I'OAUNIIHAK 3A ITEJATOTUTY

https://doi.org/10.46630/gped.2.2021



[IEPUOJIUKA

Cepuja
Tognmmann

JlemapT™aH 3a negarorujy
dunozodekor pakynrera y Humry

Toouwmak 3a nedazoeujy

Hp Jenena IlerpoBuh

TJIaBHU U OATOBOPHU YPECIHUK

Cekperap pemakiyje
Hanujena Munomesuh

Anpeca
Ounozodcku paxynrer y Hurry
18000 Humr
Thupuna u Mertoamja 2
pedagogija.godisnjak@filfak.ni.ac.rs

Copyright © ®unozodcku paxynrer y Humry



VYuausepsuter y Humry
dunozodeku pakynter

I'OJANIIBAK 3A ITEJATOT'NTY

T'on. VI, 6poj 2, 2021

Hum 2021.



PEJAKIIMJA:

Jp Mapjaun baaxuny
Ienaromku dakynrer, Yausepsurer y JbyOsbanu,
CrnoBenuja

Jp Munan Marujesuh
Vunresscku daxynrer, Ceyunnumire y 3arpeoy,
XpBarcka

Jp Janumup Manauh
Vunrtesscku dakynrer, Yausepsuret y beorpany, Cpouja

Jp Oausepa Kue:xxepuh dsopuh
Odunozopeku daxynrer, Yausepsurer y HoBom Cany,
Cpbuja

Jp Mapuna Marejesuh
Odunozodeku daxynrer, Yausepsurer y Humry, Cpouja

Jp Bepa CrojaHoBcka
Odunozodpeku pakynrer, Yausepsurer ,,Cs. Kupui n
Metoanj“ y Cromuby, Makenonuja

Jp Jesena MakcumoBuh
Odunozodeku daxyarer, Yausepsurer y Humry, Cpouja

Jp Mapuana KpamoBan
(Mariana Crasovan)
DaKyaTeT 3a COLMOIOTH]Y U IICHXOJIOTH]Y,
VYuusepsuter y Temumisapy, Pymynuja

Jp 3opuua CranucapbeBuh Ilerposuh
Odunozodeku daxynrer, Yuusepsurer y Humry, Cpouja

Jp Po3zanuna [onosa Kockaposa
[enaromku dakynrer, Yuusepsurer ,,CB. Kupui u
Metoauj“ y Cromby, MakenoHuja

Jp bucepa Jesruh
Odunozodeku daxyarer, Yausepsurer y Humry, Cpouja

Jp Buapa I'ypoBa
(Vyara Gyurova)
[enaromku dakynrer, Yausepaurer ,,C. Kinment
Oxpuncku“ y Coduju, byrapcka

Jp Cue:xxana MapunkoBuh
VYunresscku axynret, Yausepsuret y Kparyjesiry, Cpouja

Jp Janujena Bacuimjesuh
VYunresscku axynret, Yausepsuret y Kparyjesiry, Cpouja

Jp Mapuja JoBanouh
Odunozoheku daxynrer, Yausepsurer y Humry, Cpouja

Ip An6ena YaBgaposa
(Albena Chavdarova)
[Nenarourku dakynarer, Yausep3uteT ,,CB. Kinmenr
Oxpuacku“ y Coduju, byrapcka

Jp Cama JJy6banuH
dunozodexu dakynrer, Yausepsuret y beorpany,
Cpbuja

Jp Jesena IlerpoBuh
dunozodpeku daxynrer, Yausepsurer y Hurry, Cpouja

JAp Munan Cranunh
dunozodexu dakynrer, Yausepsutet y beorpany,
Cpbuja

JIp Anera bapakocka
Dunozodpeku daxynrer, Yausepsurer ,,C. Kupun u
Metoanj“ y Cromby, MakenoHuja

Jp Kana Bojosuh
Vunresscku daxynret, Yausepsuret y Kparyjesuy,
Cpbuja

Jp Aparana Cranojesuh
I[Menaromku daxynrer, Yausepsurer y Humry, Cpouja

Jp Mapuja MapxoBuh

dunozodpeku daxynrer, Yausepsurer y Humry, Cpouja

Jp ®pank Taurn
(Franck Tanguy)
Yuusepsurer Mumen Mourtew y bopnoy, ECITE
(Ecole supérieure du professorat et de 1’éducation),
Opaniycka

Jp Jesena JepreweBHa Puomukxona
Jlp>xaBHM MHCTUTYT KynType Kemeposcku, Pycka
Deneparmja

