCHM OMIITHX HEraTuBHUX ocehama mpe-
Ma TIKOJIM, HETAaTUBHO TIOBE3aHE Ca IIKOJICKOM HeAMCHUIUITMHOM. OTIIITa HeraTHBHA
ocehama Mo3uTHBHO KOpEHpPajy ca MKOJICKOM HeMUCIUILTHHOM. CITUYHU Pe3yTaTi
JOOHUjeHH CYy U Y JPYyTUM HCTPaKUBAmBUMa KOja Cy KOPHCTHIIA YIIUTHUK KBAJIUTETa
mrkojickor skuBoTa (Leonard et al., 2000).

3ak/pyuyak

JloOujeHu pe3ynraTu MpecTaBibajy JAOMyHY MocTojehrx cazHama O IUPOKO
pacnpocTpameHoM (PEHOMEHY IIKOJICKE TUCIUILIMHE U3 yIila HajBaKHUjUX acrieKara
3a7I0BOJHCTBA )KUBOTA KO aJI0JIECIICHATa, TIPH UMY C€ Yy OKBHPY OBOT HCTPaKHBAHa
CTaBJba Harlacak Ha a)eKTUBHU M COLMjaJHU pa3Boj ydeHHka. [lo3HaBame yiore
KBaJIUTETa MOPOIMYHUX MHTEpaKIHja M KBAJIUTETA LIKOJCKOT >KUBOTA y HMCIOJba-
Baby HETUCIUIUIMHOBAHOT MTOHAIIAKkA Y IIKOIA MOXKE /1a YKa)Ke Ha HEKE CMEPHUIIE
3a KOHLIMTIMPamke MPEBEHTUBHUX aKTUBHOCTH YCMEPEHUX Ka CMahCHYy OBOT IIKOJI-
ckor mpobiema. Ha ocHOBY pesynrara MCTpakhBamba MOTY CE U3BECTH CMEpPHUIIC
3a OCMHUIIJBABAE PAJMOHMIA 32 PaJ] ca YYCHUINMA, HACTAaBHUIIIMA U POJUTECIbU-
Mma. OBe paguoHulie Ou Oniie HaMEeHeHE NMPEBSHIN]H HEAUCIUIUTNHE Y3 UCTUIAbE
3Hauaja mpodecroHaliHe OpHjeHTalMje, CaMOpeTylanyje yuema, aheKTHBHE YIIore
HACTaBHUKA, aKTUBHE HACTaBEe W YYCHHKOBUX HMHTepecoBama. [IpeaHoct oBor mc-
TPaXXMBAaka j€ U TO IITO j€ NIKOJICKA HEMUCIUIUINHA carieana Kao MyJATHIIMEH3H-
OHAJTHA KOHCTPYKT.

Kaxo je ped o peHOMEHY HETUCIIMITIIMHE KOjJH CE€ Be3yje 3a HEIlTO HET03BOJhe-
HO U TIOJUIOKHO Ka3HH, HE MOXEMO HCKJbYYHTH MOTYNHOCT /1a Cy HEKH YYCHHIN
JlaBaJii COLIMjATHO MOXKeJbHE OATOBOpe, Oe3 003upa To UM je Onia 3arapaHToBaHa
aHOHMMHOCT. OrpaHHUYEHEM MOKEMO CMaTpaTH U TO IITO MTOCTOjH PEJIaTHBHA XOMO-
IeHOCT UCIIUTaHUKa ¢ 003MPOM Ha HEKe OCHOBHE Bapujadie HCTpakuBama. Takohe
Ha CKaju Arpecuja Kao 0OJUK IIKOJICKE HEAUCIUIUINHE HICMO JOOWIH 3aI0BOJbA-
Bajyhy moy31aHOCT, IpH YeMy ce MOKa3aIo U Ja TUCTPUOYIHja OICTyTIa O HOpMaJl-
He, 11a 1o0MjeHe pesynrare Tpeda y3eTH ca Pe3epBOM.

VY HekoM Oyayhem mcTpaxkuBamwy Tpebano OM AONATHO MCIHUTATH YJIOTY TO-
POAMYHUX HMHTEpaKuja y MPEIUKIHMjU MIKOJICKE JUCUUILIMHE. YKOIUKO MOCTOjH
po0iieM MYJITHKOJIMHEAPHOCTH, TpeOa paJiiTH Ha HKErOBOM peliewny. JleTalbHujum
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uc

MMUTUBAKBLEM PA3JIMYUTUX Y3PACHUX I'pyIlia CJIIMKA O YJI03U KBAJIUTECTAa NOPOANYHUX

WHTEpaKIMja U IIKOJICKOT KUBOTA OM MocTala MOTIyHHja, a CAMUM TUM OM OWIIO

BH

e WMIUIMKAaIja 3a MIKOJICKY mpakcy. Tako na Ou Heka Oynayha mcrpakuBama

MorIIa 1a 00yxXBaTe y3pacHO XETEPOTCHHUjH Y30PaK.
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FUNCTION OF QUALITY FAMILY INTERACTION AND
SCHOOL LIFE IN SCHOOL DISCIPLINE PREDICTION

Andela Diki¢
Elementary school ,,Pura Jaksi¢* Turekovac

Abstract: The problem of school discipline has a long history, however, it still represents
an important disturbing factor in the course of teaching. As the teaching staff faces
difficulties in eliminating unwanted behavior of students and maintaining discipline, it
is essential to have a good knowledge of the etiology of school discipline in order to
effectively work on its prevention. The subject of this research is the examination of
the predictive power of dimensions of the quality of family interactions and school life
in predicting school discipline. The sample consisted of 200 respondents, fourth-grade
students of high schools from the territory of the city of Leskovac. School discipline is
operationalized by the School Indiscipline Scale, dimensions of the quality of family
interactions with the Scale of the quality of family interactions, while the Quality of
School Life Questionnaire was used to examine the dimensions of the quality of school
life. The expected correlations of certain dimensions of the quality of school life and
family interactions with the dimensions of school indiscipline were determined.
Through the procedure of hierarchical regression analysis, it was determined that the
dimensions of the quality of family interactions are not single statistically significant
predictors of the dimensions of school indiscipline, however, certain dimensions of
the quality of school life predict certain aspects of school indiscipline: the dimension
of the quality of school life, social integration, proved to be a statistically significant
predictor of non-participation; the dimension of aggression can be statistically
significantly predicted based on negative feelings towards school, relations with
teachers and social integration; defiance of authority can be predicted based on the
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dimensions of negative feelings towards school, social integration and preparation for
the future; while cheating as a form of school indiscipline can be predicted based on
the dimensions of social integration and the experience of learning.

Keywords: school discipline, quality of family interactions, quality of school life, high
school students
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OSVRT NA INKLUZIJU U NASTAVI FIZICKOG
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Apstrakt: Cilj ovog rada jeste sagledavanje i analiziranje karakteristika dugoro¢nog
procesa razvoja inkluzije u nastavi fizickog vaspitanja u predskolskim ustanovama,
osnovnim i srednjim Skolama. Rad ukazuje na specifi¢nosti inkluzivne prakse za
nastavu fizickog vaspitanja. Primenom metode teorijske analize i tehnike analize
sadrzaja sagledani su i analizirani dokumenti kojima se reguliSe pitanje razvoja
inkluzivne vaspitno-obrazovne prakse u naSoj zemlji. U radu se vr$i osvrt na
dosada$nja istrazivanja iz oblasti inkluzivne prakse u fizickom vaspitanju, sa
posebnim osvrtom na nosioce pedagoske prakse u nastavi — vaspitace, nastavnike i
profesore fizickog vaspitanja. NaglaSava se neophodnost da za potrebe obrazovanja
kadrova za buduca pedagoSka zanimanja, pa i za nastavu fizickog vaspitanja,
inicijalno akademsko obrazovanje pruzi saznanja iz oblasti inkluzije. Isto tako,
potrebno je da se za zaposlene u svim nivoima obrazovanja i vaspitanja, pa i za
nastavnike i profesore fizickog vaspitanja omoguci kontinuirana edukacija iz oblasti
inkluzije.

Kmwyune peuu: inkluzija, fiziCko vaspitanje

Inkluzija — novi kurikularni koncept

Inkluzija podrazumeva integraciju i uokvirivanje, dok u druStvenom smislu
podrazumeva ukljucivanje pojedinca u odredenu zajednicu (Suzi¢, 2008). U najSirem
smislu, inkluzija je proces u kome se pojedinac posmatra kao deo neke celine. S
druge strane, inkluzija u uzem smislu definise inkluzivno obrazovanje, tj. aktivnost
pojedinca i drustva kroz proces ucenja (ovaj proces se ne odnosi samo na obrazovni
sistem, ve¢ i na spontano u¢enje, uenje samospoznajom i samovaspitanjem). Najuza
definicija inkluzije podrazumeva proces uklju¢ivanja dece sa smetnjama u razvoju u
redovne Skole 1 drustveni zivot u celini (Suzi¢, 2008).

! jasmingracanin@live.com
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Neki autori smatraju inkluziju kao proces u kome zajedno ucestvuju deca sa
smetnjama u razvoju i deca tipicnog razvoja (Avramidis & Norwich, 2002; Begeny
& Martens, 2007). Nadogradnja ovih misljenja ide u ekstrem gde neki autori smatraju
da potpuna inkluzija podrazumeva da su uklju¢ena deca ,,potpuni i aktivni deo Zivota
redovne skole, da su vrednovani kao ¢lanovi Skolske zajednice, kao i da su posmatrana kao
njeni integralni ¢lanovi (Farrell, 2000). Mitchell (2014) smatra da je najsire prihvac¢ena
definicija inkluzivnog obrazovanja ona koja podrazumeva da su ucenici sa ,,posebnim
obrazovnim potrebama‘* ravnopravni ¢lanovi $kola u njihovom susedstvu, te da pohadaju
razrede koji su u skladu sa njihovim uzrastom, uz odgovarajucu dodatnu pomo¢ i uslugu
podrske. Inkluzija podrazumeva organizaciju obrazovanja na takav nacin da bude po
meri svakog deteta, bez obzira na sposobnost, talenat, ometenost..., kao i da obezbedi da
svako dete u obrazovnom procesu bude deo zajednice (Broj¢in, 2013). Generalno, dolazi
se do spoznaje filozofije inkluzije, a to je da se ona ne bavi samo obrazovanjem, vec¢
razmatra uspesno uklju¢ivanje pojedinca u drustvo (Flem & Keller, 2000).

Kada se govori o inkluzivnom obrazovanju najc¢esc¢e se misli na ukljucivanje
dece sa smetnjama u razvoju $to podrazumeva obrazovni sistem koji je otvoren za svu
decu, podrazumevajuci sve stigmatizovane drustvene grupe (DoSen & Gaci¢-Bradic,
2005). Zato principi inkluzivnog vaspitanja i obrazovanja imaju svoje specificnosti u
odnosu na druge pedagoske principe (Suzi¢, 2008). Uz njih vrede i poznati pedagoski
principi u meri koja odgovara svoj deci sa invaliditetom u vaspitnoj grupi (princip
ociglednosti ¢e imati izuzetan znacaj za decu sa smetnjama sluha i govora, ali ne
i sa smetnjama vida). Dakle, svaki od opstih i poznatih principa vredi u meri koja
odgovara uceniku.

Inkluzivno obrazovanje i vaspitanje predstavlja interdisciplinarno podrucje u
kome je vrlo tesko izvesti zatvorenu ili potpunu klasifikaciju principa, a to je zato
$to niz opstih pedagoskih principa delimi¢no ili potpuno vredi i ovde. Nesporni su
po sustini i prioritetu sledeci principi inkluzivnog vaspitanja i obrazovanja: princip
socijalne prihvacenosti i podrSke, princip rane prevencije i rehabilitacije, princip
individualizacije, princip funkcionalnog razvijanja sposobnosti i princip stimulacije
i kompenzacije (Suzi¢, 2008).

Kas¢elan (2010) smatra da sistem obrazovanja treba da postuje sledeée principe
inkluzije: nediskriminaciju, pristupacnost, prilagodavanje specificnim potrebama,
standardi znanja su zajednicki za sve ucenike, ucesc¢e u procesu obrazovanja svih
ucenika, obezbedivanje adekvatnih uslova za rad za sve ucenike, priprema za trziste
rada, u kontekstu dozivotnog ucenja i stalnog stvaranja mogucnosti za ucenje.

Drzave koje su imale dobro razvijeni sistem specijalnog Skolstva (u te zemlje
spadaju sve drzave bivse Jugoslavije), svoje resurse su preusmerile i podrzavaju
inkluziju uz pomo¢ raznih vidova podrske. Jedan od tih vidova podrske je i obuka
nastavnika, da bi se oni lakSe snalazili u neposrednom radu sa decom sa smetnjama u
razvoju. Te institucije su tzv. resursni centri, institucije naslednice bivsih specijalnih
Skola, u koje i dalje mogu da idu ucenici sa smetnajma u razvoju, ali su se usmerile i
ka podrsci nastavnicima (ali i deci) u inkluziji, ranoj intervenciji, obuci u koris¢enju
asistivnih tehnologija (Hrnjica & Sretenov, 2007). U Republici Srbiji od 2022.
godine postoji devet resursnih centara.
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Zakonska regulativa inkluzije u Srbiji

Inkluzivno obrazovanje u Republici Srbiji se posmatra kao proces koji odgovara
na razlicite potrebe sve dece, mladih i odraslih, kroz kontinuirano povecéanje ucesca
u ucenju i progresivno smanjivanje iskljucenosti iz obrazovanja. ,,Strategija razvoja
obrazovanja i vaspitanja u Republici Srbiji do 2030. godine* je sektorski i nacionalni
dokument javnih politika. Izmedu ostalih, ovaj dokument se naslanja na ,,Strategiju
unapredenja poloZaja osoba sa invaliditetom u Republici Srbiji za period od 2020.
do 2024. godine* (“Sl. glasnik RS”, br. 44/2020) i povezana je sa obrazovanjem,
posebno u stvaranju uslova za dostupno obrazovanje dece i ucenika sa invaliditetom
u redovnim S$kolama (pristupacnost objekata) i ukljucivanjem i obezbedivanjem
kvalitetnog obrazovanja (inkluzivno obrazovanje) za decu i u¢enike sa invaliditetom.

Zakonom o osnovama vaspitanjaiobrazovanja su postavljeniklju¢ni mehanizmi
sprovodenja inkluzivnog obrazovanja: timovi za inkluzivno obrazovanje i timovi za
podrsku deci i ucenicima; individualni obrazovni planovi; interresorne komisije za
procenu potreba za dodatnom podr§kom na lokalnom nivou koje ukljucuju sektor
obrazovanja, socijalne zastite i zdravstva. Uspostavljena je meduresorna saradnja
i institucionalni kapaciteti za upravljanje, koordinaciju, prac¢enje i implementaciju
inkluzivnih obrazovnih politika. Pove¢ane su nastavnicke kompetencije 1 kvalitet
rada u obrazovnim ustanovama, kao i participacija roditelja u odlucivanju o daljem
obrazovanju deteta (Zakon o osnovama sistema vaspitanja i obrazovanja, 2023).

Svi nosioci vaspitno-obrazovnog procesa (vaspitaCi, nastavnici, struéni
saradnici) imaju obavezu da prate razvoj i napredovanje u¢enika. S timu vezi, izraduje
se individualni obrazovni plan (IOP) kao oblik dodatne podrske prilagodavanju
vaspitno-obrazovnog procesa pojedincu, njegovim individualnim snagama i
potencijalima, uz uvazavanje individualnih karakteristika u nastavnom procesu
(Milojevi¢ i Sretenovi¢, 2014). Ukoliko nosilac vaspitno-obrazovnog procesa uoci
da ucenik ne postize ocekivane ishode obrazovanja i vaspitanja (ili ih nadmasuje),
razvija pedagoski profil deteta koji predstavlja osnovu planiranja dodatne podrske
(Pravilnik o blizim uputstvima za utvrdivanje prava na individualni obrazovni plan,
njegovu primenu i vrednovanje, 2018). Pored identifikovanih teskoc¢a u savladavanju
obrazovnih i vaspitnih ciljeva, u pedagoskom profilu se definisu i blize opisuju vazni
elementi drugih aspekata razvoja i funkcionisanja u¢enika (Maksimovi¢ et al., 2015).

Uprkos Cinjenici da mnogi nosioci vaspitno-obrazovnog procesa nemaju ili
imaju nedovoljno znanja i vestina koje su stekli tokom inicijalnog obrazovanja,
ohrabruje ¢injenica da programi kontinuirane edukacije mogu te praznine da smanje
i/ili anuliraju (Reina et al., 2019a), ali su za to potrebni programi kontinuirane
edukacije i podrske. Kod stru¢nog usavrSavanja nastavnika nalazi istrazivanja
usmeravaju na potrebu osiguravanja vise edukacija, obezbedenje koliCine i kvaliteta
informacija koje se nude nastavnicima (ColakhodZié¢ et al., 2018). Poznato je da
Zavod za unapredenje vaspitanja i obrazovanja Republike Srbije nudi vi§e programa
koji obuhvataju i sadrzaje iz inkluzivne nastave, pa i za unaredenje programskih
sadrzaja za Cas fizickog vaspitanja.
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Prepreke za ukljucivanja dece sa invaliditetom
u redovnu nastavu

Tokom poslednjih dvadesetak godina sprovodenja inkluzivne nastave, locirane
su i neke prepreke za uspesnu implementaciju inkluzivnog obrazovanja, a to su:
nedovoljno razvijena pravna regulativa za sve stepene obrazovanja; neadekvatni
kapaciteti i uslovi samih obrazovnih institucija (arhitektonski prilazi Skolama, brojnost
odeljenja); nedovoljno prilagodeni nastavni planovi 1 programi (nejasno postavljen
metodoloski okvir za njihovu izradu, posebno kada su u pitanju standardi znanja
ucenika); nedovoljna obuka nastavnog kadra; nedovoljna prisutnost i podrska roditelja
ucenika; nejasno postavljeni kriterijumi kategorizacije dece; nerazvijeni nastavni
programi za nivoe obrazovanja posle osnovne skole (gimnazije i srednje struc¢ne skole),
neosposobljenost nastavnika i nedostatak opreme za rad sa ucenicima sa senzornim
smetnjama (o$tecenje vida i sluha) (Hrnjica & Sretenov, 2007; Kaséelan, 2010).

Ovoliki broj navedenih prepreka za uspesno sprovodenje inkluzivne nastave
zahteva njihovo uklanjanje. Te prepreke se resavaju, izmedu ostalog, i javnom
promocijom vrednosti inkluzije u celini (Kas¢elan, 2010), ve¢im ukljucivanjem
roditelja i lokalne zajednice (Vukadinovi¢, 2015). Isto tako, treba postaviti jasan
metodoloski okvir za izradu individualnih obrazovnih programa ucenika i jasno
definisati standarde znanja (Sakoti¢ et al., 2008). Novija istraZivanja sugeri$u
otklanjanje iili bar ublazavanje prepreka u inkluzivnom obrazovanju kroz osnazivanje
nastavnika putem: incijalnog obrazovanja, sticanjem kompetencija za podrsku
razvoju li¢nosti uc¢enika i kompetencija za komunikaciju i saradnju. Obezbedivanje
dovoljnog broja strucnih lica za individualni rad i razvijanje saradnje izmedu nosilaca
obrazovno-vaspitnog procesa (Milosevi¢ & Maksimovic¢, 2022).

