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EDUCATION FOR PEACE IN INSTITUTIONS OF
HIGHER LEARNING IN DIVERSE CONTEXTS

Borislava Manojlovic'
Carter School for Peace and Conflict Resolution, George Mason University

Abstract: Teaching about peace, human rights and tolerance in diverse societies
requires a thoughtful and sensitive approach that promotes understanding, empathy,
and dialogue. This study poses a question of how to integrate theory and practice
of peace in the educational programs at academic institutions of higher learning in
diverse multicultural and/or divided contexts. The method of inquiry was qualitative.
Data was collected from multiple sources: interviews and surveys with professors and
students (109 participants) were complemented by the review of the relevant literature
on the topic of multiculturalism and tolerance. Purposive selection of the people of
interest that possess knowledge or offer a variety of perspectives about the studied
phenomenon contributed to elaborating and deepening of initial analysis. The goal
of the research was to explore if and how the field of conflict and peace studies can
stimulate fresh perspectives and approaches in the Al era that would better equip future
generations to deal with diverse multicultural or divided contexts.

Keywords: multiculturalism, peace, human rights, diversity, higher education

Introduction

A peaceful society where people and communities coexist in an atmosphere
filled with respect, tolerance, and understanding can be seen as both an ideal
social condition and a utopian wishful thinking. When we look at the ongoing
conflicts in the Middle East and Ukraine, political polarizations and strengthening
of authoritarianism around the world, it seems like the ideals of peace are almost
impossible to attain. The way we study and teach about conflict and peace is at a
crossroads. There is a growing sense of dissatisfaction with the traditional approaches
and theories, both in what we have learned and what we are passing on to the next
generation (Davies, 2003; Ahmed, 2018; Kester, 2017; Maley, 1988). Those of us
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who truly care about this field feel an urgent need to rethink our strategies and find a
new, more effective path forward. The main concern for scholars studying peace and
conflict revolves around identifying our mistakes and finding more effective ways
to advocate for peace. This study takes a closer look at some key ideas in the field
of peace and conflict studies, identifying main challenges and laying out a practical
plan for moving forward in how we approach the field and how we teach future
generations.

One of the main contributions of conflict and peace studies’ field is the idea
that all conflicts can be resolved constructively, which means non-violently. A truly
peaceful society prioritizes nonviolent means of conflict resolution such as open
dialogue, negotiation, diplomacy, mediation, and compromise to address differences
and resolve conflict. All violent conflicts eventually end at a negotiation table, where
the parties involved must establish communication to reach aresolution. The challenge
is that the non-violent means do not always work or they are not properly utilized.
They depend on the parties and context of the conflict. Not all parties involved may
be willing to engage in an open dialogue or negotiations with their adversaries due
to deep-rooted hostilities, power differences, ineffective communication and lack of
trust and guarantees. When conflicts are escalated, it is much more difficult to talk.
Although these challenges are well-known, the solutions provided so far have been
superficial and anecdotal.

Education has often been hailed as a tool for leveling the playing field (Dewey,
1915), offering opportunities to individuals based on their merit and scholarly
achievements. However, education also has the potential to reinforce and perpetuate
existing social inequalities (Bourdieu, 1973; Nash, 1990). This research delves into
the limitations of educational systems in shaping individuals thought processes,
particularly in the postmodernist era where the emphasis on relativity of knowledge
and truth is increasingly evident, particularly through the influence of social media,
which aims to shape our thoughts and behaviors through curate content. This study
contends that education needs to focus more on teaching fostering critical thinking,
creativity, and imagination. This is where the field of peace and conflict studies
becomes crucial—it can equip students with innovative approaches to addressing
conflict, embracing diversity, and overcoming adversity. Education, like other societal
structures, is under considerable strain as individuals are increasingly shaped by
virtual reality, which dictates their thoughts and delineates right from wrong through
various systems of reward and punishment. This diversity of perspectives creates
uncertainty and relativism in beliefs and values. As a result, it fosters confusion and
anxiety in the modern individual, leading to a sense of existential futility. Today’s
person is not only susceptible to manipulation but also increasingly disengaged.

In the emerging era of Al, education holds the power to provide direction
and meaning for the modern individual. This article examines how foundational
principles in peace and conflict education can inspire new perspectives on conflict
and explores effective ways to integrate peace studies into diverse higher education
curricula.
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Literature Review

The social malaise experienced by a modern individual has found resonance
in the realm of social sciences through critical theory. Critical peace education
underscores the significance of critically analyzing power dynamics, disparities, and
injustices that fuel conflict and violence. It encourages learners to develop a deep
understanding of root causes of conflict, such as social, economic, political, and
cultural factors, and to explore ways to address them through nonviolent means.
Critical peace education aims to empower individuals to become active agents of
positive change in their communities and beyond. This study has been partially
influenced by Salomon (2011) critical peace education ideas. He emphasizes the
need to promote critical thinking skills among learners to challenge dominant
narratives and ideologies that perpetuate violence and conflict. Monisha Bajaj (2015)
is also known for her work on critical peace education, particularly in the context of
addressing issues such as social justice, human rights, and sustainable development.
She emphasizes the importance of fostering empathy, dialogue, and solidarity among
learners to build a more just and peaceful world. The theoretical propositions of these
scholars serve as theoretical underpinning for this research. Specifically, this study
highlights the evolving nature of peace education, emphasizing critical analysis,
interdisciplinary collaboration, and empowerment needed for positive social change.

The structural and cultural aspects of education for peace cannot be truly
understood without the pioneering work of the late Johan Galtung (1989) who
emphasized the importance of interdisciplinary approaches to understanding and
addressing conflicts. He has promoted the concept of as a comprehensive process that
involves multiple stakeholders and disciplines working together to transform conflict
dynamics. Reardon (2000) is another important scholar known for her work on
peace education and human rights, advocating for an interdisciplinary approach that
integrates insights from diverse fields to promote a culture of peace and nonviolence.
She emphasizes the interconnectedness of peace, human rights, and sustainable
development, and the need for comprehensive educational strategies to address
root causes of conflict. This study expands upon the concept of interdisciplinary,
advocating for the integration of peace studies into broader discussions within the
social sciences and humanities to promote peace and nonviolence.

Another set of ideas about education that influenced this study come from
public intellectuals Yoval Harari (2018), and Jordan Peterson (1999) who argue that
the conflicts need to be understood through the prism of narratives. Conflicts are not
solely driven by tangible factors like resources and territories; they are also fueled by
the narratives we uphold. This study delves into the influence of stories in education,
a notion that aligns with long-standing assertions by narrative scholars in conflict
studies spanning over six decades. Our realities and thought processes are shaped
by the narratives we embrace, often revolving around materialistic concerns such as
resources, land, water access, and employment. Initially rooted in concrete material
concerns, these narratives transcend into mythological realms to captivate and
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manipulate audiences, often justifying violence through tales of identity, security,
justice, and power. Conflict narratives are stories that perpetuate polarization,
competition, and can ultimately lead to violence. As they proliferate through media
and political discourse, they solidify into dominant discourses, propagated through
memes. However, the drawback of narrative research is its fixation on power which
can restrict scholars from seeing a more comprehensive broader view of conflict and
peace.

This study is also influenced by mimetic theory (Girard, 1979; 1987) which
suggests that mimetic desire (for resources, recognition, identity) naturally leads
to rivalry, conflict, and scapegoating. Education must help students recognize how
imitation fuels conflict narratives, particularly simplistic “us vs. them” stories. Such
narratives often begin by defining a desired outcome, then demonizing opponents.
Social media amplifies these narratives, as individuals align themselves publicly to
display loyalty and virtue. Dissenters are quickly silenced through ostracism, shame,
or cancellation, reinforcing collective opposition and identifying scapegoats, a
process Girard (1989) called the “scapegoat mechanism”. Historical examples, such
as Nazi Germany's scapegoating of Jewish people, illustrate how this mechanism
can unify societies around a common enemy. Today, cancel culture mirrors this
process on social media, where the battle for narrative control has become a struggle
for visibility—essential to one's existence in the virtual world. Those ostracized may
regroup, form alliances, and intensify competition within this digital sphere.

The significance of grasping the influence of narratives in education for peace
lies in the realization that narratives are adaptable, contestable, and disruptive. The
conflict resolution methods, including mediation, dialogue, problem-solving, and
negotiation, seek to change or destabilize the initial narrative of conflict in favor
of crafting a mutually acceptable alternative. Constructive conflict resolution, as
advocated by Morton (1994), underscores the importance of seeking solutions that
benefit all parties, establishing common ground, and addressing underlying concerns
to foster mutual understanding. This endeavor hinges on the ability to construct a as
proposed by Sara Cobb (2013), a fresh narrative that remains our coexistence with
perceived adversaries in a manner that is acceptable to all involved in the conflict.

The new age of education will be about search for ‘better stories’ which will
incorporate different views with the use of imagination and innovation and without
a cooky cutter prescription that would fit all. Creating a better narrative of peace
through education involves fostering critical thinking, empathy, interdisciplinarity
and a deep understanding of the complexities of conflict and peace building processes.
By integrating peace education into school curricula and lifelong learning programs,
individuals can develop the knowledge, skills, and attitudes necessary to become
active agents of positive change in their communities.

10
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Methodology

The methodology used in the study was exploratory, and the method of
inquiry was qualitative. The exploratory methodology is a research approach used to
investigate a topic when there is limited existing knowledge or understanding. This
method is often employed at the initial stages of a research project to explore and
gain insights into a phenomenon, problem, or area of interest. Data was collected
from multiple sources: interviews and surveys with professors and students (130
participants) were complemented by the review of the relevant literature on the topic
of peace education, multiculturalism and tolerance. Purposive selection of the people
of interest that possess knowledge or offer a variety of perspectives about the studied
phenomenon contributed to elaborating and deepening of initial analysis.

Research Aims

The aims of the research was to explore if and how the field of conflict and
peace studies can stimulate fresh perspectives and approaches in the Al era that
would better equip future generations to deal with diverse multicultural or divided
contexts.

Research Question

By examining core principles of peace and conflict education, the study
investigates how to integrate peace theory and practice into educational programs at
higher learning institutions in diverse multicultural or divided contexts. The specific
questions focus on three key components: 1) peace as a universal value in education;
2) effective methods for teaching peace; and 3) envisioning a peaceful society.

Participants

The present study was, conducted at the University of Nis in Serbia, engaging
participants primarily comprising professors and students from the aforementioned
institution. The sample encompassed 109 student participants aged between 18 and 25,
alongside 21 professor participants aged between 35 and 55. Interviews and surveys
were administered in English, given the proficiency of the majority of participants
in the language. Regarding gender distribution, 88 female students constituted the
majority participants, while there were 19 male students and 2 individuals identifying
as other. Among professors, 7 identified as male, and 13 as female. With respect
to educational level, the student participants were all undergraduate, whereas all
professors held doctorates. All students took part in the survey, while 7 professors
were interviewed, and 15 engaged in the survey component of the study. The
professors and students belong to different departments at the University including
psychology, sociology, philosophy, pedagogy, and andragogy.

11
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Instrument and Procedure

Data was collected from multiple sources, including document analysis of
relevant academic and online sources pertaining to the topic, a survey and interviews.
The same five open ended questions were used in both survey and interviews? Survey
also included demographic questions which enabled categorization of participants
according to age, profession and gender. All questions were developed by the author.
The in-depth zoom interviews were conducted only with professors, while surveys
with open ended questions were primarily aimed at students in order to collect as
much data as possible across different departments. Participants were accessed
through established connections with local academic institutions. The survey was
distributed electronically through the Qualtrics platform, with prior consent and
ensuring participants’ anonymity. The confidentiality of the collected data was
ensured by saving it on a password protected external drive.

Data Analysis

This study relies on a qualitative analysis of data generated through document
analysis, survey and interview responses. The data analysis began with looking into
academic and non-academic sources (journal articles, books, newspaper articles,
blogs, etc.) which enabled initial examination of the topic. Content analysis was
used to uncover and compare patterns across respondents’ replies to open-ended
questions. Comparisons among different sources of data, probed into intersexuality
by searching for convergence of patterns and themes in different texts. Inductive
coding was used as a ground-up approach to derive themes from the data.

Discussion of Findings

Peace as a Universal Value and Its Place in Education

Based on the content analysis of data elicited through qualitative survey and
interviews, two major themes emerged around the topic of peace as a universal
value and its place in education: a) Violent conflict is not inevitable; and b) Peaceful
societies and promotion of diversity, tolerance and multiculturalism in education.

1) Violent Conflict is not inevitable

The majority of participants of this study reflected on the nature of war and
human propensity to conflict when discussing the value of peace. Most participants
point to the fact that they have been taught, not only in school, but also through other

2 Interview and survey questions: 1. Is peace a universal value that should be promoted through
education? Explain your reply. 2. How should we teach about peace and conflict to the students in
divided societies? Provide examples. 3. Should peace education be integrated into the curriculum at the
institutions of higher learning and why? 4. Can you think of some concrete examples of behaviors that
contribute to peaceful communities? (Provide examples from the media, your friends/family or own
experience). 5. How do you envision peaceful societies?

12
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sources, such as media, books and stories of family members, those violent conflicts
are inevitable because conflict is inherent in human nature. Some respondents argue
that competition for resources and power are ingrained in human behavior, but that
people are also capable of collaboration in resolving issues.

One interviewed professor highlighted the environmental activism aimed
at protecting the Sar Mountain region as a notable example of human agency and
collective efforts to peacefully address environmental conflicts in Serbia. The Sar
Mountains, known for their rich biodiversity and natural beauty, face threats from
development projects like mining and infrastructure. In response, local residents,
environmental activists, and civil society organizations have united to advocate for
the protection, organizing protests, petitions, and awareness campaigns to emphasize
its ecological importance. Through these efforts, they have drawn attention to the
need for conservation, engaged in dialogue with policymakers, conducted scientific
research, and collaborated with international organizations to promote sustainable
practices. Despite ongoing challenges from resource extraction interests and
limited government responsiveness, this activism exemplifies a peaceful approach
to resolving environmental conflicts and preserving natural ecosystems for future
generations.

The participants’ responses indicate that education can play a pivotal role in
learning about peace and conflict. While some respondents argue for the inevitability
of conflict, most of them agree that the violent conflict is not inevitable.

When looking into the history, philosophy, political theory and psychology,
there are many renowned scholars who presented excellent arguments for the
inevitability of conflict among humans. Evolutionary psychology certainly suggests
that humans have evolved with competitive instincts that can lead to conflict, as
seen in the struggle for survival among early humans. In his work “Leviathan”,
Hobbes (1651, reprint. 1967) famously described the state of nature as a condition of
perpetual conflict, where individuals compete for self-preservation. He argued that in
the absence of a strong central authority to enforce order, humans are driven by their
inherent self-interests, which inevitably lead to conflicts, including war. Carl von
Clausewitz (1832, reprint 2007), a Prussian military theorist, is renowned for his work
“On War” in which he posited that war is an extension of politics by other means. He
emphasized the role of competition for power and dominance among states, driven
by their respective interests and objectives. According to Clausewitz, the pursuit of
these interests can culminate in armed conflict. An Austrian ethnologist and Nobel
laureate, Lorenz explored the biological and evolutionary roots of aggression in
animals, including humans. In his book “On Aggression” Lorenz (1966) argued that
aggression and competition are innate instincts shaped by evolutionary processes.
He suggested that these instincts predispose humans to engage in conflict, including
warfare, as a means of securing resources and ensuring survival. Finally, Hans
Morgenthau (1948) a prominent figure in the field of international relations, realism
and political theory, perfectly encapsulates the idea of inevitability of war in his
seminal work “Politics among Nations”. He argues that states act primarily to pursue
their own interests in a self-interested and power-driven manner. In an anarchic

13



Borislava Manojlovic

international order, states prioritize their security and survival, often employing
strategies such as balance of power and deterrence to maintain their position and
protect their interests.

However, when we look at the recent warfare in Europe-Russo-Ukrainian
conflict, we cannot but think about it as an anomaly and a remnant of the Cold war
attitude that hardly fits in the new age. The great powers have become increasingly
reluctant to engage in open and direct wars and occupations. The idea of a classical
warfare exemplified in the Cold war, occupation of Iraq and war in Yugoslavia in the
modern time seems anachronistic in the present day.

We are moving into the age of distant conflict in which terrorism, atrocities and
destruction will be moved into the periphery until they finally become anachronisms.
Occupation, terrorist attacks, seizing of territory is on its way out. While it will
exist in the peripheries of the great powers’ blocks, it will be more and more absent
from the imagination of an ordinary citizen. The Foucauldian ‘spectacle of gallows’
will be moved once again into the shadows (Foucault, 1995). The unpalatability
of violent destructive conflict for the modern individual indicates that a significant
struggle will be taking place in the realm of narratives and in the sphere of virtual
reality in which the Al will be taking an even more prominent role.

2) Peaceful Societies and Promotion of Diversity, Tolerance and Inclusivity
in education

Most participants agree that peace is a universal value that underpins other
important values such as inclusion, empathy, care for other’s diverse identities
etc. The value of peace is important for individual as well as community as it is
a precondition for human development. One student participant captured this idea
in the following citation: “I consider peace to be a universal value that should be
promoted in education. At our university, we discuss certain universal human values
that indirectly contribute to peace and stability in a society, family, and community.
Values, such as tolerance, diversity, etc., influence the individual level as well; they
can awaken someone to offering peace to others (tolerance, acceptance, support,
etc.), and make the individual feel safer and more peaceful within their community”.
There were few participants who disagreed with the idea of peace being a universal
value saying that “peace only seems like universal value, but it is actually really
subjective depending on what party is speaking about peace”. This view needs to
be taken into consideration as it points out a main challenge to the idealistic view of
peace that no one can really achieve. It points to the fact that peace always comes
with some caveats. One cannot have peace without justice; one cannot have justice
unless there is equality; to be equal means to have access to the same opportunities;
but the opportunities are often taken by those who are either more skillful, talented,
aggressive or have better connections than us. So equality is arguably an impossible
endeavor due to the fact that the human nature is such that we do like to compete
as much as we like to collaborate; we are selfish and self-interested just as we are
magnanimous and empathetic. The disparity lies in the contradiction between the
prevailing reality, marked by widespread inequality, and the ideal of equality as the

14
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cornerstone of an ideally peaceful society.

In some societies with more homogenous populations or different cultural
norms, the emphasis on multiculturalism, equity, tolerance and diversity in education
may be less pronounced or even contested. In some cases, there may be resistance to
inclusive education due to concerns about cultural assimilation, national identity, or
political ideologies. This is, for example, the case in Bosnia and Herzegovina, and
the existence of segregated schools as an effort to preserve specific cultural identities
and language. Equity which recognizes that each person has different circumstances
and allocates the appropriate resources and opportunities needed to reach an equal
outcome may be very important for the minority communities, but they can also
contribute to the exclusion of other groups. For example, equity seems to be in
opposition to inclusivity in the implementation of affirmative action policies in
college admissions. While affirmative action aims to address historical and systemic
inequalities by providing preferential treatment to underrepresented racial or ethnic
groups, it can sometimes be perceived as excluding or disadvantaging individuals
from other groups, particularly those who may have achieved higher academic
or merit-based qualifications. The discriminatory admission policy toward Asian
students in Harvard is such a case. Critics argue that Harvard’s admissions process,
which considers factors beyond academic performance such as extracurricular
activities and personal qualities, may inadvertently disadvantage Asian American
applicants by imposing higher standards on them compared to applicants from other
racial or ethnic groups. This situation raises questions about fairness and equity in
college admissions, as well as concerns about the impact of diversity initiatives on
inclusivity. In such cases, the pursuit of equity in access to educational opportunities
for marginalized groups may appear to conflict with the principle of inclusivity, which
emphasizes creating diverse and inclusive environments that welcome individuals
from all backgrounds.

This tension underscores the complexities involved in balancing the goals of
equity and inclusivity and the importance of carefully considering the impacts and
implications of policies aimed at addressing systemic inequalities. Peace and conflict
education can offer a more nuanced view that would address the tension between
inclusivity and equity by fostering critical thinking, empathy, dialogue and social
responsibility among students.

How to Teach Peace and How to Integrate It in Higher Education

Teaching about peace in education is essential for nurturing compassionate,
empathetic, and socially responsible individuals. The participants of this study
provided many good examples on how peace can be taught in a variety of different
subjects and fields stressing the pervasive value of peace that can be learned. Based
on the analysis of data elicited through qualitative survey and interviews, two major
themes emerged: a) Curriculum integration, conflict resolution skills, and media
literacy, and b) Experiential learning and multicultural education.

15
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1) Curriculum Integration, Conflict Resolution Skills, and Media Literacy

Learning about peace can be incorporated into various subjects such as social
studies, history, literature, and even science. For example, history can take a more
nuanced approach by exploring different types of conflicts and its aftermaths by
looking at ways and efforts made to resolve them peacefully and highlighting key
peacemakers and their contributions. Conflict resolution field can take a more
nuanced approach by studying different forms of government, and their impact
on peace, wellbeing, and lives of individuals. Literature classes can include texts
promoting empathy and understanding, and science can emphasize collaboration and
consensus building as skills necessary to address global issues like climate change
and sustainable development. One of the professor respondents encapsulated the
power of examples that need to be included into the curriculum: “We should teach
about peace by giving examples of good and successful people that contributed to
peace in the past and how it has positively affected humanity and we should also
teach students about the bad examples and how they negatively affect us today”.
Several respondents talked about the example of Malala Yousafzai, a Pakistani
education activist, known for her advocacy for girls’ education and human rights.
After she survived a brutal Taliban attack, her activism gained international attention,
leading to the establishment of the Malala Fund, which aims to ensure every girl has
access to twelve years of free, safe, and quality education. But there are many more
lesser known advocates for peace and education that we should know about such as,
Wangari Maathai, a Kenyan environmentalist and political activist, Nobel laureate,
Irom Sharmila, advocate for peace, justice, and human rights in conflict-affected
regions of India, or Hadiga Bashir, a Pakistani activist who has been advocating
against child marriage and for girls’ education in her community.

Some student participants argue for introducing in curricula of different
disciplines standalone courses or modules specifically focused on peace studies,
conflict resolution, and nonviolent communication which could contribute to
students’ understanding of conflict analysis, mediation skills, human rights, and
global citizenship. Different social sciences, humanities as well as other fields of
knowledge could benefit from students learning about cross-cultural communication,
respectful engagement, and conflict resolution.

Aprofessor argues: “Itis important to hear both sides of the story. We cannot negate
victims on either side of the conflict, but teach and inform about crimes, causalities,
and innocent victims no matter to which ethnic or minority group they belong to.”
One student adds: “It would be great to learn practical skills for resolving conflicts
peacefully.” Peace education is about teaching skills such as active listening, empathy,
negotiation, and compromise, which are key for promoting peaceful behavior. Conflicts
often arise due to misunderstandings, differing perspectives, or historical grievances.
By learning how to listen to different sides, individuals gain a more comprehensive
understanding of the underlying issues, motivations, and experiences that have led to
the conflict. This understanding is essential for finding common ground, addressing
root causes, and working towards sustainable solutions. Hearing different sides of a
story also humanizes the parties involved and fosters empathy.
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Since we live in the era of social media that permeates our lives, the peace
education also needs to help students to critically analyze media representations of
various social phenomena and especially, conflicts and stereotypes, and encourage
them to question biases and propaganda, develop their own informed opinions,
and engage in constructive dialogue with others. This can create opportunities for
dialogue, reconciliation, and building trust, ultimately paving the way for peace.

2) Experiential Learning and Multicultural Education

Some participants pointed out the need for more culturally interactive study
abroad programs, hands-on activities, simulations, and role-playing exercises as key
to understanding the complexities of conflicts in diverse societies.

One professor summarizes it well: “We need to encourage students to engage
in structured dialogues, workshops and other projects with their peers from different
backgrounds to better understand each other’s experiences and perspectives.”
Another student adds: “Conflicts often arise from a lack of understanding of other
cultures, so I think it would be very beneficial to encourage interaction through
various lectures, travel, collaborations, and exchanges.”

Experiential learning programs cultivate peaceful behavior in students by
immersing them in real-life situations where they must navigate diverse perspectives,
collaborate with others, and practice empathy.

By actively engaging with the communities, students learn to appreciate the
value of cooperation, compassion, and mutual support, laying the groundwork for
peaceful behavior both within and beyond the classroom.

Furthermore, conflict resolution simulations and peer mediation programs
offer students opportunities to practice peaceful negotiation and communication
skills in a structured and supportive environment. By role-playing various conflict
scenarios and exploring alternative solutions, students learn to empathize with
different perspectives, listen actively, and seek mutually beneficial outcomes. These
experiences empower students to become effective mediators and peacemakers,
equipped with the tools and confidence to resolve conflicts peacefully among their
peers.

Imagining Peaceful Society

Questions about imagining peaceful society allowed participants of this study
to express some innovative ideas and future scenarios that resulted in three major
themes: a) Fostering trust, responsibility and collaboration, ¢) Language of peace,
and c) Involvement of different community members in education and teachers’
training.

1) Fostering Trust, Responsibility and Collaboration

Education can reframe the approach to peace and offer a wider perspective. As
one professor said: “Peace is not pacification.” Disagreements and conflict exist in
peaceful societies. But in a peaceful society people have respect for each other, they
accept that it is normal to agree to disagree and live with those who have different
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views.” The study of conflict resolution is an invitation to think differently, to behave
responsibly as conflicts are complex situations which require smart and meaningful
responses. Smart responses can be encouraged through peace education by fostering
collaboration, inquiry, and feedback. As one student participant posited: “Only
through collaborative learning practices we can gain a wider picture and integrate
multiple voices.” Encouraging collaborative reflection on both issues and processes
can help create truly integrated peaceful communities in which different actors can
be partners in their quest for peace. Peace is a process that requires engagement with
others. Education for peace, therefore, has a role in fostering responsibility, trust,
collaboration, and inquiry. A professor summarized it well: “Teaching students to
question, assess and think independently is a peaceful way to address problems that
we face.”

2) Language of Peace

This study also looked at narratives communicated within educational settings
highlighting the importance of language, which can be used both constructively
and destructively. As Deutsch (1973) has noted in his classic work on competitive
(confrontational) conflict, competitive processes tend to produce “unreliable and
impoverished communication that reinforce the pre-existing orientations and
expectations toward the Other” (p. 353). The language represents and invaluable
source of knowledge about the level or magnitude of deprivation in a given society
(Kriesberg, 2007) or institution. In educational settings, narratives and the very
language can provoke a reaction that can move the system toward conflict. As
one student pointed out: “Learning together through mutual trust, recognition and
respect can contribute to overcoming any problems and differences.” Learning how
to communicate peacefully and nonviolently and learning how to avoid harming or
hurting others communicatively can be very important in this context. Language
itself can be used as a tool to escalate conflicts because of its salience for individual
and group’s identity. For example, providing minority with the right to use their
language in educational and other public settings may diffuse tensions, but true
transformation can only take place by creating safe conditions for free, fearless and
open interaction between different groups.

3) Involvement of Different Community Members in Education and
Teachers’ Training

To ensure success of any educational initiative, parents, teachers and other
relevant community members need to be involved. The role of parents and teachers
can be key for students’ engagement in the analysis of various sources of knowledge
as well as for the quality engagement and the development of critical consciousness.
As one professor pointed out: “Projects and partnerships with local organizations,
peace activists, and community leaders provide students with real-world opportunities
to engage in peace building initiatives and exercise peaceful behavior”. Service-
learning projects and internships enable students to apply classroom knowledge to
address community issues. Parental involvement plays a crucial role in contributing
to the peace education of children by providing support, guidance, and reinforcement
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of values both at home and in the broader community. Parents serve as primary
role models for their children, modeling behaviors such as empathy, tolerance, and
conflict resolution in their interactions with others. By demonstrating these values
in everyday life, parents reinforce the importance of peaceful behavior and create a
supportive environment for children to learn and practice these skills. Additionally,
parents can actively engage in discussions with their children about topics related to
peace, social justice, and global issues, encouraging critical thinking and empathy.
By fostering open communication and creating a safe space for dialogue, parents
empower their children to ask questions, explore different perspectives, and develop
a deeper understanding of complex issues.

Teachers are key mediators of meaning in education and they are the facilitators
engaging in the process of inquiry and collaborative learning with students. The
teacher can play a key role in enabling the process of collaborative, keeping in mind
values of tolerance, respect, civility and freedom of choice. However, as one professor
pointed out: “We need to equip teachers with the necessary skills and resources that
enables them to effectively integrate peace education into their classrooms. According
to another professor: “Teachers need help in dealing with challenging behaviors in
classroom and beyond.” By offering professional development opportunities for
educators to enhance their understanding of peace education principles and teaching
methodologies, teachers can create a safe space in which learning about peace can
take place.