Jp Auura Ponuyesuh
[Nenarowku pakynret, Yausep3uter y Pujer,
XpBarcka

Jp Maanen Busnorujesuh
VYuuresscku dakynrer, Yausepsurer y beorpany,
Cpbuja

Jp Pagenxo Kpy/n
dunozodpeku daxynrer, Yausepsurer y [Ipuiuruau —
Kocosckoj Mutposurm, Cpbuja

Jp Aparana Jopanosuh
Dunozodpeku daxynrer, Yausepsurer y Hurry, Cpouja



CAJIPIKAJ

Mapuna Mamejesuh, Mapuja Bophesuh
CTYANIJCKU MMPOI'PAMM OCHOBHUX AKAJIEMCKUX CTYAUJA
MNEJATOI'MJE HA ®NJIO30PCKOM PAKVIITETY YV HUIILY O/ 2000.
JO 2021. TOIMHE ..ottt

Mapuja Mapkosuh
NHTEPECOBABA CTYIEHATA INIEJAT'OI'MJE 3A TTIMCABE MACTEP
PAJIOBA U3 OBJIACTH MHKJIY3UBHOI OBPA3OBAMA .......coceveivviiccnnes

JKusopao Munenosuh, Mapuja Munenosuh, Jerena Ceonapesuh
KOMYHUKOJIOT'NJA KAO HACTABHA JJUCHUITJIIMHA Y
CTYANJCKOM ITPOI'PAMY 3A PA3PE/IHY HACTABY —IIOTPEBA U
SHAUAT .ottt et sttt ettt

Munuya Towuh Pades, Ana Iewuxan
IPTE JIMHHOCTU U A®GEKTUBHA VJIOI'A OMUJbEHNX U
HEOMMJBEHUX HACTABHIKA ...t

Zoran Dimic¢
PESTALOZZI AND FICHTE — THE POWER OF EDUCATION ......ccccocvvvvevennn.

Jenena Eemumos, Jenena Ilempoguh
KOHCTPYKTUBUCTHUYKU IMTPUCTVYII YUEBY HAELE ITPEAIIKOJICKOI
VI BP A CT A ettt et e e e e e e ————————

23

39

53

71

83






Toouwrax 3a nedazozujy VI/2 (2021), 7-21

UDK 378.6:1(497.11Ni8)] : 37.016°2000/2021*
Originalni nau¢ni rad

Primljeno: 07.07.2021.

Odobreno za Stampu: 24.10.2021.

DOI: https://doi.org/10.46630/gped.2.2021.1

CTYANJCKHA ITPOI'PAMU OCHOBHUX AKAJTEMCKHX
CTYAUJA TIIEJATOI'MJE HA ®PUJTO30PCKOM
PAKVYIITETY Y HULITY O/ 2000. 10 2021. TOAUHE"

Mapuna Marejesuh’, Mapuja BopheBuh
VYuausepauter y Humny, ®unozodekn gakynrer, JlenaprMan 3a nenarorujy

Ancmpaxm: Y pany je aHaTU3UPAHO IIECT CTYIAH]CKUX Mporpama Jlemaptmana 3a me-
JIaTOTH]jy O FbeTOBOT OCHHBaa 110 oBe, 2021. ronune. Kopumrhena je Texanka anamm-
3€ ca/ipkaja JOCTYIMHUX MPOTrPaMCKuX JoKyMeHata. OCHOBHE jeIMHUIIE aHAIN3Ee One
Cy: CTYZIHjCKH IIporpam (y OKBHUPY Eera: IpeaMeTH, m3dopHocTt, akpenutanuja, ECIIb,
CTpy4Ha IIpaKca), CBpXa, LIMJb U UCXOAU Iporpama. Pesynraru aHanuse nokasyjy He-
JBOCMUCIICH Hallpellak y pa3Bojy IporpaMa oj OCHHBama JlemaprMmaHa 1o gaHac. Y
CBAaKOM HOBOM IIPOTpaMy AOJaBallil Cy ce€ HOBH NPEAMETH y CKIaay ca morpedbama u
pa3BojeM CHCTeMa BAaCIUTama U JIPYIITBEHE 3ajeHUIIE, ITO je OMII0 YCIOBJFEHO U
MIPHUCYCTBOM aJeKBaTHHjUX MOTEHIIMjasa Ha JlenapTMany 3a mearorujy. Y mporpamu-
Ma je CBe BHUIIIe M300pHUX MOIyTa U MpEeaMeTa, a CTPyJIHa MpaKca je 3acCTyIJbeHa Ha
CBe aJIeKBaTHUjH HaunH. KOHTHHYHpaHe H0MyHe HNJbeBa U UCXOAA, U KpeUpame HOBUX
IpeaMeTa, pe3yiTaT Cy CTaJHOI KPHTHYKOT NPEUCIHTHBAbA aKTYeIHOT Iporpama,
MHOTOOPOJHUX aHAJIM3a U M3pa3 TeXKHU Ja Ce JOCTUI'HE HAjBHUIIM HUBO KBaJIHUTETa
CTY/IH]jCKOT TIporpaMa 1 KOMIIETEHIIH]ja TUIUIOMUPAHUX CTy[eHaTa neparoryje. Hapas-
HO, YBeK ie TOCTOjaTH MPOCTOp Y KOME C€ CBAaKU CTYAMjCKH IPOTPaM MOXKE JTaJbe yHa-
npehuBaTH 1 MeBaTH y CKIIaJy ca JUHAMHYHHUM JIPYIITBOM y KOME KHBHUMO.