Koristi od inkluzije sa aspekta dece, porodice

Ispunjenjem principa jednakih moguénosti kroz inkluzivno obrazovanje pruza
se izbor u skladu s individualnim moguénostima svakog deteta u drustvu, sprovodi
se edukacija bez diskriminacije. Aktivno se promovise i implementira socijalni
model u kojem je akcenat na prilagodavanju drustva i otklanjanju prepreka i barijera
u okruZenju, stavovima, uslugama, a ne smetnji ili teskoc¢i u razvoju deteta. Takode,
omogucava se podrska i kontinuitet na svim nivoima za postizanje obrazovnih ishoda
i individualnih karakteristika. Za ostvarivanje ovakvog modela neophodna je bliska
saradnja relevantnih javnih subjekata, partnera i civilnog drustva koje vode promeni
na nivou zajednice 1 $kole (Nikoli¢-Vuéini¢ et al., 2019).

Svaki nastavnik u inkluzivnoj nastavi treba da stice, razvija i usavrsava li¢ni
prilagodljiv stil po kojem c¢e biti prepoznatljiv u inkluzivnoj nastavi. Dobar stil
nastavnika u inkluzivnoj nastavi zavisi delimi¢no i od uslova u kojima se sprovodi
inkluzivna nastava. Posebno, nastavnik treba stalno da izgraduje sebe kao osobu, jer
samo na taj nacin ¢e biti uspeSan u inkluzivnoj nastavi (Milenovi¢, 2011).
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Osnova odnosa $kole i roditelja dece u inkluzivnoj nastavi treba da bude
shvatanje o roditeljima kao partnerima. Interesi, prioriteti i brige porodica treba
da budu u fokusu teorije i prakse Skole i predskolske ustanove koju dete pohada u
inkluzivnoj nastavi. Ono $to je zajednicki problem roditelja i nastavnika i vaspitaca je
decentriranje sa ogranic¢enja i teSkoc¢a dece na potencijale i mogucénosti, sa postignuc¢a
na socijalno-afektivne ishode i sticanje Zivotnih vestina (Stankovi¢-Dordevic, 2013).

Inkluzivni sistem obrazovanja ali i lokalne zajednice treba da pruze kontinuiranu
podrsku i struénu pomo¢, stimulativno i nerestriktivno okruzenje za optimalan razvoj i
obrazovanje. Usluge treba da budu dostupne, da se neguje participacija i samostalnost,
kreira ambijent za puno ukljucivanje, razvoj potencijala i izgradnju li¢nosti, ceneci da
je razvoj u ranom detinjstvu klju¢ za ispunjen i produktivan zivot deteta. Obrazovna
inkluzija treba da podstakne razumevanje, prihvatanje, saradnju i tolerantnost, razvije
otvorenost za druge, njihove karakteristike i razli¢itost (Nikoli¢-Vucini¢ et al., 2019).

Porodica i institucionalno vaspitanje i obrazovanje su prva okruzenja koja uti¢u
na formiranje stavova radi C¢ega je vazna njihova uskladenost. Temelj kvalitetnog
inkluzivnog obrazovanja su pozitivni stavovi svih njegovih ucesnika, a roditelji su jedan
od njih. Predrasude ranijih vremena kada su u€enici koji su pohadali specijalna odjeljenja
nazivani, pejorativno, ,,specijalci” obelezavali su za ceo zivot te ucenike, njihove roditelje
i ¢lanove porodice. Ostaci tih predrasuda su osnov za stav nekih danasnjih roditelja da
ne prihvataju da su im deca ,,posebnih potreba” (Dmitrovi¢, 2011). Ohrabruje to $to
roditelji dece tipicnog razvoja sopstvenim vaspitnim uticajem mogu doprineti formiranju
odgovarajucih stavova kod svoje dece (Markovic et al., 2021).

Moderno obrazovanje, danasnje inkluzivno obrazovanje zahteva saradnju sa
roditeljima, najces¢e u blagovremenoj razmeni informacija, definisanju problema
i njegovog uzroka, uklju¢ivanju pedagoga i psihologa u pruzanje pomoci, ali i
angazovanju strucnih lica: defektologa, klinickog psihologa, psihijatra, lekara i
drugih, u smislu sagledavanja problema kod svakog uc¢enika. Poznavanje porodi¢nih
problema polazna je osnova u tumacenju emocionalnih i socijalnih potreba ucenika
kao osnova u resavanju problema ucenja i ponasanja (Nikoli¢-Vucini¢ et al., 2019).

Partnerski odnos izmedu roditelja, nastavnika i strucnih radnika poStujuci
odredene principe (obaveze ucenika, ucenje jednih od drugih, pruzanje adekvatne
pomo¢i roditeljima, ostvarivanje komunikacije, koriS¢enja jezika koji ucenici
poznaju, pruzanje moralne podrske itd.) predstavlja preduslov uspeha u inkluzivnom
obrazovanju. Zato je od izuzetnog znacaja da se pre ukljucivanja dece sa posebnim
potrebama u redovnu inkluzivnu nastavu stvori povoljna emocionalna klima kod
roditelja (Afolabi et al., 2013).

Uloga i znacaj nastavnika i vaspitaca u radu sa
decom sa invaliditetom

Dosadasnja istrazivanja u nasem regionu pokazuju da nastavnici u praksi, kao i
studenti nastavnickih fakulteta, nemaju jasan dozivljaj sustine inkluzivnog pristupa u
obrazovanju i istiCu da su spremniji za rad sa decom sa laks$im oblicima smetnji, dok
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obrazovanje dece sa viSestrukim smetnjama treba da se odvija u specijalizovanim
ustanovama (Jablan & Maksimovi¢, 2020). U cilju razvoja ideje i prakse inkluzivnog
obrazovanja, neophodno je uraditi ozbiljne intervencije kako na planu inicijalnog
obrazovanja nastavnika tako i na planu promovisanja njihove uloge u savremenom
sistemu obrazovanja dece sa smetnjama i teSko¢ama u razvoju. Starije generacije
nastavnika nisu inicijalnim obrazovanjem bile pripremljene i za inkluziju u nastavi
generalno, pa i u nastavi fizickog vaspitanja. Ta porazavajuca Cinjenica predstavlja
pravu sliku struke, koja je neinformisana i nespremna na izazove inkluzije. U praksi,
ovakvo stanje mora da mobiliSe sve donosioce odluka, od vrha drzave do samog
nastavnika fiziCkog vaspitanja, da se interventno, kroz neformalno kontinuirano
obrazovanje, sacine i sprovode predavanja i seminari na temu adaptirane telesne
aktivnosti, ¢iji znaCajan deo mora da bude i inkluzija. Teorijsko nepoznavanje
inkluzije moze da dovede do stresa kod prosvetnih radnika, a dosadas$nja istrazivanja
pokazuju da se kao preduslov za to uoc¢ava: nepovoljan status profesije, nedostatak
podrske 1 podsticaja, nedovoljna obucenost za rad, odsustvo saradnje i timskog
rada (Stankovi¢-Dordevi¢, 2018). Da bi ocuvali i unapredili svoje zdravlje, fizicko
i mentalno, prosvetni radnici treba da budu sistemski podrzani i osnazeni (Pordi¢ et
al., 2014).

Proces inkluzije u sistemu vaspitanja i obrazovanja pocinje u vrti¢u (Mani¢,
2023) i podrazumeva rast, razvijanje i napredovanje sve dece u toploj vrtickoj klimi
gdje se deca podsti¢u da izrazavaju razlicita interesovanja, sposobnosti, znanja i
vestine. Deca tipi¢nog razvoja u inkluzivnom vrti¢u dobijaju priliku da od najranijeg
uzrasta prihvataju razlicitost i da sticu socioemocionalne kompetencije u odnosu na
vr$njake sa razvojnim smetnjama i teSkocama. Vaspita¢ u ovom procesu preispituje
sebe i1 prilagodava stilove ufenja svoj deci, obucava se, saraduje sa inkluzivnim
timom, ali i prenosi svoja znanja i iskustva roditeljima (Ili¢ & Cetkovié, 2016).

Posle vrti¢a, deca upisuju osnovnu Skolu, a ucitelj je nosilac vaspitno-
obrazovnog procesa. UspeSna implementacija inkluzivog obrazovanja u velikoj
meri zavisi od uciteljskih kompetencija za poducavanje u inkluzivnim razredima
i njihovim uverenjima o tim kompetencijama (Winter, 2006). Ucitelji, a kasnije
1 nastavnici u vi§im razredima osnovne $kole, deo su Sireg tima u sprovodenju
inkluzivnog procesa nastave (Nikoli¢-Vucini¢ et al., 2019).

Ucesce nastavnika u inicijalnoj obuci do sada je doprinelo razvoju odredenog
nivoa afirmativnih inkluzivnih stavova prema ucenicima kojima je potrebna dodatna
podrska. Ipak, nedostatke na nivou stru¢nog usavrSavanja — kao i u inicijalnom
obrazovanju — tokom prve decenije uspostavljanja inkluzije kao kurikularnog
koncepta, ispitanici su najviSe isticali kod predmetnih nastavnika i nastavnika u
opstem i stru¢nom srednjem obrazovanju (Sakoti¢ & Velji¢, 2010). Do pre vise od
decenije, istrazivanja stavova prema inkluzivnom obrazovanju dece s posebnim
potrebama pokazuju da nastavnici redovnih Skola ,,0oklevaju® s prihvatanjem dece
s posebnim potrebama, razlog tome je bio subjektivni ose¢aj nekompetentnosti
(Rajovi¢ & Jovanovic, 2010).

Za uspes$nu realizaciju i implementaciju inkluzivnih novih planova i programa
potrebno je osposobljavanje nastavnika, posebno u delu poducavanja dece sa
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invaliditetom. Medutim, kada je inkluzija postala zakonska obaveza nastavni kadar
je bio velikim delom nespreman, jer predznanja o tome nastavnici nisu imali (Vilotic,
2014). Kurikulumi na fakultetima koji su Skolovali budué¢i pedagoski kadar nisu
obradivali sadrzaje inkluzivne nastave. Zbog decenijama (pa i vekovima) prisutnog
i ukorenjenog tradicionalnog pristupa poducavanju, nastavnici teSko prepoznaju
individualne potrebe ucenika, a kad ih i prepoznaju profesionalno su nespremni.

Na motivaciju nastavnika pored neodgovarajuceg drustvenog polozaja, utice
i nedovoljna podrska uspe$nim nastavnicima, pre svega napredovanja u struci, ali i
mogucénosti za dalji profesionalni razvoj (Kaséelan, 2010). Nastavnik u inkluzivnoj
nastavi prilagodava svoj stil vodstva prema ucenicima u inkluzivnoj nastavi. Tako se
ispunjavaju ishodi nastave i postize optimalni razvoj svakog ucenika u inkluzivnoj
nastavi. Literatura zakljuCuje da je teSko odrediti stil vodstva nastavnika (posebno
nedominantan stil), jer nastavnik inkluzivne nastave svoje ponasanje prilagodava
konkretnim nastavnim situacijama i u¢eniku (Milenovi¢, 2011). Novije opservacije
sugerisu da uloge, stavovi i kompetencije nastavnika ukazuje da proces inkluzije u
nasoj zemlji jo$ nije dovoljno zaziveo i da nastavnici ispoljavaju ozbiljne sumnje
u svoje kompetencije za rad sa decom iz osetljivih drustvenih grupa (Jablan &
Maksimovi¢, 2020).

Dodatne edukacije (Reina et al., 2019b), umrezavanje struc¢nih sluzbi, timski
rad, materijalna stimulacija, kvalitetnije incijalno obrazovanje su znac¢ajni ¢inioci
koji bi unapredili polozaj prosvetnih radnika u uslovima obrazovne inkluzije i
doprineli izgradnji resursa za konstruktivno prevladavanje profesionalnog stresa.

Generalno, postoji potreba za unapredenjem inicijalnog obrazovanja (buducih
i potencijalnih) nastavnika kroz poboljsanje postojecih i kreiranje novih programa
i kurseva od strane interdisciplinarnih timova univerzitetskih nastavnika fakulteta.
Ti programi moraju obezbediti da svi (buduci i potencijalni) nastavnici u potpunosti
razumeju inkluzivnu pedagogiju i steknu osnovno razumevanje razlic¢itih grupa
smetnjiinauce kako da se prilagode da bi obezbedili da deca sa smetnjama i teSko¢ama
u razvoju ucestvuju u redovnom obrazovanju zasnovanom na inkluzivnim nacelima
(Hutzler et al., 2019). Tome bi doprineli i posebno kreirani sadrzaji i zahtevi u okviru
studentske profesionalne prakse (Jablan & Maksimovi¢, 2020; Wang et al., 2020), jer
1 oni znacajno pomazu podizanju svesti, znanja, vestina i samoefikasnosti nastavnika
(Alhumaid et al., 2021; Foley et al., 2020).

Nastavnik fizickog vaspitanja u inkluzivnoj nastavi

Praksa je pokazala da je primena ovog modela nastave pra¢ena brojnim
izazovima $to ne mimoilazi ni nastavu fizickog vaspitanja. Inkluzivno fizicko
vaspitanje moze doneti znacajne koristi svim ucesnicima obrazovnog procesa i
doprineti socijalnoj inkluziji (Pordi¢ & Tubi¢, 2012). Mnoga ciljana istrazivanja u
obrazovanju pokazuju da je Saroliko predznanje o inkluziji, odnosno da je prisutna
nejednakost o teorijskom predznanju o inkluzivnoj nastavi. U predskolskom
obrazovanju, vaspitaci u ciljanim studijama su pokazali da imaju skromno predznanje
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ceye

uvek bili pod veoma jakim uticajem tradicionalnog obrazovanja koji (uglavnom)
iskljuuje decu sa teSko¢ama u razvoju iz nastave fizickog vaspitanja, dok je u
inkluzivnom obrazovanju situacija znatno bolja (Eminovi¢ et al., 2009). SvrSeni
studenti fizickog vaspitanja tek u viS§im razredima osnovne $kole imaju pravo da
drZe nastavu, pa samim tim i da sprovode inkluziju u nastavi fizickog vaspitanja. Na
osnovu sveobuhvatnog preglednog istrazivanja (Hutzler et al., 2019), sa prakti¢ne
taCke gledista, ucesnici obrazovnog procesa treba da budu svesni nekoliko faktora
koji uti¢u na samoefikasnost tokom uklju¢ivanja dece sa invaliditetom u fizicko
vaspitanje: (a) obim i vrsta iskustva nastavnika sa osobama sa invaliditetom u $koli,
u porodici ili u zajednici; (b) stru¢no i akademsko obrazovanje za inkluziju; (c)
pojedinacni faktori, ukljucujuéi pol; (d) skolski faktori okruzenja, poput procesa, a
ne orijentacije na uc¢inak; i, konacno, (e) vrsta i stepen invaliditeta.

U sistemu vaspitanja i obrazovanja, nastava fizickog vaspitanja krece u
predskolskom uzrastu, a poducavanje vrSe vaspitaci. Na osnovu dobijenih nalaza
istrazivanja (Novovi¢ & Micanovi¢, 2018), ustanovljen je afirmativan odnos
vaspitaca i strucnih saradnika prema inkluzivnom modelu rada, njihove profesionalne
spremnosti za rad sa decom sa posebnim obrazovnim potrebama. Kljuéni izazovi
su identifikovani u domenu nepostovanja pedagoskih normativa u broju dece,
nedostatku timskog delovanja u mrezi podrske i nekonzistentnom planiranju obuke
za rad po inkluzivnim nacelima.

Ukljucivanje ucenika sa invaliditetom u inkluzivne skole i dalje predstavlja
izazov za nastavnike, posebno zbog nesigurnosti koju generiSe neodvojivo
profesionalno obrazovanje i nedostatak sistemske podrske u praksi. Jedan od bitnih
faktora za uspesno sprovodenje inkluzije u nastavi fizickog vaspitanja je psihicka i
emocionalna spremnost nastavnika da rade sa decom sa invaliditetom. Iz tih razloga
je vazna procena njihove samoefikasnosti i sigurnosti za uspeSnu organizaciju
nastave (Block et al., 2010). Samoefikasnost nastavnika predstavlja procenu
sposobnosti potrebnih za postizanje Zeljenih rezultata u angazovanju ucenika
i njihovom ucenju. To se odnosi i1 na rad sa ucenicima sa invaliditetom i slabom
motivacijom (Tschannen-Moran & Hoy, 2001). Samoefikasnost nastavnika za
inkluzivno obrazovanje podrazumeva individualnu percepciju nastavnika o vlastitoj
efikasnosti u pogledu planiranja, organizovanja i izvodenja aktivnosti potrebnih da
se ostvare ciljevi nastave i uenja inkluzivnog obrazovanja, odnosno da se postignu
zeljeni vaspitni i obrazovni efekti kod ucenika sa smetnjama u razvoju (Sharma et
al., 2011).

Ucitelji sprovode nastavu fizickog vaspitanja u nizim razredima osnovne
skole. Generalno, malo je istrazivanja na temu samoefikasnosti ucitelja o inkluziji
na Casovima fizickog vaspitanja. U malobrojnim studijama, natpolovi¢na veéina
ispitanika nema poverenja u sebe kada je re¢ o poducavanju dece sa invaliditetom.
Zanemarljiv broj je pohadao seminare iz inkluzivne nastave fizickog vaspitanja,
a bolja samoefikasnost je ispoljenija kod uditelje sa duzim radnim iskustvom
i iskustvom u radu sa decom sa invaliditetom (Pordi¢ & Tubi¢, 2012; Dordi¢ et
al., 2014). Negativni stavovi odnose se na percepciju da su ucitelji u inkluzivhom
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odeljenju izloZeni ve¢em stresu, da nisu dovoljno osposobljeni za inkluzivnu nastavu
i da ostaje manje vremena za rad sa ostalim ucenicima.

Zanimanje istrazivaca u vezi samoefikasnosti buducih nastavnika fizickog
vaspitanja traje duze od dve decenije, a ispitanici se mogu svrstati u tri velike
grupe: studenti odnosno budu¢i nastavnici fizickog vaspitanja, ucitelji kao inicijalni
pedagozi koji sprovode nastavu fizickog vaspitanja u osnovnim skolama i nastavnici
fizickog vaspitanja u osnovnim skolama.