Conclusion

The results of the study show that violent conflict is not an inevitable part of
human existence. While we must acknowledge a tendency towards competition and
conflict in humans, most participants agreed that collaboration and peaceful conflict
resolution can be learned through education. Most participants affirmed that peace
is a universal value essential for promoting diversity, tolerance, and inclusivity, and
they advocated for the integration of peace studies into various academic disciplines,
highlighting the importance of teaching conflict resolution skills and cross-cultural
communication. The study also identified the need for fostering trust, responsibility,
and collaboration among students through experiential learning and community
involvement. Engaging diverse community members in peace education initiatives
is viewed as crucial for creating a supportive environment that promotes peaceful
behavior and critical consciousness. Several avenues for further research could
include: a) study on how peace education is implemented in different cultural and
educational contexts. For example, more insight is needed into the effectiveness of
various pedagogical approaches to peace education in homogenous versus diverse
societies; b) exploring the role of digital media and technology in facilitating or
hindering peace education. Specifically, it would be good to understand how social
media influences perceptions of conflict and peace, as well as how online platforms
can be utilized to promote dialogue and understanding in diverse contexts.
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By empowering individuals with the tools to promote understanding, respect

and cooperation, peace education lays the foundation for a collective narrative of
peace that values diversity, respects human rights, and seeks to create a stable and
sustainable society. A route to peace leads through the change of narrative about
the inevitability of conflict and, as the findings of this study have suggested, the
conditions for such change already exist within communities and they start with
each individual’s choice. For positive peace to occur, people must come to an
understanding about what peace really means and how to foster it. This can happen
only if we engage in interactive processes of learning and inquiry about each other,
the structures and fundamental questions of peace.
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OBRAZOVANJE ZA MIR U RAZLICITIM
VISOKOSKOLSKIM USTANOVAMA I KONTEKSTIMA

Borislava Manojlovié¢
Karterova Skola za mir i reSavanje konflikata, Univerzitet Dzordz Mejson

Apstrakt: Nastava u kojoj se poducava o miru, ljudskim pravima i toleranciji u
razli¢itim druStvima zahteva promisljen i osetljiv pristup koji promovise razumevanje,
empatiju i dijalog. Ovo istrazivanje bavi se problemom kako integrisati teoriju i praksu
mira u obrazovne programe visokoskolskih ustanova u razli¢itim multikulturalnim
kontekstima. Metoda kori$¢ena u istrazivanju je kvalitativna. Podaci su prikupljeni
iz viSe izvora: intervjui i ankete sa visokoSkolskim nastavnicima i studentima (109
ucesnika) dopunjeni su pregledom relevantne literature na temu multikulturalnosti i
tolerancije. Selekcija ispitanika koji poseduju znanja ili nude razli¢ite perspektive o
proucavanom fenomenu doprineo je razradi i produbljivanju inicijalnih podataka. Cilj
istrazivanja bio je da se istrazi da li i kako ucenje o miru moze podstaci nove perspektive
i pristupe u dobu vestacke inteligencije. Takvim pristupom bismo adekvatno pripremili
buduce generacije za suzivot u razli¢itim multikulturalnim kontekstima.

Kljucne reci: multikulturalizam, mir, ljudska prava, razli¢itost, visoko obrazovanje
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ANGAZOVANJE STUDENATA I PARTICIPACIJA U
VANNASTAVNIM AKTIVNOSTIMA!

Marina Cirié
Departman za pedagogiju, Filozofski fakultet, Univerzitet u Nisu

Apstrakt: Savremeno obrazovanje nije moguce sagledati bez relacionih odnosa unutar
njegovog sistema. U domenu visokog obrazovanja relacije se ogledaju u meduodnosu
kontekstualnih ¢inilaca, izbora i obaveza na nivou studenata, nastavnika i visokoskolskih
institucija. S tim u vezi, sve se vise ispituje studentski angazman, shvacen kao relacioni
odnos studenata, odnosno ucestalost i nivo posvecenosti ucenju, aktivnostima i interak-
cijama koje ostvaruju, a institucionalnih prilika kojima se podsti¢e angazovanje. Cilj
istrazivanja predstavlja ispitivanje meduodnosa angazovanja studenata i njihove partici-
pacije u vannastavnim aktivnostima tokom procesa studiranja. Na uzorku 514 studenata
sa Sest fakulteta Univerziteta u NiSu primenjeni su upitnici o angazovanju (7he College
Student Report, 2020) 1 participaciji u vannastavnim aktivnostima (Pravilnik o vredno-
vanju vannastavnih aktivnosti studenata, 2017). Spirmanovim koeficijentom korelacije
u svakoj od vannastavnih aktivnosti identifikovana je povezanost sa odredenim pokaza-
teljima angazovanja. Premda postoje statisticke znacajnosti, smer korelacija, odnosno
negativan predznak, ukazuje na to da je angazovanje izrazenije kod studenata koji nisu
ucestvovali ili ne Zele da u€estvuju u vannastavnim aktivnostima koje se organizuju na
fakultetu na kojem studiraju. Izostanak interesovanja studenata za vannastavne aktivno-
sti kao 1 slabija akademska postignuc¢a studenata koji u njima participiraju proistice iz
okolnosti gde su angazman i vannastavne aktivnosti neuskladene. Jedan od razloga lezi
u ¢injenici koja se proteze kroz rezultate ovog istrazivanja, a to je (preveliko) opterecenje
studenata predispitnim i ispitnim obavezama. Samim tim, njihovo nastavno angazovanje
iskljucuje sticanje vannastavnih iskustava ucenja i razvoja. Valorizacija vannastavnih
aktivnosti preduslov je za svaki vid unapredivanja u ovoj oblasti.

Kljucne reci: angazovanje studenata, participacija, vannastavne aktivnosti, visoko ob-
razovanje, visokoskolske ustanove

! Pripremljeno u okviru projekta Afirmacija pedagoske teorije i prakse u savremenom drustvu, koji se
izvodi na Filozofskom fakultetu Univerziteta u Nisu (br. 336/1-6-01).

2 marina.ciric@filfak.ni.ac.rs
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AngaZovanje studenata

Angazovanje studenata predstavlja konstelaciju srodnih konstrukata kojima se
iskazuje vreme i energija koju studenti posvecuju pedagoski efektivnim aktivno-
stima, odnosno aktivnostima vaznim za njihovo ucenje i postignu¢a. Ovaj koncept
sagledava se kroz prizmu kontekstualnih ¢inilaca, izbora i obaveza na nivou stude-
nata, nastavnika i visokoskolskih institucija. Studentski izbori obuhvataju kvalitet
napora i uklju¢ivanje studenata u nastavne i vannastavne aktivnosti i interakcije. Pri
izboru aktivnosti u kojima se angazuju, studenti ne uzimaju u obzir samo sadrzaj
predmeta, raspored, organizaciju rada, vec i karakteristike nastavnika i obim predis-
pitnih zadataka i obaveza. Takode, studenti donose odluke o tome kako upravljaju
vremenom, ispunjavaju obaveze i ostvaruju kontakte i druze se sa drugim studenti-
ma tokom i van nastave. Relevantni izbori i obaveze u institucionalnom kontekstu
oslanjaju se prvenstveno na principe dobre nastavne prakse (Chickering & Gamson,
1987). Nastavnici donose odluke o aktivnostima koje realizuju u okviru nastavnih
predmeta, o ocekivanjima od studenata, prirodi i toku povratnih informacija, kao i
licnom formalnom i neformalnom usavrSavanju. Uprava fakulteta donosi odluke o
uspostavljanju normi i raspodeli sredstava za podrsku studentima. Zaposleni u sluz-
bama za nastavu i studentska pitanja mogu uociti tekuée potrebe studenata kako u
pogledu okruZenja za ucenje, tako i u organizovanju dogadaja koji obogacuju proces
studiranja. Kroz organizacionu politiku i prakse formuliSu se norme i standardi za
podrsku svim u€esnicima institucionalnog okruzenja.

Ovaj pristup integrativno obuhvata kognitivne, afektivne i bihejvioralne as-
pekte angazovanja uz reciprocitet odgovornosti i studenata i fakulteta (nastavnika).
Zalaganje studenata podrazumeva ucestalost i nivo posvecenosti u¢enju, aktivnosti-
ma i interakcijama koje ostvaruju, a institucionalne prilike obuhvataju efektivne aka-
demske aktivnosti kojima se postiZe visok nivo studentskog angazovanja. Uzimajuci
u obzir znacaj karakteristika studenata i celokupnog iskustva koje unose u proces
studiranja, kao i ulogu obrazovnog i socijalnog okruzenja, Kuh sa saradnicima (Kuh
et al., 2006) nacinio je pokusaj da odredi angazovanje putem dva klju¢na pitanja
vezana za proces studiranja: Sta student ¢ini? i Sta institucija ¢ini? Smatrao je da se
pomocu odgovora na ova pitanja moze identifikovati angazovanje, odnosno zalaga-
nje studenata u svetlu prilika koje institucija pruza studentima da se angazuju.

Polaze¢i od ovog stava, autor odreduje angazovanje kao ,,ukupno vreme i na-
por koji studenti posvecuju efektivnim akademskim aktivnostima i nivo do kojeg
fakulteti podsticu studente da u njima ucestvuju” (Kuh, 2008: 683).

U efektivne akademske aktivnosti ubrajaju se one za koje su istrazivaci u ovoj
oblasti utvrdili da doprinose ucenju i razvoju studenata i dovode do Zeljenih, una-
pred predvidenih, ishoda ucenja (National Survey of Student Engagement, 2018).
Takode, pored efektivnosti, osnovna ideja o manifestovanju studentskog angazo-
vanja zasnovana je na stavu da studenti participiraju i ukljucuju se u akademske,
taCnije obrazovne i socijalne aktivnosti ukoliko u njima vide svrhu. Blize odredenje
aktivnosti koje su efektivne i svrsishodne i kroz koje se studenti angazuju tokom
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studiranja operacionalizovane su preko dobrih praksi — indikatora angazovanja, svr-
stanih u Cetiri oblasti: akademski izazov, zajednicko ucenje studenata, iskustvo sa
nastavnicima i institucionalno okruzenje.

Od posebnog znacaja u okvirima savremenog modela angazovanja isti¢u se
aktivnosti snaznog uticaja na ucenje i razvoj studenata (Kuh, 2008). Ovim aktivno-
stima se od studenta zahteva visok nivo reSavanja problema, umeca prezentovanja,
timskog rada i kontinuirana refleksija na vlastiti proces u¢enja (Ciri¢, 2022). U ak-
tivnosti snaznog uticaja ubrajaju se: (1) seminarska nastava koja se odvija u malim
grupama (engl. community-based learning); (2) nastava organizovana po principu
ucenja zalaganjem u zajednici (engl. service-learning); (3) uces¢e u zajednicama
koje uce (engl. learning communities); (4) savladavanje medupredmetnih sadrza-
ja kroz intenzivne teCajeve (medijska pismenost i sl.); (5) uCestvovanje studenata
u projektnoj nastavi, istrazivackim projektima i u stru¢noj praksi; (6) studiranje u
inostranstvu (razmena studenata); (7) izrada zavr$nog rada (diplomski rad, portfo-
lio, zavrs$ni ispit). Kuh smatra da svaki od studenata tokom procesa studiranja treba
da ucestvuje barem u dve od navedenih aktivnosti jer je njihova svrha bogacenje
ne samo obrazovnih ve¢ i zivotnih iskustava. S obzirom na osobenosti visokoskol-
skih ustanova u nasoj zemlji, aktivnosti snaznog uticaja prepoznate su u elementima
vannastavnih aktivnosti.

Vannastavne aktivnosti

Vannastavne aktivnosti, kako sam naziv sugerise, podrazumevaju obrazovne
aktivnosti koje se deSavaju izvan nastave, a neretko i mimo visokoskolske ustano-
ve. Surluf (Shulruf, 2010; prema: Kotlar i Culum, 2014: 32) u svojoj meta analizi
naucnih radova koji istrazuju vannastavne aktivnosti daje pregled brojnih termina
kojima se one opisuju i tako ukazuje na izazove terminoloskog nesaglasja i izostanka
konsenzusa medu istrazivacima: extracurricular activities/engagement; out-of-scho-
ol activities; out of-school learning activities; extra class activities; non-academic
student activities, itd. lako obuhvataju Sirok dijapazon razli¢itih aktivnosti, mogu se
u literaturi (Fredricks & Eccles, 2005) uociti odredeni zajednicki elementi: nagla-
sak na razvoju kompetencija, nezavisnosti i kritickog misljenja, fizicka i psiholoska
sigurnost, pozitivna interakcija i podrzavaju¢i odnosi izmedu ucesnika, prilika za
jednakost i participaciju, jasno odredena pravila, redovnost i facilitatorska uloga ko-
ordinatora aktivnosti.

Znacajan doprinos vannastavnih aktivnosti u obrazovnom i kontekstu anga-
zovanja onih koji uce evidentiran je brojnim istrazivanjima u poslednjih tridesetak
godina. Istrazivanja se uglavnom bave u¢enicima, a potom i studentima, pri cemu
se najveci broj istrazivanja odnosi na americko podneblje. Kuh i saradnici (Kuh et
al., 2006) izvrsili su sistematizaciju nalaza brojnih istrazivanja uticaja vannastavnih
aktivnosti na angazovanje studenata i istakli povezanost vannastavnih aktivnosti sa
uporno$cu, perzistiranjem 1 postignu¢ima kao i razvijanjem liderskih vestina, do-
nosenjem odluka i razvijanjem li¢nih kompetencija studenata, poput svesti o sebi,
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autonomnosti, samopouzdanja, samopostovanja, socijalnih vestina i oseCanja svr-
he. Pored navedenog, Rumelova i Mekdonaldova (Rummel & MacDonald, 2016)
ukazuju na benefite vezane za integraciju iskustava studenata u novim okolnostima
1 okruzenju. Integracija u tom pogledu ima Sire efekte na postizanje zadovoljstva i
osecaj pripadnosti kod studenata.

Podaci o angaZzovanju studentske populacije u vannastavnim aktivnostima na
nasim prostorima jo$ uvek se ne prikupljaju sistemati¢no, a istrazivanja se retko rea-
lizuju. Ipak, vannastavno angaZovanje i potreba za njegovom validacijom prepoznati
su i verifikovani poslednjih godina. Prema Pravilniku o vrednovanju vannastavnih
aktivnosti studenata (2017: 1) angazovanjem studenata u vannastavnim aktivnosti-
ma u Republici Srbiji smatra se ,,svako relevantno angazovanje studenta koje nije
predvideno studijskim programom” i ono obuhvata nau¢no-stru¢no, volontersko,
takmicarsko, humanitarno angazovanje. S obzirom na nedostatak literature i istrazi-
vackih studija u ovom podrucju visokog obrazovanja na prostorima Republike Srbije
1 Univerziteta u Nisu, od posebnog je znacaja sagledavanje perspektive studenata
i nastavnika prema postoje¢em stanju i mogucnostima za razvoj i implementaciju
prakse vannastavnih aktivnosti u visokoskolskim ustanovama.

Metod istrazivanja

Cilj istrazivanja je da ispita meduodnos angazovanja studenata i njihove parti-
cipacije u vannastavnim aktivnostima tokom procesa studiranja. U skladu sa navede-
nim ciljem, postavljena je hipoteza: Pretpostavlja se da postoje pozitivne korelacije
izmedu pojedinih pokazatelja angazovanja i vannastavnih aktivnosti.

Uzorak istrazivanja Cinilo je 514 studenata sa Sest fakulteta Univerziteta u
Nisu: Medicinskog, Filozofskog, Elektronskog, Prirodno-matematickog, Fakulteta
sporta i fizickog vaspitanja i Fakulteta zastite na radu. U istrazivanju su ucestvovali
ispitanici oba pola, razlicitih sociodemografskih i obrazovnih karakteristika i usme-
renja. Struktura uzorka prikazana je u Tabeli 1.

Tabela 1
Struktura uzorka prema visokoskolskoj ustanovi
. 5 Studenti

Visokoskolska ustanova N %
Fakultet sporta i fizickog vaspitanja 92 17.9%
Prirodno-matematicki fakultet 87 16.9%
Filozofski fakultet 115 22.4%
Medicinski fakultet 56 10.9%
Elektronski fakultet 63 12.3%
Fakultet zastite na radu 101 19.6%
Ukupno 514 100.0%
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Sagledavaju¢i pojedinacno visokoskolske ustanove, u uzorku je najveci broj
ispitanika koji pripadaju Filozofskom fakultetu (22,5%), zatim Fakultetu zastite na
radu (18,4%), Fakultetu sporta i fizickog vaspitanja (17,4%) i1 Prirodno-matematic¢-
kom fakultetu (17,1%) a neSto manje Elektronskom (14,4%) i Medicinskom fakul-
tetu (10,3%). U pogledu broja studenata i nastavnika svake od ustanova, broj ispi-
tanika je poprilicno ujednacen. Kada je re¢ o nastavnicima, najveci broj ispitanika
radi na Elektronskom (23,7%) i Filozofskom (22,9%), a najmanji na Medicinskom
fakultetu (7,6%). Sto se ti¢e studenata u istraZivanju, najzastupljeniji su studenti
Filozofskog (22,4%) i Fakulteta zastite na radu (19,6%), a najmanje zastupljeni stu-
denti koji pohadaju Medicinski fakultet (10,9%).

Instrumenti u istraZivanju

Upitnik o angazovanju (engl. The College Student Report, 2020). Ovim upitni-
kom procenjuje se odnos studenata prema kvalitetu studiranja i licnog ukljucivanja
na nacin gde se procenjuje participiranje u aktivnostima, stavovi o praksi podsticanja
angazovanja i odnos prema prilikama za angazovanje i li¢ni razvoj. Pitanja u instru-
mentu vezana za podrucja i pokazatelje angazovanja studenata predstavljaju teorij-
ski i empirijski potvrdene ,,dobre prakse” u visokoskolskom obrazovanju i nastavi
(Cruce et al., 2006; Kuh, 2001; 2009). Ove prakse odrazavaju odredene postupke i
ponasanja studenata i ¢lanova visokoskolske ustanove koja su u vezi sa ostvariva-
njem ishoda i razvijanjem kompetencija studenata. Za svaki od indikatora kvaliteta
angazovanja instrument sadrzi niz stavki (na primer: Refleksivno i integrativno uce-
nje / Tokom studiranja, koliko Cesto ste kombinovali znanja iz razli¢itih predmeta
prilikom izrade nekog zadatka?; Interakcije sa nastavnicima / Tokom studiranja,
koliko Cesto ste sa nastavnicima razgovarali o planovima za buduci posao?; Podr-
zZavajuca organizaciona kultura / Koliko se na fakultetu koji pohadate organizuju
dogadaji vezani za znacajne drustvene, ekonomske ili politicke teme (gostovanja
domacih i stranih predavaca iz razli¢itih oblasti, poseta tribinama, itd.)?) sa kojima
studenti izrazavaju stepen li¢nog (ne)slaganja.

Upitnik o participaciji studenata u vannastavnim aktivnostima. Buduéi da su
vannastavne aktivnosti utvrdene Pravilnikom o vrednovanju vannastavnih aktivnosti
Studenata, u ovom istrazivanju navodi se sledece: (1) naucno-strucno vannastavno
angazovanje (ucesce studenata u radu organa i tela Univerziteta i fakulteta, u ra-
zlicitim oblicima naucnoistrazivackog rada kao i realizovanje stru¢ne prakse koja
nije predvidena studijskim programom); (2) volontersko vannastavno angazovanje
(dobrovoljni rad studenata u lokalnoj zajednici, volontiranje na manifestacijama
(univerzijada, Festival nauke i sl.) ili u ustanovama pod ingerencijom ministarstava
zaduzenih za prosvetu, nauku, zdravlje, kulturu, socijalni rad i politiku, omladinu
i sport); (3) takmicarsko vannastavno angaZovanje (ostvarivanje uspeha studenata
na sportskim manifestacijama u okviru timova fakulteta, Univerziteta ili Republike
Srbije, na opstinskim, gradskim, republickim ili medunarodnim takmicenjima i na-
gradnim konkursima iz razliCitih oblasti); (4) humanitarno angazovanje (kratkoroc-
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no angazovanje studenata u humanitarnim akcijama i dugoro¢no angazovanje u radu
humanitarnih organizacija i udruzenja lica sa posebnim potrebama).

Rezultati i interpretacija

Korelacije angazovanja studenata sa njihovim participiranjem u vannastavnim
aktivnostima u ovom istrazivanju ispitivane su na nacin gde je studentima postav-
ljeno pitanje: ,,U kojim od navedenih vannastavnih aktivnosti ste uc¢estvovali ili pla-
nirate da ucestvujete tokom studiranja?” Ponudeni su im odgovori u okviru kojih su
se izjasnjavali da li su ucestvovali ili ne, da li (ne)planiraju da participiraju tokom
studiranja ili nisu sigurni. Pretpostavilo se da ¢e se javiti pozitivne korelacije izme-
du pojedinih pokazatelja angazovanja i vannastavnih aktivnosti. Za ispitivanje ove
hipoteze koris¢en je Spirmanov koeficijent korelacije, a podaci su predstavljeni u
Tabeli 2.

Tabela 2
Korelacije angazovanja studenata i participacije u vannastavnim aktivnostima
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Stru¢na praksa koja nije predvidena
Rad studentskih organizacija ili grupa
Organizovana usavriavanja i seminari
Organizovana okupljanja i manifestacije
Pisanje naucnog rada u koautorstvu sa
nastavnicima

studijskim programom
Nacionalni ili medunarodni naué¢ni

Medunarodne razmene studenata
Pisanje samostalnog nau¢nog rada
skupovi

Poducavanje drugih studenata
Nagradni konkursi i takmic¢enja

(demonstratori)
Nauéno-istrazivacki projekat

Sportski dogadaji
Humanitarne akcije

U svakoj od vannastavnih aktivnosti postoji povezanost sa odredenim poka-
zateljima angazovanja. Premda postoje statisticke znacajnosti, smer korelacija, od-
nosno negativan predznak ukazuje na to da je kvalitet angazovanja izrazeniji kod
studenata koji nisu u¢estvovali ili ne zele da ucestvuju u vannastavnim aktivnostima
koje se organizuju na fakultetu na kojem studiraju. Tako studenti koji su uzeli ucesce
u realizaciji prakse mimo nastave iskazuju vise nivoe interakcije u ustanovama. Ovi
studenti su otvoreni za komunikaciju i saradnju, §to upotpunjuju aktivnostima izvan
ustanove. Na osnovu odgovora studenti realizuju ili imaju u planu ovakve aktivnosti.

Kada su u pitanju studentske organizacije, studenti uglavnom nisu sigurni ili
ne zele da ucestvuju u njihovom radu. Ovi rezultati mogu biti znacajni pokazatelj
studentskim organizacijama da treba raditi na priblizavanju i promociji aktivnosti
kojima se bave. Studente treba informisati o nac¢inima na koje se mogu ukljucivati
u ovaj vid organizovanja kao i benefitima koje studentsko organizovanje donosi.
Takode, dobijene korelacije imaju negativan predznak, $to ukazuje na to da studenti,
iako ostvaruju visok nivo interakcija u ustanovama, ipak ne zele da se aktiviraju u
formalnim oblicima organizovanja.

Zabrinjavajuca je Cinjenica da studenti ne dobijaju priliku da se oprobaju u
ulozi tutora svojim kolegama. Od ukupnog broja, svega par studenata je ucestvovalo
u ovoj vrsti aktivnosti, dok vecina nije sigurna da li bi uzela uces¢e. Kako studenti
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nemaju negativan stav, ali i ne participiraju u funkcionisanju ustanove kao demon-
stratori, potrebno je uputiti ih u nacine na koje mogu postati tutori i oprobati se u
ulozi predavaca. Ovo je od posebnog znacaja za obrazovanje buducih nastavnika jer
se tako uvezbavaju nastavnicke kompetencije.

Shodno razvijanju profesionalnih kapaciteta, vecina studenata odgovorila je da
planira da se usavrSava na nekom od seminara, medutim, retko ko je uzeo ucesce u
ovoj aktivnosti. Ukoliko jesu, to su uglavnom studenti zavrs$nih godina dok brucosi-
ma nedostaju informacije o struénom usavrSavanju. Takvi podaci mogu se smatrati
logi¢nim jer da bi se studenti adekvatno ukljucili u razliite programe usavrSavanja
potrebno je da steknu odredena teorijska znanja iz struke. Informisanju studenata
pocetnih godina studija u tom sluc¢aju mogu doprineti razli¢ite promotivne aktivno-
sti koje bi se realizovale unutar fakulteta, javnim pozivima preko sajtova fakulteta,
organizacijom aktivnosti od strane nastavnika i studenata i tome sli¢no.

Iako se proteklih godina dosta radilo na unapredivanju kvaliteta medunarod-
ne saradnje, studenti Univerziteta u NiSu nemaju pozitivan odnos prema uceséu u
ovoj vrsti aktivnosti. Mogu¢i problemi jesu nedovoljna informisanost, nedostatak
finansija ili pak jezicka barijera i sumnja u sopstvene sposobnosti. Veoma je vazno
produbiti istrazivanje u ovom aspektu i raditi na konkretnim problemima kako bi se
Sto viSe studenata osnazilo i ucestvovalo u promenama. Ovaj vid aktivnosti smatra
se ,,Zivotno vaznim” jer zna¢ajno menja percepciju o okruzenju i samom pojedincu,
te je potrebno intenzivnije, ali i adekvatnije pristupiti razvoju ove oblasti.

Za razliku od razmena, studenti su prisustvovali organizovanim manifestacija-
ma u ustanovama. Ipak, participacija u ovim aktivnostima u negativnoj je korelaciji
sa ve¢inom pokazatelja angazovanja. Prema rezultatima, studenti zainteresovani za
posetu okupljanjima u manjoj meri su angazovani u procesu studiranja.

Prema humanitarnim akcijama, sportskim dogadajima i raznim takmicenjima
studenti imaju pozitivan odnos i rado u njima ucestvuju. Ipak, ove aktivnosti nega-
tivno koreliraju sa angazmanom, te su studetni koji ucestvuju u vannastavnim aktiv-
nostima ovog tipa manje angazovani od onih koji u njima nisu uzeli ucesce.

Naucno-istrazivacki rad, samostalni, sa nastavnicima ili u okviru projekata,
retko je zastupljen medu ispitanicima u ovom istrazivanju. lako studenti iskazuju
zelju 1 planiraju da uzmu ucesce u nekoj od ovih aktivnosti, svega nekolicina je to i
ucinila. S tim u vezi interakcije u okruzenju i sa nastavnicima negativno su poveza-
ne sa vannastavnim aktivnostima. Ovaj podatak ukazuje na potrebu za sistemskim
pristupom resavanju problema participacije u vannastavnim aktivnostima i interak-
cije studenata. Kako je navedeno u teorijskom delu rada, valorizacija vannastavnih
aktivnosti preduslov je za svaki vid unapredivanja u ovoj oblasti. Trenutne okolnosti
ukazuju na to da ne postoji neophodan odziv ustanova da se aktivnosti adekvatno
vrednuju.

Sli¢ni rezultati zabeleZeni su i u drugim istrazivanjima (prema: Kuh et al.,
2009), u kojima se ukazalo na izostanak interesovanja studenata za vannastavne ak-
tivnosti, slabije rezultate studenata koji se ukljuc¢uju u volonterske aktivnosti i sli¢no.
Angazman i vannastavne aktivnosti ¢esto su, nazalost, neuskladene. Jedan od razlo-
ga lezi u Cinjenici koja se proteze kroz rezultate ovog istrazivanja, a to je (preveliko)

31



Marina Cirié¢

opterecenje studenata predispitnim i ispitnim obavezama. Usled Zelje i potrebe da
ispune sve neophodne obaveze i zadatke, studentima ostaje malo vremena za aktiv-
nosti koje nisu u direktnoj vezi sa ostvarivanjem njihovih postignué¢a. Samim tim,
njihovo nastavno angazovanje iskljucuje sticanje vannastavnih iskustava ucenja i ra-
zvoja. Takode, postoji neadekvatno informisanje studenata od strane ustanove o po-
stoje¢im vannastavnim aktivnostima i mogu¢nostima da u njima studenti ucestvuju.

Ipak, benefiti koje vannastavne aktivnosti donose studentima su brojni i vi-
Sestruko potvrdeni u nauc¢noj literaturi. Mnoga dosadasnja istrazivanja ukazuju na
to da participiranje studenata u vannastavnim aktivnostima pozitivno korelira sa
upornoscu, perzistiranjem i postignu¢ima (Bowdre & Chavez, 2011; Metsapelto &
Pulkkinen, 2012; Wang & Shiveley, 2009). Na ovaj nacin studentima se znac¢ajno
povecava verovatno¢a da ¢e pravovremeno i efikasno zavrsiti svoje studiranje. S
tim u vezi, rezultati do kojih su dosli Astin i saradnici (Astin et al., 1999) i Striling 1
Ker (Stirling & Kerr, 2015) pokazuju da je angazman u vannastavnim aktivnostima
prediktor sli¢nog obrasca ponaSanja po zavrSetku studija.