Kwyune peuu: /lenapmman 3a neoazoeujy, OAC, nedacozuja, cmyoujcku npozpam

YBoa

Jenmaptman 3a memarorujy ocHoBaH je 27.12.1999. romune kao Crymujcka
rpylia 3a Meaarordjy, oJuykoM YmpaBHor of0opa duinozodcekor dakynrera YHHU-

! Paj je HacTao Kao pesy/TaT MCTpaKMBamba y OKBUPY IIPOjeKTa: ,,Pa3Boj u nepcrekruse JemapTmana
3a meparorujy ®umosodcekor daxynrera y Humry®, 6p. 100/1-10-5-01, ¢unancHpaHOT Of CTpaHe
Dunosodckor daxynrera Yausepsurera y Humry.

2 OBO MCTpaXXMBabe IOAPKANO je MUHMCTapCTBO IPOCBeTe, HayKe 1 TEXHOMOLIKOTr pasBoja Perry6iike
Cp6uje (Yrosop 6p. 451-03-9/2021-14/200165).

? marina.matejevic@filfak.ni.ac.rs



Mapuna Marejesuh, Mapuja Hophesuh

Bep3urera y Humy. Brnana Pemy6nuke CpOuje nana je cBojy carmiacHOCT 3a HCHO
ocuuBame 16.03.2000. roqune. HacraBHo-HayuHo Behe duno3odckor dakynrera y
Humry ycBojuiio je mpBu HacTaBHU TUIaH cTyauja neaaroruje. 19. jyna 2000. roaune,
TIPBU CTYICHTH yIHCaHu ¢y y mKoyickoj 2000/2001. roguan. O ocHuBama [emapt-
MaHa 3a neparorujy na a0 2021. roguHe ycBOjEHO je IIECT CTyAMjCKUX Hporpama.
Kao mro cmo Beh momenynu, npeu 2000. rogune, 3atum cnenehu, 2004. rogune,
noroM, 2006. ronune, a 3atum 2008. rognHe NPBU aKPEAUTOBAHU IPOTpaM y OKBUPY
Bonomcke peopme Brcokor oOpazoBama, ciepehn CTYIUjCKH Porpam je aKpeau-
toBaH 2014. ronune, u oe 2021. roguHe yCHENIHO je aKpeIUTOBaH HajHOBUJU CTY-
JIVjCKH TIporpaM Ha JlemapTmaHy 3a Iieiarorujy.

CTyaujcKku mporaMu OCHOBHUX aKaJeMCKHX CTyIuja:
2000-2021.