Potrebno je tokom skolovanja kod studenata fizickog vaspitanja razvijati
specifi¢ne kompetencije koje su potrebne za rad u inkluzivhom obrazovanju, kao i
stvarati nastavnu klimu koja podrzava radoznalost i kreativnost kao bitne odrednice
otvorenosti za nova za iskustva (Orli¢ et al., 2016). Isto tako, autori uocavaju da
prethodno iskustvo sa osobom sa invaliditetom i sluSanje odredenog predmeta/kursa
iz oblasti inkluzije u nastavi fizickog vaspitanja podizu samoefikasnost buducih
nastavnika. Ohrabruje ¢injenica da visokoskolske ustanove koje obrazuju buduce
profesore fizickog vaspitanja ve¢ deceniju i po u svojim studijskim programima
imaju predmete koji obraduju problematiku poducavanja fizickog vezbanja osoba sa
invaliditetom, ukljucujuci inkluziju. To ¢e, kako i dosadasnja istrazivanja pokazuju,
biti znacajan faktor za povecanje nivoa samoefikasnosti buduc¢ih pedagoga u fizickom
vaspitanju (Taliaferro et al., 2015; Wang et al., 2020).

Istrazivaci su opservirali i razlike u polovima kada je re¢ o samoefikasnosti
nastavnika fizickog vaspitanja prema inkluzivnoj nastavi, rezultati se razlikuju.
Naime, dosada$nja istrazivanja pokazuju da u inicijalnoj obuci, tokom Skolovanja
za nastavnike fizickog vaspitanja, nema polnih razlika u segmentu samoefikasnosti
prema inkluziji uCenika sa invaliditetom u nastavu (Hutzler et al., 2005). S druge
strane, novija istrazivanja pokazuju visu samoefikasnost kod studentkinja fizickog
vaspitanja u odnosu na kolege suprotnog pola (Jovanovic et al., 2014). Novija ciljana
pilot istrazivanja sprovedena na nastavnicima fizickog vaspitanja navode sli¢ne
rezultate (Mirc¢i¢, 2020). S druge strane, irsko iskustvo govori da nastavnice fizickog
vaspitanja pokazuju statisticki znacajno pozitivnije stavove kada je u pitanju rad sa
decom sa ,,specificnim problemima“ u uc¢enju i umerenim invaliditetom (Meegan &
MacPhail, 2006).

Zakljucak

Inkluzija je obavezan kurikularni koncept u vaspitanju i obrazovanju. sa
ciljem da svako dete u tom sistemu dobije najoptimalnije obrazovanje bez obzira
na karakteristike, potencijale, ograni¢enja, pripadnost, opredeljenje 1 status.
Obavezna je i u sprovodenju nastave fizickog vaspitanja. Uspe$na inkluzija u
celokupnom vaspitno-obrazovnom procesu, pa i u nastavi fizickog vaspitanja, mora
da prevazide sve barijere, a preduslov za to je saradnja roditelja, dece, pedagoga,
psihologa, defektologa, direktora, te predstavnika lokalne samouprave i nadleznog
ministarstva. Inkluzija je obavezan kurikularni koncept u vaspitanju i obrazovanju,
sa ciljem da svako dete u tom sistemu dobije najoptimalnije obrazovanje bez
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obzira na karakteristike, potencijale, ogranicenja, pripadnost, opredeljenje i status.
Uspesna inkluzija u celokupnom vaspitno-obrazovnom procesu, pa i u nastavi
fiziCkog vaspitanja, mora da prevazide sve barijere, a preduslov za to je saradnja
roditelja, dece, pedagoga, psihologa, defektologa, direktora, te predstavnika lokalne
samouprave i nadleznog ministartstva. Obavezna je i u sprovodenju nastave fizickog
vaspitanja.

Da bi inkluzija u nastavi fizickog vaspitanja bila uspesna, potrebno je da
pedagoskiradniciuobrazovanjukoji sprovode tunastavu imaju znanjaikapacitete koje
su stekli tokom inicijalnog obrazovanja, ali i kroz kontinuirano stru¢no usavrsavanje.
Inicijalno obrazovanje buduc¢ih nastavnika/profesora fizickog vaspitanja, mora da
obiluje predmetima koji na kraju Skolovanja imaju za ishod uspesno sprovodenje
kompleksnog procesa inkluzije. Neophodno je da nastavnici/profesori fizickog
vaspitanja sprovode kontinuiranu edukaciju kroz stru¢no usavrsavanje akreditovanih
programa iz oblasti inkluzije, ali u€estalije od ostalih tema ili oblasti.
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Abstract: The aim of this paper is to review and analyze the characteristics of the long-
term development process of inclusive physical education in preschool institutions,
primary and secondary schools. The work indicates the specifics of inclusive practice
for teaching physical education. Using the method of theoretical analysis and the
technique of content analysis, the documents regulating the development of inclusive
educational practice in our country were reviewed and analyzed. The paper reviews
previous research in the field of inclusive practice in physical education, with a special
focus on the bearers of pedagogical practice in teaching - educators, teachers and
professors of physical education. It is emphasized the necessity that, for the needs
of training staff for future pedagogical professions, and also for teaching physical
education, initial academic education should provide knowledge in the field of
inclusion. Likewise, it is necessary to provide continuous education in the field of
inclusion for employees at all levels of education and training, including teachers and
professors of physical education.
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MEHTOPCKA ITPAKCA Y HIKOJIAMA'!

CnaBuna MapkoBuh?
OULI* Jbynmue Huxonuh*, Anexcunaig

Ancrpakt: V paay Cy NpUKa3aHH PE3ylTaTH HCTPaKHBamba MEHTOPCKE Mpakce y
mkonamMa Humasckor okpyra. b je ma ce mMpHKake aKTyelHO CTame y IIKoIama
10 MUTaky CIpoBOheha MEHTOPCKE Mpakce M yKaxe Ha moTpedy mpodecHoHaTHOT
pa3Boja M 'y OKBHPHMa MEHTOPCKOT pajia ¥ y OKBHPUMA MPUIIPABHUYKOT cTaxa. Kako
ce y CaBpeMEHOM 00pa3oBamy MO MUTAKY YBONEHa MOYETHHKA Y MPOIEC pajaa CBe
Behu 3axTeBU MocrTaBibajy MpeA UCKYCHE NMPOodEeCcCHOHAIIE, TAaKo Ce M HBUXOBH 3aja-
M YCIIOKIbaBajy y TOINIeNy MOAPIIKE IMPHUITPABHUIIMMA TOKOM IIPBE T'OJMHE paaa u
o6e30ehuBama na nocao Oyie 00aBJbEH Ha HUBOY BUCOKOT KBINTETA U CTPYYHOCTH.
Kpo3 peanusariijy oBux 3ajaTaka ycaBpliuaBajy ce ¥ MEHTOP M IPHIIPABHUK, TOCEOHO
KaJia ce TOBOPH O HEOMXOJHOCTH Mpahierma 1 mpuiaroljaBamba HHTCH3UBHUAX MPOMEHA
KOje je NOTpeOHO MMIUIEMEHTHPATH Y BaCIIMTHO-00pa30BHO] HHCTUTYLWjU. McTpaxu-
BambC CIIPOBENICHO 3a MOTpede OBOT pajia 00yxXBaTUIIO je 24 MPHUIPaBHUKA KOJU CY CBO]
CTa)X 3aBPIIIIA Y MOCICABUX 5 ToAWHA. AHATH30M TOOUjEHUX pe3yirarta MOXeE Ce
3aKJbYYHTH Ja CAMOECBAITyallija MpUIPaBHUKaA 3aCHOBaHA Ha KOHIICTITY CIIPEMHOCTH 3a
npoheCHOHATHY YIOTY MOKa3yje BUCOK CTEMEH e(heKTHBHOCTH M0 MIUTAkY MEHTOPCKE
MOJIPIIIKE W yCTIeIIHEe KOMYHHKaIMje u3Mel)y MeHTopa 1 MpUITpaBHUKA, ajld ¥ OTpedy
Ja ce Beha naxxmba 00pa30BHUX MOJIMUTHKA CKPEHE Ka MPO(eCHOHAIHOM Pa3Bojy MEH-
TOPCKOT pajia y3 MOJPIIKY CHCTEMa U CaMe YCTaHOBE.

Kwyune peyu: MEHTOp, NMPUIIPABHUK, HACTaBHA Ipakca, MPO(PECHOHAIHHU Pa3Boj,
caBpeMEeHE ITPOMEHe.

YBoa

MeHTOp je ped TpUKor MOPEeKIIa, CTapa KOJIMKO M TPYKHA MUTOBH M 03HA4aBa OHO-
ra KOju HeKora ToAyJaBa, CaBeTyje U Bomu y HekoM mocity. Xouwuc (Hodges, 2009) cma-
Tpa J1a ce Kpo3 paznuuuTte IehUHHII]e OBaj MT0jaM OIHCYje Ka0 HEKO KOME Ce MOXKe
BEpPOBATH 1 KO je cripeMaH (BOJbaH) J1a MIOMOTHE IPYTUMa y FbUXOBOM PacTy U Pa3Bojy.

ToBopehu o camum ozppehermrma MEHTOPCTBA, PEKiIO OM ce Ja y JuTepary-
pH HeMa jeqUHCTBEHE Ae(UHHIIM]E, jep ce KOHIIENIT MEHTOPCTBAa MHTEPIIPETHpa Ha

! YylaHaK je HaCcTaoO Kao pe3y/ITaT pajja Ha CTPYYHOM CKyIly PasBoj MEHTOpCTBA M NPUIIPABHUILITBA Y
mkony, 3YOB,beorpagp, 8.07.2022.

? porodicamarkovical@gmail.com
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Crnasuma Mapkosuh

MHOTO HAaYMHA IIUPOM Pa3IMYUTUX AUCHHUIIMHAPHUX T0Jba y KOjUMa C€ KOPHCTH.
VY TyMauemy MEHTOPCTBA HEOIXOIHO j€ Pa3InKOBaTy TPaJAUIIMOHATHHI U CaBPEMEHH
MIPUCTYI MEHTOPCTBY. A ToBOpehir 0 MPUPOIU OHOCA, Y TPAIUIIMOHAIHOM MOJIEIY,
MEHTOD je OHaj KO 3Ha BHUIIEC U 00Jbe, TC y CKIAAY C TUM U Mpey3uMa OITOBOPHOCT
3a KBAJIUTET pajia CBOT yYCHUKA. Y CaBPEeMEHOM MPHUCTYITy MEHTOP je OATOBOPAaH 3a
CTBapame CHTyalMja y KOjuMa Ce paJHO OKpYXCHe carieJaBa Ha HOBH Ha4WH, Y3
¢dokyc Ha PreKCHOMITHOj KOMYHHKAILIUjU KOja MOJCTHYE NPOLIEC yUerha U3 UCKYCTBa
(ITonoBuna, 2009).

Aytopka Kapmun (Kapmus, 1988) MEeHTOpPCTBO TymMadn Kao KOMIUIEKCAH, HHTE-
paKTHBaH MPOIIEC KOju ce oABHja u3Mel)y mojennHana pa3IMauTHX HUBOA UCKYCTBA U
CTPYYHOCTH y KOj€M CTPY4HaK (MEHTOp) J1aje TOAPIIKY CBOM KOJIETH KaKo O ITOCTao
eUKacCHUjU y pajly U IONIPUHEO OCTBApEHY INJbEBA YCTAHOBE Y K0joj pamu. Kpajmu
Wb jecTe HalpenoBame Y Npo(ecHoHaIHUM paay. TOKOM CBOT MHHUILIMjaHOT o0pa-
30Bama HACTABHHK j€ CTEKao IpBa MCKYCTBa pajia y HactaBu. [IpBa ropmHa pana y
IITKOJTA 3Ha9ajaH je Mepros MpodecHoHaTHOT pa3Boja HACTaBHUKA y KOjOj HACTABHUK
MMOYETHUK Y3 CTPYUYHY TIOMOh M ycMepaBame off CTpaHe MEHTOpa, 100uja MoryhHOCT
Jla YHAIpeIu CTeYeHa 3Harba, BEIITHHE M CIIOCOOHOCTH Y HEMOCPEIHO] HACTaBHO]
npakcu. Ha Taj HaunH pagu Ha yHanpehemy 1 HajorpahuBamy KOMIETeHIHja 3a Oy-
nyhe camocTanHo crpoBol)erse pasIMIUTHX aKTHBHOCTH BE3aHUX 32 HACTABHU M BaH-
HactaBHu paj. CarenaBajyhu akTyeHa CTamba U Hay4yHa Ca3Hamba O OBOM IpolIiemy,
JI0JIa3u ce 0 MHOTHUX JuieMa, u3Mel)y yBakaBama HCKyCTBA U3 CaBPEMEHOT CBETa U
aKTyeJIHE PEaTHOCTH Y K0joj MEHTOPCTBO jOIII HUje JOBOJGHO HOPMATHBHO PETryITica-
HO, a M TIpaKca je cinabo npuxsaheHa kao 3Haudajua (Pajosuh u ap., 2009: 11).

Haxanocr, Ha npocropuma PC ocuM 3aKkoHCKe perynaTuBe HE MOCTOje jacHO
JneUHUCAHU KPUTEPUjyMH H300pa MEHTOpPA HUTH ONEePallMOHAIN30BaHU 3aXTEBU U
3aja1y MEHTOpa y OJHOCY Ha MpPUIpPaBHUKA. TO HEMHUHOBHO JOBOJM Jia MayIa-
HOT U HEIOCIIEHOT TIPHUCTYTIA Y CEJICKIUjH MEHTOPA, a TIPOM3BOJBHOCT Y OAHOCY Ha
NPUCTYITHE palibe U 3a/1aTKe KOje MEHTOP peajn3yje y ycMepaBamy KaH/auaTa mpu-
JIMYHO j€ pa3HOJIMKa O IIKOJIE JI0 LIIKOJIE IITO BOU CBOjeBPCHO] KoH]y3uju. [Ipemaa
01 MEHTOPCTBO Kao YHUBEP3aJIHU MPUCTYN yHarpehemwy crocobHoctn Tpebdaino aa
ce MpUMemYje TUIAaHCKH, CHCTEMATCKH U OPraHU30BaHO, Y 00pPa30BHO] JENaTHOCTH
030MJbaH M CHCTEMAaTCKH MPUCTYII PEKJIO O Ce J1a je U30CTao.

Naxko je nenmaBHo 3YOB npenoznao nmotpedy yHarpehuBama MEHTOpPCKE TIPaK-
ce ¥ MOKPEHYO TPOoIieC ycaBpIuaBama Oyayhix MEHTOpa BaXKHO je CKPEHYTH MKy
Ha Pa3IMYUTE BUOBE KOMYHHUKAIMj€ U HHTEPaKIMje Ha PeIalijd MEHTOP—IPUIIPaB-
HUK, TOCe0HO y MOIVIey YeCTHX U BapujaOMIIHUX 3aXTeBa npema oopaszoBamy. Ty ce
MOTY W3JIBOJUTH TPU pasindute BapujaHte: (1) MEHTOpHU KOjH OCIYIIKY]y moTpede
MPUIPaBHUKA M TOACTHYY MX Ja MCKaXy CBOje 3aXTEBE 3a Pa3IMUUTHM BHIOBHMA
MOZIPIIKE, Kako MpodecHoHalHe Tako U eMOTHBHE, (2) MEHTOp U NMPUIPABHUK Kao
PaBHOIIPAaBHH MApTHEPU Y Pa3MEHU MHILbECHA, UCKYCTaBa, UJIeja U Pellemha Koja
BOJI€ Ka HHOBATUBHHUM NPHUCTYIIMMa y HACTABHO]j TIPAKCH, | (3) ayTOHOMHH MEHTOPH
KOjY TIpey31Majy OITOBOPHOCT, KpeHpajy IJIaH paja 3a NpuIpaBHUKa ca JeduHuca-
HUM CBOJHM OYEKHBAmhMMa, a MHUIUjaTUBA IPUNIPABHUKA C€ HCKIbyUyje.

JacHo je ma y mpomuecy ycMepaBarma Ol CTpaHe MEHTOpPa, HACTABHUIN MOYET-
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HUIIM [TpoJia3e Kpo3 HU3 ¢asza: ol mocMarpama Kako MEHTOP paju, yuewa 110 Moje-
1y, IEMOHCTPHpamba COTICTBEHE TPaKce JI0 CaMOCTaIHE TPUMEHE HaydeHor. [Iurame
KBaJIUTETHOT MEHTOPCTBA OyayhHX Kojera CIOKEHO je W 3aXTeBa OpOjHE BEUITHHE
1 CIIOCOOHOCTH KOj€ C€ MCKYCTBOM M yCaBpIIIaBalkbeM BPEMEHOM CTHUYY M Ha KOje
Tpeba mocTaBuUTH nocebaH Hartacak y 0Opa3oBHUM IMOJIMTHKAaMa U HaCTOjabMMa 3a
KBaJIUTETHUM oOpazoBameM y PC.

KomyHnunkanuja nzmel)y MeHTOpa M NpUIIpaBHUKA

Tpan3unuja U3 yaore cTyneHTa IpUIpeMaHor 3a Oyayhn HacTaBHUYKH MO3UB
JI0 yJIore HaCTaBHMKA y MPAKCH, OHOCHO NpBe MpodecHoHaIHe yiore, 0e3 CyMmbe
HOCH M3BEcHE moTemkohe, 6apujepe U HecurypHoctu. Ha Tom myTy, moyeTHuKe
MHore Opure okynupajy, kako [lomouh (2009) naBogu. Mehy wmuma ce mocedbHO
W37Bajajy: AMCUUIUIMHA Y YYHOHHUIIM, MOTUBHCAHOCT YYE€HHUKA, TUBEP3UTET, 00jeK-
THBHOCT OIICE-HBarha, PACHIOPEl BpeMEeHa, IUTAHUPAmk-e Pajia Te U yCIIOCTaBJbambe Oa-
naHca u3Mmel)y npuBatHoOr 1 ipodecuoHaIHOT (pyHKIHOHKUCama. AyTopka [llujakoB
(2015) ykazyje na Ou HeKH MPOOIEMH MEHTOPCKE MPaKce MO OUTH aIeKBaTHO
peuienn ako 01 ce opmanu3oBata Kpo3 mporpamMme YHUBEP3UTETCKOT 00pa3oBamba U
ycarjiacuiie HacTaBHUYKe 00aBe3e ca MEHTOPCKUM pajioM. Cama HHCTHTYIH]a Tpeba
J1a TIperio3Ha moTpedy nmpodecrnoHaTHOT pa3Boja U MPYXKH MOAPIIKY U MPUIIPABHUKY
U MEHTOPY Y CMHUCITy OpPTaHM3allMOHUX pellema: yckiahupamy pacropena u oba-
Be3a, JeuHHCcamy craryca M NpUIPaBHUKA U MEHTOpa, 00e30ehuBamy mpocropa
3a 3ajeqHUYKH paia. [la Ou ce MEHTOPCTBO YCIEUIHO Peaan30Bajio HEONXOIHO je Ja
MEHTOpH Oy/y rocBehieHu mporpamMy, BaKHO je J1a 0JIroBapajy jenaH JpyroM Kao v TO
Jla MEHTOpH Oyly 0OyueHH Jia 3aMCcTa MOTY Jia BOJIC Pa3B0j MPHUIIPABHUKA.