Osim postignuca, vannastavne aktivnosti doprinose razvoju kompetencija stu-
denata. Ekles sa saradnicima (Eccles et al., 2003) i Paskarela i Terenzini (Pascarella
& Terenzini, 2005) u svojim studijama potvrdili su pretpostavku da vannastavne
aktivnosti utiCu na razvoj kompetencija poput svesti o sebi, autonomnosti, samopo-
uzdanja, samopostovanja, socijalnih vestina i ose¢anja svrhe, a Ju (You, 2020) uticaj
na razvoj kognitivnih sposobnosti studenata kao i profesionalnih vestina i kompe-
tencija. Takode, razvijanje liderskih vestina i vestina donoSenja odluka Cesti su pozi-
tivni ishodi koji proizilaze iz vannastavnog angazmana zakljucuju Rubin i saradnici
(Rubin et al., 2002). Rumel i Makdonald (Rummel & MacDonald, 2016) u svojim
istrazivanjima posebno naglasavaju uticaj vannastavnih aktivnosti na integraciju stu-
denata, odnosno na postizanje zadovoljstva i ose¢aj pripadnosti kod studenata.

Zakljucéak

Visokoskolske ustanove i sistem visokog obrazovanja razvijaju se u pravcu
savremenog 1 drustveno odgovornog univerziteta, zasnovanog na akademskim prin-
cipima i vrednostima, ali i na prihvatanju novih funkcija, poput kontinuiranog uce-
nja, transfera tehnologija, angazovanja i saradnje sa lokalnom zajednicom. Zato je
potrebno uskladivati rad ustanova u skladu sa pitanjima druStvene odgovornosti i
aktivnog ukljucivanja u razvoj zajednice. SuStinska uloga 1 uticaj ustanove pred-
stavlja formiranje i odrzavanje okruzenja koje je izazovno 1 podsticajno za studen-
te. Ovu funkciju ostvaruju pazljivim kurikulumskim planiranjem i programiranjem
predvidenih ciljeva i o¢ekivanih ishoda ucenja, odabirom relevantnih sadrzaja koji
su u funkciji razvoja kompetencija studenata. U skladu sa reformama u visokom
obrazovanju, od studenata se nakon zavrsenih studija ocekuje posedovanje odrede-
nih kompetencija, opstih i posebnih, a koje im omogucavaju zaposlenje i funkcioni-
sanje u $iroj drustvenoj zajednici. Uloga visokog obrazovanja nije samo da pripremi
studente za buduci rad, ve¢ i da ih obuci da obavljaju buduce radne zadatke i da, Sto
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je vise moguce, podstice entuzijazam studenata za pronalazenje novih ideja i samo-
stalno kreiranje inovacija.

Nasuprot opstim tvrdnjama, ovo istrazivanje je pokazalo indiferentan, ¢ak ne-
gativan odnos prema vannastavnim aktivnostima, ali i njihovu nedovoljnu zastuplje-
nost. Sli¢ne rezultate zabelezili su i drugi autori u svojim istrazivanjima (Kuh, 2009;
Pascarella & Terenzini, 2005). Moze se zakljuciti da je odnos prema vannastavnim
aktivnostima u ustanovama obuhvacenim istrazivanjem neadekvatan, te da zahteva
sistemski pristup reSavanju problema u ovoj veoma znac¢ajnoj oblasti visokog obra-
zovanja.

Visokoskolske institucije treba da odgovore ovim izazovima realizacijom ak-
tivnosti koje se smatraju efektivnim i koje podsti¢u studente da u njima ucestvuju.
Da bi se osigurala adekvatna primena vannastavnih aktivnosti kojima se podstice
angazovanje studenata, treba se upoznati sa kontekstualnim karakteristikama poput
osobenosti studentske subkulture, ciljeva nastave, liénih preferencija i raspolozivih
kapaciteta nastavnika i sliéno. Neosporno je da adekvatno uvodenje ovog pristu-
pa predstavlja izazov i da zahteva korpus nastavnickih kompetencija i resursa, i u
tom pogledu je vazno da u okviru visokoskolskih ustanova budu jasno i eksplicitno
naglasena ocekivanja, aktivnosti i raspolozivi resursi koji se odnose na pedagoski
pristup usmeren na studenta.
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Angazovanje studenata i participacija u vannastavnim aktivnostima

STUDENT ENGAGEMENT AND PARTICIPATION
IN EXTRA CURRICULUM ACTIVITIES

Marina Ciri¢
Department of Pedagogy, Faculty of Philosophy, University of Nis,

Abstract: Modern education cannot be seen without relational relations within its
system. In the domain of higher education, relations are reflected in the interrelation of
contextual factors, choices and obligations at the level of students, teachers and higher
education institutions. In this regard, student engagement, understood as the relational
relationship of students, the frequency and level of commitment to learning, the acti-
vities and interactions they achieve, and the institutional opportunities that encourage
engagement are increasingly being examined. The aim of the research is to examine
correlation between student engagement and their participation in extracurricular acti-
vities during the study process. The College Student Report (2020) and the questionna-
ire about student participation in extracurricular activities (Regulation on evaluation
of students’ extracurricular activities, 2017) were applied to a sample of 514 students
from six faculties of the University of NiS. Spearman’s correlation coefficient in each
of the extracurricular activities identified the connection with certain indicators of en-
gagement. Although there are statistical significances, the negative sign indicates that
engagement is more pronounced among students who did not participate or do not
want to participate in extracurricular activities organized at the faculty. The absence of
students’ interest in extracurricular activities, as well as the lower academic achieve-
ments of students who participate in them, stems from circumstances where engage-
ment and extracurricular activities are not coordinated. One of the reasons lies in the
fact that extends through the results of this research, which is the (excessive) load of
students with pre-exam and exam obligations. Therefore, their teaching engagement
excludes the acquisition of extracurricular learning and development experiences. The
valorization of extracurricular activities is a prerequisite for any kind of improvement
in this area.

Keywords: student engagement, participation, extracurricular activities, higher educa-
tion, higher education institutions
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PERSONALITY DIMENSIONS AND SOCIAL
VARIABLES: PREDICTORS OF CIGARETTE SMOKING
AND ALCOHOL CONSUMPTION IN ADOLESCENCE

Miroljub Ivanovi¢!
Serbian Academy of Innovation Sciences, Belgrade, Serbia

Abstract: The main aim of this research was to examine the contribution of personal traits
and social variables to predicting the frequency of cigarette and alcohol use by adolescent
participants. Two questionnaires were used on the pertinent sample of IV grade elementary
school students (N = 268), 18 + 1.76 years of age: Big five inventory (BFI) and Role of
parents and friends questionnaire. The calculated Cronbach’s alpha coefficient indicated
satisfactory internal consistency of the applied measuring instruments. Approximately 70%
of adolescents do not smoke cigarettes, and 64% of them do not consume alcohol. Correlation
analysis showed statistically significant correlation between the majority of variables. The
results of hierarchical regression analysis, with the p-value < .01, have shown that predictors
explain 26% of total criterion variance (frequency of cigarette smoking), and 27% of total
criterion variance (frequency of alcohol consumption). Thereat, the following variables have
statistically significant independent contribution to cigarette smoking: gender, neurosis,
openness to experiences, cigarette smoking — parents, and friends’ reaction to cigarettes,
while the best predictors of alcohol consumption by adolescents are agreeability, alcohol
consumption — friends, and friends’ reaction to alcohol consumption. The obtained data
bring insight to the significance of insufficiently explored relations between social factors
and personality traits and cigarette and alcohol use by adolescents. The results have been
discussed within the context of current empirical and theoretical material as well as practical
implications for operationalization of the examined regression.

Keywords: adolescents, cigarette smoking, alcohol consumption, questionnaires

Introduction

Evaluating the influence of personality dimensions and social factors on the
frequency of cigarette and alcohol use among adolescents has become a frequent
subject of psychological research. Research results (Chan et al., 2024) indicate that

! miroljub.ivanovic@gmail.com

37



Miroljub Ivanovi¢

the cigarette and alcohol use is a mass behavior of young people. The findings of some
studies point to the fact that female adolescents use cigarettes and alcohol more often
than men (Suvija & Raju, 2024), while the results (Tiwari & Ojha, 2024) also reveal
that male adolescents consummate alcohol and smoke cigarettes to a higher degree
than females. During the period of adolescence there is an identical model of alcohol
use (frequency and amount), which after that period starts to vary depending on sex
(Haehner et al., 2024). According to the study by Kenney et al., female adolescents use
alcohol in smaller amounts than male adolescents do, who consummate alcohol more
frequently and in larger amounts, which is not explored enough (Hiebickova et., 2023).

Based on current research of Big five model of personality structure
(extraversion, neuroticism and openness), personality positively correlates with risk
behavior (Haehner et al., 2023), or it negatively correlates with unexcused absence
from school and cigarette and alcohol use (Hatano et al., 2022). Previous study on
correlation between personality dimensions and risky health behavior has shown
that agreeableness negatively correlates with alcohol and cigarette use with both
sexes, neuroticism and introversion correlate positively with female adolescents,
while extroversion correlates positively with male adolescents (Jones et al., 2022).
Neuroticism, low conscientiousness, and agreeableness of adolescents correlates
with alcohol use, or it is assumed that due to experiencing unpleasant emotional states
such as anxiety, anger, sadness, as well as due to problems with stressful situations,
high school graduates use alcohol in significant amounts (Ma & Xiang, 2023).

Previous research (Ali et al., 2023) revealed that adolescents who have strong
family bonds, express more sociability and responsibility and to a lesser degree
antisocial behavior, when compared to those who do not have close relationship
with their parents. Research conducted by the authors (Kapetanovic et al., 2023) has
revealed positive correlation between cigarette and alcohol use of parents and their
children, since higher alcohol use of parents positively correlates with the higher
tendency of adolescents to spend time with their peers who consume alcohol.

In research (Haehner et al., 2024) state that during the period of adolescence,
friends and peers represent significant social factor which provides compact social unit for
developing basic social skills such as conflict resolution, creating conditions for multiple
forms of support, immediate imitation and social support, which further creates conditions
for favorable and unfavorable impact on adolescent development (Haehner et al., 2024).
According to the authors’ research (Olson et al., 2023), peer contribution increases with
age, especially when it comes to risky behavior because friends gain more significant
role in making life choices, for example alcohol and cigarette use, while parents have
greater role in developing values and life goals. Besides, parents are often concerned
that their children will adopt various negative behaviors due to “bad company” and peer
pressure. In research (Oginyi et al., 2024). state that troublesome adolescent behavior
has greater impact on the choice of friends than the group of peers has on individual
adolescent behavior. Hence, friends chose one another based on identical personality
dimensions, for example aggressiveness, depressiveness and so on (Tiwaril & Ojha,
2024). Also, friendly relationship with an individual who consumes addictive substances
or deviates from social norms represents a dominant factor of risky adolescent behavior
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— adolescents who spend time with friends who abuse addictive substances have more
positive view on peers who use cigarettes and alcohol (Filipiak, 2021).

The aim of this research refers to the examination of the contribution of social
variables in explaining the frequency of cigarette and alcohol use among adolescents,
or to which degree the dimensions of Big five model of personality explain the
addictive substance use, as well as the influence of social factors (cigarette and
alcohol use among parents and peers, and their reaction to it) on the use and risky
health behavior of adolescents of both sexes.

Method

Sample and procedure

This cross-sectional study included 268 students of both genders (Nm = 132 or
53.75%; Nf = 136 or 46.25%), who are in their last year of high school. The mean
age of the subjects was 17.5 years (SD = 1.24). Research was conducted in June
2024, in the following schools: Medical School “Dr Misa Pantic”, The Economic,
Technical, and Agricultural School, and Valjevo Gymnasium. Gender differences
regarding age were not statistically significant [t sy — 0-89, p=.05].

Participation of subjects was voluntary and anonymous. Before starting the
research, subjects were introduced with the goals and methods of the study, after
which they gave a written consent that their data could be used in the planned study,
and they were explained that they can withdraw from the study at any time (three
subjects withdrew from the study). Group size varied from 20 to 30 subjects, and
their goal was to circle the appropriate number on evaluation scales. Individual
filling of questionnaires lasted approximately 30 minutes. Testing was conducted by
appropriately trained experts, under the supervision of a psychologist.

Results of subject that was more than + 3.30 on scales, expressed in z-values,
were eliminated from this study.

Measuring instruments

Big-Five factor personality model — BF1

BFI (John & Srivastava, 1999) consists of 44 items. The subject expressed
the degree of acceptance with claims from five subscales: openness (10 items),
conscientiousness (9 items), neuroticism (8 items), extroversion (8 items), and
agreeableness (9 items). Answers are graded on a five-degree Likert scale (1
— completely disagree, to 5 — completely agree). The scores of subjects for each
subscale are formed as a simple linear combination on the items which comprise the
subscale.

Basic descriptive indicators of self-validation, depending on their personality
traits, are shown in Table 1. Reliability of internal consistency of the Big-Five model
on our sample ranges from .71- .84, which illustrates a satisfying reliability of this
composite measuring instrument.
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Table 1
Descriptive indicators and reliability (Cronbach o) of the Big-Five
factor personality model

Subscales M SD Range o

Openness 35.12 3.73 21-46 .84
Consciousness 29.35 3.48 21-40 71
Neuroticism 19.67 2.92 13-29 74
Extroversion 31.49 2.81 20-40 .81
Agreeableness 32.17 3.05 19-44 .64

Parents and peers Questionnaire (Kalebi¢-Maglca & Martinac-Dor¢i¢, 2015)
this inventory evaluates the frequency of cigarette smoking and alcohol consumption
among parents and peers, and reactions of parents and peers on cigarette smoking
and alcohol consumption among adolescents.

Frequency of cigarette smoking and alcohol consumption of parents and peers
is defined with four items (for cigarettes — 1 item, beer, wine, and spirits — three
items) on a 6 degree scale (1 — never, to 6 — every day). Items which evaluate the
frequency of wine, beer, spirit consumption are summed individually for parents and
peers. A higher score indicates a more frequent consumption of alcohol and cigarette
smoking.

Reliability of internal consistency (Cronbach a) for the scales alcohol
consumption by peers was .90, and for alcohol consumption by parents — .77. This
indicates that the reliability of this composite metric instrument is satisfying.

Reaction of parents and peers on use of cigarettes and alcohol of adolescents
are evaluated with eight items (In your opinion, how would your parents/peers react
if they would find out you are smoking cigarettes/drink beer/wine/spirits?), using
a five-degree scale (1 — extremely negative, to 5 — extremely positive). Items for
reaction of peers and parents on beer, wine, and spirit consumption are summed, so
that a higher result indicates a more positive reaction of parents/peers.

Reliability coefficient (Chrobach’s) for scales reaction of peers on cigarette
smoking, beer, wine, or spirits was .91, and for reaction of parents .86 (Table 2),
which implies measurement which is independent from nonsystematic errors.

Table 2

Descriptive indicators for frequency of cigarette smoking and alcohol
consumption among peers and parents and perceived reactions for use of the
mentioned abusive substances

Scales M SD Range «
Cigarette smoking — 350 228 1-6 -
parents . .

Cigarette smoking — 4.78 1.68 1-6 -
peers . '
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Alcohol consumption

- parents 9.96 2.76 3-17 74
Alcohol consumption

— peers 10.90 3.40 3-18 .90
Reactlon of parents - 192 9 15 i
cigarettes

Reactlon of peers - 508 1.03 125 )
cigarettes

Reaction of parents - 705 )53 315 26
alcohol

Reaction of peers - 957 555 315 91
alcohol

Frequency of cigarette smoking was evaluated with one item, while alcohol
consumption was evaluated using three items (individually for beer, wine, and
spirits) on a five-degree scale (1 —never to 5 — every day). A higher score indicates a
more frequent consumption of alcohol and cigarette smoking. Reliability coefficients
(Cronbach a) for the scale alcohol consumption — parents and peers were .74 and
.90, respectively. These findings signalize that the metric characteristic (reliability)
of these scales is independent from nonsystematic errors and stochastic variations of
measuring results.

Statistical analysis

While analyzing the obtained data, following methods of descriptive and
analytical statistics were used: arithmetic mean (AM), standard deviation (SD),
nonparametric Pearson correlation coefficient and hierarchical regression analysis
for significance threshold from p < .05to p <. 0l. Internal consistency of the
questionnaire was tested using Cronbach’s alpha coefficient. The statistical data
analysis was conducted using SPSS (Statistical Package for the Social Science),

version 17.0.

Results

Table 3 shows relative frequencies of cigarette use scale and type of alcoholic
beverage scale. One can note that more than two thirds of the examined adolescent
population of participants does not have the habit of smoking cigarettes. Also, around
10% of the participants have tried cigarettes while one tenth of adolescents stated that they
consummate alcohol daily (beer, wine, hard liquor), and more than half of participants
have never tasted alcohol, while the smallest number of them (2%) drink every day.

Hence, the findings of hierarchical regression analysis show that alcohol is
more frequently consumed among participants who are more pleasant, and whose
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parents and friends also consume alcohol, as well as how their friends react to

alcohol consumption.

Table 3

Relative frequency of cigarette smoking and alcohol consumption

Several Several times

Several times

Variables Never times a year a month a week Every day
Cigarettes 69.26 893 5.00 2.66 9.96
Beer 19.18 20.48 50.07 10.08 2.10
Wine 16.65 50.03 31.43 4.75 .03
Spirits 28.04 51.01 9.98 9.94 .01

Table 4 describes parametric Pearson’s coefficients of correlation between the
coupled variables: personality dimensions and contribution of parents and peers,
as well as frequency of cigarette smoking and alcohol consumption. Their values
range from (r = .01) to (» = .58). From a total of 45 correlation coefficients, four
are statistically significant, while others have minimal significant linear mutual
dependence, which points to a probability that from the value of one variable, no
conclusions can be drawn about the other, and shouldn’t, therefore, be a subject of

discussion.
Table 4
Intercorrelations of personality dimensions and cigarette smoking
Variables 1 2 3 4 5 6 7 8 9
1 Openness 1.0 .08 .05 .01. .09 .03 .10 -12 .04
2 Consciousness 1.0 .09 .12 .62** 11 -05 -09 -I3
3 Neuroticism 1.0 .54%¥* .05 .10 .03 .06 .11
4 Extroversion 1.0 A1 .03 -08 -12 .02
5 Agreeableness 1.0 .01 09 11 -13
6 Cigarette smoking - peers 1.0 .29%* 19*% .05
7 Cigarette smoking - 10 05 11
parents
8.React10n of peers — 10 33%
cigarettes
9 Reaction of parents - 1.0
cigarettes )

*p <.05; **p <.01

By observing the matrix, it can be concluded that the variable cigarette smoking
among adolescents is statistically and mildly positively correlated with personality
dimensions conscientiousness and agreeableness (r = .62, p < .01), and with
neuroticism and extroversion (r = .54, p <.01). A significant, relatively low positive
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correlations between variables cigarette smoking — peers and cigarette smoking —
parents (r = .29, p < .05), and between reaction of peers — cigarettes and reaction
of parents — cigarettes (» = .33, p < .01) are also observed. These stochastically
significant linear correlations between personality dimensions and cigarette smoking
point to a tendency of data dispersion around the regression line in the same direction
(linear growth of both values are observed) in the examined adolescent population.

Values of correlation coefficients between the remaining variables are equal
to zero. This shows that there is no movement in either direction, because there is
great dispersion around the regression line. In addition, zero values of correlation
coefficients signify nonexistence of linear correlation between variability of analyzed
phenomena, i.e. on the basis of knowing one variable, no conclusions can be made
regarding the other.

With a goal of determining stochastically significant correlation between
the variability of personality dimensions and alcohol consumption, the Pearson’s
correlation coefficient was applied (Table 5). Their values range from (»=.01) to (=
.58). From a total of 45 correlation coefficients, only four are statistically significant,
while the remaining coefficients have zero values, which signalizes the fact that on
the basis of knowing the value of one variable, no conclusions can be drawn about
the other.

Table 5

Intercorrelations of personality dimensions and alcohol consumption

Variables 1 2 3 4 5 6 7 8 9

1 Openness 1.0 -09 .01 .11 .06 .02 .05 .07 .10
2 Consciousness 1.0 .01 .05 -58** .03 .09 -10  -03
3 Neuroticism .o .02 .05 .01 .05 .02 -.05
4 Extroversion 1.0 .08 .05 -.02 -10 .08
5 Agreeableness 1.0 01 .11 -03 -.10
6 Cigarette smoking - 1.0 .28** .07 .01
peers

7 Cigarette smoking - 1.0 40** .04
parents

8 Reaction of peers — 1.0 30%*
cigarettes

9 Reaction of parents - 1.0
cigarettes

*p <.05; ** <p .01

By examining the correlational matrix, a visible statistically significant and
mildly negative correlation between the variables cigarette smoking and personality
dimensions consciousness and agreeableness (» = -.58, p < .01) can be observed. A
negative correlation indicates that their changes move in opposite directions (one rises,
while the other falls). In addition, a positive and relatively low mutual relation between
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the variables alcohol consumption — peers and alcohol consumption — parents (» = .28,
p <.01), and between variables reaction of peers — alcohol and reaction of parents —
alcohol ( = .30, p <.01), can be observed. These findings point to the fact that there
is a direct stochastic correlational link among between these variables, i.e. a same-
direction tendency (values of both variables either rise or fall). The obtained positive
and negative correlational coefficients among the remaining variables do not indicate
linear mutual dependence between the variability of the observed phenomena.

In order to predict the results of the criterion — dependent variable (frequency
of cigarette smoking) on the basis on interactional effects of predictors — independent
variables, a hierarchical regression model was constructed (Table 6). In the first step of
the hierarchical regression analysis, the demographic variable (gender) was included,
while the second step comprised personality dimensions (openness and neuroticism),
and finally, social factors (frequency of cigarette smoking parents/peers, as well as
reaction of peers — cigarettes) were added into the third step of analysis.

Table 6
Contribution of predictors in explaining the frequency of cigarette smoking

Predictors Yij SE R? AR?

1% Step sk
Demographic Variable Gender 23 13 0 03
2nd step
Personality dimensions
Openness -17* .10 12 .10
Neuroticism 28 .15
3. kopak
Social factors

1 1 _ sksk
Clgarc.atte smoking parents 32 08 26 08
Reaction of peers - cigarettes

37 14

Legend. p — Standard partial regression coefficient; SE — standard error of
regression; R? - coeffient of determinance (total contribution of predictors to the
explained variance); AR? change of the coefficient of determination (contribution of
a certain group of predictors to the explained variance); *p <.05; **p < .01

In the total linear regression model, predictor variables significantly explain
and predict 26% of total variance (mean squared deviation from the arithmetic mean)
results of frequency of cigarette smoking, while other factors and their constructs
which were not investigated comprise the ,,remaining® of 74% of variability of the
dependent variable from central tendency, which is a satisfying amount of interpreted
dispersion of the dependent variable together with independent variables, according
to results by (Umar et al., 2024).
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In the first step, the S coefficient of the regression equation — gender — as an
independent predictor, significantly explains the criterion (f = 25, p < .01), in a
way that cigarette smoking is more prevalent among female adolescents. Personality
dimensions included in the second step of the multivariate space significantly explain
an additional 10% of the variance, at which neuroticism (f =28, p <.01) is a positive
partial predictor of frequency of cigarette smoking, while openness (f = -.17, p <
.01) poses as a negative predictor. In the third step, social factors — cigarette smoking
— parents (f = .37, p £.01), and a dominant predictor — reaction of peers (f = .37, p
<.01) present positive partial predictors of cigarette smoking, and they explain an
additional 8% of dispersion of the criterion variable. These findings indicate that if
parents more frequently smoke cigarettes, and if the reaction of peers is positively
oriented, adolescents of both genders will smoke cigarettes much more likely.

With a goal of determining the contribution of predictor variables in explaining
and predicting the variability of the results of frequency of alcohol consumption,
the hierarchical regression analysis was also used (Table 7). The analyzed predictor
model of variables significantly explains and predicts 27% of variance of the
frequency of alcohol consumption, while the remaining 73% of variability of the
dependent variable is influenced by other factors.

Table 7
Contribution of predictors in predicting the frequency of alcohol consumption

Predictors IB SE R2 AR?

1% Step

Demographic Variable -.36%* 11 5% J15%*
Gender

2nd step

Personality dimensions %% .09*
Agreeableness 29%* 15 )

3. Kopak

Social factors

Alcohol consumption - J31H* .10

parents 27%* 2%*
Alcohol consumption - 19%* 13

peers

Reaction of peers - alcohol 18%* 12

Legend. f — Standard partial regression coefficient; SE — standard error of
regression; R? - coeffient of determinance (total contribution of predictors to the
explained variance); AR? change of the coefficient of determination (contribution of
a certain group of predictors to the explained variance); *p <.05; **p <.01

The partial predictor, demographic variable — gender, in the first step of
analysis, independently explains 15% of variability of the criterion, which indicates
that male adolescents more frequently consume alcohol. Personality dimensions
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included in the second step of regression analysis significantly explain an additional
9% of dispersion of the criterion. The personality dimension Agreeableness stands
out as an independent positive predictor (f = .29, p <.01), and it’s partial influence
is lost in the third step of analysis due to its mutual dependence with consumption of
alcohol — peers, and consumption of alcohol — parents. In the third step of the linear
regression model, the group of social factors, which explain an additional 12% of
variability of alcohol consumption, and as partial positive predictors, three variables
were included: the most dominant alcohol consumption — parents (f = .31, p <.01),
alcohol consumption — peers (f = .19, p < .01), and reaction of peers to alcohol
consumption (f = .18, p <.01).

Discussion

This research demonstrates findings of empiric research in which psychometric
characteristics of measuring instruments (Big-Five factor model — BFF, and Parent
and Peer questionnaire) are evaluated on the Serbian population. Calculated
Cronbach’s alpha coefficients are in accordance with the results of previous research.

The obtained findings of this research primarily show that male adolescents more
frequently consume alcohol and smoke cigarettes than female adolescents. Frosch
However, in the study (Frosch et al., 2019), it was observed that during adolescence,
there is an identical model regarding the frequency of alcohol consumption among
adolescents of both sexes. Certain authors point out that different motivation toward
alcohol consumption should be taken into consideration when interpreting gender
differences. With male subjects, stressful and unpleasant situations are interpreted
as triggers, while with female subjects alcohol consumption is used as a method of
controlling their feelings (Guss et al., 2020).

Having in mind the fact that personality dimensions imply a constant
predisposition toward risky health behavior and their partial contribution, which is
notable in our research, significant influence of neuroticism and openness toward
cigarette smoking, but also conscientiousness toward alcohol consumption, was
observed. Young males in whom neuroticism is more pronounced likely smoke more
cigarettes, which is explained by behavioral models characterized by neuroticism.
In that way, more frequent and more enhanced perception of unpleasant emotional
states, as well as difficulties when encountering stressful situations, generate a need
for more frequent cigarette smoking, i.e. individuals with pronounced neuroticism
more frequently smoke cigarettes in order to reduce their anxiety. Findings regarding
the influence of the personality dimension openness to risky health behavior in
adolescents are not conclusive. Results of these authors indicate that openness is a
negative predictor for cigarette smoking, butnot for alcohol consumption. Considering
the fact that high openness is characterized by more intense imagination, tendency
toward transformation and different experiences, but also toward nonconventional
beliefs, it is assumed that cigarette smoking does not present as a challenge, and
is an expected behavior among male adolescents who achieve high results on
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this scale. On the other hand, the individuals with high openness demand more
mental experiences rather than physical stimulations which expose them to risky
health behavior. Low conscientiousness proved itself as a positive predictor toward
consumption of alcohol during adolescence (Lange et al., 2019). Male adolescents
with low conscientiousness are characterized by insecurity, minimal organization,
and insufficient regulation of influential factors, which implies a tendency toward
risky health behavior.

Findings obtained in the correlational matrix, as well as results of significance
of predictor variables from the second step of hierarchical regression analysis,
point to the significance of agreeableness in alcohol consumption. However, the
contribution of agreeableness was lost with the inclusion of social factors (parents
and peers) in the equation, which is most likely a consequence of correlation of
alcohol consumption and agreeableness among parents and peers. The frequency
of alcohol consumption among parents and peers is perceived with a less visible
dimension agreeableness, which is usually presented as a general factor, which
connects characterizing tendencies and behavior such as kindness, cooperation, and
a tendency toward helping. For these reasons, it is assumed that adolescents with
prominent agreeableness exhibit more socially acceptable reactions, and tend to
present their parents and peers in a positive way.

The obtained results regarding statistically significant interaction of personality
dimensions and risky behavior turn the attention to relatively low coefficient values,
which implies that the evaluated relations should be additionally evaluated in further
research.