Y mpBoM cTynHjcKoM Tiporpamy Ha CTymujckoj rpymu 3a megarorujy u3 2000.
TOJMHE, OMJIM Cy NPUCYTHH JBOCEMECTPAIHU NPEAMETH, M YaK jeaH Y4eTBOpoce-
MecTpanHu npeaMert, Onmra negaroruja. M30o0pHu npenmeTy cy Oy npensuheHu
camo Ha Tpehoj u 4eTBpPTOj TOMUHM CTyAHja, U Takohe cy OMIIM ABOCEMECTpaIIHHU.
CrpyuHa rpakca ce peajin3opaiia Ha Tpehioj 1 4eTBPTOj TOIMHHU, IBE HEJIEIhE Y TP/~
KOJICKO] YCTaHOBH U JIBE HEZIEJbE Y MIKOJIU. Y CTYAHM]CKOM MPOTrpamy je OUio yKyTi-
HO 24 mpeameTa, 3ajeTHo ca N300PHUM TOAPYIjeM, O] 9Yera Cy 00aBE3HH IMPEMETH
ownu: YBox y nenarorujy, Ommra negaroruja, Mcropuja nenaroruje, Anaparoryja,
[Ipeamkoncka negaroruja, MeTon010r1ja NEJAromKUX UCTpaXuBama, CTaTHCTHKA
y nenaroruju, Jnnakruka, CaBpeMeHH NeJarouky npaBiu u cucremu, LlIkoncka
nenaroruja, MeTtoauka HacTaBe CPICKOr je3uka, MeTojuka HacTaBe MaTeMaThke,
Merojka HacTaBe MpHUpoje W ApymTBa, OMINTa IMCUXOJO0THja ca TICHXOJIOTH]OM
JIUIHOCTH, YBoA y ¢mino3zodujy, Jloruka ca onmrom Metomonorujom, Coruonoruja,
Pa3Bojna ncuxonoruja, Etnka, Connonoruja Bacnutama u o0pa3osama, [leqaromnmka
MICUXOJIOTHja, U CTPaHM je3uK. Pazjor 3a mpucycTBO BEIMKOT OpOja MCHXOJOMIKHX,
COLIMOJIOIIKUX ¥ (PUI030(CKUX AUCIUILIMHA JISKH BEPOBATHO Yy TOME Ja je Y OBOM
neproay OWII0 HETOBOJBHO HACTABHUKA U capaJiHHKa Ha JlemapTMaHny 3a 1meaarorujy
M TIOZIPIIIKA ca JPYTHX JleTapTMaHa Onia je AparomeHa 3a rmoderak paja Jlemaprmana
3a megarordjy. OHO MITO je y OBOM MMpOTrpaMy 3aHUMJBHBO je Takol)e To /1a cy mpes-
METH ca IPYTHX CTYIHM]CKUX ITporpama OMiIH y KaTeropuju 00aBe3HUX MPeAMETa, JT0K
Cy y KaTeropuju n300pHUX MpenMeTa Ouie Mmeaaromke i MeTOIMYKe TUCHUIUINHE,
y okBHUpYy u30opHOT npenmeta 1: [Toponuuna nexaroruja, [legaroruja cnoboaHOr
BpeMeHa 1 JloMcka rnearoruja, a y okBupy n3bopHor npeamera 2: Meroauka pajaa
IIKOJICKOT TIearora, MeToanka yMeTHUYKOT 00pa3oBama, Wi MeTomika Gu3nIKor
BacmuTama, MeToze pajia ca JapoBUTOM AeroM, MeToae paaa ca Ie1oM OMETEeHOM
y pa3Bojy, Metoze oOpa3oBama 3a MaCOBHO KOMyHHULIMpamke, MeToze o0pa3oBama 3a
pa3Boj u TonepaHiujy. Beoma je HEOOMYHO Ja METOIMKE HacTaBe Oy/Iy y Kareropuju
00aBe3HMX IMpeaMeTa, a Ja METOJUKA pajia IIKOJICKOT Iejarora Oyae y Kareropuju
n30opHor npeaMera. OBO ce BEPOBAaTHO MOKE TyMadyWTH OCTAaTKOM TEHJEHIHje 1a
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Cryamjcku mporpamMy OCHOBHHUX aKaJEMCKHUX CTY/IHja Hearoruje Ha (Gruio30(CcKoM. ..

ce MeAaro3u NpHUIpemMajy 3a npodecope neJaroruje y yuuTesbCKUM IIKoJlama, a 1mo-
TOM y IEJarolikuM akajaeMujama, ajiu ¢ 003upom ja je jour 1990. roqune oOpaso-
Bamke yYMTeha MOJAUTHYTO Ha (aKyJITETCKH HHMBO, 3aMCTa 3a4yljyje oBa HHEPTHOCT
1 OPHjEHTHCAHOCT CTYIHjCKOT TporpamMa Ka HEeKHM TPOIUIMM BpeMeHnMa. Takohe
je 3aHUMJbMBA M YHIbeHUIA J1a je [loponnyHa memaroruja y Kateropuju u300pHUX
peaMeTa, Mako je colujann3aM Kao ApywmTBeHo ypehemwe ykunyt jomr 1990. ro-
JMHE, TeHACHIMja MapruHaIn3alyje TOPoIuIHOr BacluTama, Koja je Ouna aeo co-
LHjaJTMCTUYKOT BaCIMTamka, U Jajbe Oujia MPUCYTHA Y OBOM CTYIIHjCKOM IPOrpaMy
regaroruje. 300 CBUX OBHX CIIa0OCTH U HEAOCTaTaKa CauyUibeH je€ HOBH CTYIH]CKH
porpam, Koju je ycsojer 2004. ronune.