[la 6u ce ocurypao KBaIuTET MEHTOpA, FhbUXOBa 00yka O Mopaia OUTH Op-
raHM30BaHA Kao MPOLEC CTATHOT yCaBpIlaBama, a He jeJHOKPATHO rmoxahame HEKOT
cemunapa (Auntuh & Ilemmkan, 2016).

KomyHnukanmja u3mely MeHTOpa W mpunpaBHUKA Tpeba ga Oyae KOHCTPYK-
TUBHA M JIBOCMEpHAa. Beoma je BayKHO Jja ce MPHUIPAaBHUKY jaCHO HM3pa3e 3aXTEBH
Y OYEKMBamba U J]a ce MPHUIPABHUK MOAPKHU Y MPOIECY YUeHa, CTHIAka BEIITHHA
" yHarpehuBama cBoje mpodecnonatHe mpakce. JJodbap MEHTOp MOke BeoMma JIako
J1a IOMOTHE TPHUIIPABHUKY Y TIPBUM KOpalMa npogecnoHaIHOT paja Tako mro he
ra Ha MOYETKy NPEICTaBUTH KOJIeraMa, YIO3HaTH ra ca CTPyYHUM capajHUINMa,
YIO3HATH Ta Ca IIKOJICKUM MPOCTOPOM, IIKOJICKUM He(OpPMaTHUM MPaBHIMMa, MeC-
TUMa W HauMHHMa KOMYHHKalldje, IKOJICKOM JOKYMEHTAIUjOM, OXpaOpUTH Ta Ja
pa3Buja CBOj JIMYHU M MPOPECHOHATHH CTHI PaJia, ajld Cy TaKBU MPUMEPH PETKH.
JoGap MeHTOp MOpa J1a MPUXBATH YMHCHUILY J1a OH BHIIE HUjE jeIUHU U3BOP HH-
(hopmarmja jep BpIIO 4eCTO HACTaBHHUK MOYETHUK 00Jbe BIIaja MojeAnHUM chepama
JbYZACKE TIpaKce O mera (HIIp. BlaJamke HOBUM MH(POPMAMOHO-KOMYHHKALMOHUM
TEXHOJIOTHjaMa), Tj. Aa IOYETHUK MOKe OUTH BeOMa UCKyCaH y HEKOj APYyroj TUCIH-
wmnu (Hargreaves & Fullan, 2000).

79



Crnasuma Mapkosuh

Mertono/ioruja HCTPAKUBAKHA

nse uctpakuBama 01O je 1a ce UCTPaKH MEHTOpPCKA Tpakca y IIKojgaMa |
[IPUKaKe aKTYEeJIHO CTambe y MONIeLy IPUIIPEMIBEHOCTH IIPUIIPABHUKA 32 Pajl, leTOBE
[IPOLICHE PA3IMYUTHX aclekara yjaore MEHTOopa M moTpede mepMaHeHTHOr mpode-
CHOHAJIHOT pa3Boja ¥ MEHTOpa M NpuIpaBHUKa. Kao MeTona npukyIubama mnojaraxa
OBOT HCTpaKuBama n3paleH je aHKeTH! YIUTHHK y ['yrn opM o0nHKy 1moj; Ha3MBOM
AHKETHH YITUTHUK O MEHTOPCTBY M NPHUIIPABHUINTBY Yy IIKOJIaMa. YIHUTHHK je cac-
TaBJbEH OJ1 JIBE IPYyIIE TBPAU: IIPBa IPyIia Ce OHOCH Ha HCIIMTUBAKE IIPUIIPABHUKA O
COIICTBEHO] NPUIPEMILEHOCTH 32 HACTABHY IPaKCy HAKOH 3aBPILUCHOT CTa)ka, a Jpyra
rpyna UCIHTYje pa3IuduTe aclieKTe ylIore MEeHTOpa U3 yrjia MPUIIPAaBHUKA. AHKCTHUM
YIIUTHUKOM C€ KeJe0 JOOWTH yBHJ y MpOIeHe MpUIpaBHUKA y GopMaTy OnroBopa
JlukeproBor THIIa ¢ 003UpOoM Ha 18 TBp/IEH-U KOje CY YCMEPEHE Ha MPUKYIIJbahe Moja-
Taka 0 MEHTOPCKO] MPaKCcH y IikojaMa. 3a o0paty nojaraka kopuiiTeH je Craructud-
ku niporpam 3a apymreHe Hayke (CIICC). McrpakuBame je peann30BaHO Ha Y30PKY
[IPUIPaBHUKA U3 TPAJCKUX U NPUrPaACKuX Iukosia Humasckor okpyra. Y30pkom cy
00yxBaheHH 3aroCciIeH: KOjU Cy CBOj MPHUIIPABHUYKK CTaXK 3aBPILUMIIM HajKacHHjE Mpe
5 romuHa (300T eMUAEMHONIONIKE CUTyanuje). Mcnuranuiy cy u3paskaBaid CTEeH
cllarama y OHOCY Ha yHarpesa popMmyiucane TBpAmbe (1 — y TOTIYHOCTH Ce CIaXeM,
2 — YIJIaBHOM Ce€ CJIaXKeM, 3 — YIJIABHOM C€ He ClIakeM, 4 — y TOTITyHOCTH ce He Cia-
KeM, 5 —He 3HaM).

IIpuka3 pesyJjarara

Taotena 1
IIpunpemmenocm npunpasruKka 3a pao Ha Kpajy npunpasHuyko2 cmaxicd
Tepama 1 2 3 4 5
Ipunpasuuk he na kpajy Y HOTIYHOCTH  YIJIABHOM ~ YIJIABHOM CE€ Y TIOTIYHOCTH HE

NMPUNIPABHUYKOI CTaXKa mohn na: CE€ CITaXKEM CE CIIaXXEM  HE CJIaXKEM C€ HE CIaXXeEM 3HaM

TUTAaHHUPA BaCIIUTHO-00Pa30BHU

50% 37.5% 4.2.% 8.3 %
pan.
BOIM 00aBEe3HY JTIOKYMEHTAIIH]Y
13 obnmactu oOpa3oBama 1
BaCIUTambA. 37.5% 50% 8 % 4.5% -
pasyMe HauMHE U TeXHUKE
npogeCrOHATHOT pa3Boja 33.3% 41.7 % 16.7% 3.3% 5%
Kpeunpa CUTyaluje 3a yuerme
npUIIAroheHo pasIHIHTHM 20.8 % 54.2 % 16.7 % - 8.3%
CTUJIOBHMA.
nzabepe U MpUMEeHN
oxrosapajyhe obGnuke paga ca 58.3% 333% 8.3% ) )

yueHunuma.
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IIpaTé pa3Boj ¥ nocturuyha

YUCHHKA. 58.3% 20.8% 16.7% 4.2% -
rpaau atmocepy mehycodHor

MOBEpeHa ca CBUM YYECHUIIIMA 50 % 458 % - 429 i
y 00pa30BHO-BACITUTHOM pajy.

[pHXBaTa HOBa Ca3Hamba, aln
1 OUTH OTBOPEH 3a MPOMEHE Y

00pa3oBamy KOje CaBPEeMEHO 66.7% 20.8% 8% 4.5% -
JIPYIITBO IOHOCH.

Mohu 1a HyHKIIMOHHIIIE Ha

BUIILIC HUBOA HCTOBPEMEHO U

Jla TI0CTaBJba IUJHEBE 32 LIEJI0

0J1eJbEHbE, 32 CBAKOI' yUEHHUKA 37.5% 37.5% 8.3% 8.4 % 8.3%
MOjeAMHAYHO U 32 cede.
[IPOLINPYje CBOj€ JIMYHO U
poeCHOHAIHO UCKYCTBO Y
cBUM o0JsiacTUMa paja y LIKOJIH;
npensuba moTeHIMjaTHEe
mpo6nemMe 1 MHTEpPBEHHUIIIE TIpe
HEro LITO Ce IPOOIeM MOjaBH.

41.7% 37.5% 12.5% 2.6% 5.7%

Ta6esa 2
Pasnuuumu acnexmu ynoee menmopa u3 yeia npunpasHuxa

Tepnma 1 2 3 4 5

V nornyHocTtH
MeHTOp y HACTABHOM V mOTIyHOCTH Ce  YITIABHOM C€ YIJIABHOM Ce Y
ce HE CIaKeM

npouecy: ClIa)keM ClIaxkeM HE CIIaXXeM 3HaAM

IUIAHUPA, U3BOJM U
BpEHYje aKTUBHOCTH Y 54% 37,5% 4.3% 4% -
pajy ca IpUIPABHUKOM.
yBuba Be3y uzmehy
noBparHe HHpopMaLHje
¥ J1aJber HallpeoBatba
IIPUIIPABHUKA.

69.6 % 26.1 % 43 % - -

Je canio ocoba ,, a - 4% 43% 91.7 % -
nanupy*.

MMa PaBHOIIPaBHU

MapTHEPCKU OTHOC ca 50 % 45% 3% 2% -
HIPUITPABHUKOM.

j€ 3aHHTepecoBaH 3a

paj ca MpUIpPaBHUKOM U

Mpey3uMa pa3iiuyuTe 45.8 % 45.8 % - 8.4% -
aKTUBHOCTHU y pajy ca

BHM.

KEJTH J1a TOMOTHE

[IPUIIPABHUKY, aId HEMa 8.3% 16.7% 33.3% 41.7% -
noTpe0He KOMITETCHITH]E.
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je OTBOpEH 3a IMPOMEHe

KOje IpaTe caBpeMeHO 66,7 % 25% 8.3% -
o0OpasoBame.

4eCTO KOHTAKTUpa

ca NPUIPABHUKOM U

HCTTyH-aBa 1morpede 45.8% 50% 4.2% -
MIAPTHEPCKOT OJTHOCA.

13. MeHTOp je caMo ocoba "Ha nanupy"' 6e3 cTBapHUX 3afaTaka U 3afyXKetba.
24 responses

@ ynoTyHOCTH ce cnaxem
@ ymaBHOM ce cnaxem

@ ymasHoM ce He cnaxem
@ ynomyHocv ce He cnakem
@ e 3na

Jujacpam 1. Ynoea menmopa

17. MeHTOp Xenu fa NoMorHe NPpUnpaBHUKY, anu Hema A0BOJbHO KOMMNETEHLUja HEOMNXOAHWX 3a

pan ca npunpasHUKOM.
24 responses

@ ymasHoMm ce cnakem.
@ ynomyHocTi ce cnaxem.
@ yrmaBHOM ce He criaxem.

@ He 3Ha.

4

Jujacpam 2. Komnemenyuje menmopa
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18. MeHTOp je OTBOpEH 3a NPOMEHe Koje npaTe caBpeMeHo 06pa3oBatbe .
24 responses

@ yaBHOM ce cnaxem.
@ Y NOTNYHOCTU Ce CRakeM.
YIMABHOM Ce He criakeM.

66.7% @ ynoTnyHOCTH ce He cnaxeM.
8.3%
@ He 3Ha.

Jujacpam 3. Menmop u caspemeno oopasosarse

Pesynrary cy mokasaiy a ce HCTIMTAHNIIN TTOTITYHO WM YIJIABHOM CIIaXy J1a CY
TIPHIPABHULIA HAKOH 3aBPIIEHOT TPUITPABHIYKOT CTaKa OCIIOCOOJHEHH J1a CAaMOCTAITHO
BOZIC BACIUTHO-OOPAa30BHM paj, LITO MOIApasyMeBa: J0OpO IUIAHMPAHmE BacHHMTHO-
00pa3oBHOT paja, BOheme HIKOJICKE NOKYMEHTAlHje, MPUXBaTamhe HOBUX Ca3Hamba H
OTBOPEHOCT 3a IMPOMEHE caBpeMeHOT npymTBa (87.5%), pa3ymMeBame HAUMHA U TEXHUKA
po(eCHOHAIHOT pa3Boja, KPEHPame CUTYyalHja 3a yUCHe MPHUIarojeHo PasInuuTuM
CTIJIOBMMA, (DYHKIIMOHHCAFE HCTOBPEMEHO U TIOCTABIbAMbe [IMJBEBA 32 1ETI0 O/ICIbEHHE,
3a CBAKOI YYCHHKa IojequHadHo u 3a cede (75%), npaheme pas3Boja m mocturHyha
Y4YEHHKA 1 MPOLIMPHUBALE IMIHOT U TPOQECHOHATHOT UCKYCTBa Y CBUM 00JIacTUMA pajia
y ILIKOJIY; NpeABuhamke MOTEHIMjTHUX Mpo0ieMa U MHTEPBEHUCALE MPe HEro LITO ce
npobieM mojasu (79%), u3dop u npumeHy oarorapajyhnx o0iMka paja ca yueHUIMMa
U cTBapame arMocdepe Mel)ycoOHOT ToBepera ca CBHM YYeCHHIMMa y 00pa30BHO-
BacIUTHOM pafy (93%). 3anemapspuB Opoj MpHIIpaBHUKA, TauHHje, 8.3% yKa3alo je Ha
HE3aMHTEPECOBAHOCT Y PaJHOM KOJIGKTHBY Y OTHOCY Ha peali3aliijy MEHTOPCKE MpaKce.

CamoeBanyalja TpUIPaBHUKA 3aCHOBaHA Ha KOHLENTY CHPEMHOCTH 3a
npohecHoHaHy YA0ry TOKa3yje BUCOK CTETeH yCIEUIHOCTH LITO YKa3yje Ha KBTUTCTHH
ofHoC m3Mel)y MeHTOpa M TpHIIpaBHHKA. Pesynrard Cy MoKaszaJd W TMOTIYHO WK
JTMMHIYHO HECIIarame ca HaBeICHUM TBp/IbaMa MIIH HE3HAE y MameM cTerneny (5%—
25%) mro ykasyje Ha IocTojame NoTpede 3a CUCTEMATCKUM yHanpelBameM HacTaBHEe
npaxce 1 npodecHoHaTHUX KOMIIETeHIMja. BUCOKM cTeneH AeTMMUYHOT WM ITOTITyHOT
cnarama (90%—-96% ) uckazanu cy ICIMTaHULH Y TyMauerby Pa3INuUTHX aclieKara yjiore
MEHTOpa: IUIaHUpamba, H3B0l)eha 1 BPEAHOBAA aKTHBHOCTHU Y pajly ca MPUIPABHUKOM,
yBubama Bese n3mel)y moBparHe uH(MOpMaIHje U JTAJber HApeloBamka MPUITPABHUKA,
PaBHOIIPABHOT TIAPTHEPCKOT OAHOCA Ca MPHIIPABHUKOM, 3aHHTEPECOBAHOCTH 3a
pax ca NPUIPABHUKOM M TIPENY3MMAmbeM PA3IMYUTUX aKTHBHOCTH Y Py ca UM,
OTBOPEHOCTH 3a TIPOMEHE KOje Mpare caBpeMeHO 00pa3oBambe, YeCTUM KOHTAKTUPameM
ca TIpUNPaBHUKOM M HCIyHhaBama MNoTpeda mapTHepckor ofHoca. llotmyno wimm
JICTMMHUYHO HeCJIarakbe CIIMTAHUIH Cy UCKa3aId y TBP/IEkhaMma Jia je MEHTOp caMo 0coda
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Ha ,manupy” (91%) n na enu a MOMOTHE NPHIPaBHUKY, alld Ja HeMa MOoTpeOHe
komriereHmje (65%). Y mpukasy pesyarara Moxe ce BUETH Ja je 92% npunpaBHUKA
MPUKA3aJI0 HECIIAramhe ca TBPIEHOM Jla Cy MEHTOPU camoO (POPMAITHO Y TOj YAO3H IITO
yKa3zyje Ha JoOpY MEHTOPCKY TOIPINKY W YCIICITHY KOMYHHUKAIN]y m3Mely MEeHTopa 1
MPUIIPABHUKA.

3ak/pyuak

C 003upoM ma cy pesyaTard JOOWjeHM Ha OTPaHWYCHOM Y30pKYy W3 yIia
MPUITPABHUKA, HE MOXXEMO MX TeHEepalM30BaTH HA MEHTOPE WM MPHUIPABHUKE IIeTie
CpOuje. CarnenaBambeM OOjEeKTHBHOI CTama y pealM3allji MEHTOPCKE Ipakce
y OCHOBHHMM M CpeAmUM IKonama Hwumasckor okpyra ¢ o03upoM jaa je BehuHa
WCIHMTaHUKA M3pa3wiia cllarambe WIM MOTIYHO cllarambe YTBpHEHO je J1a: MEHTOPH
MMajy KBaJIHWTETaH OJHOC ca NMPHUIPABHUIIUMA (CaBETOBAmE, MAapPTHEPCKH OIHOC,
TTOZIPIITKA, OTBOPEHOCT Ka IIPOMEHAaMa ); BETMKH Op0oj MEHTOpa ITOCEyje KOMITETCHITH] e
3a M0Ca0 MEHTOPA; HACTABHHK KOjH j€ 3aBPIINO MPUIPABHUYKH CTaX 0CIIOCOOJbEH je
Jia IJIaHMPa BAaCIIMTHO-00pa30BHHU PaJl Ml BOAU MIKOJICKY JOKYMEHTALH]Y, ILTO yKa3yje
Ha KBaJHMTETHY MEHTOPCKY IMpPaKCy; MPUIIPABHUK Ipaau aTMocgepy MoBepema ca
CBUM yUYECHHIIMMA BaCIIUTHO-00PA30BHOT pajia, IITO YKa3yje Ha YHEHHILY JIa ce Yy
IIKOJIaMa TIpy’Ka IMOJPIITKa HACTaBHUIIMMA MTOYETHUIIMMA M Ja ToCcToju MelycoOHa
capa/imba; MPUIPABHUK PasyMe HAYMHE U TEXHHUKE MPO(HECHOHATHOT pa3Boja;

W3 npuka3aHux pe3ynrara Ha OCHOBY MaJIoT Opoja HCTUTAHUKA KOjU CY U3Pa3HITH
HecJarame ca HeKMM TBPAbama, U3paskeHa je motpeda 3a CTalHUM ycaBplIaBambuMa
Kako OM CBU MEHTOPH ¥ MTPUIIPABHUIIM MOTJIH JIa OCEAYje MOTPEeOHE KOMIICTEHIIN]E,
jep je npodecroHaIHO HaMpeI0Bakhe KOHTUHYUPAHH TPOIIEC KOJH TIOYHELE TPBUM,
a 3aBpInaBa ce IMOCJICHBUM TaHOM TpodecroHaTHe KapHjepe, Tj. Ja oOpa3oBHHU
CHCTEM YCMEpH MaxKiby Ha MEHTOPCTBO M aupMuIiie npoeCHOHATIHN Pa3BOj paju
e(huKacHUje MEHTOPCKE MpaKce.