Our study confirmed the hypothesis that social factors explain risky health
behaviors more significantly than personality dimensions, at which social factors
are important contributors to cigarette smoking and alcohol consumption. Also, an
important contribution to the frequency of risky health behavior (cigarette smoking
and alcohol consumption) of adolescents is the influence of parents and peers.
This directs to the responsibility of parents for initiation of this kind of behavior
in adolescents. Besides, the significance of parental behavior, but not reactions to
health manifestations, enhances a larger contribution of parents as a pattern, and not
as a generator of verbal approval/disapproval, which is in accordance with theories
of social learning. However, the framework in which parents pose as a pattern of
behavior for adolescents depends on the relationship between parents and their
children (Naser & Singh, 2024). Research findings emphasize that the influence
of parents is waning in adolescence, unlike the influence of peers which remains
significant (Peto et al., 2022), which can be interpreted by the fact that adolescents
are increasingly socializing with their age-mates, according to Weintraubat el..
Simultaneously, it is considered that parental contribution is different from that of
peers — peers more intensively contribute to lifestyle choices (such as risky health
behaviors), while parents contribute to formation of values and goals. It must be
pointed out that parents also have a role in forming values of children that determine
the choice of their friends. Friends are significant for quality adaptation, development
of characteristic traits and differentiated skills and inclusion and keeping various
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manifestations (Clarke et al., 2019). The dominance of the risk factor is emphasized
if adolescents have friends who exhibit risky behavior (Debenham et al., 2021).
Exposure to danger by friends has a direct impact on adolescents through imitation,
social stimulation, and legal consequences, or indirect, through formation of
attitudes and opinion linked to risky behavior. However, a precise answer regarding
the causal relationship whether age-mates influence development of risky behavior,
or development of risky behavior by adolescents who require company with similar
individuals, has not been established.

Significant limitations of this study, which should be taken into consideration
in future studies, included: the selection of a nonrandomized sample, instead of
randomized, and evaluation of frequency of risky health behavior among parents
and peers, as well as their reactions, which greatly reduces the ability to generalize
obtained results. During evaluation of the frequency of risky behavior by parents,
the information whether the mentioned risky behavior exists in one or both parents
was not obtained, which can have significant consequences on risky health behavior
of adolescents.

Further research should encompass a sample (parents and peers) who would
independently evaluate their frequency of use and their reaction to cigarette smoking
and alcohol consumption among children. Additionally, the potential difference
between actual consumption and perception of parents and peers regarding
consumption of alcohol among adolescents should be taken into consideration as
well. Simultaneously, it is necessary to analyze the partial contribution of parents as
a model for risky health behavior, with regard to gender of their adolescent children.
It is recommended that future empiric research evaluates the relations of personality
traits and social factors through longitudinal studies, rather than transverse.

However, despite our limitations, the practical value of the obtained findings
in this research includes aiding parents, teachers, pedagogues and psychologists to
more easily identify adolescents with an increased risk toward behavior that could
endanger their health, so that early prevention can be accomplished. Apart from
personality dimensions, results in our research signalize the importance of parents
and peers, and their respective roles, in forming risky health behavior in adolescence.
Preventing risky health behavior in adolescents is particularly important, because if
a shift toward risky health behavior does not occur during adolescence, there is a
minimal chance of this phenomenon occurring in later life.

Conclusion

This study contributes to better understanding of insufficiently explored
dispositional and social factors in explaining the frequency of cigarette and alcohol
use among preadolescents. The results have shown that more than two thirds of
preadolescents do not smoke cigarettes, and more than half of them have never tasted
alcohol. The value of Cronbach's alpha shows satisfactory criterion validity, which
further points to the applicability of the measuring instruments used on Serbian
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population. Pearson correlation coefficient was used to determine statistically
significant correlation between most of the variables, where the highest statistically
relevant correlation was between cigarette/alcohol use and personality traits
(conscientiousness and agreeableness), and the lowest was between the variables
of cigarette/alcohol use — peers and cigarette/alcohol use — parents. The results of
hierarchical regression analysis show that predictors explain 26% of total criterion
variance (frequency of cigarette use), or 27% of total criterion variance (frequency
of alcohol consumption). With that, variables which have individual statistically
significant contribution to cigarette use are the following: gender, neuroticism,
openness to new experiences, cigarette use — parents, and friends’ reaction to
cigarettes, while the best predictors of alcohol use are agreeableness, alcohol use —
friends, and friends’ reaction to alcohol consumption. The results of this study could
help plan precise prevention strategies and treatments, with the primary focus on
cigarette and alcohol use, by creating positive environment in family and school.
In addition, it is necessary to conduct a national antismoking-drinking campaign in
the countries with small number of students smokers, with the aim of lowering the
prevalence of smokers and advancing the education of students on the subject of
smoking and alcohol.
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DIMENZIJE LICNOSTI I SOCIJALNE VARIJABLE
PREDIKTORI UPOTREBE CIGARETA I ALKOHOLA
U ADOLESCENCIJI

Miroljub Ivanovié
Srpska akademija inovacionih nauka u Beogradu

Apstrakt: Osnovni cilj ovog istrazivanja bilo je ispitivanje doprinosa osobina li¢nosti i
socijalnih varijabli u predikeiji frekvencije upotrebe cigareta i alkohola kod ispitanika
adolescentnog uzrasta. Na prigodnom uzorku ucenika IV razreda srednjih skola (N
= 268) prosecne starosti 18 = 1.76 godina primenjena su dva upitnika: Petofaktorski
upitnik li¢nosti (BFI) i Upitnik uloge roditelja i prijatelja. Izracunate vrednosti
Kronbah alfa koeficijenta ukazale su na zadovoljavaju¢u internu konzistentnost
primenjenih mernih instrumenata. Oko 70% adolescenata/-ica nije pusSilo cigareta,
a oko 64% njih ne konzumira alkohol. Korelaciona analiza je pokazala statisticki
znacajnu povezanost izmedu vecine varijabli. Rezultati hijerarhijske regresione analize
su, uz p-vrednost < 0,01, pokazali da prediktori objasnjavaju 26% ukupne varijanse
kriterijuma (ucestalosti upotrebe cigareta), odnosno 27% ukupne varijanse kriterijuma
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(frekvencije konzumiranja alkohola). Pritom statisticki znacajan samostalan doprinos
na upotrebu cigareta imaju varijable: pol, neuroticizam, otvorenost prema iskustvima,
upotreba cigareta — roditelji i reakcija prijatelja na cigarete, dok su kod konzumiranje
alkohola adolescenata najbolji prediktori bili prijatnost, upotreba alkohola — prijatelji
i reakcija prijatelja na upotreba alkohola. Dobijeni podaci osvetljavaju znacaj
nedovoljno istrazenih relacija socijalnih faktora i dimenzija licnosti kod upotrebe
cigareta i alkohola u adolescentskoj populaciji. Rezultati su komentarisani u kontekstu
aktuelne empirijske i teorijske grade kao prakticne implikacije za operacionalizaciju
istrazivane regresije.

Kljucne reci: adolescenti, puSenje cigareta, konzumiranje alkohola, upitnici



Toouwrax 3a nedazozujy IX/2 (2024), 53-63

UDK 371.3::811.163.41'243

OpuruHanaH Hay4HU paj

IIpumsbeno: 2.10.2024.

Ono6peno 3a mramy: 5.12.2024.

DOI: https://doi.org/10.46630/gped.2.2024.4

MECTO 1 ®YHKIIMJA BEBUHAPA
»KAKO 1A YYEHUIIU BULLIE 'OBOPE HA YACY?”
Y CABPEMEHOJ HACTABHU CPIICKOI'
KAO CTPAHOI JE3UKA

Anexcangap HoBakoBuh'
Henaptman 3a cpouctuky, @unozodpcku dakynret, YauBepzuter y Humry

Ancmpaxm: TlpenmeT oBora pajia je aHajan3a CTPyKType U cajpxkaja BebuHapa ,,Kako na
YUYCHHIIM BHIIIC TOBOPE Ha Yacy?” ca IM/bEM CTBapama jaCHH)e CIIUKE O MECTY H YIIO3U
OBOT BUJIa CTPYYHOT yCaBpIllaBamka MpeaBada Cprickor Kao cTpaHor je3uka. Kopuiihene
Cy JICCKPHUITHBHA METOJIa M METOJa TCOPHjCKE aHANN3e ca TEXHHKaMa OTcepBaruje u
aHanmm3e caapxaja. [pal)y 3a ucTpaknBarmbe YHHHIK CY JBOMIIOCATHH BHICO-3aITUC pea-
JIM30BaHOT BeOMHapa U npareha mayeprnonHT npe3eHTaluja. AHanu3a BeOnHapa mokasa-
JIa je J1a OBaj OOJIMK eyKallije MOCEayje CBE KAPAKTCPUCTUKE CABPEMCHOT He(OpMATHOT
ycaBplliaBama. Peann3oBaH myTem miaropme Zoom, BeOUHAp AOMyEbYyje (HOpMAITHO
o0pasoBame, npyxajyhu HACTaBHHUIIMA CPIICKOT Ka0 CTPAHOT je3HWKa MPHJIMKY Ja ce
Onroke yro3Hajy ca cTpaTterujaMa 3a MojICTUIahe TOBOPHE aKTUBHOCTH y4yeHHKa. Kpea-
Top BeOMHapa, JoBaHa JlesbaHiH, CBOjUM ayTOPCKUM TPUCTYIIOM 00yXBaTa HCKYCTBCHE
METOJIC YUCHa, CHCTEMAaTCKU Je(GUHUCAHE M YTEMEJbCHE y PENCBAHTHO] JIUTEPATyPH.
BeOuHap uMa TPOJIENHY CTPYKTYPY, Koja 00yxBara: 1) yrmo3HaBame ca yJIoroM ropopema
y HacTaBH, 2) paspajly TeMe Kpo3 JUCKYCH]y 1 aHAIN3y HACTABHHX METONA U 3) 3aKJby4-
KE U eBaJTyallnjy. YUeCHHUIM BeOMHAPa Cy aKTHBHO YKJbYUCHH KPO3 HHTCPAKTUBAH PaJl,
JIMjaJior U pa3MeHy McKycTaBa. LIeHTpanHa TemMa — TOJICTUIIAbEe YUCHHKA [1d TOBOPE Of]
npBor yaca — oopaljeHa je Kpo3 aHaIn3y mpuMepa, CaBiaaBambe KOHBEP3allMOHuX 00pa-
3ama, yrory ¢ororpaduja y HACTaBU M OCMHUIILJbABAE KPCATHBHUX aKTUBHOCTH.

Kmyune peyu: cpricku Kao CTpaHH je3HK, CTPYYHO ycaBplllaBame, BeOMHAp, BEIITHHA
TOBOpPEHa, Mpe/IaBau-MoYeTHHK

YBoa

[IpenaBau cprickor Kao CTPaHOT je3WKa MPeJCTaBlba HEU30CTABAH YHHUIIAI]
HACTABHOT TMPOIIeca YHjH je KBAJUTET JUPEKTHO YCIOBILEH HETOBUM MOCTYIAKEM,

! aleksandar.novakovic@filfak.ni.ac.rs

53



Anexcarnap HoBakosuh

OZJHOCHO H-ETOBOM CTPYYHOM M Mpo(eCHOHAIHOM ocmocoOsbenomhy. HactaBauk
MoOpa OWTH ,,BPCTaH MO3HABAJIAI] HAyKe O (CPIICKOM) je3WKY, ca JeJHe CTpaHe, OJi-
HOCHO MOpa I0CEI0BaTH KOMIIETeHIuje (1a Oyjae ,,CcTpydaH mpenaBad’) ca apyre
ctpane” (HoBakoBuh, 20228: 73—74). On mera ce odeKyje aa CTBOPU PagHO OKPY-
XKemwe y kome he yueHuuu crehu 3Hamba 0 CTpaHOM je3UKY U YCaBPIIUTH PELEITHBHE
U MpoAyKTUBHE BewutHHe.” McTopujcku pa3BuTak (METOAMKE) HACTABE CPIICKOT KAo
CTPaHOT je3UKa CBEJOUM HaM Jia Cy Ce y YJIO3H Ipe/iaBada CPIICKOT Kao CTPaHOT je3H-
Ka HaJa3Wiu CpOMCTH, HACTABHUIIM CTPAHUX je3uKa, Mla HEPEeTKO M TOBOPHHUIM 0e3
MOCeOHOT JIMHMBUCTHYKOT npen3Hama. Hukona Kpemsep (1984: 31) cmarpa na no-
cToju 3a0Iy/a 11a je ,,HaCTaBHUK CPIICKOXPBATCKOT Ka0 MaTePHET HajKOMITETEHTHU]H
3a HaCTaBy CPIICKOXPBATCKOT Kao CTPAHOT je3nka’”, najyhu mpeaHocT HacTaBHULIMA
CTpaHMX je3uKa (CXOIHO TaJa BakehuM TeHAEHIMjaMa y HaCTaBHU CTPAHUX j€3MKa).
Naxo je HaBeneHo joIll yBeK (IeNMMHUYHO) aKTYeIIHO Y HACTaBHO] TIPaKCH, METOINYa-
M HacTaBe CPICKOT Kao CTPAHOT je3MKa UCTUIY M3BaHPEAHE pe3ynTare Koje mocTu-
XY CBpILEHH CTYJICHTH CPOHMCTHKE JIp’KaBHHUX yHUBep3urteTa y PemyOmuim Cpouju
u PemyOnurn Cprickoj, 9Mju CTYIUjCKH TporpaMu 06e30el)yjy cTuriame T0BOJHHO
CTPYYHHMX M METOAMYKMX KOMIIETEHIIM]ja 32 pealu3alnjy oBor Buaa HacTase. OcuM
OCHOBHHX aKaJIEMCKHUX CTyauja cpOucTuke, Ha Buue ¢akynrera (Punonomku ¢a-
kyaret y beorpany, ®unozodeku pakynarer y HoBom Cany u Ounonomku pakynret
y bamoj Jlynu) nocroje crienujann3oBaHe MacTep akaaeMCcKe CTYIWje WK MOCeOHH
npeameTs (Punozodckn axynrery y Humry, @unozodeku pakynrer y Kocosckoj
MurtpoBuity) mocBeheHu MPUIPEMH MpeaaBada CPIICKOT Kao CTPaHOT je3uka.*
Ocum n06podutn oaroBapajyher nannMjaTHOT 00pa3oBama mpeaaBada, Alek-
canap Hosakosuh (2022B: 75) moceOHO UCTHYE BaXHOCT IPOTPaMa IIeJI0KHBOTHOT
CTPYYHOT ycaBplllaBamba IpeJaBada yCMEpEeHUX Ka 0CIoCco0JbaBamby J1a HACTaBY CpII-
CKOT Ka0 CTPaHOrI je3uKa CIpPOBOJIC HA TEMEJbUMa CaBPEMEHUX HACTABHUX METOJA.
,»JlaHac mpoQeCHOHATHH Pa3Boj MOJApa3yMeBa CIIOKEH MPOLEC CTATHOT pa3BHjama
KOMIIETEHIIMja HACTaBHHKA, BaCIIUTada U CTPYYHOI CapagHUKA PaIy KBaJIUTETHH]ET
obaBspama nocia” (JoBanosuh, Munnh, 2020: 266). Ox npenaBada ce o4dexyje aa
pas3Buja cBoj NpoeCUOHATHN UICHTUTET TOKOM YMTABOT PAIHOT BEKa, jep je Hmero-
Ba U3IPaama ,,HECYyMIbMBO YT MPOLEC KOjU CE HE 3aBpIlaBa TOKOM (PaKyaTETCKOT
oOpasoBama” (Jopanoruh Ilejouh, 2012: 407). 3aTo npeaaBa4yu CPIICKOT Kao CTpa-
HOT je3uKka noxahajy cemMuHape, paTte HayqyHy M CTPYUHY JIUTEparypy, Y9eCTBY]y y
paaroHMUIIaMa, Ha KOH(epeHIMjaMa U TajHO Ce OClIamajy ,,Ha YIOEHUKEe CTpaHHX
jesuka npriehu uaeje, Mosene u npuctyre jesudkoj marepuju’” (Kpajumaunk, 2016:
9). Jaxue, mpegaBadn UCKa3yjy HHTEPECOBALE J1a YUECTBY]Y Y CBUM aKTUBHOCTHMA

> O je3aW4KHM BEIITHHAMA Y HACTaBH CTPAHOT je3nKa roceOHo cy nucane bpanka Munenkosuh u Cama
Jocudosuh Ene3osuh y pany ,,PerpocriekTuBHN OINIeN je3NUKUX BEIITHHA y HACTAaBH CTPAHOT je3HKa
u craryc BemrTuHe nHcama” (2022), y KoMe je JeTasbHO cariefaH Mel)yomHoc BemTHHE mucama ca
OCTaJIUM BEIUTHHAMA.

* Ceernana Benumupait (2016: 28) mocebHo ucTHde 11a ,,He MOKEe CBAKM TOBOPHHK CPIICKOTA je3UKa J1a
Oyze u oarosapajyhu HacTaBHHK .

* [Ipoecop Munopan Hewuh (2003: 67) mel)y npBuMa je yka3uBao Ha moTpedy akpeJuTOBama CTyHja
,,0 3HAYajHUM MPOOIEeMUMa U3 OBE BeOMa KOMITJIEKCHE o0acTi’”.
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Koje peanusyjy MUHHUCTapCTBO MPOCBETE MM aKPEIUTOBAHE BUCOKOIIKOJICKE yCTa-
Hoge. [Ipu TomMe, moceOHO MecTo 3ay3uMa KOHCYATOBamEe 300pHHKA pajioBa ca Hay-
qHe KoH(epeHuuje Cpncku kao cmpanu jesux y meopuju u npaxcu, Kojy opranusyje
Ounonomkn dakynTeT YHUBep3uTeTa y beorpany Ha uetupu romuae (2006, 2010,
2014, 2018. u 2022). Y HOBHje Bpeme cy, mocebHo Mel)y mpemaBaynma CpricKor Kao
CTPaAHOT je3HKa, IOCTaJIN MOIMYJIapHU NporpaMu HeopMaHOT CTPYUHOT ycaBpla-
Bama MoMyT BeOnHapa u onnajH-paanonuna (Hosakosuh, 2023: 48).

BeOunap kao Bua He(popMaJIHOT yCaBpIIaBamwka MpeaaBaya

Hedopmanno oOpa3oBame ce y yciaoBUMa caBpeMeHe HacTaBe cXBara Kao 00-
JMK gomyHe GopMaiHOr 00pa3oBama, Npykajyhun mpuwinky monazHUIKMMa Tedaje-
Ba Ja ce OJIMKe YyIo3Hajy ca caapikajuMa KOju Cy UM TOKOM PEJOBHOT HIKOJIOBamba
Oounu HenpucTynaynu. Mako cy mikomne u GpakynTeTH 3apKaii IPUMapHO MECTO Yy
00pa3oBamy, y MOCICAHIUX HEKOIHMKO JIEIEHH]a T0JIa3y A0 YOp3aHOT MUpeHha Mpo-
rpaMa HeopMaIHOT 00pa3oBama U ycaBpllaBama. ,,HedopmaiHo oOpazoBame ce
neduHuUIIEe Kao 0110 Koja 00pa3oBHa aKkTMBHOCT M3BaH NocTojeher ¢popMaIHor cuc-
Tema, 6e3 003upa Ha TO Ja U (PyHKIIMOHHUIIIC HE3aBUCHO WIIM Kao JICO HEKE IIMpe
AKTHBHOCTH KOja CIY)XH Ofpel)eHNM KOpHUCHHIIMMA M LUJbEBHMA yuewma’ (mpema:
ITaBuheswuh, IleTtpoBuh, 2015: 105-106). OcHOBHE KapakTepucTHKe HE(HOPMATHOT
oOpa3oBama Cy: YCHOCTaBJbarkbe MHTEPAKTUBHOI ONHOCA M3Mel)y KoMmeTreHTHOr
npenaBada v MOoJIA3HUKA TeYajeBa, OCTOjambe Ne(UHUCAHOT OKBHPA U LINJbEBA paja
ca caJprajuMa Koju cy npuiarohenn norpedama nuubHe rpyne. Kao najuenthu o6-
iy HeopMaHOT 00pa3oBama MOjaB/byjy Ce: CEMHHApH,” TPEHUH3HU, TEUYajeBH,
panuoHuIle, KaMIIOBU, U3BUNauKu IPOrpaMu, KOH(EpeHIuje, MpeaaBamba U CIMIHO
(Kyka, 2012: 199). Hedopmanao o0Opa3oBame y HaCTaBH CTPAHOT je3UKa IMojipa3yMe-
Ba OpPTaHMU3AIN]y U peaTn3allijy mporpaMa Koju Cy YCMEpEeHH Ka pa3Bojy YCKOCTPYY-
HUX BEIITHHA KaKO HACTaBHHKA (KOjU peajn3yjy HACTaBy) TAaKO M YUCHHKa (KOjH je
noxahajy). Anexcangap HoBakosuh (2023: 54) 3anaxa na ce Kao ,,HajIonyJapHuju
005uK HeOpMaTHOT CTPYYHOT yCaBpllaBara HAMETHYO BEOMHAp — CEMUHAp KOjH
ce peaju3yje MyTeM eJICKTPOHCKUX MHTEPaKTUBHUX miardopmu”. Ha3ue oBor Buaa
ycaBpIlaBama HAaCTao je ClajameM JABejy peun —,,Bed” n ,,cemnnap” (Kapruka, Xa-
pujaan, 2020: 32). Ped je o mporpamy yuema Ha naspuny (Oerucosa u cap. 2018: 2),
OJIHOCHO OHJIAjH-00YIIM KOja Ce U3BOJM Y)KUBO KPO3 ITOBE3UBAE pealli3aTopa Mmpo-
rpama CTpY4HOT ycaBplIaBama U MOJa3HHKa Teuaja MyTeM CaBPEMEHHX Cpe/ICTaBa
KOMYHUKaIMje. 3axBajbyjyhnt KOMyHUKaIMjH ITyTeM WHTEpPHETA, BEOMHAp OJaKIlaBa
MPUCTYN HHPOpMAaIHjaMa 0 HAJHOBHjUM Ca3HambMMa U TPEHIOBUMA y 00pa3oBamy U
HacTaBW CTPAaHMX je3uKa. ako mocToju CKopo JEIeHU]y Kao BHII CTPYYIHOT yCaBp-
[aBama, CBOjy EKCIIAaH3Wjy je JOKMBEO Yy BpeMe TaHJeMHje h3a3BaHe IINPEHEM
Bupyca kopoHe (Anmenna, 2021: 113). C 003upoM Ha YHCHUILY Ja peanusanuja

® Mapuja JoBanoBuh m Becna Munnh (2020: 268) xao Haj3acTyIUbEHHjH OpPraHU3AIL[MOHU OOIUK
yCaBplIIaBamba OJ[PAaCciiX NPENO3Hajy CeMUHape.
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BeOMHApa TOYMBAa HA NPUMEHH CaBPEeMEHHX HH(OPMALMOHO-KOMYHHUKAIMOHUX
Cpe/icTaBa, HEpETKO ce JelnaBa Aa BeOMHapy Oyny y BUILy JUTUTATHHUX 3aluca JI0C-
TYIHH JaHUMa, MECelliMa U roJuHaMa HaKOH HUXOBe peanm3anuje. Kpearopu, pe-
aJTM3aTOPH | MOJIA3HUITN BeOMHAapa (TI0 TIpaBHITy) KOPUCTE cO(TBEp 3a ayIro, BHIECO
U TEKCTyaJHy KOMYHHUKAIH]jy, IPE3eHTalje U JpyTre BPCTe HACTABHOT MaTepujaa.
Bebunap noapa3zymeBa akTHBHOCT CBECHOT yUECTBOBamba y JUCKyCHjaMa, Mpe3eH-
TalMjaMa ¥ U3pagd NPakTHYHHUX 3ajaTaka y CKJIOMY COICTBEHOT MPOoQeCHOHATHOT
pa3Boja. [Tapymanu Pao (2019: 372) cmarpa ja je ujeajiHo BpeMe Tpajama BeOuHapa
mmelhy TpugeceT u 4eTpaeceT U MeT MUHYTa, Maja ce y mpakcu cpehy u BeOmHa-
pu ca BUIIeYacOBHUM (T1a W BUIIEAHEBHUM) TpajameM. Takole, BeOnHapu ce op-
raHmn3yjy ca MamOM T'pyloM nona3Huka. [loceOHO je KoprcTaH MojeiMHIIIMA KOj!
Cy y moTpasu 3a (uiekCHOWJIHUM HauWHMMa yHanpelema 3Hama U COICTBEHE Ha-
CTaBHE Tpakce. 3aTo ce Ka0 OCHOBHE KapaKTEPHCTUKE BeOMHApa MOTY M3BOjUTH:
(IIeKCHOMITHOCT M TOCTYITHOCT (PacroiioKUBOCT MporpaMa y OHUJI0 Koje BpeMe U Ha
OMIIO KOM MECTY), aKTYSITHOCT caaprkaja (BeOMHApH aKTUBHO IIpaTe IPOMEHE y OIl-
roBapajyhoj obmacTi), HHTEPaKTHBHOCT (KOja IMOYMBA Ha Pa3MEHU UCKYCTBA IyTEM
YKUBE MJTM TEKCTyalHEe KOMYHHUKAIHje) 1 eKOHOMUYHOCT (yIITe1a 3HaYajHIX (UHAH-
CHJCKHX CPEJCTaBa).

MeToa0/101IKE MOCTABKE HCTPAKUBaAIbLA

Ipeamer 1 HM/b HCTPAKUBAKBLA

Ynorpeba caBpeMeHNX HWHPOPMALIOHO-KOMYHHKAIMOHMX TEXHOJIOTHja y Ha-
CTaBH CPIICKOT Ka0 CTPAHOT je3WKa O3HAuWIIa je TOYeTaK HOBE epe Y HCHOM pas-
Bojy. Ocum mro cy pauyHapH, TabneTH U MOOWIHH TenedoHu omoryhmmum mnpena-
3aK W3 KOHBEHIIMOHATHUX YYHOHHIIA y BUPTYEIIHE caje u Kopumrheme Beher Opoja
OHJIajH-ajlaTa 3a yHalpeheme KBaIUTeTa HaCTaBe, OUIPalId Cy BaKHY YJIOTY Yy Ha
[0JbY CTPY4YHOI/TIPO()EeCHOHAIHOT Ocnoco0JbaBamkba M ycaBpllaBamba IpeaaBaya.
Hauwme, 3a pa3nuky on nepuoaa HakoH J{pyror cBeTckor para, Kaja cy cTeueHa Hc-
KyCTBa OCTajaja yHyTap 3uJ0Ba HHCTUTYIHMja y KOjUMa Cy MpeaaBayn OMIU 3amoc-
JIEHH, JIPYIITBEHE Mpexke (Kao MPOU3BOJAM MOJCPHHX TeXHOJoruja) omoryhuie cy
MTOBE3MBAkbE TpeaBada CPIICKOT Kao CTPAHOT je3WKa y 3aje[HUIy jeIMHCTBEHY y
CIIOBEHCKOM cBeTy. OKyTIJheHH OKO 3ajenHnyke ujeje Ha PejcOyky (rpyna ,,Cprcku
Je3MK 3a CTpaHLe: Tpyna 3a npexnasade”), MHcrarpamy win JIMHKIuHY npenaBadu
KpO3 pa3MeHy TeKCTYaIHUX MOpyKa HACTOje Ja MoJielie NCKYCTBa CTeYeHa y HacTaB-
HOJj TIPaKCH, HEPETKO MOMakyhu jesHu qpyruma JIeJOTBOPHUM CaBeTUMa M Ipero-
pykama. M3 HaBeZieHOT BHa KOMyHHKaIMje U capaimke Mehy npenaBaunma pa3Buo
ce TOKOM BpEMEHa YUTaB HU3 Iporpama He(hOpMaIHOT CTPYUYHOI yCaBpllaBamba Ha-
CTaBHHMKA CPIICKOT Kao CcTpaHor jesnka. Anexcannap Hosakosuh (2022a: 131-132)
moceOHO W3/Baja ceMHHape/BeOWHApe W PaJMOHHIIE KOje KPEeHupajy W peaiusyjy
[pefaBadd ca BUIICTOJUIILMM UCKYCTBOM Y OBOj BPCTH HacTaBe. KOHTHMHYHpaHO
npaheme JemaBama Ha IUIaHy pa3Boja HaCcTaBe CPIICKOT Kao CTPAHOT je3uKa MoKa-
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3aJI0 HaM je Jja y OBOM TPEHYTKY ITOCTOjHU BHILE Mporpama He()OpMaIHOT CTPYUHOT
ocroco0JbaBama U ycaBpllaBama MpejaBaya Koju 3aBpelyjy maxmwy CTpydHE jaB-
HocTH. OBOM IPHUIIMKOM OMCMO W3/IBOjUIIM aKTUBHOCT Koserunuile JoBane Jlesba-
HUH, KOja j€ TOKOM MPETXOJHIUX MECEIH HajIIpe peann3oBajia Beonnap ,,CpIricku Kao
ctpanu: marepujanu 6e3 Tajan’” (HoBakosuh, 2023), a 3aTuM ocMuUCIHIIa U HETABHO
IIPBHU IIyT peaji30Bajia HOBH 0] Ha3MBOM ,,Kako ja yueHHLM BUILE TOBOPE Ha 4a-
cy?”. Crora je mpeAMET OBOTa paJia aHaIu3a CTPYKType U cajipkaja BeOuHapa ,,Kako
Jla YYCHHIIM BUILIE TOBOPE Ha Yacy?” ca UJbEM CTBapama jaCHUje CIIMKE O MECTY U
YJI031 OBOT BHJIA CTPYYHOT yCaBpIllaBarma MpeiaBada CPIcKor Kao CTPaHOT je3HKa.
3amanu ucTpakuBarmba
VY cknany ca neuHUCAaHHM NPEIMETOM M IHJBEM HCTPaKMBAHha W3/IBOjHIN
cMo caenehe uerpaxxuBadke 3a1aTKe:
1. Amnanusuparu cajpkaj BeOMHApa HAMEHEHOI CTPYYHOT YCaBpILIABaby
HaCTaBHUKA-IIOYCTHUKA.
2. Carnenata T€OPHjCKO-METOJOIOMKY M HAYYHY YTEMEJLEHOCT HaBEIECHOT
BeOMHapa.