Crynujcku mporpaM OoCHOBHHUX crynuja u3 2004. romuHe, ce mpemMa CBOjoj
CTPYKTYPH pa3iiuKyje oA MPETXOAHOT, y OHOCY Ha Opoj n300pHHUX OJIOKOBA, OAHOC-
HO TIpeaMeTa KOjH MOYHIbY O TMPBE TOJAMHE, Ka0 M MpeMa APYradyujoj 3acTyIbe-
HOCTH TEAArOIIKNAX AUCIUILIMHA. YMECTO UCKIbYYHBO JIBOCEMECTPATHUX MpEaMe-
Ta, 3aCTYIJbEHH CYy jeIIHOCEMECTPAJIHU IPEAMETH Y OKBUPY U300pHUX IIpeMeTa, Ta-
xohe je m OmmiTa rmegaroruja Kao 9eTBOPOCEMECTPATTHH IIPEIMET, IMO/IeJhbeHa Ha J[Ba
JBOCEeMecTpanHa npeamera, Ha Onmry nexarorujy u Teopujy Bacnutama. TeHaeH-
uyja yBohema n300pHUX MpeAMETa je Y OBOM HACTaBHOM IUIaHy OMjla U3paKeHa U y
OZIHOCY Ha KOHIIENT M300pHHUX MOJYJa, KOjUX je OMIIO YKYITHO HIECT, a CTYACHTH CY
Ounm y o0aBe3u Jja Ovpajy Ha YEeTBPTOj FOJAMHY J[Ba MOAYJA. Y HACTABHOM ILIaHY CY
Oowm 3acTyrubenn crneachn momymu: Momyn 1. [Ipeamkoncka nemaroruja, ca mpen-
MeTHMa: MeTonuka pajia NpeamKoscKor neaarora, CHCTEMH U IpOrpamMy Mpei-
KOJICKOT BacluTama, Pa3Boj roBopa u cTBapasaliTBa Npeamkoicke aeue; Momy 2.
[Ikoncka negaroruja, ca npeaMeruma: MeToamka paja IIKOJICKOT rejaarora, Meto-
JIMKa pa3pejiHe Hacrase, u [ pahancko Bactiutame; Moy 3. O0pa3oBame 0paciuXx,
ca mpeaMeTuMa: AHparomika AuJaKTuka, KoMmmnaparusHa aHjparoruja, AHIparo-
ruja pama; Moxyn 4. Banmkoscka memaroruja, ca mpenMernMa: MeToauka panga y
ycTraHoBama couujasine 3amrurte, CaBeTonaBHu paj, u Bacniutaa dpyHKnuja menuja;
Monyn 5. Teopujcko METONOJOMIKH NPUCTYNH M OPHjeHTalMje y MeAaroruju, ca
npeameruma: MerpaxuBadke opujeHTanuje (mapagurme) 1 NpUCTyNd Y MeAaroruju,
CaBpeMeHe KOHIICTIIMje BaCIUTama, [[puMembeHa UCTpakuBama y 00JIacTH BaCIH-
Tama 1 o0paszoBama, 1 Momyn 6. O0pa3oBHA OJTUTHKA, ca IpeaMeTnMa: EkoHoMuka
o0Opa3oBama, YrpaBibamke y 00pa3oBamy, AIMHHUACTpanja y o00pa3oBamy. Y OKBU-
py o0aBe3HHMX IpeaMeTa 3acTymibeHe ¢y cienaehe aucuumuMbe: YBoa y Meaarorujy,
Uctopuja neparoruje, Onmra nexaroruja, Merononoruja negaroruje, Teopuja Bac-
nutama, Craructuka, lunaxkruka, [Ipeamkoncka nenaroruja, Lllkoncka negaroruja,
[oponnuna nenaroruja, Auaparoruja, MylnTUMeIHjadTHA CUCTEMH Yy 00pa3oBamy,
OmmTa TICUXOJIOTHja ca TICUXOJIOTHjOM JTMYHOCTH, Pa3BojHa mcuxomoruja, YBoxm y
couuonoryjy, Counosnoruja Bacnurama 1 oOpa3oBama, [lenaromka ncuxonoruja, u
Crpanu je3uk. Y mpBOj TOAMHY CY Y OKBUPY M300pHOT mpeamera 1 u 2 nonyhenu
cienehu npenmeru: Yeon y ¢umnosodujy, Etuka, Jloruka, u Teopuja cazHama; Ha
JpyTroj TOAMHHU Y OKBHPY M300pHOTr mpeamMeta 3 u 4 monyhenu cy cnenehu npen-
MeTH: MeHTaniHa xurujeHa, Ilcuxomnaronoruja aete u omnaaude, KomyHukaiyja y
BaCIUTaBy, 1 AKCHOJIOTH]ja; Ha Tpehoj TOMWHU Y OKBUPY M300PHHUX MpeaMeTa 5 u
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Mapuna Marejesuh, Mapuja Hophesuh