Moske ce 3aKJbYUHTH /I je Ha MpocToprMa HumaBckor okpyra 0JJHOC MEHTOpa
W TIpUTIpaBHUKA KBAJUTETAH, ajli M Ja je HeomxoqHo npaheme u mpuiarolaBame
MHTE3MBHUX IIPOMEHA Koje Tpeba HMIUIEMEHTHpPATH Y BaCIUTHO-00Pa30BHO]
WHCTUTYIH]H Ka0 U jauarhe MCHTOPCKE MIPaKCe y3 MOJPIIKY CHCTEMa H CaMe YCTaHOBE.
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MENTORING PRACTICE IN SCHOOLS

Slavica Markovié
Elementary school“Ljupce Nikoli¢*, Aleksinac

Abstract: This paper presents the results of the research on mentoring practice in
schools of the Nisava district with the aim of showing the current situation in terms
of trainees’ preparation for work, their assessment of various aspects of the role of
mentors and the need for permanent professional development of both mentors and
trainees. As in modern education, in terms of introducing beginners to the work pro-
cess, more and more demands are placed on experienced professionals, so their tasks
are also complicated in terms of supporting trainees during the first year of work and
ensuring that the work is performed at a high level of quality and expertise. The re-
search conducted for the purposes of this paper included 24 interns from the Nisava
district who completed their internship in the last five years. By analyzing the results
obtained, it can be concluded that the intern’s self-evaluation based on the concept
of readiness for a professional role shows a high degree of success, which indicates
good mentoring support and successful communication between mentors and trainees,
but also the need for professional development in educational policies and efforts for
quality education in the RS.

Keywords: mentor, trainee, teaching practice, professional development, contempo-

rary changes
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CTPYYHO YCABPIIABAILE U HAIIPE/IOBAILE Y
3BAIbUMA HACTABHUKA Y OBPA3OBAIHY
OAPACJIUX — UBMEBY ITIOTPEBE U OBABE3E

HeBan HlapueBuh', Crahana lapuyesuh
I1Ixoa 3a OCHOBHO 00pa3oBame oapaciaux ,,O0peHosair”

Ancrpakr: Paj je ycMepeH Ha carneaBame 3aKOHCKe o0aBe3e CTPYYHOI ycaBplia-
Bama HACTABHUKA Y IIKOJaMa 32 OCHOBHO 00pa30Bambe OAPACIHX M IIPErIeIOM JINTe-
patype youeHHX MmoTpeda y CBaKOTHEBHOj MPAKCH, Ka0 U yKa3UBame Ha MOTYNHOCTH
W OTpaHHYCHa MPOXOTHOCTH Ka BUIIMM 3BambNMa y TIPO(PECHOHATHO] KapHjepH Ha-
cTaBHHMKa. HacTaBHHIM y OCHOBHOM 00pa3oBamy MMajy NPETEeKHO MACHUBHY YIOTY
npu n300py o0IMKa CTPYYHOT ycaBpIIaBama, OQHOCHO YUECTBY]y CaMo Y MOjeIHHUM
00aBe3HHM oOyKaMa M PeTKO Cy aKTHBHH yYECHHLH y NOHOLICHY OIyKa IO OBOM
MUTaRky. YKIBYYEHOCT HACTAaBHOT Kajpa Koju ce 0aBM 00pa30BameM OApaciuX y Ipo-
rpaMe CTPyYHHX 00yKa je 3aIoCcTaB/heHa TeMa. 3aKOHOM IpeBUl)eHO HAPEIOBAKE Y
3BarbiMa HACTaBHUKA, KA0 U MPOMHICAHN OeHE(UTH KOjH Tmpare MpoeCHOHAIHN pa3-
BOj, U30CTajy Y TMPAKCH.

Criermudrraad paj MIKojia 3a OCHOBHO 00pa30Bame OAPACIUX 3aXTeBa BEIMKO aHTakK0-
Bamke U CTPYYHOCT, a HHHULMjaTHO 00pa3oBame HE MCIyHhaBa YBEK 3aXTEBE Yy IOIIe-
Iy CTPYYHOCTH HACTaBHHKA. AHAIM30M caapikaja je yTBpEeHO Ja HACTAaBHUIA UMajy
orpaHuyeHe MOI'yhHOCTH 3a CTpy4YHO ycaBpllaBambe Kpo3 akpelIuToBaHe oOyKe 3a J10-
MeH 00pa3oBama ofpaciuX. AKTYelHH TPEHIOBH y oOmacTu oOpa3oBama OIpacimx
HyZe 3Ha9ajHe MOTYRHOCTH 3a MMOBE3UBAKE U MOACTUIARE MpaKTHIapa Kpo3 OpojHe
EBPOIICKE OpTaHU3aINje W MPOjeKTe yUuerha, CTPYYHOT 0Croco0sbaBama U MOOWITHO-
CTH HacTaBHHKA. Beha moxprika HaJyie)KHOI MUHHCTApCTBA, aJeKBaTHO BPEIHOBABE
CTPYYHOT KaJpa U MPOMOIHja HACTABHIYKOT TI03MBAa MOTY OWTH 3HadajaH /€0 perra-
Barba YOUCHHX IPoOieMa y OBOj OOIACTH.

Kmwyune peuu: cTpyqHO ycaBpIIaBame, HACTABHUK, HAITPEAOBAKE, (PYHKIIMOHAIHO OC-
HOBHO 00pa30Bame 0/IpaciInX

YBona

OcTBapuBame HallpeTKa WK Mo0oJbIlIaka je BeOMa BaXXHO y CBUM cdepama
JPYIITBEHOT ¥ MPOopeCHOHATHOT JiefioBama. [ToTpeda 3a JTMYHUM yCaBpIIaBamhEeM U
CaMOIIOTBphHBakEM JICO j€ IEeTI0KMBOTHOT yueHha CBake MHAuBUAye. Ha Taj HauuH

! eonegt65@gmail.com
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mocMarpana, oBa Jeby/acka rnorpeba mpecraje qa Oyae camo jeaHa on OpojHux dop-
MaJHHX 00aBe3a u nocraje Behu mojpcTuiaj 3a J0HOMICHE CaMOCTAIHUX OJUTYKa O
CTHIIahy HOBHX 3Hama U BEIITHHA W/WiM yHanpehuBamy Beh nmocrojehux. Mako me-
PHIIO CTPYYHOT yCaBpIIaBarha IIKOJICKOT Kajapa IpeacTaBiba yuemhe y mporpaMmmmMa
KaTaJIOMKNX 00yka Koje Hyau 3aBoj 3a yHanpehuBame oOpa3oBama M BacIUTamba
(3YOB) (Orlovi¢ Lovren i sar., 2020), MOXe ce MOCTaBUTH MUTAHE KOJIUKO CY TH
MIPOTpaMu 3aCTyIJbEHHU U MpuiaroheHu crneuupuyHoj HUIBHO] TPYIH Koja oOpasyje
oJpacie ocooe.

[IperxoaHUM TpEIiesoM JIMTeparype je UCTAaKHYTO Jia Cy HACTABHHIIM KOH-
3yMEHTH yHanpe] ne(GpUHICAHUX MPUOPUTETHUX OOJIACTH CTPYYHOT yCaBpIIaBarba
KOj€ ,,y BEIIMKO] MEPH OIpaHNYaBajy ayTOHOMH]Y HAaCTaBHHKA M JIPYTUX MPaKTHYapa
y nonieay Moryher nuz0opa cagpxaja cTpydHor ycaspiiaBama“ (Sekuli¢, 2020: 289).
CaBpemenu pa3Boj HHOOPMAIMOHUX U KOMYHHUKAIIMOHUX TEXHOJIOTH]ja j€ JOMPUHEO
noeehamwy MpUCTya OPOJHUM pecypcrMa M KypceBHMa 3a CTPYUYHO YyCaBpIIaBakhe
HE3aBHCHO O THIIA IIKOJIE Y KOjUMa Cy HACTAaBHMIM aHTa)KOBAHM, IITO j€ UMAJ0 U
MTOCJIEINITY CMamEHha TPOIITKOBA 332 OPTaHU30BakE MOjeIMHIX 00yKa, OMHOCHO Behy
MOTHBHCAHOCT HaCTaBHHKA 3a IMXOBO Moxahame.

3aKOHCKM OKBUPH NpeaBuhajy HCTH TpeTMaH CBUX HACTABHUKA HA OCHOBHOII-
KOJICKOM HHUBOY TI0 MUTaly CTPYYHOT yCaBplIaBarba, ajk M y TOTIIeNy Harpeao-
Bama y 3Bama. HejacHo je y K0joj MepH akTyelHa JIETUCIIaTHBA U WHCTUTYI[HOHA-
Ha TIOJIPIIKA 3a NMPOQECHOHAIHH Pa3Boj MOMPHUHOCE IPOXOTHOCTH HACTAaBHUKA W3
(YHKIMOHAITHOT OCHOBHOT 0Opa3zoBama oapaciux (POOO) ka BUIIMM 3BambHUMa,
OZIHOCHO HaIlpeAoBamy y cTpyuH. [loK je cTpy4Ha quTeparypa MOCBeTHIa 3HaYajaH
Opoj TEeKCTOBa OONHMIIMMA ycaBpllaBamka U NpOoQeCcHOHATHOT pa3Boja HACTaBHUKA Y
mkonama (Langovié i sar., 2017; Ovesni, 2022), 1omiie je MuTamke KapujepHOT HaIpe-
JI0Barba y 3Bamba 0CTajo JOOPUM JIEJIOM 3arocTaBibeHo. Hamnpenopame y cTpyly u
OCTBapHBare MPOQPECHOHATHOT pa3Boja HICY YBEeK HCcTH TTojMoBH. [Ipodecronamau
pa3Boj ce MOXKe IMOCMATpaTH KPO3 aHIPAroLIKH IPHCTYI y KOME jeé TO MPOoIecC Iie-
JIOXXHMBOTHOT yuema U npodecroHanHor faenoBama (Orlovi¢ Lovren i sar., 2020), a
HanpezoBame y CTPyLH je Moryha nmocienuia CTpyqdHOr ycaBpllaBama Koje je 0CT-
BapeHO KPO3 MPOMHCaHe aKTUBHOCTH Y OKBHPY Tpolieca NpoQecroHaIHoT pa3Boja.
Omno 1o mokpehe jeqHor HaCTaBHHUKA Y FHeTOBOM CBaKOIHEBHOM pany (mpodecuo-
HaJHM pa3Boj) Hehe OuTH moacTHIaj 3a Ipyrora (HarmpeaoBame y Kapujepr) Uy ToMe
ce Hazupe packoi m3mel)y morpede u odaBese.

MeTton

[IpenmeT nctpakuBama y OBOM Pajy jé YCMEPEH Ha J1Ba OCHOBHA HCTPaXKH-
BauKa MUTabA:
(1) Kaxse cy MoryhHOCTH CTpY4HOT ycaBpllaBamba HACTaBHUKA KOjU paie y
DOOO0?
(2) Kaxo nacraanuu y @000 mory npodecroHaIHO Harpea0BaTy y 3BambH-
Mma?
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Kopuctu ce neckpuntuBHa metoaa. OcuUM JECKpHUIIHje YOUSHHX T0jaBa, Ha-
CTOjH C€ Yy MHIYKTUBHOM 3aKJbyUHBaly Ha OCHOBY NPHUKYIIJBEHHUX IOfaTaKa. AHa-
nM3a cajipikaja je ynorpedsbeHa Kao MCTpakMBadka TexHHKa. [Ipenmer aHanmse je
cnenehu caapxaj:

*  IIpaBUIHMK O CTaJHOM CTPYYHOM YCaBpIIaBamby U HAlPEIOBAkY Y 3Bamba

HACcTaBHHMKA, BaCIUTaya U CTPYYHUX capagnuka (2021);
» Crpareruja pa3Boja oOpa3oBama U BaciuTama y PenyOnumu Cpouju 1o
2030. ronune;

*  3axkoH 0 oOpazoBamy onapaciux (2020);

* 3akoH 0 OCHOBaMa CHCTeMa o0pa3oBama u BaciuTama (2021) u

*  3YOB — Karanor nporpama ctpydyHor ycaspinaBama (2023).

Wnentnduroane odyke 3a 3amocieHe y POOO cy npukazane TabenapHO
(Tabena 1), y3 BaskHY HallOMEHY Jia IIpeTpara nporpama CTpy4HOT yCaBpllaBama y
Karanory 3YOB-a Huje ocTBapuBa y3 OJpeAHHMILY ,,(YHKIIMOHAIIHO OCHOBHO 00pa-
30Bame onpaciux . O0yke je Moryhe mpoHahu HCKIBYUNBO KOPUIITheleM OpETHH-
e ,ogpaciu’ (AMpIUIMIHIM MTUCMOM) Yy HalpeIHO] MPEeTpa3y MporpamMa, YKOIHKO
KaTaJIOMIKK Opoj HUje MPETXOMIHO TOCTYIaH.

CtpyuHo ycaBpuiaBame U Hanpea0oBame y 3Baba — NOjMOBHO
onpeheme KpPo3 NPU3MY 3aKOHCKE peryJjiaTuBe

Baxehn 3ak0HM U MPaBIIHAUIK Y 00pa3oBHOM cucTemMy PemyOmmke Cpouje
HaJla)Xy 00aBe3y CTAJHOT CTPYYHOT yCaBpIlaBama 3a HACTABHUKE KOJH paje y
¢dopmaiHOM 0Opa3zoBamy oapaciux: 4iaH 54, 3akoH 0 00pa3oBamy OIPACIHX;
wiaH 151, 3akoH 0 ocHOBama cucTeMa oOpaszoBama U BacluTama. Pa3Bujame Ha-
CTaBHMYKHX KOMIICTCHIMja 32 YCIEIIHO 0aBJbehe 00pa30BHO-BACITUTHUM PaJlOM
y IIKOJIM TIPEACTaBJha C€ Ka0 OCHOBHU ITWJb YTBPhEHUX IpaBuia y OBOj OOJaCTH.
Honarno, moxahame oOyka u cTtumame oxpeleHor Opoja GomoBa jecTe jemaH on
ycJIOBa 3a HalpeaoBambe Yy 3Baba HACTABHHUKA WJIM IIPHjaBJbHBAEkE HAa KOHKypCE
pecopHor MuHHUCTapcTBa. M3ocTajame ycaBpliaBama 0€3 ONpaBAaHOT pasiora
CAaHKUMOHHUIIE Ce CYCIICH3H]OM JIUIICHIIE. bpojHe cy akTUBHOCTH KOje 3amoCcIeHH
y HIKOJIW MOTY IMpeay3eTH Kako O MCITYHHIIM CBOjY JIy’)KHOCT, @ y CTBAPHOCTH C€
TO yIJIABHOM CBOJIM Ha JIBE Ipyrie o0aBe3a: ycaBpliaBame BaH U YHYTap yCTaHOBE.

CTpyd4HO ycaBpIIaBame y yCTaHOBH 00yXBaTa HH3 Pa3HOBPCHHUX aKTHBHOCTH
KOje TIojeJMHall 00aBJba CONICTBEHHM aHTaKoBameM. Ty cranajy: mpHuipemMa u pea-
Ju3anyja yriieHUX 4acoBa, IPHKa3 TEXHUKA y4yera, u3jiarame o noxahanum oOy-
Kama, ydemihe y UCTpaKUBambUMa M MPOjeKTHMa MOOMIIHOCTH, aHalu3a M MPHKa3
CTpYYHE JIUTepaType, MPUMpaBHUYKA WM MEHTOPCKA Mpakca U JApyre aKTUBHOCTH.
CTpydHO ycaBpIIaBame BaH YCTaHOBE IOJpa3yMeBa rmoxahame nmporpamMa CTpyqHOT
ycaBpIaBama (ceMHHap, o0yka o]l jaBHOT MHTepeca) U ydenrhe Ha CTPYYHHM CKY-
roBuMa (KoHdpepeHIja, cabop, CUMITO3UjyM, TPUOWHA, JIETHA IIKoJa). TOKOM IpeT-
XOJIHUX TOJIMHA MOCTOjaJia Cy Hecllarama Oko Opoja oOyka u morpeOHor Opoja moeHa

&9



Wsan lllapueruh, Cnalhana llapuesuh

3a IbUXOBY peasin3alyjy Koje HaCTaBHUK MOpa Jia IPUKYIH Y TOKY IIKOJICKE TOAMHE,
OJIHOCHO 3a mepuop ox net roxguHa. Caj je 3aKOHCKH NpeaBul)eHo a 3aloCiIeH: y
kol moxaha 6ap jesan 000peHH MPOorpam U jellaH CTPYYHH CKYIT TOKOM T'OJIUHE.
Kana je ped o HampenoBamy y 3Bama HaCTaBHHKA, YCIOBU 32 OCTBAapHBambe
OBOT IIpaBa Cy JETaJbHO 00jarimeHn y [IpaBmiIHUKY O CTaHOM CTPYYHOM YCaBp-
LIaBamky M HANpPEAOBamy y 3Bamba HACTABHMKA, BACIIUTAYa U CTPYYHHMX CapaJHUKa,
ynaH 25-28. Hajnpe 6u Tpebano Harmacutu aa je oBo MoryhHocCT, anu He 1 o0aBe3a
3anocieHnx y nmpocseTu. [IpensuleHo je 1a HacTaBHUIIM, BACITUTA4YX M CTPYYHH Cca-
PalHUIM KPO3 CTPYYHO yCaBpIlaBamke MOTY HAIIPEJOBaTH Y YETUPHU CTETICHA 3Bambha
MeJaroIIKOT CaBeTHHKA, Kao M IpaBo Ha yBehame Iiate 3a CTEYeHO 3Bame. 3arpa-
BO, 3Bab€ CABETHUKA CaMoO IO ceOM HUINTA HE JOHOCH (DaKyITEeTCKH 00pa30BHOM
CTPYUHbaKy, ajli 3aTO YBOAW HOBE PaJiHE 3aXTEBE Mpel MOHAKO onTepeheHe HacTaB-
nuke. O yBehawy mnare takohe Hema roBopa. Panuju emnupujcku Hanasu cy Beh
MOTBP/IMIIH JIa HACTAaBHUIIM KOjU CY CTEKJI oapehern Opoj caTu 3a cTpydHO ycaBp-
[aBamke HUCY HaIpenoBain y cBojoj mpodecuju (Miljkovié¢ i Mrksi¢, 2013). [Tnarau
paspenu cy HajaBJhbHBAIU PEIICHE TOT MPodiieMa, ajli ce TO HHUje OCTBapHUIIO.
[TpucyTHe cy 1 HEOCIETHOCTH Y TIPABHOM OKBHPY 3a MOjeIUHE TTOCIOBE KOje
CTpy4aH HacTaBHUK Moxke oOaBiparu. JloOap mpuMep 3a TO jecTe yCJIOB CTPYYHOT
ycaBpllaBama 3a M300p HacTaBHUKA KOjU he M3BOIUTH HACTaBy Y MHOCTPAHCTRY.
Jenan takaB koHKypc? u3 2023. roauHe 3a U300p peNOBHUX HACTaBHHKA KOjU he
M3BOJUTH 00Pa30BHO-BACIIUTHU PaJl HA CPIICKOM je3UKY Y €BPOIICKHM 3eMJbama O
KaHJUIaTa TpaXkH J1a HCIymaBa ciezehe ycmose:
» Pannu ogHoc Ha Heonpelero Bpeme y mkonu y Penyomuru Cpouju;,
» IlocenoBame n03BOJIE 32 pa — JIULCHLE;
* Hajmame et roguHa pagHOT HCKyCTBa y 00pa3oBamy;
* IlocemoBame yBepewma W IMOTBpJA KOjUMa JIOKa3yje CTalHO CTPYYHO
ycaBplllaBame y 00pa3oBamy, y CKIajly ca MPaBHIHUKOM KOJUM C€ MPOITH-
Cyje CTPYUYHO yCaBpIlaBambe;
*  OCHOBHO 3Hame 3a Paj Ha padyyHapy;
» Ilo3naBame je3uka apkaBe y Kojy ce ynyhyje uiau Apyror CBETCKOT je3UKa
Ha HUBOY b1 3ajeqHUYKOT €BPOICKOT je3HYKOT OKBHPA,
* HcnymaBame ycioBa y NOIJIEAY CTPYYHE CIpeMe 32 HACTaBHUKA pa3pe/-
HE HACTaBe, CTPAHOT je3MKa MJIM CPIICKOT je3UKa U KEbI)KEBHOCTH.