Mertoze, TEXHUKE, HHCTPYMEHTH U y30PaK UCTPaKUBamba

[Ipema neduHuCaHOM MpEeaMETY, LUJbY U [IOCTABJHEHUM 3a/allIMa UCTPAXKHU-
Bama y paay CMO KOPUCTHJIM JACCKPUIITUBHY METOAY U METOLY TEOPHUjCKE aHaM3e
ca TeXHUKama OIicepBalyje ¥ aHaiu3e cajapxkaja. [paly 3a ucTpakuBame YMHIIH
cy: 1. ABOMIOCATHU BUJEO-3aIIUC PEATM30BAaHOI BeObuHapa ,,Kako na yueHnunu suie
roBope Ha gacy?” u 2. npareha nayepnouHT rpe3eHTanuja. CBe MPUKYIIJbEHE MoJaT-
K€ cMO 00paJuiIi KBaJUTaTUBHO. McTpakuBame je peaan3oBaHo KpajeM cenreMopa
2024. ronuse.

AHanuza pe3yiiTara HCTPaA)KuBakba

Amnanu3a Bujieo-Marepujana u nparehe mayeprnouHT Mpe3eHTalje oKasana
HaM je 1a BeObuHap ,,Kako /1a yueHHIM BUIIIe TOBOPE Ha Yacy?” MMa CBE KapaKTepuc-
THKE caBpeMeHOT He(OpMaTHOT BHJIa ycaBpllaBama. Peanusyje ce myTeM HHTEpHE-
Ta mocpencTBoM miargopMe 3yM U MpeacTaBiba JONyHY (GopMaiHor o0Opa3oBama,
NpyXajyhn NMpuinKy 3auHTEPECOBAHMM IIpeaaBadnMa Jla ce ONKe yIOo3Hajy ca
cajJprkajuMa KojuMa ce HUCY TToceOHO OaBHIIM TOKOM IIIKOJIOBama. Kpearop u peanu-
3atop BeOHHapa je Jorana JlesbaHuH, MacTep nMpohecop U JyroroIHUIIbY MpeIaBayd
CPIICKOT Kao CTPAHOT je3UKa.’AHAIM3UPaHU BEOUHAP je HEHO JIPYro ayTOPCKO /IO,
HACTaJI0 HAKOH BHIIE YCIEIIHUX peanu3ainja ceMuHapa ,,CprcKi Kao CTpaHu — Ma-
Tepujanu 0e3 TajHu”. J[BounocaTHUM BeOMHAPOM HACTOjH Jia OJrOBOPU Ha TIHTAHE
KOje MpeACTaBiba jeIHy Off Hajuenhux HeIoyMuIla mpeaaBada-modeTHKa: ,,Kako mna
CBOj¢ YUCHHKE HABEJIEM Jia TOBOPE M Y MPaKCH MPUMEHYjy CTeueHa 3Hama O CPIIC-

¢ Anexcannap Hosaxouh (2023: 50) moceOHO MCTHYE MCKYCTBO JEKTOPCKOT paja Ha TjeHIMHCKOM
yuausep3urety y HP Kunu.
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KoM je3uky?”.’BeOuHap uma jacHo AeuHHCaH OKBHp paja IITO jaCHO yKasyje aa je
peY O CHCTEMAaTCKHU IUIAHUPAHO] aKTUBHOCTH YTEMEJbEHO] Ha PEJICBAHTHO] HAYYHO)]
JUTEPaTypU U UCKYCTBY CTEUEHOM Y TIpaKkcH (300T dera ce HepeTKo U JIMPEKTHO TI0-
3uBa — ,,[[peMa MoM uCKycTBY...”, ,,Pagehn ca cBOjuM eUKOM M3 MHOCTPAHCTBA...”),
o0nuKyjyhu ra Kpo3 npeacraBbamke HHTEPECAHTHUX CHTYallHja ca CONCTBEHHUX Ya-
coBa. Y BEroBoj peannsalyjy ce jaCHO MPENo3Hajy eTane UCKYCTBEHOT y4ema: Uc-
KyCTBO, pediekcHja, yolTaBame U mpuMeHa. Ped je o mpocemMunapy koju mosnas-
HUKE YBOJIM Y HOBY HacTaBHYy o0Oiact. [Iporec nmpeHomema 3Hama myTeM BeOnHapa,
KOjH TIpe/ICTaBJba BHUJ He(popMaHOT 00pa3oBama MmpeaaBada-moyeTHUKA, 3aCHOBAH
j€ Ha IBOCMEPHOj XOPH30HTAIHOj KOMYHHUKAIMji. PazMeHa ncKycTBa peanusyje ce
KpO3 WHTEPAKIIN]y, 3ajeIHUIKH PaJl, IUjaJIoT U JTUCKYCHjy. TOKOM 4HTaBOT Tpajama
BeOMHapa youaBa ce KUBa 1 caJprkajHa BepOaiHa U TeKCTyalHa KOMyHHUKanyja Mehy
yYYECHUIIUMA, jep y NPEJCTaBbakby cajpikaja ayTop BeOMHApa HACTOjU Jia MPOOYIH
KPUTHYKH OJIHOC TIpeJiaBavya-TIoueTHHKa MpeMa NocTojehoj mpakcu Kpo3 pazMmeHny,
MIPUXBATakE U IIPOMEHY CTaBOBa, HJIgja U mpemnopyka. IIpeu myT je peanusoBan 14.
centemOpa 2024. ronuHe 3ameT mpeiaBada CPIICKOT Kao CTpaHor jesnka. Ped je o
npenaBaYnMa Koju opel)eHn BpeMeHCKHN MepUoJ PEajy CPIICKU Kao CTPaHU je3UK,
a KOjU M CaMH MMajy HeJIOyMHIA y BE3H Ca TUM KaKO YHAIIPEIUTH CBOjy HACTAaBHY
MPaKCy M 3aUHTEPECOBATH YUCHHKE Jla BUIIEC TOBOPE HA CAMHM YacOBHMA CPIICKOT
jesuka. Y morneny MHAIUjaTHOT 00pa3oBama YUeCHUIH BeOnHapa Cy CBPIICHH CTY-
JIEHTHU CTYIH]ja CPIICKOT je3WKa W KILIKEBHOCTH M CTPAaHUX (HIIONOTH]ja (PYCKOT H
HEMaJKoT je3uKa), Ka0 U CTYJAECHTH CPOUCTHKE.

Ananu3upanu BeOMHAp UMa TPOIEIHY CTPYKTYpY, KOjy YuHE: 1. yro3HaBame
nperaBada ca MECTOM BELITHHE TOBOPEHaA, 2. pa3paa NpUMapHe TeMe U IUCKYCHja,
OJTHOCHO 3. U3HOIICHE 3aKbydyaka U eBajiyalidja. Y yBOJHO] eTanu BeOMHapa pea-
JIU3aTOP JIOKAJIM3Yje TOBOPEHE Y CUCTEMY PELENTUBHUX M MPOITYKTUBHUX jE3UUKHX
BEIIITHHA, HABOJIChH J1a ce TOBOP HEPETKO IM0jaBJbyje Kao MOACTHIIA] 3a YUCHE CPIIC-
KOT Ka0 CTpaHoT je3uka (,,Xohy maa npuyam ca CpOuma y mpoJaBHUIHM / ca IEIKOBUM
pomutesbuMa” U ci.). Ho, nako BaykHa y IpoLeCcy OBlaJilaBaa CPIICKUM jE3UKOM,
HacTaBHA IMpakca Mokasyje jna ojapeheHnu Opoj yYeHHUKa HUje CIpeMaH Jia pa3ropa-
pa ca MarepmhUM FOBOPHUIIMMA CPIICKOT je3uKa, 300T 4era ce ykasyje Ha BaKHOCT
NpUMEHe aJeKBaTHUX METofla KOju he yTHIATH Ha MPOMEHY YHMEEHHUYHOT CTamba.
Kao BakHEe YMHHMOIE YCMEHE peajH3alije CPICKOT je3WKa HaBOAHM CE MO3HABAE
JICKCUKEe, TpaMaTHhKe, pa3Boj aKyCTHMYKHX FOBOPHUX KOHCTAHTH, aHAIN3a je3MYKOT
MHITyTa, MOTHBAIIMja, aJId U TpeaBad Koju he CTBOPUTH MOICTUIAJHO OKPYKCHE.
WznBajajyhu ocoOuHe 1oOpor u JIomier HacTaBHUKA, YKasyje ce Ha nmocturayha koja
CE OYEKYjy OJ1 yUCHHKa HAKOH MPBUX KypceBa CPIICKOT je3uka (Tpema Tabenu 3a ca-
monpoueny Casera EBporie, omHocHO neckpunropuma LlenTpa 3a cpricku kao crpa-
HU je3uk Ommonomkor dhakynrtera y beorpany). Y Ty CBpXy peaiu3arop jenaH Main
cerMeHT BeOnHapa nocsehyje aHann3u HaBEJCHUX JOKyMEHara, y3 yKa3uBambe Ha
BMX0BO MECTO M (DYHKIIM]y Y HACTaBHU CPIICKOT Kao CTpaHOT je3uka. LlenTpanuu neo
BeOMHapa mocBeheH je mpykamy 0AroBopa Ha MHTamke ,,Kako Ja yueHHIu roBope

7 Ocum 00pa30BHOT, aHATM3UPAaHK BeOMHAP MMa M KOMEPLIMjalHi KapaKkTep.

58



Mecro u hyHKIMja BeOMHApPA ,,KAKO J]a yUYCHUIM BUILIE TOBOPE HA Yacy?”’ y CaBpeMeHO) ...

ox mpBor yaca?”. Llenokynan meroB cajipkaj yTeMeJbeH je Y aJeKBaTHOj HaydHO]
IUTepaTypu, 300r dyera kosnernHuna Jopana JlessaHuH moceOHO W3/Baja 3HAYa] Y-
oennka npodecopke Jenene Pemmu /a au je Baw uac nemu puam? (B. Peqym 2024),
TIPUPYIHUKE 32 peaan3allijy HacTaBe CPIICKOT Kao CTpaHOT/HeMaTepmker je3nka 3a-
BOZIa 3a yHanpehuBame KBaquTeTa 00pa3oBama U BACIHTAaba, OMHOCHO JJOATHE KO-
pHUCHE HacTaBHO-Hay4He Matepujaie. [laxkma Kpearopa ceMUHapa ycMepeHa je Ka
paspagu GyHAaMEHTAIHHUX NMUTama Koja TUPEKTHO YCIIOBJbABAjy HUBO YUCHHUKHX
nocturayha. Tako ce pazmarpa OJHOC HACTaBHMKA IpeMa TOBOpY M Tpemikama. Y
0BOj (a3u ce, JaKie, aHATN3UPa OAHOC HACTAaBHUKA IpeMa YUYCHHYKHUM Tpelrkama,
Al ¥ Ba)KHE PaJIibe Koje TMPETX0/Ie CaMOM YHMHY FOBOpPEHha (CaBIlalaBar-e KOHBEp3a-
IMOHMX 00pa3ana, yno3HaBamke ca TPAMaTUKOM M JISKCUKOM, OJJHOCHO aHaJIn3a MpH-
Mepa). 3aro ce ykasyje Ha HajppeKBEeHTHHje TeME U HauMHE HUX0BE 00paae (Kpo3
Iyjajore, MUTama, paJHe HaJore, 3a/1aTKe), aHaJIM31pajy MHOTOOPOjHE CHTYaIje y
KOjUMa YYCHUIIHM CaBJIaJaBajy JICKCHUKY HEOITXOJHY 32 yCIIOCTABIbAhEe CBPCHCXO/THE
KOMYHHKAIIHje, IPIMEHbY]y HaydeHO Y COIICTBEHOM >KUBOTHOM OKPYXKEHY, yKa3yje
ce Ha Ba)KHOCT y4erha M0 MOJIEIy M ITPEICTaBIbajy (PyHKIMOHATHHA NPUMEPHU U3 Ha-
CTaBHe Tpakce. AyTop HeceOUYHO ca yuecHUIMMa BeOMHapa el MHOTOOpOjHE Ha-
CTaBHE Marepujajie y eJICKTPOHCKOM OONHKY, KOjU Cy MpUIaroheHn HemocpeaHoM
kopuihemy. IHTepecaHTHO je 3ama)xame O ToHAllakby YYeHUKA Y YIHMOHUIH U BaH
e, IJI¢ U3HAIa3e Hajpa3InuyuTHja ONpaB/iama jJa He ToBOpe 0 ceOu (0e3uejHOCT,
HHTPOBEPTHOCT, YCAMJBEHOCT | CJI.), IIITO j€ V TIOTITYHO] CYIIPOTHOCTH ca CTBAPHUM
pasno3nMa ydema CpIICKOT je3WKa KaKBU Cy 00aBJbarbeé CBAKOAHEBHUX JKHBOTHHX
aKTUBHOCTH (KyIIOBHHA HAMUPHHIIA, HAPYUUBAKE Kade, Ol1a3aK Ha ayToOyCKy cTa-
HuIty u jp.). CXomHO TOMe, MocebaH CErMEHT OBOT jJiejia BeOMHapa YCMEpeH je Ka
U3/IBajary MOTCHIMjJTHUX MIPOo0JIeMa ca KOjuMa Ce YUCHHUIU MOT'Y CYCPECTH KaKo y
YYHOHHIIA TaKO M BaH e — O10Hjamke capajmhe, HEMOTHBHCAHOCT 3a paji, OHOCHO
HeTIPUXBATamke APYIITBEHE 3ajeTHUIS, KOPUIITNEHEe CTPAHOT je3WKa HIIN yCaMJbe-
HOCT (Kao CaBpeMEHH IPYLITBEHU MPOoOJIeM U IOCIeIula MUTpanuja). 3ato peaiu-
3aTop BeOMHAapa oceOHO yKa3yje Ha BAXXHOCT 00pajie pa3InuuTHX CUTyallja 1 TeMa
13 KMBOTA YUCHHUKA, KAKO OM pa3BWIIM BEHITUHY U CUTYPHOCT KOpUIIhema CPIICKOT
jesuka. Kao BaxkHy eramy Ha TOM IyTy peain3aTop Npeno3Haje MpoHaIaAKEHEe TeMe
y CKIay ca mnpedepeHirjama caMux YYeHHKa, OJHOCHO KOpHUINheme YIOSHHYKOT
Matepujana. PeanmuzaTop HacToju Ja moja3HUIMa BeOWHApa yKake Ha MOTyhHOCTH
EBUXOBOT MaKCUMATHOT UcKopuiihewa (omuc Gotorpaduja, npui-Bexode, HaBoheme
JozaaTHOr mpumepa u ci.). llpema peunma JoBane JlesbanuH, (yHKIMOHATHO Ha-
CTaBHO CPEACTBO Y MOCTH3amky (UIyEHTHOCTH jecTe YIOSHHK U MHOTOOpojHe Moryh-
HOCTH HHETOBOT Kopuihema: caapikajHu pa3roBOpH O TeMU oOpahjuBaHOT TEKCTa,
xopumiheme (oTtorpaduja u3 yrioeHUKa Kpo3 OIHUC WX TUCKYCH]Y, TPEHYTHO OC-
MUIIUbaBambhE TOAATHUX (Pa3HOBPCHUX) 3a1aTaka M CTBapajadka MpUMeHa CTCYCHUX
3HaKka y HOBUM KOHTEKCTUMa (Kopultheme acorujaiuja, nedara, urpe 1mo yinorama,
nucame KoHenra u cii.). [loceban 3Hauaj npuaaje ce Mecty u yaosu ¢ororpadpuja
y HacTaBH, OJHOCHO KPEaTUBHOM TPHUCTYITy caMOr' HACTaBHUKA, Koju O Tpebaio
Jla KpO3 OCMHIIIbaBAhe HU3a HHTEPECAHTHUX M (DYHKIIMOHATHUX aKTHBHOCTH CBOjeE
YUYCHHKE HaBene 1na nporoBope. Hacrojehn na cBoje m3marame yanHn (QyHKIIHOHAI-
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HUjUM, Peajn3aTop CBE BpeMe KOPUCTH NIpEe3eHTalHnjy, Ha K0joj Cy MpeiacTaBibeHa
HajBaKHU]a 3ara)kara, U3/IB0jeHU OJIroBapajyhn mpuMepy 1 HCTaKHyTa KpyIHjaiHa
MUTaka ¥ HEIOYMUIIE y BE3H ca Pa3BOjeM BEUITHHE FOBOPCHA.

N

ﬂpoGneMM BABA DEDA BABA DEDA

Y yuMOHMIM Ban e
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®dororpaduja 1. Mzabpanu dernosu uz kopuuihiene npezenmayuje

3aBpmiHy azy BeOMHapa YMHU NpPYKame OATOBOpa Ha JOJaTHA MUTama I0-
JIa3HUKA, OJHOCHO CIIPOBONEE KpaTke eBaslyaldje Kpo3 YCMEHH pasroBOp ca Io-
Ja3HUIIMa Tedaja. Ped je o (hopmaTrBHOM BpenHOBamwY, Urja je QyHKIIHja IpyKambe
MPEIMMUHAPHOT YBHJA y HETOBY €(UKACHOCT M CTENEH 3aJI0BOJbCTBA YUECHHKA
BeOMHapa. AHanM3a OBOT Jejia BeOMHapa MoKa3ana HaM je Jla cy y4eCHHUIH BeOu-
Hapa BeOoMa 3aJI0BOJbHU H-ETOBHM CaJpiKajeM U CaBeTHMa peaau3aTopa y Be3H ca
MoryhHoctuma yHanpehema HacTaBHe Tipakce. [loceOHe moxBane ynmyThuim cy Mo-
ryhHOcTH akTUBHOT ydemha y BeOMHapYy Kpo3 MHOTOOpOjHE pasroBope y Be3H ca
Haj(hpeKBEHTHHjUM TIpoOIeMrMa y HacTaBHO] npakcu. [lomazHuIm cy carmacHu na
ce Kao HapouuTa BPEAHOCT BeOMHAapa MOXKE M3BOJUTH AllJIMKaTHBHOCT MPEIIOKe-
HUX aKTUBHOCTH, METO/Ia U MOCTYyTaKa 3a yHanpeleme BelITHHE TOBOpEmha YUCHHU-
Ka-CTpaHala, ITo je y CKJIaay ca HaMepoM KpeaTtopa BeOMHapa /1a yueCHUKe YIO3Ha
ca MoryhHOcTHMa IpakTHYHE NPHMEHE 3Hamba W BEUITHHA Y HACTABHO] IPAKCH.
Nnak, kao (yHKINOHAIHM TOCTYTNAaK y yHanpehemwy KBaluTeTa aHAIN3UPAHOT Be-
OunHapa MOXe ce IPENOPYyUUTH TOCEOHO yKa3UBamke Ha HAUMHE MPY’Karba MOJPIIKE
yUeCHHIIMMA CEMHHAapa y yHanpehemy KBaIUTeTa CONICTBEHE HACTaBHE MPaKce.

3ak/pyuak

Pa3Boj (MeTonMKe) HacTaBe CPICKOT Kao CTpaHOT jesnka y XX u XXI Beky
TECHO je MOBE3aH ca MHUTAamkEeM MHHILHMjaIHOT 00pa3oBama M ycaBpllaBama Ipeaa-
Baya, O]l YMje CTPYYHOCTH 3aBHCH M HCXO[ IIEJIOKYITHOT HacTaBHOI mpolueca. Ha-
YYHHU OIVICIH M PAJOBH HAM IOKa3yjy Jia je Ouio moTpeOHO BUIIC JCLeHUja 1a Ou
Ce CTBOPHIIM YCIIOBH 3a aKpeJWTAIM]y CIEIHMjaH30BaHUX CTYIUjCKHX Mporpama
yCMepeHUX Ka WHHIIHjaTHOM 00pa3oBamy W OCIIOCO0shaBamy IpeaaBada 3a peaju-
3aIMjy HAcTaBe CPIICKOT je3nKa 3a cTpaHue. M mopex muxoBe HeCcyMmuBe (yHK-
[IMOHAJHOCTH U pe3y/ITara BUJbUBUX Yy HACTABHO] IIPAKCH, TOKOM YUTABOT IEPHOIA
Cy Ha I0JbY yCaBpllIaBama MpeaaBada OWIn aKTyesTHH HHPOPMATHU U He(hOpMaTHH
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BUJIOBHM CTHILIAma 3Hama 0 0BOj (MTOCBE) M3a30BHO] AMCUUILTMHMA. Hajupe cy To uu-
HWJIN KPO3 pa3roBope Y OKBHPY MHCTHTYIIHjE y KOjOj Cy OMJIM 3amocieHU (MHCTH-
TyTa, IIEHTapa, paJHUYKUX/HAPOIHUX YHUBEP3UTETa M MPHUBATHUX IIKOJIA), 3aTHM
MyTeM Hay4HO-CTPYYHHX PajioBa, a JIaHac, y epH eKCIIaH3Wje CaBpeMeHHX HH]Op-
MalMOHO-KOMYHHUKAMOHUX TEXHOJIOTHja, IyTeM MHTepHeTa. MIHTepHU pazroBopu
mpepaciu cy nporpame HeopMalHOT CTPYYHOT ycaBpllaBama M 0CIOCO0JbaBatba
KOJH Cy, CXOJIHO MEJI1jyMy U3BOl)ema U peasin3aliyje, MONpUMUIH XHOPHIHU OOJHK,
QM YBPCTO 4yBajyhu CyIITHHY M CTPYKTYpy. Tako je ceMuHap, Kao pernpe3eHTa-
TUBHU IIpUMep HeOPMAITHOT BHa yCaBpIlaBama, noctao Bedbnnap. C 063upom Ha
YUHCHUILY Ja MX HUje OMII0 MHOTO y HACTaBH CPIICKOT KAa0 CTPAHOT je3WKa YIPKOC
KOMIDIEKCHOCTH YHTABOI' HACTABHOT TIpOIieca, MpelaBadu Cy IMyTeM CpelcTaBa Ma-
COBHOI' KOMYHHUIIMpama (IPYLITBEHUX MpeKa, eNCeKTPOHCKUX IaropMH) yKasza-
JIM Ha BaKHOCT U OYMIVIEAHY moTpedy yBehama muxoBor Opoja u npunarohabama
norpebama caBpeMeHe HacTaBe CTPaHUX je3WKa. 3aTo Ce Yy MOCICIHHX HEKOJIHKO
roawHa mojaBuo Behm Opoj BeOMHapa HACTaBHUKA CPIICKOT KA0 CTPAHOT je3WKa ca
BHIIIETOUIIIEH-UM UCKYCTBOM y KOjuMa 00palyjy caaprkaje Koju ce y pakcH Mmperno-
3Hajy Kao Hajuenthe HETIO3HAHUIIE TIpe/IaBada-NoYeTHUKA. ako nMajy KomepIujai-
HU KapakTep, BbUXoBa (yHKIIM]ja je 3HauajHa jep oMoryhaBa yno3HaBame IpeaBada
ca muTamuMa KojuMa ce y (opMallHOM OOpa30BHOM CHCTEMY, YCJIE HeJOoCTaTKa
BpeMeHa, nocehyje HemTo Mame naxme. Heperko cy mpenaBaun ayTopu U pea-
JIN3aTopHy BUIe BeOMHapa. TakaB je ciiydaj M ca KOJIeTHHHUIIOM JoBaHOM JlespaHuH,
KOja je CBOjy MaXmy ycMepuia ka QyHJIaMEeHTaTHUM MMUTABHIMa HACTaBe CPIICKOT
Kao CTpaHOT je3uKa, peanu3yjyhu Hajupe BeOuHap nocseheH aHanu3u ylOSHHUKOT
Marepujaia, a 3aTUM M BEIITHHU roBopema. BeOunap mon Haszusom ,,Kako na yde-
HUIY BHIIIE TOBOPE Ha Yacy?”’ HACTao je u3 noTpede Ja ce aHaIu3upa MeCTo U yJiora
BEIITHHE TOBOPEHA Y MPOIECY YUeHa CPIICKOT KA0 CTPAHOT je3UKa, OTHOCHO YKaKe
Ha METOJIE M TOCTYIIKE KOjH MOTY JOBECTH JI0 IPAKTHYHE IIPHIMEHE HAyUCHOT 3HAba
y aKTHBHOCTH TOBOpEHA. AHalu3a cajpkaja HaBeJCHOI BeOMHApa IoKas3ajla HaM
je ma je ped o QyHKIMOHATHOM OOJMKY CTPYYHOT yCaBpLIaBama, KOjH je HAMEHCH
Ipe/laBayuMa-IoYeTHUIIMMA 3aMHTEPECOBAHUX Jia ce OJIMbKe YIIo3Hajy ca MoryhHoc-
THMa MPEeBa3WIaKeHha cTpaxa U je3MuKux Oapujepa cBojux yueHuka. Cam BeOUHAP
je yTeMeJbeH y HayYHUM (METOJMYKHM) CazHamkbuMa M BHIICTOIUIIHEM HCKYCTBY
ETOBOT ayTOpa M peain3aTopa. 3Hama ce MPEHOCe Ha HHTEPAKTHBAH HAYHH ITyTeM
JIBOCMEpHE KOMyHHUKanuje. [ ienano mupe, oBaj BeOnHap (M CBU OCTaJM) YKa3yjy Ha
[IOCTOjalbe OUHUIIIeIHE MOTpede OCMUIIIJbaBakba HOBUX BHJI0Ba MHULM]AJTHOT 00pa-
30Bama U CTPYYHOT yCaBplllaBama IpejaBada CPIICKOT Kao CTPAHOT je3HKa Koju Ou
OWJIH TTOJPKAHU O] CTPaHE PECOPHOT MUHHCTAPCTBA, jep je HECYMILHUB 3Ha4a] KOJH
HACTaBa CPIICKOT Ka0 CTPAHOT je3MKa MMa y TIOTMTHIKOM, EKOHOMCKOM U KYJITYPHOM
pa3Bojy CpIICKe JpKaBe.
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PLACE AND FUNCTION OF THE WEBINAR“HOW
TO MAKE STUDENTS SPEAK MORE IN CLASS?” IN
TEACHING SERBIAN AS A FOREIGN LANGUAGE

Aleksandar Novakovi¢
Department of Serbian Studies, Faculty of Philosophy, University of Nis

Abstract: The subject of this paper is an analysis of the structure and content of the
webinar “How to make students speak more in class?”. The aim is to create a clearer
picture of the place and role of this form of professional development for teachers
of Serbian as a foreign language. We used the descriptive method and the method of
theoretical analysis with content analysis techniques. The material for the research
consisted of atwo-and-a-half-hour video recording of the webinar and the accompanying
PowerPoint presentation. The analysis revealed that this form of education possesses
all the characteristics of contemporary non-formal training. Conducted via the Zoom
platform, the webinar complements formal education, offering teachers of Serbian as a
foreign language the opportunity to explore strategies for encouraging students’ spoken
language activity. The webinar’s creator, Jovana Deljanin, integrates experiential
learning methods, systematically designed and grounded in relevant literature. The
webinar features a three-part structure: 1) an introduction to the role of speaking in
teaching, 2) an exploration of the topic through discussion and analysis of teaching
methods, and 3) conclusions and evaluation. Participants are actively engaged through
interactive work, dialogue, and exchange of experiences. The central theme—
encouraging students to speak from the first lesson—is addressed through the analysis
of examples, mastery of conversational patterns, the role of photographs in teaching,
and the development of creative activities.