6 monyhenu cy cnenehu npeamern: Ilpumena teopuje yuema Ha 00IacT HaCTaBe U
BacnuTama, Teopuja Kypukyityma, EBanyanuja, u ColujaiaHa ncuxosoruja.

Moske ce KOHCTAaTOBaTH Jia Cy IIPOMEHE y OBOM CTY/IH]CKOM TIporpamy Ouje y
CKJIaIy ca TEHACHIMjaMa y CaBPEMEHOM 00pa30Bamby M IIEITOBUTH]EM CarjicaBamby
yJI0re Iefarora y pasjimuuTUM oOpa3oBHUM MHCTUTYLMjaMa, Ka0 U y ycTaHOBama
coLjaliHe 3alITUTe. 3HayajaH HeJ0CTaTaK OBOTI HACTABHOT IIaHA jeCTEe CBaKaKo He-
JIOBOJBHO TIpakce Koja je Omiia 3aCTyIUbEHA CaMO y CEIMOM CEMECTpY, ILTO 3aucTa
He omoryhaBa ajiekBaTHy NMpakTHYHY ocrocodsbeHocT Oynyhux nenarora. Takohe
Tpeba KOHCTATOBATH Ja Cy BeJIMKe MOTYhHOCTH mM300pa y OKBHPY MOAyJIa OWie y
CYUITHHH BEOMa CKPOMHE, jep HHje MOCTojaa ajeKBaTHa KaJpoBCKa MOAPIIKA Ha
Henaptmany 3a peanu3alnujy CBUX MOAYJa, Beh caMO NMPEIIIKOICKOT M MIKOJICKOT,
Qv je CBaKako 3HavyajHa BU3HWja KOjy Cy HACTaBHUIM M capaJHULY Ha JlemapTmany
HMalli y cariielaBamy yJIore reaarora y pa3imuuTHM CeTMEHTUMa BaCIIUTHO-00pa-
30BaHE JICTTATHOCTH.