AKO ce HaBeJICHH YCIIOBH yIopejie ca 3aKOHOM 0 OCHOBaMa cuctema o0paso-
Bama U BacMUTama, wiaH 157, mpensuljeHo je na KaHIuaaT UCMyHhaBa caMo MpBa
TPH yCJIOBa, OJJHOCHO J1a Oy/Ie Y CTaTHOM PaJHOM OJJHOCY, IMa MUHHMYM MET FOJJMHA
pajHOT MCKycTBa y oOnactu oOpa3oBama M Moceayje JuieHIly. [lakie, 3aKkoHCKH
HUje TpenBul)eHo J]a CTPYUHO ycaBpllaBame Oy/ie jeiaH of] YCIIOBa 3a aHTaKOBAhHE
HacTaBHUKa y WHOCTpaHcTBy. OBJie je BaXKHO HAIIOMEHYTH Jla HaBEJACHU KOHKYPC
HE MPeJICTaBJba HAIIPEOBAhE Y 3Baha HACTABHHKA, alTd MOJKE OUTH Ba)KaH KOPakK y
pa3Bojy merose npodecruoHaHe Kapujepe.

2 Ileo TexkcT KOHKypca o6jaBpeH Ha cajry MITHTP wa: https:/prosveta.gov.rs/wp-content/

uploads/2023/04/DOPUNSKA-NASTAVA-KONKURS-za-izbor-redovnih-nastavnika-2023-.pdf
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IIpennocTn U HepocTanu cTPyYHOr ycappmasamwa y ®OO0

IIpobiem cTpydHOT ycaBpIiaBama HACTaBHUKA ¥ (DyHKITMOHAITHOM OCHOBHOM
00pa30oBamy OIpaciuX MOXe ce TOCMATPATH U3 JIBE TIePCIIEKTHBE:
* MoryhHOCTH 3a CTPY4YHO ycCaBpIIaBamke Kao YCJIOB 3a HAIPEIOBame Y
CTPYIH U
* ocrnoco0JbeHOCT HacTaBHHKA 3a paxy POOO.

MoryhHocTH 32 CTPYYHO yCaBpIIaBamhe K0 YCJI0B
3a HANlpeJoBae y CTPYLH

[IperxoaHo je objammeHo 1a ce 00aBe3a CTAIHOT CTPYYHOT ycaBpllaBamba oJl-
HOCH Ha CBE KOju pajie y oOpazoBamy. Heke o karajomkux o0yka cy 3ajelHUUKE 3a
CBE HACTaBHUKE, HE3aBHCHO OJ TOTA Jia JIM CE HHUXOB PAaJHH aHTKMaH OJHOCH Ha
PEIOBHY OCHOBHY, My3HMUYKy WJIM IIKOJIY 32 OCHOBHO 00Opa3oBame ofpaciux. [ pyma
ayTtopa ca ['eorpadckor daxynrera y beorpany Hyau 3Ha4ajaH mperiies aJeKBaTHAX
CTpy4HHX OOyKa 3a HacTaBHHMKE reorpaduje y IIKonama, eKCIUIMIMTHO HaBojehu
KOjU Cy CEMHMHApU HbHMa JAOCTYIHHM 3a MHAMBUAYyanaH Hanpenak (Langovi¢ i sar.,
2017). Ykonuko ce o0paTu Maxkiba Ha CrieUpUIHY MTOHYAY CEMHHApa ¥ TPEHHHTa
3a 00J1acT 00pa3zoBarma OAPACIIUX, JIAKO C€ MOXKE YOUUTH Jia je TAKBUX 00yKa Beoma
maio. [Tonyhenn nporpamu cTagHOT CTPYYHOT ycaBpIlaBama HE yBaXkKaBajy MHOTE
VHIMBHIyaJIHE Pa3JIuKe, OHOCHO OJUTMKE y3pacTa OJpaciHX MOoTa3HHUKa.

BeprukanHe NmpoXOAHOCTH YHyTap OOpa3oBHOI cHCTeMa (M3 yrila HacTaB-
HUKa), OTHOCHO HAlpeTKa y CTPYLH y IPaBOM CMHUCIYy Pe4d TOTOBO Ja U Hema. Y
MIPUIIOT OBOME TOBOPE U PE3YATaTH UCTpakuBama ca 150 ucnuranux HacTaBHHUKA Yy
OCHOBHHUM H cpeamuM Ikojgama (Miljkovié 1 Gruji¢, 2019), rue Buiiie o MOJIOBH-
He cMarpa Ja 00aBe3HO CTPYJIHO yCaBpIaBamke HE JOTPUHOCH JTUIHO] IIPOMOIIH]H,
OJIHOCHO HaIpeJIoBamy y CIIyKOH. YUHUTEJb OCTaje yUuTelb, @ HACTABHUK OCTaje Ha-
CTaBHUK. MICTHHCKM POCBETHU PaJHUK MOKE HApeI0BaTH CaMO Y HHTEJICKTYaIHO
MOACTHUIIAJHO] CPEIMHH, Y3 MPaBy MOAPUIKY H ayTOHOMH]Y Y CBOM Pay.

Pan y oOpa3oBamy oipaciux 4ecTo 3axXTeBa O/ HACTABHUKA BUCOK HUBO CTPYU-
HOCTH U TIPYKambe CTATHE TOJPIIKE HECUTYPHUM M €KOHOMCKH BEOMa YIPOXKCHUM
MOJIA3HUITNMA, a pe3yaTary he yecto OMTH CKpOMHHU U 00ecxpadpyjyhu. ,,HactaBan
KaJiap je yIIaBHOM caryiacaH Jia ce HajBehn mpoOieMu THYy Ipe cBera JIoIe Marte-
pHjaiHe cuTyanuje y Kojoj ce Haiasu BehnHa poMmckux mopoxauna [...], oacycrsa
CBECTH 0 3Ha4ajy 00pa30Bama, paHe y/laje POMCKUX JICBOjUHIIA U HAITYIITAHkA IIKO-
soBama“ (Simi¢, 2021: 126). Ox HacTaBHHUKA Ce OYEKyje Jia Oyyie CTPyUmhaK y CBOjOj
obacTm, mo6ap meaaror M jour 00JHM aHAPArorT, Ja T03Haje COIMjalTHe YCIIOBE CBUX
CBOjHX MOJIA3HHKA, capaljyje ca aHIparonIKuM aCHCTEHTHMA U pa3MaTpa OTKIIamarmbe
Oapujepa koje yMamyjy naprununanujy nonazauka y @O0O0. 3artum, kao 1o npo-
(ecroHaTHOT pa3Boja M CTPYYHOT yCaBpIlaBarka UCTHYE CE BAKHOCT IO3HABamba
TEXHHKa W MHCTPYMEHATa y MPOLECY CaMOBPEIHOBamA. ,,KOMIUIEKCHHjH TIPUCTY
CaMOBPEIHOBARY IMOJ[Pa3yMeBa Pean30Bambe aKIIMOHUX UCTPAKIBAKA, KAKO OU ce
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nocMarpanu pesynrtaru npakce (Dragojevi¢ 1 Mari¢ JuriSin, 2021: 152). U3 Ha-
BE/ICHOT C€ jacHO BHIM Ja paj| ca ofpaciiMa 3axTeBa OpojHE BEIITHHE KOje HHCY
oOyxBahene o0pa3oBameM HAaCTaBHUKA TOKOM CTY/H]ja, @ TEHIKO UX je mpoHahu 'y
MPOMUCAHUM OOJNUIIMMA CTAITHOT CTPYYHOT yCaBpIIaBamba MMajyhu y BHIY yKyIaH
Opoj u Teme Tux oOyka (Tabena 1).

[Ipuctyn HacTaBHOT KaJpa aHT@XMaHy y paly CTPYYHHX Teja 3a o0aacT oOpa-
30Bamba OPACiIMX je OTpaHMYEH, a CeNeKIrja U aeKBaTHHU MOACTUIAjU MpaKTHYapa
n3 ®OOO0 Ha koHKypcuMa (Koju 01 nornpunenu nosehamy npodecrnoHanHor yriezaa)
ydecTaino u30ctajy. OBy TBpAY Y 3HaUajHOj MepH MOTBPlyjy pe3yiTaT HCITUTHBAbA
HACTaBHWKA Y IITKOJIM 32 OCHOBHO 00pa3oBame OfIpaciux rie je aBe TpehuHe ncrm-
TaHuka (66%) oAroBOpUIIO Ja HE Y)KUBAjy BEJIUKH yIVIEA Y APYLITBY, OOHOCHO 58%
HCIIUTaHUX 0co0a Bepyje Aa je 3a cBoj pax miaheHo Mame of 3acimyxeHor (Miljkovic,
2011). HactaBHuim skere 1a UMajy 3Ha4ajHU]y YJIOTY Yy pa3Bojy cBoje npodecuje, aiu
cMarpajy Jla HeMajy TpEeBUIIe YTHIIaja Ha MPOIIEC JOHOIICHA OJJTyKa BE3aHUX 3a OBO
matame (Sekuli¢, 2020). To cyrepurre moTpeOy HOBOT MPUCTYIIA AKTUBHE MTAPTHITUTIA-
IIje Y TPOIIECY CTPYYHOT yCaBpIlaBamba ca BIUXOBE CTPaHe, HCTO KOJIMKO U ca CTpa-
HE JIPyTUX aKkTepa (JOHOCHOIa oTyKa). HenoBosbHa YKIBYUSHOCT MpaKTHIapa MOXe
3HAYajHO yTHUIIATH HAa FUXOBY MOTHBALHW]Yy y MpoQecnoHamHOM JeoBamy. OnaBHO
je TOo3HATO J1a jaka yHyTpallkha MOTUBICAHOCT HACTABHHUKA IIOHEKA]l YNHH Uy/Ia YHY-
tap yunonwurie (Penca Palci¢, 2018). Ca apyre crpane, caBpeMeHO 00pa3oBarbe ofipa-
CITUX OOWITyje TIOTEHITH]aJIOM 33 MCTPAKUBAYKH PaJl M YIECTBOBakE Y Mel)yHapOTHIM
npojekTiMa MoOmTHOCTH. [IparMaTnyan IPHUCTYI IEN0KUBOTHOM yCaBpIIaBamby I0-
royje eHTy3ujacTuma y oOpa3oBHOM CHCTEMY, NIPYy>Kajyhu UM NPUINKY 2 pa3Bujajy
U pa3Membyjy HOBE Hjeje 0 epukacHUjuM MOJIelIMMa HaCTaBe v yUerba.

Ocnoco0/beHOCT HACTABHUKA 32 pax y ®OOO

OBaj acriekT Hajpe Ou Tpedao MPOICHUBATH KPO3 HHUITH]jATHO 00pa30Bame
HACTaBHUKA, a 3aTHM y3€TH Yy 003Hp CIeH()UIHOCTH paja y MIKoIaMa 33 OCHOBHO
oOpazoBame ogpaciux. Huje Taja na OpojHUM HacTaBHULMMA KOjH paje y pas3iu-
YUTUM TUTIOBHMA LIKOJIa HEAOCTAj€ MeIaroIKo 1 METOJUYKO 00pa3oBamke, Kao LITO
je rmo3Hara v CBe y4yecTalidja rojaBa cCkpaheHUX yHHUBEP3UTETCKUX KypceBa 3a 3aroc-
JieHe y 00pa30BHOM CHCTEMY, TJI€ C€ 3a PETATHBHO KPaTKo BpeMe 1001jajy moTpeOHn
0010BH U3 00JIACTH METOANYKHUX, EJaromKuX U IICHXOJIOMIKAX TUCIUILINHA. Ped je
0 IPETEKHO TEOPHjCKUM KypCeBHMa KOjU 3a/10BOJbaBajy (opMy, a HACTABHULIUMA Y
OYMMa 3aKoHa J1ajy motpedaH serutumutet. MehyTum, To U Jajbe HHje pelIeHhe 3a
HEIOBOJBHY CTPYUYHY OCIIOCOOJBCHOCT INpefaBava. AKTyelaH je ¥ mpoOiieM Heo-
BOJHHOT Opoja HACTaBHHKA Y IIKOJIaMa, a TI0jeIMHH TPEIUIO3U 10 OBOM ITHTAY Ce
OITHOCE Ha CIyIITamke KPUTEPHjyMa 3a TOTPEOHO MUHUMAITHO 00pa30Bamke 3a paay
MIPOCBETH, YUME CE€ MPOOIIEM CTPYIHOCTH JIOJIATHO MPOIYOIbYje.

WuerutyT 3a nenarorujy u anaparorujy ®unozodekor dakynrera YHuUBEp3u-
teTa y beorpany opranusyje Mamu 0poj o0yka ca aHaparomkuM npuctynom (Tabena
1). Maxo je ped o oOykama Koje, TeHepaTHO TIOCMaTPaHo, HACTABHUIY Y 00pa30Bamby
OJIPaCiIMX CaMOCTAJIHO OMPajy, MOT'Y C€ YOUMTH M MarbKaBOCTH KOje yTHUY Ha HUXOB
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yuecTanuju u3bop u nmpuMmeny: 1. crmaaajy y pex o0yka ca BUCOKMM TPOIIKOBHMA
peanuzanmje, 2. moTpeOHO je GopMUpame JOBOJHHO BEJIUKE IpyIe Ja Ou ce o0yka
peanu3oBaia, 3. caapxaj ooyka y Karanory je mpeTe:kHO TEOPETCKU OPHjCHTHCAH,
OJIHOCHO HHCY YOUJbHBU METOJAMYKH MPEJIO3H 3a yHarpelheme npakce.

Tabesa 1
Hoenmugpurosane obyxe uz Kamanoza (npunacoherno uz: 3YOB, 2023)
P.6. HA3MB OBYKE OPTAHU3ATOP
1. OOyka HacTaBHHMKA M CTPyYHHX capajHuka LleHTap 3a npoeCHOHAIHU Pa3Boj U MPEHOC
3a paji ca OJPACIIMM MOJa3HHIIMA 3Hamba
2.  Pa3Bujame aKTHBHOCTH KapHjepHOT Bohema

n caseroBaba (KBuC) y mporpammma
00pasoBama Ofipacinx

- - Donpmarmja Temmyc
3. IIpojekTHO-OpHjeHTHCAHA HacTaBa y

OCHOBHOM 00pa30Bamby OPaCIIHX
4. Hanumwu u o6e30emu cpeictBa mpeko EY

[Ikoma 32 0CHOBHO 00pa30Bamke OPACIIX

npojexara
5. [ToncTHname opaciux Ha yuemhe
6. Ilnanupame © u3BOhEHE AKTUBHOCTH
obpa3oBama 1 yuema oJpacinx
7.  OuemuBame mocTurHyha y obpaszoBamy n
yUeHY OJIPaCIIUX WHCTHTYT 3a Nenarorvjy © aHaparorwjy
8. Mertoze u TexHHKe y 00pa3oBamby ompaciux DPHI030(CcKor (akynreTa YHUBEp3HTETA Y

9. KomyHmkammja ¥ TpymHa JUHAMHKa Y Beorpany
00pa3oBamy 1 yUemYy OJPaciIux

Pesynratu ananuse nojaraka u3z Karanora nporpaMa cTpy4HOT ycaBpliaBama
3a mepuon o 2018. mo 2021. ronuHe TOKa3yjy Ja je MoHyaa mporpamMa IpeBHIIIe Te-
HEepalIu30BaHa Y OJJHOCY Ha IUJbHE TPYyIIe, Kao U TO Ja je Opoj mporpama HaMeHmhCHUX
HAaCTaBHUIMMA y 00pa3oBamy OIPACIMX MambH y OJHOCY Ha MOHYIY IporpaMa 3a
HACTaBHUKE Y PEAOBHUM OCHOBHHMM WM cpeamuM mkonama (Orlovi¢ Lovren i sar.,
2020). donajyhn Tome moHymy u3 aktyenHor Karanora, jacHa je MMIUIMKanuja aa
10jeTMHYU HEJOCTAIlN Y CTPYYHOM yCaBpIIaBamby HUCY OTKIOHEHH.

Janac mMoxia v HajBehy MOJPIIKY CTPYYHOM YCaBpIIABAY 3aMOCICHUX Y
cthepu oOpazoBama olpaciux Ha pa3nuuuTuM HuBouMma npyxka EITAJIE — Enex-
TpoHCKa Iu1aTdopma 3a oOpazoBame oapaciux y EBponu. Y nutamy je caBpeme-
Ha ruiatgopma Meh)yHapogHOT KapakTepa, a oAckopa (GYHKIHOHHIIE U Ha CPIICKOM
je3uKy. 3HaYajHOM je YMHE OpOjHE OHJIAjH MOTYNHOCTH 3a MOBE3UBAE Ca JPYTHM
npodeCHOHAIIIIMA ¥ OpTraHu3alijamMa y o0JacTu oOpa3oBama ONPACIIHX, 3aTUM
OpraHn3oBame 00yKka, BeOMHapa u KOHpEepeHIja, MPUCTY OPOjHUM pecypcrMa 3a
pan u yueme. [Ipobnem je y Tome 1ITo HaBeaeHe 00yKe HUCY aKpeTUTOBAHE O] CTpa-
He 3YOB-a u Hemajy BpenHOCT y 000Bamby 3a HanpenoBame y cTpyun. Curyanuja
je IoHeKJIe yolaxkeHa MOoCIeIBbUX TouHa oTKako je Donpanuja Temiyc ycrnena na
aKpeanTyje MambH Opoj CONICTBEHHX O00yKa KOje ce MOTY MPUMEHUTH y 00pa3oBamby
onpaciux (MPojeKTHO IIaHupame, kKaprjepHo Boheme u mpumena MKT). Ha taj Ha-

93



Wsan lllapueruh, Cnalhana llapuesuh

YUH CYy C€ CTEKJIM YCJIOBH JIa 3aMHTEPECOBaHM HACTaBHUIIM KOju pasie y DOOO mory
JOOWTH MpHU3HATE CEPTU(HKATE 3a OACTyIIaHe O0yKe.