Keywords: Serbian as a foreign language, professional development, webinar,
speaking skills, beginner lecturer
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ITACOII 3A YYEIBE KAO JJUT'UTAJIHU AJIAT 3A IIPO-
OECHUOHAJIHU PA3BOJ 3AITIOCJIEHHUX Y ITPE/IIII-
KOJICKOM OBPA3OBAIY

Mapuua Cemus!
[lemaromxku daxynrer y Yxuity, YauBep3uteT y Kparyjesiry

Caasuna /[pa:xxosuh Ilepomesuh
IV ,,Papynosuh M23”, Hayak

Ancmpaxkm: HoBe nururajiHe TEXHOJIOTH]e U TEXHOJIOIIKK Pa3Boj y 3HA4YajHOj CYy MEpH
YTHLAJIK U Ha CHCTeM NpPo(eCHOHATHOr pa3Boja 3aroCieHUX y 00pa3oBamy M Bac-
IUTaky, KaKO Yy CBETCKUM U C€BPOIICKMM OKBHUPHMA, TAKO U HAa HALIMOHAJIHOM HHUBOY.
HOJ'Ia?:ehI/I Ol aKTYCJIHUX CTPATCHIKUX W JICTUCIATUBHUX NPUOPUTETA, KAO0 U O[] YJIOTC
JUTUTAIHUX ajara y mpo)eCHOHAIHOM Pa3Bojy 3all0CICHUX Yy 00pa3oBamy, Y paiy ce
npobreMaTn3yje MuTame IPEIHOCTH U HemocTaraka miatdopme [lacow 3a yuerse, Kao
WHOBATHBHOT JIUTHTAJHOT ajara yCMEepPEeHOT Ha MPO(pEeCHOHAHN Pa3B0j 3allOCICHUX Yy
MPE/IIKOJICKOM 00pa30Bamy. Y IEHTPAIHOM JIelTy paja MprKa3aHa je cama miardopma
W HAYMH Ha KOjU OHA MO)KE OMTH mopiiKa IpodheCHOHATHOM pa3Bojy eaykaropa. [To-
CIe/IEbC TIOMIABIhE paga MocBeNeHO je aHaIu3H H KPUTHIKOM OCBPTY HA FbEHE MOTCH-
[jaJie ¥ OrpaHnyerba y MPUMEHH IIpaKThuapa, MMajyiin Ha ymy [UJbHY TPYITy 32 KOjy
je KpeupaHa u nosasHu pedepentau okup. [Inardpopma omoryhasa nmepcoHann30BaHO
yueme, (IeKCHOMIaH MPUCTYI U KopHIheme caapikaja y CKIaay ca JHYHAM HHTepe-
COBambEM, Kpeupame oceOHOr MpocTopa 3a pazMeHy uHpopMmanuja, npahemwe JIMYHOr
HAIpeTKa, pa3Boj MPOPECUOHAIHE 3ajSTHHIIC YUCHa PaIy HHTCPHOT YUYCHa, XOPU30H-
TallHe pa3MeHe 3Hama U MCKycTaBa. HemocTarke y \eHOj IpUMEHH Tpeba careaari y
CﬂeﬂehI/IM aCIICKTHUMa:. TCXHUYKH HW3a30BU, AUTHTATHU ja3, OoTHop npeémMa AUIruTajaIHuM
TEXHOJIOTHjaMa, HePa3BUjCHOCT TUTUTAIHAX KOMIICTCHIIM]a 3allOCICHUX. AyTOpH paaa
aroctpoupajy norpedy Aajber MperucnuTHBaba NOTEHIINjajla U orpaHudema [lacowa
3a yuerve, ca acrieKTa TepIeNilja i HCKYCTaBa 3aMoCIeHHX Y MPENIKOICKAM YCTaHO-
BaMa M Kao MH/MKATOpa HHXOBOI JIMYHOI Pa3Boja, ajld U COLMjAIHUX, CKOHOMCKHX U
MOJIUTHYKUX OKOJTHOCTH Y KOjHMa peatu3yjy npo)eCHOHAIHE YJIOre.

Kwyune peuu: npeikosiacka ycTaHoBa, miardopma, npodecuoHannu pas3soj, [lacormr
3a yueme

! semizmarina@pfu.kg.ac

65



Mapuna Cemus, Cnasuna [paxosuh Ilepomesuh

YBoa

VY caBpeMEHOM JPYIITBEHOM KOHTEKCTY W OOPa3OBHOM OKpyXemwy, mpode-
CHOHAJIHU Pa3B0j 3aIIOCICHUX Y MPEIIKOICKAM yCTAHOBaMa IOCTaje UMIICPATUB 32
OZIp’KaBaM-¢ BUCOKUX CTAaH/ap/a KBAIUTETA Pajia YCTAHOBE U MPUMEHY HHOBATUBHUX
nenaromkux Merona (Dardanou et al., 2023; Hamre, Partee & Mulcahy, 2017; Paso-
BaHoBuh, 2019). Cucrem npodecroHaIHOT pa3Boja y CBUM eranama (poeCHOHaTHO
WHHIU]a]THO 00pa30Barbe, NPUIPABHHUIITBO, CTPYYHO yCaBpIIaBambe, HAPe0Babe Y
3Barba) MMa 3a IIWJb J1a TIPYKH OITOBOP Ha HOBE NIPYITBEHE M 00Pa30BHE 3aXTEBE KOJH
ce TI0CTaBJbajy Tpes oBe npodecuje. Y TOM KOHTEKCTY, YYHUEHHU Cy 3HauajHH Haro-
PH Ha HAIIMOHATTHOM HHUBOY Jia ce u3Hal)y ofpeleHa cucteMcka perieha, yreMe/beHa
Ha aKTyeJIHUM HPOTPaMCKUM M 3aKOHCKUM JOKYMEHTHMa, Kako Ou mpodecroHaTHH
Pa3Boj eayKaTopa y NpeIIIKOICKUM yCTaHOBaMa OMO Y KOpak ca pa3BojeM caBpeMeHe
TeJIAroIIKe HayKe W TEXHOJNOTHje. Y 1MIby MojIn3amha KBaIUTeTa IPE/IIKOJICKOT Bac-
TMTamka 1 00pa3oBama Y 3eMJbH, aKTYaJIN3y]y Ce ITUTarmka pa3Boja Pa3InIuTHX 00IHKa
CTPYHHOT yCaBpIllaBama BACIIUTAYa U FbUXOBOT MPOGECHOHATHOT pa3Boja 3aCHOBAHUX
Ha TpuMeHu aurutanae Texaonoruje (Pamosanosuh, 2019). V okBupy jenHe TakBe
WHMLUjaTHBe, 3aBOJ 3a yHanpehuBame oOpa3oBama U BacnuTama (y JaJbeM TEKCTY:
3YOB) nokpeHyo je oHJiajH 1aThOopMy ¢ MHTCHIIU]OM Jia TIPYXKH MOPIIKY 3arociie-
HUMAa y 00pa3oBamy y yUeHy U CTUIakhy HHIUBHIYAITHUX KoMIieTeHuja. [Tocnenmux
ronuHa 3YOB je nHUIMpPao u crpoBeo OpPojHE MPOjeKTe y 00IacTH TUTUTAITHOT 00pa-
30Bama, 00e30ehyjyhn cTpydHrM capajHWIIMA U BaclUTa4uMa JOCTYITHOCT M JIaK
MPUCTYI TUTHTAIHUM ajlaTaTUMa U pecypcuMa 3a MpoQecuoHamHu pa3Boj. Y OKBHU-
PY pa3BHjEeHHMX OHJIAjH TLIATPOPMHU 32 yueme MmoceOHo ce u3asaja llacow 3a yuerve.
nb oBoOT pajia je na ce MpHKake M aHAM3Upa oBa Tuiardopma, ca GokycoM Ha cie-
neha urama: Jla mu u kako riargopma Ilacout 3a yuerbe MOXe JIONPUHETH YUCHhY H
yCaBpIlIaBamky BaclHTada W CTPYYHHUX CapajHHUKa y MPEIIIKOICKoj 3ajeqauim? Koju
CY HCHHU TOTCHIIN]aM U OTPAaHUYCHha Y IPUMEHH?

Jururajine miargopme y GyHKIUju npogecuoHaIHOr
pa3Boja BacIuTa4a M CTPYYHHMX CAPAJHUKA

[loTreHnujanu wHTEpranyje AUTUTATHUX anara y NMpo¢eCcHOHATHOM pa3Bojy
enykaropa (HacTaBHWKA, BAaclMTada WTH.), TOCTajy IMpeaMeT OpOojHUX pacipasa
(CARNet, 2018; Kuexeruh ®@nopuh, 2008; Labbas & El Shaban, 2013; Cnujemnue-
Buh u 3ykoBuh, 2015; Thakral, 2015; Vuorikari, 2018) u uctpaxusama (Dardanou
et al., 2023; Dede et al., 2008; Fernandes, Rodrigues & Ferreira, 2020; Hrastinski,
2021; Sanchez-Garcia et al., 2013) y mocineamuM felieHrjaMa, TTOCEOHO Y OKBUPY
Te3e /1a MpoQeCHOHATHA Pa3Boj eayKaTopa MpeacTaBsba jeaH O KIbyIHUX (hakTopa
KBaJIUTETa BacuTHOOOpa3zoBHOT pasa (Hamre, Partee & Mulcahy, 2017) u oOpa3os-
HUX peopMH, Kao U Jia je caBpeMeHa TEXHOJIOTHja 3Ha4dajaH GakTop npodecruoHal-
HOT pa3Boja u ycaBpllaBama eaykaropa (McAleavy et al., 2018).
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Pa3marpame yiore IMruTanHuX anara y npodecHoHaIHOM pa3Bojy BacluTava
U CTPYYHHUX CapaJHUKa MPEIIIKOJICKMM yCTaHOBaMa Onino OW HemoTmyHo W (par-
MeHTapHO 0e3 0CBpTa Ha caM mojaMm — npodecuoHanHu pas3poj. [Ipema Ipasunnuxy
0 CIMAIHOM CMPYYHOM YCABPULIABATLY U HANPEO08ArbY V 36aHad HACMAGHUKA 6ACHU-
maya u cmpyynux capaounuxa (2021), mpodecroHanHn pa3Boj ce aedUHHUIIE Kao
CIIO)KEH TMPOLEC KOHTHHYHPAHOT MPEUCIUTHBAakA U yHanpehruBama KOMIETECHIIN]a
3aMocieHnx y odmactu oOpa3oBarma 1 BaCIUTamba, ca IIHJbEM M000JbIIakha KBaJIUTe-
Ta pajia v MoJICTHIIaka pa3Boja u nocrurayha nene (wian 2). CnuyHo onpeheme najy
Kpctuh n Ocmanosuh (2015: 190) uctnuyhu na npodecnonannm pa3Boj HacTaB-
HUKa MMOJ[pa3yMeBa ,,CTHIAbE, IPOIINPUBALE U yHANpehuBambe 3Haba, Pa3BHjaAbEe
u 6oraheme BelITHHA ¥ CIIOCOOHOCTH” Y IMJbY yHarpehuBama KBaauTeTa HACTaBe
U capajibe ca KojeraMa, poJuTesJbuMa U JIOKATHOM 3ajeqHuiioM. [Ipodecnonannu
pa3Boj BacnuTaya oOyxBara pasjuuuTa pa3no0Jba, IMOYEB OJi CTUIAha YHHBEP3H-
TETCKE JUILIOME, NMPEKO paJMOHKIIA U 00yKa 3a Koje ce J00ujajy ceprudukartu, mna
CBE JI0 HEMOCPETHOT paja M pa3BHjama mporpama ca nenom (Friendly et al., 2015).
Kako 6u nmpodecronanan pa3Boj emykaropa 6uo edekTuBaH, MOTPEOHO je Aa Ha-
JIIa3u motpede came mpakce U Jia MPeJCTaBiba MOAPIIKY JIUYHUM U JTyTOPOUHUM
npodecronanHuM norpedbama exykaropa (Bachtiar, 2020), oqHocHO na oOyxBaTa
CTPYKTYpHpaHO MpodeCHOHATHO YUCHhe KOje pe3ylTHpa, Kako MpoMeHaMa y Mpak-
CH eJlyKaropa, Tako W IMpOMEHaMa y OCTBapemy 0Opa30BHUX M BACIIMTHHX HCXOJa
(Darling-Hammond, Hyler & Gardner, 2017). Kao neo 1ie10KyITHOT pa3Boja 4oBeKa,
npodeCHOHAITHH Pa3BOj je JCTEPMUHHUCAH yTUIAjUMa TIOPOJIHUIIC U JPYIITBEHE OKO-
JIMHE, UCKYCTBUMA Y KapHjepH M IMYHUM UCKYCTBHMA eIyKaTopa, Te IOCTOjH MOTpe-
0a J1a ce HCTOBPEMEHO MPaTH MMOCPEACTBOM 00jEKTUBHUX (CTPYUHO yCaBpLIABAE) U
CyOjeKTHBHMX acrekara (pa3ino3u npodecuonanHor u3dopa) (Marusi¢, 2013).

VY oKBUpY CaBpEMEHHUX MPHUCTYIA MPOPECHOHATHOM Pa3BOjy HACTABHHUKA HC-
THYE Ce J1a j¢ Ped 0 KOHTHHYHUPAHOM, THHAMUIHOM F OTBOPEHOM ITPOTIECY KOjH je yC-
MEpEeH Ha Pa3B0j CBECTH elyKaropa O TOME IITa U 3allTO pajie U Ha KOje CBE HAYMHE
MOTY YHANpEIUTH COIICTBEHH pa3Boj u pax (Vucini¢, Puri¢ 1 Andri¢, 2022). Ypxkoc
pasnukama y mojMoBHOM onpehemy, Mory ce u3aBojutu cieache oapennuie npode-
CHOHAITHOT Pa3Boja 3aloCJIeHUX Y BaCIIMTHOOOPA30BHUM yCTaHOBama: a) MpecTa-
BJha KOHTHHYUPAHH TIPOIIEC; 0) TOjeIMHAIl jeé OATOBOPaH 3a CBOj MPOoQeCHOHAIAH
Pa3Boj, aly IMOCTOjH ¥ OATOBOPHOCT YCTAHOBE; B) U3HUCKYje MaTepHjaHy U CTPYUIHY
MOJIPIIIKY, K0 U PeIeBaHTHE U3BOPE; T') MPOU3UIIA3H U3 MOTpeba MeIaroiike mpakce;
1) Kao mpotec Tpeda ga Oyae ApyIITBEHO M CUCTEMCKHU MPENo3HaTIbuB; U B) aude-
PEHIMpaH je y OIHOCY Ha creruduuHe notpede oapeheHor pa3nodspa npodecuo-
HaJHOT pa3Boja enykaropa (Day, 1999). Ocum 1mITo HE MOCTOJU jJSAUHCTBEH CTaB
y neduHUCaBY MpodheCHOHATHOT pa3Boja emyKaTopa, €BHICHTHE Cy Pa3iuke U Y
noreny onpeheHuX perylaTuBHUX OKBUPA, a TIPe CBEra: Jia JiM je MpopeCcHOHATTHH
pa3Boj 00aBe3aH MM ONIMOHM 32 €1yKaTopa, Kao U TO Y YMjOj je HaAJIe)KHOCTH Jie-
¢duHuCame moTpeda 3a MPoPeCHOHATHIM Pa3BOjeM HACTaBHHUKA M JPYTHX €IyKaTo-
pa (Vuorikari, 2018).

VYorpeba u pasymeBame MOTSHIIMjaja ¥ OrPaHUYCHOCTH JUTMTATHUX TEXHO-
JIOTHja y TIPEAIITKOJICKOM BAacTHTamy W 00pa3oBamy Me()UHUCAHU CY CTPATCIIKIM
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MehyHaponHuM M HanuoHanHUM nokyMeHTuMa (European Education and Culture
Executive Agency: Eurydice, 2014; Cmpameeuja pazeoja obpazosara u eacnu-
marea y Penyonuyu Cpouju 0o 2030. 2ooune, 2021). Ha HanpoHaqiHOM HHBOY OBO
MIUTAbE j€ PETYINCAHO 3aKOHCKHUM JIOKyMEHTHMA KOjU C€ THIy CTPYyYHOT ycaBpla-
Barba M HAIpPeI0Baba 3all0CICHUX Y o0pazoBamwy (/Ipasuinux o cmannom cmpyu-
HOM yCagpuiasary u Hanpeoosamw)y y 36ara HACMAGHUKA, 8ACRUMAYA U CIMPYYHUX
capaonuka, 2021), moroMm kommnereHnuja 3a npodecujy Bacnurada ([lpasurnux o
cmanoapouma Komnemenyuja 3a npoghecujy 6acnumay u 1e2o602 NpoghecuoHaino
paseoja, 2018) u cTpyuHor capanuuka ([lpasunnux o cmandapouma KomnemeHyuja
3a npoghecujy cmpyunoe capaonuka y npeouikoickoj YCmaHosu U we20802 npoge-
cuonannoe paseoja, 2021) u, Ha Kpajy, pa3Boja AUTUTATHUX KOMIETEHIN]a BaCIIH-
taya (3naraposuh u cap., 2022).

VY okxBUpY MOIpyYja KOMIETEHTHOCTH BaCIIUTAUA — PA38Ujarbe NPoghecuonanie
npaxce — anoctpopupa ce KOMIETEHIIN]ja Y BE3U ca yoTpeOOM JUTHTAITHUX TEXHO-
JIOTHja, y TUMEH3WjaMa 3Hama, yMema U BpeaHoctn ([lpasunnux o cmandapouma
KoMnemenyuja 3a npoghecujy acnumay u we206oe npoghecuonantoe pazseoja, 2018).
[TocebHo cy ucraknyTta cieneha ymema BacuTada: 1a IPUMEHY]y W WHTETPHILY
HOBE TEXHOJIOTHj€ Y HEMOCPETHOM BaCIIUTHOOOPAa30BHOM Pajy; KOPUCTE MPEIHOCTH
JUTUTAITHUX TEXHOJIOTH]ja, KOHTPOIUIIYhH ’IbHX0BE HEJIOCTATKE U OTIACHOCTH; 14 KOJT
Jielie U POJINTEIha pa3Bujajy CBECT U HABHKE 3a IbHXOBY a/ICKBaTHY yIoTpeOy; KOpHc-
TE TUTUTATHE TEXHOJIOTH]E Y TUIAHUPAkhY aKTUBHOCTH M KOHIUIHPAY MOTPEOHUX
Marepujajia, y IocMarpamy, JOKYMEHTOBambY M BPEIHOBAIbY; pajie y pasindauTuM
0a3aMa mojaTaka; NpUMEYjy AUTHTAIHE TEXHOJIOTHjEe 3a pa3MeHy MHQoOpMaluja
ca MOPOJMIIOM, KoJlerama, CapaJHUIIMa, JIOKaJTHOM 3ajeHUILIOM B OCTalliMa; U KO-
PHUCTE IUTHTAIIHE TEXHOJIOTH]E 3a CTPYYHO ycaBpiuaBame. Kpo3s mecty obmact Ok-
8Upa OULUMATHUX KOMReMeHYuja 8acnumaya y npeoukoickoj yemanosu (y najbem
TekcTy: OKBHp) KOHKPETH30BaHA CYy 3Hama, YMEHa U BPESIHOCTH KOja TOTPUHOCE
Pa3Bojy KyJAType yIoTpede AUTHUTATHUX TEeXHOJOTHja y (pyHKIUjU pa3BHjama Mmpo-
rpama IpeIKoJICKOTr BacluTama u oOpasoBama (3naraposuh u cap., 2022). Hauwme,
OxBup npeasuba kopumheme TUrUTaTHIX TEXHOJIOTHja y 001acTH CTPYYHOT ycaBp-
1IaBama U NpoQEeCHOHATHOT pa3Boja Kako OW BaCIHMTaud yCIIEIIHO OATOBOPHIIM Ha
M3a30Be JMTHTATHOT 1002, YHANPEAWIH BACIUTHY NPaKCy W MPYKWIH TOAPIIKY
pa3Bojy A00poOuTH Niere y TWHAMHYHOM M TEXHOJIOIIKH HAIPETHOM OKPYKEHY.
OBe KoMIIeTeHIIMje MOAPa3yMeBajy Ja BaCIUTAa4H OATOBOPHO M 0e30eHO KOpHCTE
JUTUTAJIHE TEXHOIOTH]E; KPEUpajy U BplIe W300p TUTHTATHUX calapikaja u pecypca
Kojuma oborahyje mporpam; U pemiaBajy npooieme Koju ce jaBibajy y AUTHTaTHOM
OKpYXEHY, Y BE3W ca TEXHHYKHM HM3a30BUMa W aJalTallMjoM JUTHTAIHUX aiara
npodecrnoHaTHUM moTpedbama (3matapoBuh u cap., 2022). McTakHyTO TOTPHHOCH
jadamy BUXOBHUX CIIOCOOHOCTH 3a IUIaHUpame, npaheme 1 BpeTHOBAakE BACITHUTHO-
oOpaszoBHuX nporpama. [Topex Tora, hokyc je Ha BUXOBOM KOpHUIIhEHmY 3a CTPYYHO
ycaBpllaBame 1 IpodecnoHanHy KOMyHHKalWjy, ITo oMoryhasa BacmuTaunMa Ja
pa3Bujajy cBOje TUrHTaiHe MOPTOIHje, yUYeCTBY]y y OHJIajH CEMHHApUMa U BeOu-
HapuMa, capal)yjy ca Koierama u WHCTUTYyIMjama. Harmamasa ce u ynora AuruTai-
HHAX KOMITETCHIIH]ja ¥ TIPO(EeCHOHATHOM jaBHOM JIeTIOBArbY BacHTada, KPo3 IMPOMO-
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BHCamhE 3Ha4Yaja MPEIIIKOJICKOT BaCIUTakba U MHULHUPakhe TTO3UTHBHUX NPOMEHa Y
3ajequunm (3naraposuh u cap., 2022).

WHTerpucame AUTUTATHUX TEXHOJIOTHja Yy MpOorpaMe MPeIKOJICKOT BacIH-
Tamkba U 00pa3oBama JACTCPMUHUCAHO j¢ OpojHUM (akToprMa: 0OyKOM BacIhTava
3a MPUMEHY JMTUTAJIHUX TEXHOJIOTHja, MOJIPIIKOM BACMUTAYMMa Y TOM MPOIECY,
n30opom oarosapajyhux nururanHux anara uta. [ocamamma cpogHa eMIUpHjcKa
uctpaxuBama (Larison, Richards & Sherin, 2024; Visnovska & Cobb, 2013), kao u
pesynrtaru cucrteMckux npernena (Hrastinski, 2021) ynyhyjy Ha 6pojHe nmpeqHoCTH
WHTErpUCama JUTUTATHUX ajlaTa y po(ecHoHaATHOM yUehY U Pa3Bojy eayKaropa.
VY okBupy cuctemckor npentena aureparype (Hrastinski, 2021) nnentudukosao je
[IeCT HaYMHA KOPHUINNeHma JUTUTATHUX anaTa 3a MOAPIIKY MpoheCHOHATHOM pas-
BOjy HACTaBHHUKA: aHAJIM3a BUJICO 3aIlca KOjH HACTajy y YYHOHMIIM, aHAJIH3a eKCTep-
HUX BHJEO pecypca, aHMMalMje Kao AOIyHa BUAEO 3aliCUMa, CTPYKTYpUpPaHH -
THTaJHU pajl Y HACTaBH, XMOpHIHA capajiba HACTABHUKA M JIMTHTAIHA capajbha
HactaBHHKA. W npyru uctpaxkupaun (Larison, Richards & Sherin, 2024; Visnovska
& Cobb, 2013) mpoHanumy cy ia yrnoTpeda BHIEO 3alica Y JUTUTAITHOM OKPYXKEHhY
MPOMOBHIIE pe(ICKCHjy U TIPOMEHE HACTABHHMKA Y BE3M Ca BIACTUTOM MPAKCOM.
[Ipuctyn npodecroHamTHOM pa3Bojy eayKaropa KOju je 3aCHOBaH Ha 3ajeJHHULH 3a
yueme o0yxBara MpOMeHe Kako y ydemrhy HacTaBHUKA Y KOJICKTUBHHM Ipakcama
rpyme, Tako U y ’bUXOBUM CTaBOBHUMA, KPEUPAby U YIIOTPEOH pa3IMIUuTHX pecypca.
Bucnoscka u Koo (Visnovska & Cobb, 2013: 1011) majy cnenche objammemne:

,C jeHe cTpaHe, JOKyMEHTAaIMja — Tj. 3ajeJHUYKH PEreproap pecypca 3ajefHo ca
npakcama Koje MpOU3IIa3e U3 OCMHUIILBaBaba, MPUMEHE U AUCKYCHje O OBHM Pecyp-
cuMma — je pesyarar yderiha. C apyre cTpaHe, 3ajeJHUYKH PEepToap NpakcH 1 amara
MoJIpKaBa JAajbe yyemnihie CBaKor 4iaHa y 3ajeHUYKOM MOAyXBaTy rpyie’”.

CanyHO NPEeTXOIHOM MCTPaXKMBamy, IIOKa3aJlo ce Aa yrnorpeda anara 3a Ko-
MEHTapHcame (HACTaBHULM IOIIE/1ajy BUACO-CHUMAK y LEIUHM, a 3aTHM HAIUILY
CaKETaK O KeMY) U 32 03Ha4YaBame (HACTABHUIIM O3HA4Y€ TPEHYTAK BUAEA JJOK UCTH
ieaajy v 107ajy OeleliKy), KOju ¢y MHTETPHCAaHU y OHJIajH KOHTEKCTY MpogecHo-
HAJHOT Pa3Boja, MONPHUHOCH yHanpehuBamwy pasymeBama HACTaBHHKAa O MaTeMa-
THUYKOM pasMuIUbamky yueHuka (Larison, Richards & Sherin, 2024).

Hocagammpa ucrpaxuBama (Ljubi¢ Klemse, 2023; Sanchez-Garcia et al.,
2013) ykazyjy a y4uTesbH U3paxkaBajy NO3UTHBHO MHUIIJBEEHE O CTPYUYHOM yCaBp-
LIaBamky y AUTHTAIHOM OKPY)KEHY, Ka0 U J1a yuyecTaluje KOPUCTE TUTUTAIIHE TeX-
HOJIOTH]j€ HAKOH OHJIajH CTpy4HOT ycaBpiuaBama (Hollnagel, 2012). OBu pesynratu
KOPECIIOHANPAjy ca KJbYYHHM Hanasuma ucTpaxupama (Semiz & Cutovié, 2023)
0 TIO3UTHBHOj Kopenanuju n3Mmely ydectamoctun ymoTpebe nurutamHux ypehaja
Oyayhux BacmHTada M y4nTesba M HUBOA JUTUTAIHAX KOMIIETeHIH]ja, tae 49% Ba-
pHjanuje y caMoollelhuBamby KOMIIETeHIIHja o0jamrmaBajy oy (akropu. Kao mpen-
HOCTH OHJIajH CTPYYHOI yCaBpIlIaBamba YUUTeJbU UCTHYY: MOI'YHOCT yuecTBOBaba
Beher Opoja mpakTuyapa, CHUIMama U MOHOBHOT MPeCyIIaBaka, TO IITO MMO/jeTHAKO
OJIrOBapa eKCTPOBEPTHUM U MHTPOBEPTHUM ocobama, MOTYhHOCT Kopumihema Bia-
CTUTUX AUTHTATHUX ypehaja, Bpeme, paa on kyhe, ucrmatuBocCT, omabup caapikaja
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IpeMa HMHTEPECOBamUMA, MOjeTHOCTABJbCHY Capalikby ca NpelaBayrMa, WHIWBU-
nyanae koucynramyje (Ljubi¢ Klemse, 2023). C npyre crpaHe, He0OCTaTKe OHJIAjH
CTPYYHOT yCaBpIlIaBamka YIUTEJHU OMaXkajy y ciemeheM: TEXHHYKH MPOOIeMU U
Termkohe y3poKoBaHE yIOTPeOOM NUTHUTATHUX TEXHOJIOTH]a, N30CTaHAK HETOCPE/-
HOT KOHTaKTa ¥ MHTEPaKIhje, OrpaHu4eH Opoj MpHjaBa 3a y4eCcTBOBamkE, Kao U Ia-
CUBHOCT oJjpel)eHNX y4YeCHHUKA.

ITacow 3a yuere y NpeIKoJICKUM YCTAHOBAMA — NPHUKa3 miargopme

Tacow 3a yuemwe je mnardopma KpeupaHa ca IHJbeM Jia MOJPKKU KOHTHHYHPa-
HH pa3BOj 3aII0CIICHUX Y IIKOJICKUM M ITPEAIKOICKUM ycraHoBama (https://zuov.gov.
rs/pasos-predskolci/). OmoryhaBa nepcoHann30BaHO MCKYCTBO yue€Ha, MPU 4eMy
BaCIUTA4YM U CTPYYHU CapaJHHUIM MOTY Jia o1adepy cajpikaje y CKJIaay ca CBOJUM
npodecroHaTHUM TIOTpebaMa U UHTepecoBamuMa. JOCTyITHA je Ha AeCKTOI pady-
HapuMa 1 MOOWIHHM ypehajuma, Kao W Ha CPIICKOM jE€3WKY W je3WIIMMa HallnOHAaJI-
HUX MamHHa, ITO oMoryhaBa JIaKIIM IPUCTYIT U TOCTYITHOCT KOPUCHHUIIUMA.