HoBu crynmjcku nporpam ycBojeH je Beh 2006. rogune, TeHICHIH]ja je Omia
Jla ce TOJIaKo 3all0vHe IpUIpeMa 3a npuxsarame bonomckor nporeca, jep cy y 0BoM
HactaBHoM Iutany npucytHu, ECIIb GomoBu, onHOCHO KpeauTH, KOju je Tpebaiio
Jla yKaxy Ha ontepeheme cTyaeHaTa npu peajn3oBamby HacTaBHUX canapikaja. [Ipu-
xBaheH je kputepujym aa ontepeheme cryaenara tpeda aa oyne 30 ECIIb mo ce-
MecTpy, ogaocHo 60 ECIIB y NIKOJICKOj TOAMHY, TIPH YeMY, 110 3aBPILICTKY CTY/IH]ja,
crynent ctuue 240 ECIIb. CBu HacTaBHU MpeaMETH Y KaTeTOpHju U 00aBE3HUX U
n300pHUX TIpeaMeTa Cy jeaHoceMecTpanHu u cBaku npeMet Hocu 5 ECIIb. V ka-
TEropuju o0aBe3HMX IMpeaMeTa Hajasze ce cienaehu mpeamern: YBoa y menarorujy,
Uctopuja neparoruje I, Ommra ncuxonoruja, Teoprje KOTHUTUBHOT pa3Boja, YBOA
y conmonornjy, Ocnosu neparoruje, Vcropuja nenaroruje 11, Ilcuxonoruja auaHo-
ctu, ConmoadektuBHm pa3Boj nerera, Crpanu je3uk, Omira negaroruja, Mertojo-
JIOTHja Tegaroruje, Teoprje HHTEIEKTyaTHOT BaciuTama, COInoIorija BacInTama
n oOpaszoBama, [lenaromka ncuxonoruja, MyaTuMenujajiHu cucteMu y obOpaso-
Bamy, VcTpaxuBama y meaaroruju, Teopuje MOpajHOT BacmuTama, OOpa3oBame
U coljaiHa cenekiuja, [lenaromka craructuka, Junakruka I, [penmikoncka me-
naroruja, lllkoncka nexaroruja, Aaparoruja, JleTHIBCTBO, KyATypa U BacIHUTAambE,
Hunakruka 11, [Iporpamu npeamnikonckor BacuTama, CHcTeM BacIUTama u 00pa3o-
Bama, Conumornoruja HactaBHUKa, [loponnyna mexaroruja, CaBpeMeHH TeIaronIKu
npasuu, OOpa3oBHa TexHOIOTHja, MeTonuka pajga mKoJCcKor neaarora, [loponuna
U BacCIUTHO-00pa3oBHE ycTaHOBe, MeToaMKa paja meaarora y mpeIKoICKHM yc-
taHoBama, [lenaromka komyHHKanuja, MeTonuka BacmuTHO-00pa3oBHOT paja, [le-
Jlaromika npeseHnyja nopemehaja y nonamamy. M300pHU npeaMeTH cy MPHCYTHH
Yy CBaKOM CEMECTpY, 3Ha4HM OcaM H300pHUX TO3HIHja y OKBUPY KOJHX C€ HyMe IO
IBa mpenMeTa: YBon y ¢umosodujy, Teopuja caznama, Jlornka, Etuka, MenramnHa
xurujeHa, [lenaromxka nadopmaruka, YBo y akaneMcko nucame, [lcuxonaronoruja
Jene ¥ omianune, Pang ca menom ca moceOHMM moTpedama, Teopuja KypHKyTyMma,
dunozoduja Bacturama, O0pazoBame 3a Tpehe 100a, OCHOBU CoOlMjaHE TEaaro-
ruje, Angparoiika quaakraka, ColyjaniHa mcuxoyioruja u MyaTuMeijaita quia-
KTHKa. M300pHU MIpeMeTH Cy U3 pa3IMIuTUX o0nacT, huimo3oduje, ICUXOIoTHje,
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COLIMOJIOTH]j€ U MeIaroryuje, mTo oMmoryhasa cTyaeHTMa J1a 3axBasbyjyhn u300pHIM
npeaMeTrMa mpoduininy cBoje cryauje. Takohe Tpeba moMeHyTH Jia je CTpydyHa
Mpakca MPUCYyTHA caMO y YeTBPTOj TOAMHHU CTyIHja, 00aBika ce U3 cieachux mpea-
merta: [Ipeamkoncka nmegaroruja 15 gacosa, Meronnka pajga mkoJjckor megarora 30
yacoBa, [lopognuna negaroruja 15 yacoBa, IITO yKa3yje Ha HeaJleKBaTHO IPUCYCTBO
CTpYYHE Tpakce y OBOM HacTaBHOM IUaHy. Mmak Tpeba KOHCTAaTOBaTH J1a MOCTOjH
OTBOPEHOCT Ka MHOBaIMjaMa 1 jkeJba Ja Ce yXBaTH Kopak ca bonomckoM pedopmom
BUCOKOT 00pa3oBama, ajii 300T HeJ0CcTaTka JOBOJHHOT Opoja HaCTaBHHKA U capaj-
HuKa Ha Jlemaprmany M300pHE MO3UIMjEe HUCY TIOCTaBJbeHE ca MOryhiHOCTHMA U3-
Oopa y oxBupy Beher O6poja nmpenmMera, mTO OM CTBOPHIIO aJIeKBaTHH]€ MOTYNHOCTH
n3bopa u npodunucama cryauja. [lonyhenu npeaqmern y u300pHUM TO3HIIMjaMa
yKa3yjy Takohe u Ha opHujeHTanMjy JenaprMana a y HacTaBHOM IiaHy Oyny cazp-
JKaju KOjU Cy y CKJIaJy ca motpebama oOpa3oBHOT cuctema, [lenaromika nndpopmaru-
Ka, KOja ujie y CyCpeT JUTHUTaTHUM KOMIIETCHIIMjaMa HACTaBHUKA, IITO j& UMIICPATHB
caBpeMeHOT oOpa3oBama. Takohe Tpeba MOMEHYTH U TpOIleC MHKIY3Hje, KOjU je Y
OBOM Tieproay Takol)e 6o BeoMa akTyemnaH, a n300pHHU mpenMeT Pan 3a merom ca
rmoceOHUM moTpedama, Takohe ykasyje Ha TeHJICHIIM]y HacTaBHUKA Ha JlemapTmaHy
Jla OCIIYIIKYjy ToTpede caBpeMeHe ILKOJIE U J1a Ha afieKBaTaH HaYrH yBOJIE CaBpeMe-
HE W 3HaYajHe cajipKaje, Kako OM Ha IITO aJeKBaTHUjU HAUYUH TOACTAKIN PO ecHo-
HaJIHU pa3Boj Oynyhux nenarora.