CaBpeMenn TpeHJa0BH Yy 00pa3oBamy U Moryhu
NMPaBIH JeJI0BAHA

O mpojeKTHE 10 HACTaBEe OPHjEHTHCAHE Ka MCXOJMMa yueHa, O]l pa3BUjamba
JUTUTATHUX KOMIICTCHIIMja Ka 00pa30Bamy 3a OAPXKHBH Pa3Boj, nmocrojehe obpa-
30BHE TToyiTHKe y PemmyOmuin CpOuju rogmHamMa TaBope Y 3aTBOPEHOM KPyTyY TI0-
MojapcTBa U hopMamHOCTH. JIpyriuM pednuma, CTPYyYHO yCcaBplllaBame HACTABHUKA,
BacmuTaya ¥ CTPYYHHX CapaJHHUKa MPATH yCTaJheH! MIa0JIOH OHOTa IIITO j& TPEHT Y
nartoM TpeHyTKy. Ol HaCTaBHUKA CE€ O4YeKyje J1a TOo3Haje U MpUMEmYje pa3inunTe
CTpaTervje yuemwa, ajli U Ja NpaTh TCOPHjCKe OpHjeHTalldje 3a TOACTUIAmkEe MOTH-
Banmje kox yuenuka (Pivas, 2018). Jlockopa je makma Omiia ycMepeHa Ha MpOjeKT-
Hy HacTaBy. 3Ha4dajaH Opoj HallMOHATHUX 00yKa, KOH(epeHIMja Win BeOMHapa je
OpraHu30BaH HA TEMY TOJCTHUIAA TPUMEHE MPOjeKTHE HACTABE Y IIKOJIaMa, IITO
Ce HEMHHOBHO O/Ipa3wiio W Ha oOyacT oOpazoBama onpaciux (Tadena 1, p.6. 3.).
Peanuzanyja je otunuia y Ty KpajHOCT J1a Cy LIKOJIE CIIPOBOAMIIC OBAaKaB THIT HACTa-
BE y pajly ca CBUM pa3penuMa My CBHM MpEeJMETUMa, YaK U OHJIa KajJa Huje OMIIo
00jeKTHBHUX pa3ziora 3a To. [loToM je WMITepaTHB MMOCTA0 PA3BHTAK TUTHTATHUX
komnereHimja. Caia ce ocTBapuBame OBUX 00yKa CBOAM HA OCHOBHO JIUTHTAIHO
ONMHCMEHABakhe HACTABHUKA, a BENMHOM Cy OpPraHWU30BaHE Yy OHJIAJH OKPYKCHY,
TEOPHUjCKU M TaKCaTUBHO OPHUjEeHTHCaHE M 0e3 MpaBe MOAPIIKE UCKYCHUX MEHTOpa
y obmnactu unpopmaruke. Aytopu (Mini¢ Aleksic¢ i Savi¢, 2020) HaBone npumep
TpPOAHEBHE 00yKe (1Ba JaHa Tpaje oOyKa, jeJlaH JaH caMOoCTajlaH paji HaCTaBHUKA)
KOjoM je ocriocoOsserno 2000 HacTaBHMKA MIPBOT U TIETOT pa3peia OCHOBHE IIIKOJIE 3a
yrnoTpedy MOJIEpHE TEXHOJIOTH]E U CIEKTPOHCKUX YIIOCHUKA Y JUTUTAIHO] YUHOHH-
U, YMME Ce TOTBPljyje MPEeTXOAHA TBP/IbA.

Kyna Bonu TakaB jeHONMMEH3MOHAJIAH MPUCTYIT CABPEMEHOM 00pa3oBamy?
Hajkpahu oxrosop jecte: HacraBak mpobnema. Ca jenHe cTpaHe, HHIMPEKTHO Ce
BpIIIU TPHUTHCAK HA yCIIOCTaBIhah¢ HOBE 00pa3oBHE mapajurMe. Y THM OKOIHOC-
THMa OJ] HACTaBHUKA C€ TPa’ke CaTH ycaBpIllaBarha 3a 00JIacT JelioBama Koja HHje
HYXHO y OIUCY BUXOBOT mocia. Kao ckopaliiibi mpuMep MOXKe ce HaBecTH 00yKa 3a
npenmeT Jueumannu ceéem. Y 0By OOyKy Cy YKJbBYYEHHU M HACTABHUIIM pa3peHe Ha-
crase koju pajge y @OOO no npyraunjeM Kypukyaymy (mpum. ayT.). Ca apyre ctpa-
He, IOCTOjH OTIIOp TIpeMa CBEMY IITO je HOBO M HEemo3Haro. bpojHu cy HacTaBHUIH
KOjH Cce ApiKe OmpoOaHNX MOJIea HACTaBe M CBOT BHUIIICTOAMIILET UCKYyCTBA. thrma
HWHCHCTHPAhE Ha CIYIIaky CEMHHAPA TOKOM jeJTHE IIKOJICKE TOIMHE MPEICTaBIba He
camo Harfop, Beh ¥ pacuname BpeMeHa Koje MOTy KOPUCHH]jE YTPOILIUTH TaKo mTo he
Ce MOCBETUTH HACTABHOM IIPOLIECY.

Kako u y K0joj Mepy HACTaBHUIIM 3aKCTa MOTY Jia OJIIy4Yjy O TOME IIITa UM je
oTpeOHO J1a OW yHampeauiau cBoj paa y mikonu? Ha oBo nutame HUje jako gohun
1o oxarosopa. [Ipema jocaganimbuM UCITUTHBAKBIMA, IPAKTHYAPH Y [IIKOJIaMa He JI0-
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KHBJbaBajy cebe Kao ocole Koje MMajy MpeBHUIIE YTHLAja Ha Kpeupame pedopM-
CKUX peliewma y oopaszoBamy (Spasenovic i sar., 2020). Jlasbe, Behuna obaBe3Hux
(KaTaJIoOMIKKX) CEMUHApa Ce JIOKUBJ/baBa Kao MPOTOKOJIapHA aKTUBHOCT U jOII je/{Ha
y HU3Y HaMETHYTHX oOaBe3a. KBannTaTtuBHO MCTpaknBame CIIPOBEAEHO Mehy Ha-
CTaBHHIIMMa OCHOBHUX IIIKOJIAa Y BHUIIE CPIICKUX I'PAJOBa IMOKA3aJIO0 je Ja MPOorpamMu
CTPY4YHOT ycaBplllaBarba HACTABHUKA ,,HUCY aJICKBaTHU U JOBOJHHU 32 CHTYallHje y
KojuMa ce Jemasajy kpymnHe npomene’ (Ovesni, 2022: 222). IlHunujaTuBe nNpaxkTu-
Yapa Ja opranusyjy oOyke Ha OCHOBY CBOT' MCKyCTBa y pally ca oIpaciuMa 4ecTo
0CTajy v rokama HaJICKHUX KOMHECH]a 300T ,,HEeOCTaTKa UCKYCTBa y H3BONhCHY
o0yka“ Wiy ,,HemocTaTka pedepeHnu™ y3 uMme peanmuzaropa (mpum. ayT.). CTpydHa
JTUTeparypa ykasyje u Ha mpolieM crabuje KOMIjyTepcKe MHCMEHOCTH KO/ U3BeC-
HOr Opoja HacTaBHMKA, OMHOCHO ,,MHAWBHUJIYyaIHO yCaBplIaBambe HACTAaBHUKA je Ba-
KHO, TOCEOHO OHMX CTapUjUX, KOjHU Y CBOM OCHOBHOM, CpeleM U (pakyITeTCKOM
oOpa3oBamwy HUCY uMain uHpopmaruuke npeamere” (Langovic i sar., 2017: 309).
Cramuan pa3Boj WHPOPMAITMOHUX TEXHOJIOTHja y oOmacTh oOpa3oBama, 3HAUajHO
yOp3aH M MOJCTaKHYT II00ATTHOM MaHAEMHjOM TPETXOAHHUX TOAMHA, OMOTryhHo je
HAaCTaBHUIMMA Ja CE CTPYYHO yCaBpIlaBajy OHMI0 Kaa U OO I1e.

Cmpameeuja paszeoja odpazosarwa u eéacnumarea y Penyonuyu Cpouju oo
2030. 200une yka3yje Ha TPEHYTHO CTame y 00JIACTH 00pa3oBarmba OIpaciiuX M Mpo-
(hecroHAITHOT pa3BOja HACTABHHUKA M HY/IW TIPEIUIOTe 32 yHanpehupame:

*  pemraBame MpobiaeMa Koju OMeTajy ydemnihe, peIeBaHTHOCT U KBAJTUTET
DOOO (mpobnem mpeBo3a, O/UIMB U KOMIIETEHITHje KaJpoBa, pooieM
peanuzanuje crpyunux o0yka y @O0O0);

*  yHanpelhuBame HHULHUjATHOT 00pa30Bamka HACTaBHHKA;

*  u3rpaama npuwiaroheHor cucrema NpodecuoHaNIHOT ycaBpllaBama 1
BpEHOBaba pajia HaCTaBHUKA, KAo U yHaIrpehuBame MojaoxKaja HacTaB-
HHU4Ke Tipodecwje;

* yHanpehuBame cucTemMa aKkpeIuTaIyje mporpaMa CTpyYHOr ycaBpia-
Bama (penu3He pedepeHie 0 peaan3aTopiuMa 1 OpraHu3aTopuMa Ipo-
rpama);

* (uHaHCHjcKa aHANM3A M MTPOjEKIIMja O HANPEOBakhy HACTABHUKA U CTH-
LAy 3Bamba;

*  MOTHBHUCAam-€ KaH/U/IaTa 3a yIUC Ha CTY/ANjCKe IIporpamMe 3a o0pa3oBame
HACTaBHUKA;

* nosehame OyyieTckux cpeacrasa y oopasosamy (SROVRS-2030, 21-24).

W3 HaBeneHOr ce MOXe JOHETH jacaH 3aKJby4aK Jla CTPyYHO yCaBpIIaBame
HACTaBHUKA U HAIIPE/IOBAE Y 3Bakba jeCy NMPENo3HaTH MPoOIeMH y cafarimeM (Gop-
MaJIHOM 00pa3oBamy OJpaciuX, ald U 00pa3oBHOM cucreMy yomute. tbuxoso pe-
LIaBakE 3aBUCH Ol HAMJIEC)KHUX MHCTUTYLH]ja, ald U OX yBUDama pacrojoKuBUX
MoryhHoCTH.

buno je mHOTO peun Ha Temy MH(pOpPMATHOT U HE(HOPMATHOT Y4eHa, OJHOC-
HO Tpolecy NpHU3HaBama NpeTxonHor yuyema. Aytopka (Kalmar, 2022) nocmarpa
nH(OPMATHO y4eme Kao 3Ha4ajHy MPWINKY 33 IEPMAHEHTHO, IIEJT0KHBOTHO 00pa-
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30BambE U ycaBplllaBambe HaCTaBHUKA. MOTHBHCAHU TOjeIMHIN Y OOpa30BHOM IPO-
LIeCy CTaJHO Cy aHTa)XOBaHHU, CBOj HACTABHUYKH MO3MB JJO)KMBJbABA]y Kao IIaHCY 3a
KOHTHHYHpaHO yHarpelheme 00pa3oBHOT Mpolieca U CIIPEMHH Cy JIa y4e y HOBOj CT-
BapHOCTH. [IpasuiHuk o cmaaHom CmpyuHoM YCagpuiasary i Hanpeoosarsy y 36ard
HACMABHUKA, 8ACNUMAYA U CIMPYYHUX CAPAOHUKA, ynan 25—28 Kao jenaH of yciaoBa
3a HalpeIOBamke y 3Barba HABOAM KopHIIheme padyHapa y paay U 104aTHO OIHUCYje
Jia TO ,,I0JIpa3yMeBa yrnotpely jelHOr of mporpama 3a oopaay TeKcTa, 3a Tadenap-
Ha M3pavyyHaBama, 3a U3pajy Npe3eHTanuja u Kopuinheme nHTepHeTa y QYHKIUjHU
00pa30BHO-BACHUTHOT paga‘ (wiaH 25, craB 7). Y HEAOCTATKY MPEIU3HHU]UX OApe-
JIHUIIA, HABEJICHN TIPHIMEP Ce MOXKE TyMadHTH Kao MpUMeHa HHPOPMAIHOT y4ema y
MIPaKCH, UAKO je I0jaBe OBOT THITA MOTPEOHO JIETa/bHI]€ UCTPAKUTH.

3ak/pby4yHa pa3mMaTpama

CTpydHO ycaBpIaBame je 3aKOHCKa 00aBe3a HacTaBHHKA Koju pane y OO0,
aJll Halpe0Bambe y 3BabMMA je caMO HEJJOBOJFHO Ae(MHNCaHA WM HCKopuInheHa
MoryhHocT — Hajkpahu je 3akspydak oBor paga. CTpydHa JuTeparypa je oOparu-
Ja maXKky Ha MpolieMe ca KojuMa Ce HACTaBHHIM y IIKojama cycpehy moBoaomM
CBOT IPO()ECHOHATHOT pa3Boja, MaKO j€ OBO MUTakE HEJOBOJLHO 3aCTYIJBEHO Y 00-
mactu oOpa3oBama oapaciux. EMmupujcka ucTpaknBama MOTBplYjy HEAOBOJHHY
MeJaroIIKO-METOJMIKY 00y4eHOCT HACTABHUKA Y CBUM THUIIOBMMA IIIKOJIA, OJJHOCHO
Mamak crenupuIHnX 00yKa 3a pa3IMIuTe THIIOBE 0OPa30BHUX YCTaHOBA. UH-eHHU-
I1a JIa TeMa CTPYYHOT 0CIOco0JbaBara rolMHaMa IpoHaia3i MaxoM HeraTuBHE CTa-
BOBE IpaKTHYapa y 00pa30BHOM IPOIECy YKiana ce y Beh Onemy cliuky o crarycy
HACTaBHUKA y JIPYIITBY. AHAIM30M MOHYIE aKpeAUTOBaHMX OOyKa 4Hja Cy LUJbHA
rpymna 3arnocienn y @O0O0, ycTaHOBIBEHO j€ Ja IMOCTOjU CBera JeBET TaKBUX 00yKa
KOje HACTaBHHUIM MOTY CAMOMHHIIAjaTHBHO OUPATH.

OOpa3oBHU CHCTEM KOjH TEXKH MOJECPHOM JPYLITBY 3Hama Tpebasio Ou 1a 3Ha-
YajHO yHanpeau nocrojehe pecypce u cTaBu ux y ciyx0y omrer 1oopa. Hamiexno
MUHUCTApCTBO MOpa Halin Ha4YMH J1a MPEMNo3Ha, MOJICTHYE U aJICKBATHO BPEAHYjE
AaHI'a’)KOBambE CBOjI/IX 3aIl10CJICHUX CXOHO IMOCTUTHYTUM pE3yJITaTUMa Y HAaCTaBu, aJin
U 'y OKBHPY aHTa)KOBarba Ha IPOjEKTHMa E€BPOIICKMX OPraHHU3alIija, a He CaMo Ja X
OrpaHMYaBa HEJOBOJFHO yCKIal)eHMM 3aKOHMMa M MPABWIHHIMMA. 3a Kpaj pa3Ma-
Tparma OBOT IpoOJeMa CBEYKYITHO]j 3ajeIHUIIM aKTepa y HalleM 00pa3oBamby MOXKE
ce ynyTtuTH cieziehe nuramwe: Boau nm cTpydHO ycaBpliaBambe HaCTaBHUKA Ka HH-
XOBOM HarpeaoBamy 1 NpodecroHaIHOM pa3Bojy wiH he Taj pa3Boj U nabe OUTH
oTIpaBIame 3a moctojehu cucTem cTpydHOTr ycaBpinaBama?
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Abstract: This paper is aimed at looking at the legal obligation of professional
training of teachers in schools for basic education of adults, and by reviewing the
literature of perceived needs in daily practice, as well as pointing out the possibilities
and limitations of advancement to higher titles in the teacher’s professional career.
Teachers in elementary education have a predominantly passive role in choosing the
form of professional development, that is, they only participate in certain mandatory
forms and are rarely active participants in making decisions on this issue. The
involvement of teaching staff dealing with adult education in professional training
programs is a neglected topic. The law provides for promotion in the ranks of teachers,
as well as prescribed benefits that accompany professional development, but they are
absent in practice.

The specific work of schools for basic adult education requires great commitment
and expertise, and initial education does not always meet the requirements regarding
teacher expertise. Content analysis revealed that teachers have limited opportunities
for professional development through accredited training in the domain of adult
education. Current trends in the field of adult education offer significant opportunities
for connecting with other actors and encouraging practitioners through numerous
European organizations and projects of learning, professional training and teacher
mobility. Greater support from the competent ministry, adequate valuing of professional
staff and promotion of the teaching profession can be a significant part of solving the
perceived problems in this area

Keywords: professional development, teacher, advancement, functional basic education
of adults
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UPUTSTVO ZA AUTORE

Casopis Godisnjak za pedagogiju objavljuje teorijske radove, pregledne
radove, originalne istrazivacke radove, stru¢ne radove i prikaze iz oblasti vaspitanja
i obrazovanja koji nisu prethodno objavljeni, i nisu istovremeno podneti za
objavljivanje u nekoj drugoj publikaciji. Vazan kriterijum selekcije radova jeste
drustvena relevantnost analizirane teme. Rukopisi treba da budu pripremljeni
prema standardima ¢asopisa Godisnjak za pedagogiju. Radovi koji nisu adekvatno
pripremljeni nece se recenzirati. Prispeli rukopisi se ne vracaju, a dostavljaju se
elektronskom postom na adresu: pedagogija.godisnjak@filozofski.rs.

Ucdestalost izlaZenja. Na godiSnjem nivou objavljuju se dve sveske Casopisa,
sa Sestomesecnim razmakom (jun i decembar), po slede¢em rasporedu: rok dostave
radova za junsku publikaciju je 15. mart, a za decembarsku 15. septembar tekuce
godine.