[Mpuctyn miardopmu mogpaszymeBa Jako Kpeupame JrugHor Hatora (Criuka 1)
U jeAHOCTaBaH MpOIEC MpHjaBe, KOjU je UCTOBPEMEHO OCMHUILBEH TaKo Ja Kpo3
JIBOCTPYKY Bepudukaiujy oo6e30elyje CUrypHOCT KOpUCHHUKHX TO/IaTaKa 1 MOTyh-
HOCT MPUCTYTIA CBUM MPETXOHO PEeaTn30BaHUM 00yKama.

i el e

TenegpoHa
Crnhm he Bam CMC nopyxa kako Gucre w3Bpwmnm Bepudukaumjy 6poja
Tenedoua.

[r_‘i,‘. Wmare ${0} cexyrpm A2 23pluwte npujasy ]

iue Npedvewe

Epcy tesadond

YHecute Baw Bpoj TenedoHa

WAl pagscs wecta

Blasd weyn azpeca
MNonWTHKa NPHEATHOCTI & Mpaenna
Konaunhu KopHwhersa Crepehie

Crnuxka 1. Kpeuparve nanoea
IInardopma maMTi KOpUCHUYKE MTOfIaTKe U yuenihe y ooykama. Ca KpenpaHum

HAJIOTOM, BaCIIUTa4 MOKEe TPUCTYNUTH MaXXJbUBO Pa3BPCTaHUM CaapKajuMa npema
obnactuma KBajuTeTa paja ycranose (Cruka 2).
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Cnuka 2. Kamanoe cadparcaja

[IpBo ce HyaM MPHCTYN OCHOBHMM HWH(OpMalHjamMa M YIyTCTBHMA 3a KO-
pumtheme. OBaj YBOIHU JI€0 j€ OCMHIIIJBEH Kao ToMoh BacriuTaunmMa fa 6p30 U JIako
pasyMejy HaunH (QYHKIIMOHHUCAkA TUIaTPopMe.

UcraknyTa je oOyka 3a npumeny OcHoBa mporpama ,,J onune y3iera”, Koja
ce (oxycupa Ha TpUMEH-EHE ACIEKTe MPEIIIKOICKOr BaclHTama W 00pa3oBamba.
Bacnurauu ce yrno3Hajy ca cTpykrypama oOyka u KJbydHHM MoryhHocTuMa (Crnvka
3). YBogHm 1e0 objamrmaBa TEOPHjCKY MO3aIUHY W OCHOBHE IMOCTYJIATe Iporpama.
[Iporpam je ocMHIIJbEH Kao TEMeEJh 3a Pa3BOj MPEAIIKOICKOT 00pa3oBama, Hyaehn
CMEpHHMLE 3a yHarpeheme MeToqonoruje pajga ca AeLoM HPEeALIKOJICKOT y3pacTa.
Kpo3 oBe o0yke BacmuTaum ce ymosHajy ca MPUHLMIIMMA paja y TPEAIIKOICKHIM
ycTaHOBaMa KOjU CTaBJbajy Harjlacak Ha MOJICTHLAKhE CaMOCTAIIHOCTH, THMCKH PaJ,
U MOJPUIKY Y OTKPHBAaKYy W Pa3BHjalby MHTEPECOBama Jerne. JeaaH ol KIbYYHUX
nenoBa 00yKe je pa3BHjambe peasHoT MporpamMa, Iie ce BacIuTadd o0ydaBajy Kako
Jla Kpeupajy U afanTupajy akKTUBHOCTH W CafpikKaje y CKJIaay ca WHTEPECOBAH-
Ma geue. CerMeHT JOKyMEeHTOBamwa y ,,J ognHama ysnera” oOyxBaTa METOJOIOTH]Y
npahema pa3Boja Jele, Mpu 4eMy ce Oesexe 3Ha4ajHu MOMEHTH W Halpeaak Jele
KpO3 aKTHBHOCTH U HTpE.

ACaapwajn  Katanor Caapmaja
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Cmuxka 3. Ilpucmyn obyyu
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Jeo ,,3HavajHe MHUIMjaTHBE yCMEPEH je Ha MPOMOLH]Y BaKHHUX MpojeKara u
KaMIlama y 00mactu oopa3oBama. OBJie ce MPe/ICTaBbajy KIbYUHE HHUIIUjAaTUBE KOje
MMajy A Jia yHaIpeae o0pa3oBHU CUCTEM KpPO3 MHOBAIH]e, Capaiiby U UCTPAKH-
Bama.

Opnerpax ,,3aKOHU U MPAaBWIHULK MPYKa KOPUCHHULUMA CBEOOyXBaTaH YBHUJ
y 3aKOHCKE peryjiaTHBe U MPaBUIHHUKE KOjU C€ OHOCE HAa 0OPa30BHU CUCTEM U KOjH
MpeAcTaBibajy OCHOBY 3a IJIAaHUPAbE U CIPOBOlEeHe BACMUTHOOOPA30BHOT paja. 3a-
KOHU W MIPaBUJIHUIIM, Kao WTO je ,,IIpaBuinHnk o ocHoBama mporpama [I1BO”, unne
MpaBHU OKBUP KOjH PETYIUIINE MPEAIKoicko oOpa3oBame (Cimka 4). Bacruraun
Ha TuatopmMu MoTy 00Jbe pa3yMeTH CBOje o0aBe3e W IpaBa, Kao M MPHUHIIHIE Ha
KOjMMa Ce 3aCHMBa 00pa30BHU cUCTeM. 3axBasbyjyhu oBOj Oa3u mogaraka, OHM MOTY
JIaKIIe MPaTHTH U3MEHE | IOTTyHE Y IPAaBHOM OKBHPY M Ha Taj HAYWH 00e30ea1TH a
BUXOBA Mpakca Oyze yckialheHa ca 3aKOHCKOM PeryJlaTHBOM.
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Cnuka 4. /leo niamegopme 20e ¢y ucmaxuymu 3aKOHU U NPAGUTHUYU

,,IIpodecnonanna 3ajenHua yuema’ Kao IeTuHa o0yxBaTa TPU MOJyIa:
WCTAKHYTY JINTEPATyPy U UCTPAXKHUBaWKa, 00yKe U UCTAKHYTE IpUMepe Impakce.
[IpukazaHu cy UCTpaXKMBAYKH PaJIOBU KOJU TOJPIKaBajy MpOoPeCUOHAIHH pa3-
BOj Bacnurada. ®oKyc je Ha TEOPUjCKOM pazyMeBamy U MPAKTUUHO] NPUMECHH
WHOBAaTUBHUX TMpHUCTyNa y ydyewmy. OOyke y HaBEEHO] IEIUHU Cy HaMemeHe
BacMUTaunMa KOjH JKeJie Ja yHaIlpelle CBOje BEMITHHE KpPO3 CTPYKTypHpaHe
nporpame ydema. OHe Tpykajy IpakTHYHE ajaTe U METofe KOje Ce MOTY IH-
PEKTHO MPUMEHHUTH y paJHOM OKpyXemy. HemocpenHo kpo3 KOHKpeTHE MpH-
Mepe, KOPUCHUIM MOTY BHJIETH KaKO CE€ TCOPUjCKHM KOHUIENTU MPUMEHY]Y Y
CTBapHOM OKPYKEHY.

Ilenuna ,,BacutHOOOpa30BHU pan” je ycMepeHa Ha Boawue 3a yHampeheme
paaa mpeMa HOBOj KOHIENIIHMjH poTrpamMa U Ha 00yKy 3a pa3Boj IUTHTAIHHUX H CO-
[MjaTHUX KOTIETEHIIMja BacluTada. 3Hayaj ce Jaje eayKaluju 3a TMOAPIIKY Jend U
TIOPOJTUIIH U PA3BOjy NOOPOOUTH JeTeTa.
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Onesmax ,[lonpmika neuu u nmopoaunu” oOyxBara JTUTEpATypy, UCTPAXKH-
Bama U IpuUMepe n1o0pe mpakce y pany ca nopoaunama. Kpos oBe pecypcee, Bac-
nuTadn go0ujajy MoryhHOCT ma pasyMejy M OATOBOpE Ha MoTpede MOpOoauIe y
CKJIaJly Ca HajHOBHjUM IIEJIarONIKUM ¥ MICUXOJIONIKUM ca3HamuMa. [locpencTeom
BeOMHApa BaCHHUTAYU CTHYY HOBE YBHJIC y POJIUTEIHCKE BEHITHHE W MO3UTHBHY
JUCHUIUTHHY. MICTaKHYTH Cy IPpUMEpH Tpakce, IMOonyT nporpama ,,Pasurpaso po-
IuTeJbCTBO . JIuTeparypa u UCTpaKuBama y OKBUPY NpodecHoHATHE 3ajeTHUIIE
ydema o0yxBaTajy MpHUpPYyYHHUKE Kao WITO ¢y ,,Boawd 3a ykibyduBame Jene ca
cCMeTHmama y pasBojy” u ,I'paheme kBanmuTera y mpakcu Bptuha”. OBU Bogudu
MOMaKy BaCIUTa4MMa Y pa3yMeBamy CHEIUPUIHOCTH pajia ca JeOM pa3indu-
THX Pa3BOjHUX MOTpeoda.

[ocnenmwa obnact ,,Ynpasibame 1 OpraHuzanuja’ mpyxa cMepHuie 3a edu-
KacHUje Boheme 00pa3oBHUX ycTaHOBa. DOKYC je HA cTparerujama JuaepcTBa, op-
raHuzanyje u agMuHucTpanmje. [IpeacraBibeHn ¢y MpakTUIHNA MPUMEPU KOJH TPO-
MOBHIITY jEAHAKOCT M MHKIY3H]y Y TPEIIIKOICKOM cucTteMy. OOJacT yupaBibame U
opraHuzaiyja npyxa BacluTaunMa BOJIUYE 32 CAMOBPEIHOBAKHE U Pa3BOj KYITYpe
BpTrha, Ka0 U CMEpHUIlE 3a yHanpelheme oprann3aiuje y npeanikoICKUM yCTaHO-
Bama. Ilpumepu noOpe mpakce, momyT npojekara y ycraHoBama mmpom Cpouje,
CITy’Ke Kao MHCIHUpalHja 3a U3rpajby KBAIMTETHOT HHKIY3UBHOT OKpYyXema. [1po-
rpam ,,Manmu 3Ham  je 00jalimheH Kao akTHBHOCT Koja YKJbYdyje JIely pa3lindu-
THUX CIIOCOOHOCTH W WHTEPECOBama, Te oMoryhaBa cBMMa J1a TOKaXKy CBOj€ 3HAME
u BemTHHEe. Kpo3 OBy MHUIIMjATHBY, Jiella yue KpO3 MIPYy U MPAKTUYHE 3a/aTKe, U
n3pakaBajy cBOje MOTEHIIMjalle 1 HHTEPECOBabA.

3HavajHa je ¥ KaTeropuja Koja mpyska MpUCTYI JIUTEPATyPH, HCTPAKUBATHH-
Ma, o0yKkama W mpuMepumMa Inpakce, mto omoryhaBa BacnuTadynMa Ja yde U pas-
BHjajy c€ y OKBHpPY 3ajemHuIle cBojux kojiera (Cmuka 5). Ilmardpopma ykipydyje
paszue dhopme mmoapiIke 3a MpodheCHOHAIHY Pa3Boj — O HCTPAKUBAYKUX PaJToBa U
CTPYYHHUX TEKCTOBA JI0 O0yKa W MPaKTHYHUX mpumMepa. [Ipodecronanna 3ajeqHu-
1a y4ema je yCMepeHa Ha XOPU30HTAIHY Pa3MEHY 3Hama M MOJACTHUIIAKE Capalbe
Mmel)y 3anociieHnMa y oopaszoBamy. Calipikaju Be3aHH 3a BACIIMTHOOOPA30BHU pajl
o0yxBarajy JuTeparypy, oOyke U ImpuMepe Mpakce KOju ce OAHOCE Ha KOHKPETHE
METOZC paja ca JeroM. Y OBOM OJIeJbKY BaCTIUTauH MOTY ITpoHahm Boawd 3a pa3Boj
TEMaTCKUX aKTHBHOCTH U KPEHPAhe HHTETPUCAHOT MIPUCTYIIA YUCHY, KA0 1 BOIUY
3a JIOKYMEHTOBaWkE TOKOM pa3BHjarba peanmHor mporpama. O0yke, Kao MmTO Cy Be-
OuHapu u 00yKe 32 XOPU30HTAJIHO yUYCHE Y JUTUTATHOM OKPYXKEHY, OAPKABAjy
BacmuTaye y capiajaBakby HOBHX TEXHOJIOTHja U Mel)yCOOHOM MOBE3HMBaWY, IITO
cTBapa ocehaj 3ajeqHMINTBA M oMoTyhaBa pa3MeHy 3Hama. [I[pumepn mpaxce, Kao
mTo Cy ,,JJokyMeHTOBame neuujer pa3Boja” u ,MickycTtBa y xopumhemy [lacomra
3a yueme”, Mpyxkajy KOHKPETHE MpUMepe YCIEeIHUX 00pa30BHUX MPAKCH.
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Cnuka 5. Ucmaxnyma aumepamypa, o0yka u npuxas npaxce

Jenan on KJby4HUX ejleMeHaTa rmiardopMme je onesbak ,,Moju cajpxkaju”, Koju
CIIy’KH Kao JIMTHTAJHU MPOCTOp 3a npaheme MHIUBUIYyaTHOT pa3Boja U OpraHu3a-
[IAjy CTeUeHUX cepTtrudukara, mompruHocehn Ha Taj HAYWH JIMIHOM H MMPOPeCHOHA-
HOM TTOpTQoujy cBakor Bacrutada (Ciuka 6).

lNpeTpara caapxaja

Moju Cagp>kaju Katanor Cagp>kaja

Moj nanpegak

Moj Hanpepgak 76 nperneaarin Wspatn
s et 76 caapxajn cepTudmKaTH
{:}— MOle CepTVI(bVI Katn <@ [lorneaajte cepTudukaTe

(040 Moapuuka 3a kopuwhere nnaT¢opMe> CO.L O6yka 3a npumeHy OcHoBa nf

Cnuka 6. [Ipeeneo oena ,, Moju cadpacaju

Kama Bacnuraum npuctyne aeny mardopme ,,Moju caapxkaju”, omoryheHo
YM je J1a TIpaTe CBOj MHAWUBUIYATHU HaIpelaK y mporecy emykarje. OBaj mperyien
HYJM jacaH yBHJ] y aKTUBHOCTH KOj€ Cy BaCIIUTaYH 3aBPIININ, KA0 H OHE KOje Cy TeK
3aroves WM joll yBeK HHUCY oOaBmid. JloOujame cepTudukara npyxa BacuTavy
JI0/IaTHY MOTHBAIMjy €BUACHTHPajyhn cBakW 3aBpILICHH Kypc U ofapaljeHu 3aaaTak.
Oga omniyja oJaKmaBa BacuTaduMa Jia ce ycpeacpelie Ha CBoje 00pa3oBHE IUJBEBE,
00e36ehyjyhn um ¢nexcubunan u AMHAMUAYaH MPHUCTYT YUY€y, a YjeAHO CMambyje
IpoLec U3paje cepTuduKaTa U BHEroBOT MOMYHaBaba.
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Cauka 7. Ilpumep cmeuenoe cepmucpuxama

Cpaka 3aBpuieHa o0yka Ha mIatopMH 4ecTo JOHOCH oapeleHy moTBpay, Kao
wro je aurutainau ceprudukar (Cnuka 7). OB cepTudUKaTh ce ayTOMaTcKy 4yBajy
y OKBHPY OjieJbKa ,,Moju caapkaju”, cTBapajyiin Ha Taj HAUWH JUTUTAIHY apXHBY
KOja IIpeJCcTaBba JOKA3 CTEUEHHX BEIITHHA U 3Hawka. OBa apxusa omoryhasa Bacnu-
TaunMa Jia JJaKo MPUCTYTIE CBOjUM cepTHU(hUKATHMA, J1a UX MIPETIIeIajy Uik Ipociese
Ha YBHJ YCT@HOBH y KOjOj paje, Te Ja UX yKJbyde y nuuHM noprdonuno. Ha oBaj
Ha4yMH, MaTgopMa Npyxa KOMIUIETHY JOKYMEHTauHjy npodecrnoHanHor passoja,
nojip>xkaBajyhu BacruTaue y u3pajy CBOI AUTUTAIHOT opTdosnja U jauamwy npode-
CHOHATHOT KPEeTUOWINTETA.

ITopen HaBeneHor, CBaKM MOAY y 00yKaMma IpecTaBiba JOTHYaH U TeMeJbaH
JIe0 KOjU ce IOCTerneHo capiajgaBa. OBakaB MeTon omoryhaBa BacnmuTaynMma Jia ce
MOCBETE KOHKPETHHM acIeKTHMa Iporpama y ¢asu Kaj je BUX0oBa NaKikha MaKCH-
MaJIHO yCMepeHa Ha Jatu caiapxkaj. OOyke Cy CTpYKTyHpaHe Tako Ja ce He MOXKe
npehu Ha caBlaiaBambe HOBOT MarepHjaja CBe JOK Ce He 3aBpIIX MPETXOJHU HHBO,
mTo oMoryhaBa BacinTady J1a TeMeJbHO 00pajay CBAaKM MOJYI U M3BPIIHU CBE MpeJ-
Bul)eHe 3a/1aTKe W MpoBepe 3Hama. Ha oBaj Ha4YMH, ydeme M0CTaje CHCTEMATHYHO 1
npaheHo HemocpeaHUM pe3yiITaTuMa, IITO MOACTHYE JyOJbe pasyMeBame U 00JbY
NPUMEHY 3Hama y MPaKCH.

- 1. Konuenymja OcHosa nporpama | ¥YnyTcTso 3a paa v nporpam ofyke /" Lieo expan

1. HEMOAEPUPIND OBYKD 33 ... Cagpreaj

° ¥NyTCTEQ 33 PAA ¥ NPATPa..
© TR —
° 1.1. ¥Yeoq y ackywent Ocu...
° 1.2.Canka © aerery

[ ] 1.3, Cruka @ aecje opTihy

YnyTcTBO 3a paj,
U nporpam
obyke

Cnuka 8. [pucmyn jeOnom mexkcmyaiHom u 8U3yenHom caopicajy
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Kako Ou 00Oyka Ouia mpuCTyNavyHUja U 3aHUMJBHBU]ja, CaipKaju Cy MpeicTa-
BJbCHU Y pa3IuuuTUM o0nuirmMa. KomOrHaIMja TeKCTyalHUX MaTepujaia, KBU30Ba,
aHKeTa M CHUMaka oMoryhasa ydyecHHIIMMA JIa Ce YII03HAa]y ca MaTepHjajioM oCcpe/-
CTBOM Pa3IUYNTHX HaYMHA yUerha U JUTATaTHuX Gopmara (Ciouka 8). CBaku MOIYI
CaJIP’KU 3aJ1aTKe KOJU CITYXe Kao MPOBEpa CTEUCHOT 3Haha U MOMAaXY Y YTBp)HUBaY
OHora 1To je HayyeHo. OBHU 3aJaly MOTY YKJbYUHMBATH MIPAKTUUHE BEKOE, KBU30BE
WINM TIHCMEHE 3afiaTke, Koju oMoryhaBajy /a ce IpuMeHe TeOpHjCcKa 3Hamba y KOH-
KPETHUM CHUTYyalHjama.

IMpeanocTn u HegocTanu miaargpopme Iacow 3a yuerwe
y npo¢eCHOHAJTHOM Pa3Bojy BACIIMTAYA U CTPYYHHUX CAPaJHUKA

[MTonazehu on cTpaTemkor M JISTHCIATHBHOT OKBHPA, KA0 W O]l AOCAJAlIBUX
TEOPHjCKUX U EMITHUPH]CKHUX Ca3Hamba, Moryhe je Manupati OpojHe MPEAHOCTH TLIaT-
hopme [lacow 3a yuerwe. Y TIPBOM pely W3IBajajy ce: MOTYNHOCT IepCOHAIN30-
BaHOT y4ema, (pIeKCHOMIaH MPUCTYTI, JOCTYIHOCT pecypca, npaheme JINYHOT Ha-
IpeTKa 1 pa3Boja, Kpeupame NoCceOHOr pocTopa 3a pa3MeHy HH(popMaluja, pa3Boj
npodecroHaHe 3ajelHHUIIE YUeHha pald HHTEPHOT YUeHha, XOPU30HTAIHE pa3MeHe
3Hama U UCKYCTaBa UT/.

Tacowt 3a yuere je OCMHIILBEH Tako Ja oMoryhapa mepcOHAIM30BAHO YUCHE
300r pucTymna OpojHUM cajiprkajuMa KOji Or0Bapajy pa3inuuTHM HHTEPECOBABIMA,
npoeCHOHAIHUM ToTpedamMa M MHAMBHAYaJIHUM IMJbEeBHMa exykaropa. Oa rar-
(dopma HyaH 1 (IEKCHOMITHH IPUCTYTI MaTepujaarmMa 3a o0yKy Ouito kaja u Ouio rue,
omoryhasajyhu enykaropuma aa y mporecy y4ema npare COICTBEHH TEMIIO.

Mely meHrM npeTHoCTUMA, TOCEOHO ce M3/1Baja U JJOCTYITHOCT Pa3HOBPCHUX
pecypca. [lnardopma Hyam pasznmuante popMmare 3a yderme — O PEICBAHTHUX TEK-
CTOBA, JIUTEpaType M KBU30Ba JI0 BHCO-MaTepHjaia i HHTEPAaKTHBHUX aKTHBHOCTH.
Oga pa3HoaHuKOCT oMoryhasa BaciuTaunma Ja IpUCTYIIe CaipyKajuMa Ha Ha9rH KOjH
HajBUILE OArOBapa HUXOBOM CTUIY yUeHa, unMe ce rmosehaBa lUXOBa MOTHBALM]a
1 e(h)eKTUBHOCT 00Pa30BHOT Ipoleca.

[Ipennoctu koje moceayje miargopMa 3acHHBAjy CE HA YyBamby KOPHCHHY-
KHUX TOAaTKa W eBUACHTHpama ydemha y oOykama, mrTo oMoryhaBa BacIiiTaunMa
Jla TIpaTe CBOj JIMYHH HANpeIaKk TOKOM oOyke. Bacnuradn Mory mperienaTu koje cy
cazapikaje Beh caBmajany v NpaTUTH CONCTBEHH Pa3Boj Y TOKY 0OyKe, IITO UMa MO-
TUBALIMOHU MOTEHIMjaJl Ha Jajbe yuerme. OBaj MpHUCTyIl oMoryhasa BaciuTady aa ce
(hokycupa Ha OHEe 00JIacTH KOje Cy HajpelIeBaHTHHjE 3a caMy Ipakcy u npodecuo-
HaJHe TIoTpede.

IImaTdopma je oCMUIIIJBEHA ca WHTEHITHjOM J1a TIOJIPKH Capaamy U pa3MEeHY
3HaWa U UCKycTaBa m3Mel)y emykaropa, omoryhasajyhu nM XOpH30HTAIHY pa3MeHy
HCKyCTaBa M HajOOJBbMX MPAKCH, Ka0 M M3Tpalmby MpodeCHOHATHUX 3ajelHHUNa 3a
yueme. Ha kpajy, He Mame Ba)kHa, HCTHYE CE W MCIUIaTMBOCT OBE ILTaTdopme Oy-
nyhu 1a Moxe cMamUTH MOTpely 3a CKYNMUM aKpeIUTOBAHUM O0yKaMa ¥ ITyTHUM
TPOIIKOBUMA.
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[Topen HM3a KOPUCHHUX CETMEHATa MOKEMO HCcTaliv U elleMeHTe KOjU MOTY OUTH
orexxaBajyhu Qakropu TokoM meHor Kopuiihema, a mpe cBera: nocrojehe 3Hame
eyKaropa y Kopuiihemwy JUTHTATHUX IUIaTOPMH, CHaI0OEBEHOCT ONPEMOM U JTU-
TUTaTHA HHPPACTPYKTypa, MHTEPHET KOHEKITHja, Opoj o0yka. Mako mmardopma Hynu
3HAYajHY TOIPIIKY, OTeKaBajyhu ¢akTop Moke OUTH HUBO JUTUTAITHE TUCMEHOCTH
U npuctyn uHTepHety. Ilpuctyn camoj miuardpopMu Moxe OMTH HeyjeqHAYeH U3-
Mely emykaropa, moceOHO 3a BacluTade KOju HeMajy aJieKBaTHY AUTHTAIHY WH(pa-
CTPYKTYPY, TEXHHUUKY MOAPIIKY U HEOTPAHUYEH MPHUCTYIT MHTEPHETY. YKOJINKO HEKH
BacCIHMTaYl HEMajy JIOBOJFHO MCKYCTBA Y pajy ca JUTHTATHUM allaTHMa WA CTaITHH
NPUCTYIl HHTEPHETY, MOTY MMaTu notemkoha y meHoM kopumhemy. Enykaropuma
KOjH TIPBH ITyT MPUCTYTIA]y TIAaTGOPMH, CTPYKTYpa MOKE OUTH KOMILIEKCHA, Hapo-
gyuTo 3600r Beher Opoja 00yka v pa3IHuUTHX caapKaja.

[Topen HaBeneHor, HeKe 00yKe MOTY OWTH OrpaHHYEHE y IMOIJIeqy MepCoHa-
nu3anyje W npwiarohaBama crenudUUHUM MoTpebama BacmuTada. JeIuHCTBEH
TIPUCTYII MOXKE OUTH Mambe e(PEKTUBAH 3a OHE KOjU MMajy Behy IPOAYKTUBHOCT TIPH-
JIMKOM pajia y TPyIu U TOKOM HEeNocpeIHe KOMyHUKallje y yCTaHOBH. YodaBaMo Jia
ce Hyze nHhopMalyje, altu HelocTaje PyHKIMja koja Ou oMoryhuia TUpeKTHY WH-
TEpaKLHjy ca CTpyUmhalliiMa MK BPIIbALUMa Y pealHOM BPEMEHY, IITO OU JJ0AaTHO
JOTIPUHEIIO yUEHY.

3ajany 3a MpoBepy 3Hama IMpyKajy BaclHUTauuMa yBUJ y TOcTHUrHyha, anu
OClTamarke Ha CaMOeBaITyaIlHjy MOXE JOBECTH 110 Cy0jeKTUBHOT BpEAHOBAA 3HAKA,
HApOYMUTO y JIETIOBUMA TJIe je MOoTpeOHa 00jeKTHBHA U CTpyYHa MporieHa. MHorH 3a-
Jlaly ce 1ajy Kao 3adenelike y JMYHOj eBUACHLM]H, ajli CE HE IaJby aAMUHUCTPATO-
puMa Ha yBuJ W npoBepy. Mako mnardopma omoryhasa maauBuayainHo npaheme
HalpeTKa, YIUTHO je KOJMKO Ce TO y MPaKCH 3aucTa CIPOBOAH. 32 yCTAHOBE KOje
KOpPHUCTE OBY IJIaT(opMy, BaXKHO j€ /1a pa3BHjy CHCTeMaTu4yaH MpUCTYT npahemy Ha-
TpeTKa eaykaTopa (HIIp. MEHTOPCKA TOPINKa), Kako OM ce 00e30eamia J0CIeTHOCT
y npahewy u yHanpelhemy BUXOBUX MPO(PECHOHATHUX KOMITETEHIIH]A.

3ak/pyuak

[Mocmatpano y nenocrtu, mardopma Ilacow 3a yuere TipelicTaBiba 3Ha4ajaH
pecypc 3a mpeamkoicke ycranose y Cpouju, omoryhasajyhu egykaroprma mepco-
HaJM30BaHO y4ewe, (prIeKCHOnIaH MpHUCTyn o0ykaMa M MaTepujainMa KOjU Cy yc-
kinal)eHn ca BUXOBUM NpodecnoHanHuM norpedama, ¢ jeaHe cTpane, 1 00pa3oBHUM
CTaHJapAuMa M 3aKOHCKUM TNpOMUcHMa, ¢ Apyre crpaHe. O0yka 3a mporpam ,,[o-
JuHe y3iera”, yckialeHa je ca 3akoHCKUM mponucuMa y CpOuju u cTaHmapauma
MIPEAIIKOJICKOT 0Opa3oBamba. OBUM ce BacmHTauuma oMoryhaBa Jia y NMOTIIYHOCTH
pasymejy U IpuMemYyjy Baxkehe oOpa3oBHE cTaHmapie M METOAoJoTH]y. Mako mo-
croje oapeheHn n3a30Bu y NONIey NPUCTYIAYHOCTH M WHIUBHIyalH3alyje, Ipe/-
HOCTH Koje Tuiaropma npyxka, Kao mrTo cy npaheme JIMYHOT HalpeTKa U pa3Boja,
CTPYKTYPHCAHOCT O0yKa M MPHUCTYI PEJICBaHTHO] JIUTEPATYpPH U Pa3HOBPCHUM H3-
BOpUMA, 3HAYajHO JOMPUHOCE yHanpehemy npoecHoHaIHOT pa3Boja 3amoCICHUX Y
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IIPEJIIIKOJICKOM 00pa3oBamy. HefocraTke y leHOj IpUMEHH Tpeba cariieiaT y cie-
HehI/IM ACIICKTUMa: TCXHHUYKU M3a30BU, JUTHTAJIHHU ja3, OTIIOP IpeMa JUTHUTATHUM
TEXHOJIOTHjaMa, HePa3BHjEHOCT JIMTHTAIHUX KOMIIETEHIIM]ja 3ar0CIeHHX, HeJloCcTa-
TaK TMepcoHaNM3aIHje, Kao U 00jeKTUBHOT TTpahema BIaCTUTOT HAIpeTKa U pa3Boja.
HNaxo mnardopma [lacow 3a yuere uMa BETUKH MOTSHIMjAN Ja YHAIPEIN PO~
(hecroHaITHU Pa3BOj eAyKaTOpa, KJbYYHO j& Pa3MOTPHUTH EEHE MOTSHIIUjalle U OTPaHu-
YeHa, U3 TICPCIICKTUBE CaMUX KopucHHKA. [lITaBuiiie, MAaKCHMU3UPAKE BCHUX BPE/I-
HOCTH U MOTEHIHjala, Ka0 1 MUHUMH3UPAhe U3a30Ba Koje TIo/[pa3yMeBa, 3aBUCE U Off
AACKBATHE CUCTEMCKE IMOAPIIKE CaMUM BacCllMTaurMa U CTPYUYHUM CapaaHUuIIMa. 300r
HaBeJIeHOT, anocTpodupa ce morpeda ajper MPencIuTHBakba IOTSHIHjalla U OTpaHH-
yewa [lacowa 3a yuerse ca acriekTa Mepleniija U UCKyCcTaBa 3aroCcieHUX Y TPeIiil-
KOJICKMM YCTaHOBaMa ¥ Ka0 MHAUKATOPa KUXOBOT JIMYHOT pa3Boja, aJii U COLUjaITHUX,
E€KOHOMCKHX M TIOJIMTUYKUX OKOJTHOCTH y KOjUMa peainsyjy npodecruoHaise yiore.

Jlureparypa

Bachtiar, B. (2020). The Characteristics of Effective Professional Development That
Affect Teacher’s Self-Efficacy and Teaching Practice. Eduvelop, 3(2), 131-144.
CARNet (2018). Prirucnik Profesionalnost i profesionalni razvoj ucitelja, nastavnika i

strucnih suradnika. Zagreb: CARNET.

Dardanou, M. et al. (2023). Professional development for digital competencies in early
childhood education and care: A systematic review”, OECD Education Working
Papers, No. 295, OECD Publishing, Paris.

Darling-Hammond, L., Hyler, M. E. & Gardner, M. (2017). Effective Teacher Professional
Development. Palo Alto, CA: Learning Policy Institute.

Day, C. (1999). Professional Development and Reflective Practice: purposes, processes
and partnerships. Pedagogy, Culture & Society, 7(2), 221-223.

Dede, C., Ketelhut, D., Whitehouse, P., Breit, L. & McCloskey, E. (2008). A Research
Agenda for Online Teacher Professional Development. Journal of Teacher Education,
60(1), 8-19.

European Education and Culture Executive Agency: Eurydice, Delhaxhe, A., Borodankova,
0., Motiejunaite, A. & Balcon, M. (2014). Early childhood education and care 2014,
Publications Office.

Fernandes, G. W. R., Rodrigues, A. M. & Ferreira, C. A. (2020). Professional Development
and Use of Digital Technologies by Science Teachers: a Review of Theoretical
Frameworks. Res Sci Educ, 50, 673-708.

Friendly, M., Grady, B., MacDonald, L. & Forer, B. (2015). Early childhood education in
Canada 2014. Toronto: Childcare Resource and Research Unit.

Hamre, B. Partee, A. & Mulcahy, C. (2017). Enhancing the Impact of Professional
Development in the Context of Preschool Expansion. AERA Open, 3(4), 1-16.

Hollnagel, G. (2013). The Benefits and limitations of Using Online Technology in education:
Students’ and Instructors’ Perceptions on Usfulness and Task-Technology-fit.

78



[Macomr 3a yueme Kao JUTHTAIHH ajaT 32 TpO(ECHOHAIHN Pa3BOj 3alIOCICHUX Y ...

Knezevi¢ Flori¢, O. (2008). Pedagog u drustvu znanja. Novi Sad: Filozofski fakultet.

Krsti¢, A. i Osmanovi¢, J. (2015). Motivisanost nastavnika za profesionalni razvoj i
samorazvoj. Godisnjak UCiteljskog fakulteta u Vranju, 6, 187-200.

Labbas, R. & EI Shaban, A., (2013). Teacher Development in the Digital Age. Teaching
English with Technology, 13(3), 53—64.

Larison, S., Richards, J., & Sherin, M. G. (2024). Tools for supporting teacher noticing about
classroom video in online professional development. J Math Teacher Educ, 27, 139—-161.

Ljubi¢ Klemse, N. (2022). Uloga digitalne tehnologije u stru¢nom usavrsavanju ucitelja.
Proceedings of 2nd International Scientific and Art Faculty of Teacher Education
University of Zagreb Conference Contemporary Themes in Education — CTE2 - in
memoriam prof. emer. dr. sc. Milan Matijevi¢. Zagreb, Croatia.

Marusi¢, V. M. (2013). Sistemi obrazovanja nastavnika i modeli njihovog profesionalnog
razvoja - komparativna analiza Srbije i Grcke (Neobjavljena doktorska disertacija).
Univerzitetu Beogradu, Beograd.

McAleavy, T., Hall-Chen, A., Horrocks, S. & Riggall, A. (2018). Technology-supported

professional development for teachers: lessons from developing countries. Education
Development Trust. Retrived (12.8.2024) from

Pasos za ucenje (14.8. 2024) Preuzeto sa: https://zuov.gov.rs/pasos-predskolci

Pravilnik o standardima kompetencija za profesiju vaspitaca i njegovog profesionalnog
razvoja (2018). Sluzbeni glasnik RS, br. 88/17 127/18 — dr. zakon.

Pravilnik o stalnom strucnom usavrsavanju i napredovanju u zvanja nastavnika, vaspitaca
i strucnih saradnika (2021). Sluzbeni glasnika RS, br. 109/2021.

Pravilnik o standardima kompetencija za profesiju strucnog saradnika u predskolskoj
ustanovi i njegovog profesionalnog razvoja (2021). Sluzbeni glasnika RS, br. 3/2021.

Radovanovi¢, N. B. (2019). Profesionalni razvoj i stru¢no usavrSavanje vaspitaca
predskolskih ustanova. Sinteze, 15, 79-91.

Sanchez-Garcia, A. B., Marcos, J. J. M., GuanLin, H. & Escribano, J. P. (2013). Teacher
Development and ICT: The Effectiveness of a Training Program for In-service School
Teachers. Procedia - Social and Behavioral Sciences, 92, 529-534.

Semiz, M. i Cutovi¢, M. (2023). The Use of Digital Devices in Faculty Teaching and Free
Time as Predictors of the Level of Development of Students Digital Competence -
Future Teachers and Preschool Teachers. Proceedings of 1™ International scientific
conference — Teaching, Learning and Teacher Education (TLTE). Vranje, 17-18
November 2023: University of Nis, Pedagogical Faculty, pp. 255-266.

SlijepCevié, S. D. i Zukovié, S. N. (2015). Kompetencije pedagoga u kontekstu ‘drustva
koje uéi’. Zbornik radova Filozofskog fakulteta u Pristini, 45(4), 137-152.

Strategija razvoja obrazovanja i vaspitanja u Republici Srbiji do 2030. godine (2021).
Sluzbeni glasnik RS, br. 63/2021.

Thakral, P. (2015). Role of ICT in Professional Development of Teachers. New Delhi:
Learning Community, 6(1), 127-133.

Visnovska, J. & Cobb, P. (2013). Classroom video in teacher professional development
program: Community documentational genesis perspective. ZDM: The International
Journal on Mathematics Education, 45(7), 1017-1029.

79



Mapuna Cemus, Cnasuna [paxosuh Ilepomesuh

Vucini¢, D. S., Puri¢, I. R. 1 Andri¢, A. M. (2022). Karakteristike i problemi profesionalnog

i struénog usavrsSavanja nastavnika u zemljama Balkana. Zbornik radova Filozofskog
fakulteta u Pristini, 52(2), 235-251.

Vuorikari, R. (2018). Innovating Professional Development in Compulsory Education

Examples and cases of emerging practices for teacher professional development,
JRC Technical Reports,

Zlatarovi¢, V., Kuzmanovi¢, D., Andelkovi¢, N., Lakicevi¢, O., Cotovié, E. 1 Velickovi¢,

S., (2022). Okvir digitalnih kompetencija vaspitaca. Beograd: Ministarstvo prosvete,
nauke i nau¢nog rada.
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Abstract: New digital technologies and technological development have significantly
impacted the system of professional development for employees in education, both globally
and within European frameworks, as well as at the national level. Based on current strategic
and legislative priorities, as well as the role of digital tools in the professional development
of education professionals, this paper addresses the advantages and disadvantages of
the Learning Passport platform as an innovative digital tool aimed at the professional
development of employees in preschool education. The central part of the paper presents
the platform itself and how it can support the professional development of educators. The
final chapter is dedicated to the analysis and critical review of its potential and limitations
in practice, with regard to the target group for it was created and the initial reference
framework. The platform enables personalized learning, flexible access, and the use of
content customized to one’s personal interests, creating a special space for information
exchange, tracking personal progress, developing a professional learning community
for internal learning, and the horizontal exchange of knowledge and experiences. The
shortcomings in its implementation should be considered in the following aspects: technical
challenges, the digital divide, resistance to digital technologies, and the underdevelopment
of employees; digital competencies. The authors highlight the need for further reassessment
of the potential and limitations of the Learning Passport, from the standpoint of employees’
perceptions and experiences in preschool institutions, as well as indicators of their personal
development and the social, economic, and political circumstances in which they carry out
their professional roles.

Keywords: preschool institution, platform, professional development, Learning
Passport.



UPUTSTVO ZA AUTORE

Casopis Godisnjak za pedagogiju objavljuje teorijske radove, pregledne
radove, originalne istrazivacke radove, stru¢ne radove i prikaze iz oblasti vaspitanja
i obrazovanja koji nisu prethodno objavljeni, i nisu istovremeno podneti za
objavljivanje u nekoj drugoj publikaciji. Vazan kriterijum selekcije radova jeste
drustvena relevantnost analizirane teme. Rukopisi treba da budu pripremljeni
prema standardima ¢asopisa Godisnjak za pedagogiju. Radovi koji nisu adekvatno
pripremljeni nece se recenzirati. Prispeli rukopisi se ne vracaju, a dostavljaju se
elektronskom postom na adresu: pedagogija.godisnjak@filozofski.rs.

Ucdestalost izlaZenja. Na godiSnjem nivou objavljuju se dve sveske Casopisa,
sa Sestomesecnim razmakom (jun i decembar), po slede¢em rasporedu: rok dostave
radova za junsku publikaciju je 15. mart, a za decembarsku 15. septembar tekuce
godine.

U pripremi rada treba se drzati sledecih uputstava:

Duzina rada.Rad treba pisati u tekst procesoru Microsoft Word, na stranici
formata A4, fontom Times New Roman (12 tacaka), marginama 2,54 cm (1), i
proredom od 1,5. Sve stranice moraju biti numerisane. Rad treba da bude duzine do
jednog autorskog tabaka(16 stranica ili do 30.000 slovnih znakova sa razmacima,bez
apstrakta, referenci i priloga). Izuzetak su pregledni radovi koji mogu biti duzine
do 50.000 znakova, i prikazi koji mogu biti duzine do 5.000 znakova. Redakcija
zadrzava pravo da objavi i radove koji premasuju ovu duzinu u slucajevima kada
izlaganje nau¢nog sadrzaja zahteva vec¢u duzinu, odnosno prostor.

Jezik rada.Casopis objavljuje radove na srpskom i engleskom jeziku.

Naslov rada.Naslov rada treba da bude Sto konzicniji. Ispod naslova rada
slede ime autora i naziv institucije u kojoj radi. Iza imena prvog autora treba staviti
fusnotu koja sadrzi e-mail adresu istog.

Apstrakt. Apstrakt duzine od 150 do 250 reci treba da bude na pocetku rada
i informativnog karaktera. Sastavni delovi treba da sadrze cilj istrazivanja, metod,
rezultati 1 zakljucak. Apstrakt po pravilu ne sadrzi reference kao ni statisticke
rezultate. Uz radove na srpskom jeziku treba priloziti i apstrakt i kljucne re¢i na
engleskom jeziku.

Kljuéne reci.Na kraju sazetka treba navesti do pet kljucnih reci/sintagmi.
Pri odabiru kljucnih reci, pozeljno je odabrati one pojmove koji se Cesto koriste za
pretragu Casopisa.

Tabele, sheme, grafikoni i slike.Tabele i grafikoni treba da budu sacinjeni u
Word-u ili nekom njemu kompatibilnom programu. Tabele iz statistickih paketa treba
»prebaciti u Word. Svaka tabela, shema, slika i grafikon moraju biti numerisani,
naslovljeni, razumljivi 1 bez Citanja teksta. Slike treba pripremiti u elektronskoj
formi sa rezolucijom od 300dpi uJPG formatu. Treba izbegavati boldirane linije



i sencenja koja nisu neophodna. Isti podaci ne mogu se prezentovati i tabelarno i
graficki. Za ilustracije preuzete iz drugih izvora (knjiga, Casopisa) autor je duzan da
uputi na izvor.

Statistika. Rezultati statistickih testova u tekstu treba da budu dati u slede¢em
obliku: F(1,8)=19.53; p<.01 i slicno za druge testove (npr.: ¥*(3)=3.55, p<.01 ili
t(253)=2.061, p<.05). Treba navoditi manji broj konvencionalnih nivoa znacajnosti
p (npr.: .05, .01, .001).

Citati. Svaki citat, bez obzira na duzinu, treba da prati referenca sa brojem
strane (Primer: Thomas, 2012: 65) . Za svaki citat duzi od 350 slovnih mesta autor
mora priloziti pismeno odobrenje vlasnika autorskih prava.

Fusnote i skradenice. Fusnote treba izbegavati. Skracenice, takode, treba
izbegavati, osim izrazito uobicajenih i medunarodno priznatih i koris¢enih (npr. IKT/
ICT). Skracenice koje su navedene u tabelama i slikama treba da budu objasnjene.

Navodenje referenci u tekstu. U radovima na srpskom jeziku preporucljivo
je imena stranih autora navoditi u srpskoj transkripciji, prilagodenim (fonetskim)
pisanjem prezimena, a zatim se u zagradi prezime navodi izvorno, uz godinu
publikovanja rada, na primer: Djui (Dewey, 1904). Ukoliko se u zagradi navodi vise
autora, oni se navode abecednim, a ne hronoloskim redom (npr., Appleton, 1997;
Pordevi¢, 1983; Radulovi¢, 2016 ). Ukoliko su dva autora rada, oba se navode
u tekstu (npr. Bender & Waller, 2011;Stanisavljevi¢ Petrovi¢ i Pavlovi¢, 2017).
Ukoliko rad ima viSe od dva autora, navodi se prezime prvog autora i skracenica ,,i
sar.“ ili ,,et al.* (npr. Joksimovic i sar, 2007; Paradies et al., 2012).

Reference. Reference se navode u skladu sa APA (APA Citation Style —
American Psychological Association) uputstvima, na kraju rada, u odeljku koji
treba da bude naslovljen ,,LITERATURA®. U spisku literature navode se samo one
reference na koje se autor pozvao u radu, abecednim redom po prezimenima autora.
Ne treba navoditi reference koje nisu pomenute u tekstu. Uobicajeni izvori navode
se na slede¢i nacin:

Knjiga; sadrzi prezime i inicijale (svih) autora, godinu izdanja, naslov knjige
(kurzivom), mesto izdanja i izdavaca.

Opsti format: Autor, A., Autor, B. i Autor, C. (godina). Naslov knjige. Mesto
izdanja: Izdavac.

Primer: Pordevi¢, J. i Trnavac, N. (2011). Pedagogija. Beograd: Naucna
knjiga.

Poglavlje u knjizi ili zborniku; sadrzi prezime i inicijal imena (svih) autora,
godinu izdanja, naslov poglavlja, inicijal imena i prezime urednika ili redaktora,
naslov knjige (kurzivom), strane poglavlja u zagradi, mesto izdanja i ime izdavaca.

Opsti format: Autor, A. i Autor, B. (godina). Naslov poglavlja. U A. Urednik,
B. Urednik i C. Urednik (ur.), Naslov knjige (str. xxx—xxx). Mesto izdanja: [zdavac.



Primer: Havelka, N. (2001). UdZzbenik i razli¢ite koncepcije obrazovanja i
nastave. U: B. Trebjesanini i D. Lazarevi¢ (ur.). Savremeni osnovnoskolski udzbenik
(31-58). Beograd: Zavod za udzbenike i nastavna sredstva.

Clanak u ¢asopisu; sadrzi prezime i inicijale (svih) autora, godinu izdanja u
zagradi, naslov ¢lanka, pun naziv Casopisa (kurzivom), volumen (kurzivom) i broj
Casopisa i stranice.

Opsti format: Autor, A., Autor, B. i Autor, C. (godina). Naslov clanka. /me
C’asopisa, XX, Str.-str.

Primer: Kari¢, J. (2004). Stavovi prema uklju¢ivanju dece sa posebnim
potrebama u redovan sistem obrazovanja. Nastava i vaspitanje, 53(1), 142-146.

Saopstenje sa skupa; sadrzi prezime i incijale (svih) autora, godinu i mesec
odrzavanja skupa u zagradi, naslov izlaganja (kurzivom), naziv konferencije i
lokaciju.

Opsti format: Autor, A. (godina, mesec). Naslov saopstenja. Saopstenje na
Naziv konferencije,

Lokacija.

Primer: Maksié, S. i Sevkusi¢, S. (2011, februar). Problemi identifikacije
kreativnosti ucenika u Skoli. Saopstenje sa XVII naucnog skupa Empirijska
istrazivanja u psihologiji, Beograd.

Web dokument; sadrzi prezime i inicijale (svih) autora, godinu, naziv
dokumenta (kurzivom), Internet adresu sajta i datum kada je pritupljeno dokumentu.

Opsti format: Autor, A., Autor, B., & Autor, C. (godina). Naziv dokumenta.
Preuzeto/Retrived (datum/date) sa/fromhttp://xXxxxxX.

Primer: Draper, S. W. (2003). Tinto’s model of student retention. Retrived
(15.3.2005.)fromhttp://www.psy.gla.ac.uk/~steve/localed/tinto.html

Neobjavljena magistarska teza ili doktorska disertacija; sadrzi prezime i
inicijal autora, godinu u zagradi, naslov teze/disertacije, identifikaciju rada kao teze/
disertacije u zagradi, ime instucije i mesto.

Opsti format: Autor, A. (godina). Naslov magistarske teze ili doktorske
disertacije (Neobjavljena magistarska teza ili doktorska disertacija). Ime institucije,
Mesto.

Primer: Ingram, D. (2012). College students’ sence of belonging: dimensions
and correlates(Unpublished doctoral dissertation). Stanford University, Stanford.

Sluzbena dokumenta (zakoni, propisi, pravilnici i sl.); sadrzi naziv dokumenta
(kurzivom), godinu objavljivanja, naziv glasila, broj.

Opsti format: Naslov dokumenta (godina). Naziv glasila, broj.

Primer: Zakon o osnovama sistema obrazovanja i vaspitanja (2009). Sluzbeni

glasnik RS, br. 72/2009.

Ukoliko se navodi veci broj radova istog autora, reference se redaju prema
godini objavljivanja, od najstarije prema novijima. Reference jednog autora koje
su objavljene u istoj godini treba pisati abecednim redom prema naslovima, npr.,



(2012a), (2012b). Pozivanje na sekundarnu literaturu treba izbegavati i koristiti
samo za izvore koji nisu dostupni na uobicajeni nacin ili nisu dostupni na nekom
od uobicajenih svetskih jezika. U spisku referenci navodi se samo sekundarni izvor.

Recenziranje i objavljivanje. Sve radove anonimno recenziraju dva
kompetentna recenzenta. Na osnovu recenzija redakcija donosi odluku o objavljivanju
rada i moze doneti jednu od tri odluke: da rad objavi u formi kakva je prilozena, darad
objavi uz neophodne korekcije od strane autora u skladu sa uputstvima recenzenata,
ili da odbije da objavi rad. U postupku potrebe revizije rada, redakcija Salje obe
recenzije autoru na uvid uz odgovarajuce obrazlozenje obavestava autora o svojoj
odluci najduze tri meseca od prijema rada. Ukoliko se autor odluci da koriguje tekst
u skladu sa preporukama recenzenata, moze ponovo podneti rad za objavljivanje,
i duzan je da u formi pisma redakciju upozna sa svim izmenama koje je nacinio
u tekstu (broj stranice na kojoj se nalazi takva izmena). Ukoliko autor smatra da
neka od preporuka recenzenata nije opravdana, ili je iz nekog razloga nije moguce
ispuniti, potrebno je da o tome napiSe detaljno obrazloZenje redakciji. Redakcija
zadrzava pravo da konacnu odluku o objavljivanju donese samostalno. Redakcija
nije u obavezi da obrazlaze svoju odluku bez obzira da li je rad prihvacen ili odbijen.

Kategorija (tip) ¢lanka. U skladu sa Aktom o uredivanju naucnih Casopisa,
¢lanci koji se objavljuju u Casopisu Godisnjak za pedagogiju bice razvrstani u neku
od sledec¢ih kategorija: Naucni ¢lanci: 1. originalan nau¢ni rad (rad u kome se iznose
prethodno neobjavljivani rezultati sopstvenih istrazivanja nau¢nim metodom);
2. pregledni rad (rad koji sadrzi originalan,detaljan 1 kriticki prikaz istrazivackog
problema ili podru¢ja u kome je autor ostvario odredeni doprinos; 3. kratko ili
prethodno saopstenje (originalan nau¢ni rad punog formata, ali manjeg obima ili
preliminarnog karaktera); 4. Nauc¢na kritika, odnosno polemika (rasprava na odredenu
naucnu temu, zasnovana isklju¢ivo na nau¢noj argumentaciji) i osvrti; Stru¢ni ¢lanci:
1. stru¢ni rad (prilog u kome se nude iskustva korisna za unapredivanje profesionalne
prakse, ali koja nisu nuzno zasnovana na nau¢nom metodu); 2. informativni prilog
(uvodnik, komentar i sl.); 3. prikaz (knjige, racunarskog programa, slucaja, nau¢nog
dogadaja i sl.).

Autorska prava. Na sve radove koji su objavljeni, izdavac¢ ¢asopisa Godisnjak
za pedagogiju zadrzava autorska prava, uz napomenu da autori mogu da koriste
sopstveni materijal bez dozvole izdavaca. Od autora koji nameravaju da publikuju
svoje radove u Casopisu Godisnjak za pedagogiju ocekuje se da sami obezbede i
postuju autorska prava drugih (npr., za kori§¢ene instrumente, softvere i sl.), kao i
prava i dostojanstvo ostalih u¢esnika u istrazivackom procesu, u skladu sa osnovnim
etickim normama objavljivanja. U skladu sa navedenim, autori ¢lanaka nakon
potvrde o prihvatanju i objavljivanju ¢lanka potpisuju Autorsku izjavu.

Napomena: Uz rad je potrebno redakciji dostaviti sledece informacije:
informacije o autoru (autorima): ime, srednje slovo i prezime autora, godina rodenja,
(nau¢no) zvanje, radno mesto, e-mail adresa, kontakt telefon.



AUTHOR GUIDELINES

Journal Godisnjak za pedagogiju publishes theoretical studies, review papers, original
research papers, professional papers and book reviews in the field of education, that have
not been previously published or submitted for publication in any other journal. Social
relevancy of the researched issues makes the important criteria for selection of papers.
Papers should be edited in accordance with the author guidelines. Manuscripts that fail to
comply with this guidelines may be rejected without review. Received papers will not be
returned to the authors and should be submitted exclusively online via e-mail pedagogija.
godisnjak@filozofski.rs.

Publishing frequency. Journal is published twice a year with the six month
period between two issues (June and December). Submission deadline for June
edition is March 15", and September 15% for the December issue, of the current year.

Papers should be prepared in accordance with the following guidelines:

Length of the paper. Papers should be written in text processor Microsoft
Word, page format A4, in Times New Roman font (size 12 pt.). Page setup margins
should be 2.54 cm (1) with line spacing at 1.5. All pages should be numbered.
Recommended paper length is of one author’s sheet (16 pages or up to 30.000
characters with spaces, excluding abstract, references and appendices) Exceptions
are made for review papers that may have up to 50.000 characters with spaces, and
book reviews that should not exceed 5.000 characters with spaces. Editorial Board
retains discretion to publish papers beyond this length in cases when clarity of
scientific content presentation requires greater length, that is, space.

Language of the paper. Journal accepts the papers written in Serbian and
English language.

Title. Paper title should be as precise as possible, followed by the author’s full
name and affiliation. The footnote containing the e-mail address of the corresponding
author should be inserted after the full name of the first author.

Abstract. Abstract should be placed at the beginning of the paper, be informative
and range between 150 and 250 words. It should include research goal, method, results and
conclusion. By the rule, abstract should not contain references or statistical data. Papers
written in Serbian language should contain abstract and key words in English as well.

Key words. Abstract should be followed by up to five keywords or phrases.
When choosing between keywords, authors are encouraged to choose words that are
more often used in search engines when researching the journals.

Tables, figures and pictures. Tables and figures should be made in MS Word
or MS Word compatible format. Tables from statistical packages should be translated
into Word. Each table, figure or picture should be numbered, with a self-explanatory
title, and understandable even without reading the text. Pictures should be submitted
in digital form with resolution of 300dpi and in .jpg format. Unnecessary lines and



shadings should be avoided. Same data should not be presented in both tables and
figures. References to each table, figure or picture should be made in the text.

Statistics. The results of statistical tests should be written in the following form: F
(1,8)=19.53; p <.01 and similar for other tests, e.g. ¥*(3) =3.55, p<.01 or t(253) = 2.06,
p <.05. Lower number of conventional p levels should be stated (e.g.: .05, .01, .001).

Quotations. Any quotation, regardless of its length, should be followed by
a reference and page number (Example: Thomas, 2012: 65). Authors must obtain
written permission from copyrights owner for any quotation longer than 350
characters, and submit it to the Journal.

Footnotes and abbreviations. Footnotes should be avoided. Abbreviations
should be avoided as well, except the fairly usual and international acknowledged ones
(Example: IKT/ICT). The abbreviations used in tables and pictures should be explained.

In-text references. In papers in Serbian, foreign authors’ names are
recommended to be cited in Serbian transcription, adapted and written phonetically,
and followed by original spelling written in parentheses together with the year of
publication, for example: Djui (Dewey, 1904). Multiple citations should be given
alphabetically, not chronologically (e.g., Appleton, 1997; Pordevi¢, 1983; Radulovi¢,
2016). If a paper has two authors, both names are cited in the text (e.g., Bender &
Waller, 2011; Stanisavljevi¢ Petrovi¢ i Pavlovi¢, 2017). In the case of a reference
with more than two authors, the surname of the first author is cited followed by the
abbreviation ,,i sar.” or ,,et al.” (e.g., Joksimovi¢ i sar, 2007; Paradies et al., 2012).

References. References should conform to APA (APA Citation Style — American
Psychological Association) instructions and should be listed at the end of the paper, in the
section entitled REFERENCES. The list should include only the references mentioned
in the text, listed alphabetically by the authors’ surnames. References not mentioned in
the text should not be listed. The basic reference formats are listed in the following way:

Book; should contain surname and initials of (each) author, year of publication
in parentheses, book title (in italic), place of publication and a publisher.

General form: Author, A., Author, B. and Author, C. (year). Title of the book.
Place of publication: Publisher.

Example: Lillard, A. S. (2005). Montessori: The Science Behind The Genius.
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