U pripremi rada treba se drzati sledecih uputstava:

Duzina rada.Rad treba pisati u tekst procesoru Microsoft Word, na stranici
formata A4, fontom Times New Roman (12 tacaka), marginama 2,54 cm (1), i
proredom od 1,5. Sve stranice moraju biti numerisane. Rad treba da bude duzine do
jednog autorskog tabaka(16 stranica ili do 30.000 slovnih znakova sa razmacima,bez
apstrakta, referenci i priloga). Izuzetak su pregledni radovi koji mogu biti duzine
do 50.000 znakova, i prikazi koji mogu biti duzine do 5.000 znakova. Redakcija
zadrzava pravo da objavi i radove koji premasuju ovu duzinu u slucajevima kada
izlaganje nau¢nog sadrzaja zahteva vec¢u duzinu, odnosno prostor.

Jezik rada.Casopis objavljuje radove na srpskom i engleskom jeziku.

Naslov rada.Naslov rada treba da bude Sto konzicniji. Ispod naslova rada
slede ime autora i naziv institucije u kojoj radi. Iza imena prvog autora treba staviti
fusnotu koja sadrzi e-mail adresu istog.

Apstrakt. Apstrakt duzine od 150 do 250 reci treba da bude na pocetku rada
i informativnog karaktera. Sastavni delovi treba da sadrze cilj istrazivanja, metod,
rezultati 1 zakljucak. Apstrakt po pravilu ne sadrzi reference kao ni statisticke
rezultate. Uz radove na srpskom jeziku treba priloziti i apstrakt i kljucne re¢i na
engleskom jeziku.

Kljuéne reci.Na kraju sazetka treba navesti do pet kljucnih reci/sintagmi.
Pri odabiru kljucnih reci, pozeljno je odabrati one pojmove koji se Cesto koriste za
pretragu Casopisa.

Tabele, sheme, grafikoni i slike.Tabele i grafikoni treba da budu sacinjeni u
Word-u ili nekom njemu kompatibilnom programu. Tabele iz statistickih paketa treba
»prebaciti u Word. Svaka tabela, shema, slika i grafikon moraju biti numerisani,
naslovljeni, razumljivi 1 bez Citanja teksta. Slike treba pripremiti u elektronskoj
formi sa rezolucijom od 300dpi uJPG formatu. Treba izbegavati boldirane linije



i sencenja koja nisu neophodna. Isti podaci ne mogu se prezentovati i tabelarno i
graficki. Za ilustracije preuzete iz drugih izvora (knjiga, Casopisa) autor je duzan da
uputi na izvor.

Statistika. Rezultati statistickih testova u tekstu treba da budu dati u slede¢em
obliku: F(1,8)=19.53; p<.01 i slicno za druge testove (npr.: ¥*(3)=3.55, p<.01 ili
t(253)=2.061, p<.05). Treba navoditi manji broj konvencionalnih nivoa znacajnosti
p (npr.: .05, .01, .001).

Citati. Svaki citat, bez obzira na duzinu, treba da prati referenca sa brojem
strane (Primer: Thomas, 2012: 65) . Za svaki citat duzi od 350 slovnih mesta autor
mora priloziti pismeno odobrenje vlasnika autorskih prava.

Fusnote i skradenice. Fusnote treba izbegavati. Skracenice, takode, treba
izbegavati, osim izrazito uobicajenih i medunarodno priznatih i koris¢enih (npr. IKT/
ICT). Skracenice koje su navedene u tabelama i slikama treba da budu objasnjene.

Navodenje referenci u tekstu. U radovima na srpskom jeziku preporucljivo
je imena stranih autora navoditi u srpskoj transkripciji, prilagodenim (fonetskim)
pisanjem prezimena, a zatim se u zagradi prezime navodi izvorno, uz godinu
publikovanja rada, na primer: Djui (Dewey, 1904). Ukoliko se u zagradi navodi vise
autora, oni se navode abecednim, a ne hronoloskim redom (npr., Appleton, 1997;
Pordevi¢, 1983; Radulovi¢, 2016 ). Ukoliko su dva autora rada, oba se navode
u tekstu (npr. Bender & Waller, 2011;Stanisavljevi¢ Petrovi¢ i Pavlovi¢, 2017).
Ukoliko rad ima viSe od dva autora, navodi se prezime prvog autora i skracenica ,,i
sar.“ ili ,,et al.* (npr. Joksimovic i sar, 2007; Paradies et al., 2012).

Reference. Reference se navode u skladu sa APA (APA Citation Style —
American Psychological Association) uputstvima, na kraju rada, u odeljku koji
treba da bude naslovljen ,,LITERATURA®. U spisku literature navode se samo one
reference na koje se autor pozvao u radu, abecednim redom po prezimenima autora.
Ne treba navoditi reference koje nisu pomenute u tekstu. Uobicajeni izvori navode
se na slede¢i nacin:

Knjiga; sadrzi prezime i inicijale (svih) autora, godinu izdanja, naslov knjige
(kurzivom), mesto izdanja i izdavaca.

Opsti format: Autor, A., Autor, B. i Autor, C. (godina). Naslov knjige. Mesto
izdanja: Izdavac.

Primer: Pordevi¢, J. i Trnavac, N. (2011). Pedagogija. Beograd: Naucna
knjiga.

Poglavlje u knjizi ili zborniku; sadrzi prezime i inicijal imena (svih) autora,
godinu izdanja, naslov poglavlja, inicijal imena i prezime urednika ili redaktora,
naslov knjige (kurzivom), strane poglavlja u zagradi, mesto izdanja i ime izdavaca.

Opsti format: Autor, A. i Autor, B. (godina). Naslov poglavlja. U A. Urednik,
B. Urednik i C. Urednik (ur.), Naslov knjige (str. xxx—xxx). Mesto izdanja: [zdavac.



Primer: Havelka, N. (2001). UdZzbenik i razli¢ite koncepcije obrazovanja i
nastave. U: B. Trebjesanini i D. Lazarevi¢ (ur.). Savremeni osnovnoskolski udzbenik
(31-58). Beograd: Zavod za udzbenike i nastavna sredstva.

Clanak u ¢asopisu; sadrzi prezime i inicijale (svih) autora, godinu izdanja u
zagradi, naslov ¢lanka, pun naziv Casopisa (kurzivom), volumen (kurzivom) i broj
Casopisa i stranice.

Opsti format: Autor, A., Autor, B. i Autor, C. (godina). Naslov clanka. /me
C’asopisa, XX, Str.-str.

Primer: Kari¢, J. (2004). Stavovi prema uklju¢ivanju dece sa posebnim
potrebama u redovan sistem obrazovanja. Nastava i vaspitanje, 53(1), 142-146.

Saopstenje sa skupa; sadrzi prezime i incijale (svih) autora, godinu i mesec
odrzavanja skupa u zagradi, naslov izlaganja (kurzivom), naziv konferencije i
lokaciju.

Opsti format: Autor, A. (godina, mesec). Naslov saopstenja. Saopstenje na
Naziv konferencije,

Lokacija.

Primer: Maksié, S. i Sevkusi¢, S. (2011, februar). Problemi identifikacije
kreativnosti ucenika u Skoli. Saopstenje sa XVII naucnog skupa Empirijska
istrazivanja u psihologiji, Beograd.

Web dokument; sadrzi prezime i inicijale (svih) autora, godinu, naziv
dokumenta (kurzivom), Internet adresu sajta i datum kada je pritupljeno dokumentu.

Opsti format: Autor, A., Autor, B., & Autor, C. (godina). Naziv dokumenta.
Preuzeto/Retrived (datum/date) sa/fromhttp://xXxxxxX.

Primer: Draper, S. W. (2003). Tinto’s model of student retention. Retrived
(15.3.2005.)fromhttp://www.psy.gla.ac.uk/~steve/localed/tinto.html

Neobjavljena magistarska teza ili doktorska disertacija; sadrzi prezime i
inicijal autora, godinu u zagradi, naslov teze/disertacije, identifikaciju rada kao teze/
disertacije u zagradi, ime instucije i mesto.

Opsti format: Autor, A. (godina). Naslov magistarske teze ili doktorske
disertacije (Neobjavljena magistarska teza ili doktorska disertacija). Ime institucije,
Mesto.

Primer: Ingram, D. (2012). College students’ sence of belonging: dimensions
and correlates(Unpublished doctoral dissertation). Stanford University, Stanford.

Sluzbena dokumenta (zakoni, propisi, pravilnici i sl.); sadrzi naziv dokumenta
(kurzivom), godinu objavljivanja, naziv glasila, broj.

Opsti format: Naslov dokumenta (godina). Naziv glasila, broj.

Primer: Zakon o osnovama sistema obrazovanja i vaspitanja (2009). Sluzbeni

glasnik RS, br. 72/2009.

Ukoliko se navodi veci broj radova istog autora, reference se redaju prema
godini objavljivanja, od najstarije prema novijima. Reference jednog autora koje
su objavljene u istoj godini treba pisati abecednim redom prema naslovima, npr.,



(2012a), (2012b). Pozivanje na sekundarnu literaturu treba izbegavati i koristiti
samo za izvore koji nisu dostupni na uobicajeni nacin ili nisu dostupni na nekom
od uobicajenih svetskih jezika. U spisku referenci navodi se samo sekundarni izvor.

Recenziranje i objavljivanje. Sve radove anonimno recenziraju dva
kompetentna recenzenta. Na osnovu recenzija redakcija donosi odluku o objavljivanju
rada i moze doneti jednu od tri odluke: da rad objavi u formi kakva je prilozena, darad
objavi uz neophodne korekcije od strane autora u skladu sa uputstvima recenzenata,
ili da odbije da objavi rad. U postupku potrebe revizije rada, redakcija Salje obe
recenzije autoru na uvid uz odgovarajuce obrazlozenje obavestava autora o svojoj
odluci najduze tri meseca od prijema rada. Ukoliko se autor odluci da koriguje tekst
u skladu sa preporukama recenzenata, moze ponovo podneti rad za objavljivanje,
i duzan je da u formi pisma redakciju upozna sa svim izmenama koje je nacinio
u tekstu (broj stranice na kojoj se nalazi takva izmena). Ukoliko autor smatra da
neka od preporuka recenzenata nije opravdana, ili je iz nekog razloga nije moguce
ispuniti, potrebno je da o tome napiSe detaljno obrazloZenje redakciji. Redakcija
zadrzava pravo da konacnu odluku o objavljivanju donese samostalno. Redakcija
nije u obavezi da obrazlaze svoju odluku bez obzira da li je rad prihvacen ili odbijen.

Kategorija (tip) ¢lanka. U skladu sa Aktom o uredivanju naucnih Casopisa,
¢lanci koji se objavljuju u Casopisu Godisnjak za pedagogiju bice razvrstani u neku
od sledec¢ih kategorija: Naucni ¢lanci: 1. originalan nau¢ni rad (rad u kome se iznose
prethodno neobjavljivani rezultati sopstvenih istrazivanja nau¢nim metodom);
2. pregledni rad (rad koji sadrzi originalan,detaljan 1 kriticki prikaz istrazivackog
problema ili podru¢ja u kome je autor ostvario odredeni doprinos; 3. kratko ili
prethodno saopstenje (originalan nau¢ni rad punog formata, ali manjeg obima ili
preliminarnog karaktera); 4. Nauc¢na kritika, odnosno polemika (rasprava na odredenu
naucnu temu, zasnovana isklju¢ivo na nau¢noj argumentaciji) i osvrti; Stru¢ni ¢lanci:
1. stru¢ni rad (prilog u kome se nude iskustva korisna za unapredivanje profesionalne
prakse, ali koja nisu nuzno zasnovana na nau¢nom metodu); 2. informativni prilog
(uvodnik, komentar i sl.); 3. prikaz (knjige, racunarskog programa, slucaja, nau¢nog
dogadaja i sl.).

Autorska prava. Na sve radove koji su objavljeni, izdavac¢ ¢asopisa Godisnjak
za pedagogiju zadrzava autorska prava, uz napomenu da autori mogu da koriste
sopstveni materijal bez dozvole izdavaca. Od autora koji nameravaju da publikuju
svoje radove u Casopisu Godisnjak za pedagogiju ocekuje se da sami obezbede i
postuju autorska prava drugih (npr., za kori§¢ene instrumente, softvere i sl.), kao i
prava i dostojanstvo ostalih u¢esnika u istrazivackom procesu, u skladu sa osnovnim
etickim normama objavljivanja. U skladu sa navedenim, autori ¢lanaka nakon
potvrde o prihvatanju i objavljivanju ¢lanka potpisuju Autorsku izjavu.

Napomena: Uz rad je potrebno redakciji dostaviti sledece informacije:
informacije o autoru (autorima): ime, srednje slovo i prezime autora, godina rodenja,
(nau¢no) zvanje, radno mesto, e-mail adresa, kontakt telefon.



AUTHOR GUIDELINES

Journal Godisnjak za pedagogiju publishes theoretical studies, review papers, original
research papers, professional papers and book reviews in the field of education, that have
not been previously published or submitted for publication in any other journal. Social
relevancy of the researched issues makes the important criteria for selection of papers.
Papers should be edited in accordance with the author guidelines. Manuscripts that fail to
comply with this guidelines may be rejected without review. Received papers will not be
returned to the authors and should be submitted exclusively online via e-mail pedagogija.
godisnjak@filozofski.rs.

Publishing frequency. Journal is published twice a year with the six month
period between two issues (June and December). Submission deadline for June
edition is March 15", and September 15% for the December issue, of the current year.

Papers should be prepared in accordance with the following guidelines:

Length of the paper. Papers should be written in text processor Microsoft
Word, page format A4, in Times New Roman font (size 12 pt.). Page setup margins
should be 2.54 cm (1) with line spacing at 1.5. All pages should be numbered.
Recommended paper length is of one author’s sheet (16 pages or up to 30.000
characters with spaces, excluding abstract, references and appendices) Exceptions
are made for review papers that may have up to 50.000 characters with spaces, and
book reviews that should not exceed 5.000 characters with spaces. Editorial Board
retains discretion to publish papers beyond this length in cases when clarity of
scientific content presentation requires greater length, that is, space.

Language of the paper. Journal accepts the papers written in Serbian and
English language.

Title. Paper title should be as precise as possible, followed by the author’s full
name and affiliation. The footnote containing the e-mail address of the corresponding
author should be inserted after the full name of the first author.

Abstract. Abstract should be placed at the beginning of the paper, be informative
and range between 150 and 250 words. It should include research goal, method, results and
conclusion. By the rule, abstract should not contain references or statistical data. Papers
written in Serbian language should contain abstract and key words in English as well.

Key words. Abstract should be followed by up to five keywords or phrases.
When choosing between keywords, authors are encouraged to choose words that are
more often used in search engines when researching the journals.

Tables, figures and pictures. Tables and figures should be made in MS Word
or MS Word compatible format. Tables from statistical packages should be translated
into Word. Each table, figure or picture should be numbered, with a self-explanatory
title, and understandable even without reading the text. Pictures should be submitted
in digital form with resolution of 300dpi and in .jpg format. Unnecessary lines and



shadings should be avoided. Same data should not be presented in both tables and
figures. References to each table, figure or picture should be made in the text.

Statistics. The results of statistical tests should be written in the following form: F
(1,8)=19.53; p <.01 and similar for other tests, e.g. ¥*(3) =3.55, p<.01 or t(253) = 2.06,
p <.05. Lower number of conventional p levels should be stated (e.g.: .05, .01, .001).

Quotations. Any quotation, regardless of its length, should be followed by
a reference and page number (Example: Thomas, 2012: 65). Authors must obtain
written permission from copyrights owner for any quotation longer than 350
characters, and submit it to the Journal.

Footnotes and abbreviations. Footnotes should be avoided. Abbreviations
should be avoided as well, except the fairly usual and international acknowledged ones
(Example: IKT/ICT). The abbreviations used in tables and pictures should be explained.

In-text references. In papers in Serbian, foreign authors’ names are
recommended to be cited in Serbian transcription, adapted and written phonetically,
and followed by original spelling written in parentheses together with the year of
publication, for example: Djui (Dewey, 1904). Multiple citations should be given
alphabetically, not chronologically (e.g., Appleton, 1997; Pordevi¢, 1983; Radulovi¢,
2016). If a paper has two authors, both names are cited in the text (e.g., Bender &
Waller, 2011; Stanisavljevi¢ Petrovi¢ i Pavlovi¢, 2017). In the case of a reference
with more than two authors, the surname of the first author is cited followed by the
abbreviation ,,i sar.” or ,,et al.” (e.g., Joksimovi¢ i sar, 2007; Paradies et al., 2012).

References. References should conform to APA (APA Citation Style — American
Psychological Association) instructions and should be listed at the end of the paper, in the
section entitled REFERENCES. The list should include only the references mentioned
in the text, listed alphabetically by the authors’ surnames. References not mentioned in
the text should not be listed. The basic reference formats are listed in the following way:

Book; should contain surname and initials of (each) author, year of publication
in parentheses, book title (in italic), place of publication and a publisher.

General form: Author, A., Author, B. and Author, C. (year). Title of the book.
Place of publication: Publisher.

Example: Lillard, A. S. (2005). Montessori: The Science Behind The Genius.
New York: Oxford University Press.

Book chapter or edited book; should contain surname and initials of (each) author,
year of publication in parentheses, chapter title, name initial and surname of the editor,
book title (in italic), chapter pages in parentheses, place of publication and a publisher.

General form: Author, A. and Author, B. (year). Title of the chapter. In A. Editor, B.
Editor and C. Editor (Eds.), Title of the book (pp. xxx—xxx). Place of publication: Publisher.

Example: Semel, S. F. (2002). Helen Parkurst and The Dalton School. In Sadovnik,
A.R. & Semel, S. F. (eds.), Founding Mothers and Others: Women Educational Leaders
During the Progressive Era (pp. 77 -93). New York: Palgrave.



Article in a journal; should contain surname and initials of (each) author, year
of publication in parentheses, title of the article, journal title in full (in italic), volume
(in italic), number and pages.

General form: Author, A., Author, B., & Author, C. (year). Title of article. Title
of the Journal, xx, pp — pp.

Example: Oelkers, J. (2006). Reformpéddagogik vor der Reformpédagogik.
Paedagogica Historica, 42 (1 —2),15 —48.

Conference paper; should contain surname and initials of (each) author, year
and month of the meeting or symposia in parentheses, title of the presentation (in
italic), conference name and location.

General form: Author, A. (Year, Month). Title of paper. Paper presented at the
Name of the Conference, Location.

Example: Sevkusi¢ S., Maksié S. (2008, November). Qualitative analysis of
creative products of primary school pupils. Paper presented at International Scientific
Conference: Holistic view of giftedness, Ptuj.

Web document; should contain surname and initials of (each) author, year,
document title (in italic), Web site address and the date document was retrieved.

General form: Author, A., Author, B., & Author, C. (year). Title of document.
Retrieved (date) from http://xxxxxxx.

Example: Draper, S. W. (2003). Tinto's model of student retention. Retrived
(15.3.2005.) from http://www.psy.gla.ac.uk/~steve/localed/tinto.html

Unpublished Master’s or PhD thesis; should contain surname and initials of
the author, year in parentheses, title of the thesis, identification of the work as a thesis
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