3akoHOM O BHCOKOM oOpazoBamy n3 2005. romune (CmyxOern rmacHuk PC,
2005. 6p. 76.) npeasulheHa je akpeanuTaIja CTyIHjCKIX IpoTrpamMa, Tako Ja jeé HOBH
CTyAMjcKU mporpam akpeautoBad 2008. roguHe u TO je OMO MPBU CTYIUjCKU MPO-
rpaM KOjH je akpeJUTOBaH IpeMa CTaHJapArMa Koju cy OWIn Je(MHUCAHN Y OKBUPY
Bonomcke pedopme Brcokor oopazoBama. C 003upom ja je Ha JlemapTmany Ouia
MPUCYTHA TEHJICHIIMja IPUIMKOM YCBajama MPETXOAHOT HACTABHOT IIaHa, Jia Ce HC-
IIOLITYjy HEKH O cTaHzapia boiomckor mporeca, y OBOM HACTaBHOM IUIaHY HUje
Owmo mpeBuine HoBuHA. Pasnmka je Owra npucytHa y okBupy ECIIb Gomosa, cBu
npeametn Hucy Buie umanu 5 ECIIb kao y nmperxogHoM ruiany, crora hemo nopen
o0aBe3HUX U U300pHUX npeaMeTa HaBectu u Opoj ECIIB 6omoBa. Y okBupy 0o6aBes-
HUX TMpeaMeTa MpUCYTHH cy cieaehu npenmern: YBox y neparoryjy, 5 ECIIB, Uc-
topuja negaroruje 1, SECIIb, Ommra ncuxonoruja, 5 ECIIb, Teopuje korHuTHBHOT
pasBoja, 4 ECIIb, OcnoBu comwmomnoruje, 5 ECIIB, OcuoBu nenaroruje, 5 ECIIb,
Uctopuja nenaroruje 11, 5 ECIIbB, Ilcuxonoruja nuunoctu, 5 ECIIB, Teopuje emo-
nuoHanHor paspoja, 4 ECIIB, Ommra negaroruja, 5 ECIIb, Meronosnoruja negaro-
ruje, 5 ECIIB, Teopuje nntenexkryansor BaciuTama, S ECIIb, Conuonoruja Bacmu-
Tama 1 oopazoBama, 5 ECIIB, [Tenaromka ncuxonoruja, 5 ECITb, Mynatumenujanau
cucteMu y oopazosamy, 6 ECIIb, HctpaxuBama y nenaroruju, 6 ECIIb, Teopuje
MopaiHor Bactiutama, S ECIIB, O0pa3oBame u connjanna ceneknuja, S ECIIb, Ile-
naromka craructuka, 4 ECIIb, unakruka I, 7 ECIIb, IIpenmkoncka nenaroruja,
6 ECIIb, llkoncka nenaroruja, 6 ECIIb, Annparoruja, 7 ECIIB, [etumctBo, Kyi-
Typa u Bacuutame, 5 ECIIb, Junaktuka I, 7 ECIIb, IlporpamMu mpeamikoickor
Bacniutama, 5 ECIIB, Ilkoncku cuctem, 6 ECIIB, Couunosioruja HacTaBHUKA, 5
ECIIb, INopoanuna nemaroruja, 7 ECIIB, CaBpemenn nemaromrku mpasiy, 5 ECIIb,
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Oo6pazoBHa texHonoruja, 6 ECIIb, Meroauka pana mikosnckor negarora, 7 ECIIB,
[Menaroruja ponuressctia, 6 ECIIB, MeTtoauka pana nejgarora y mpeIiiKoJICKUM yc-
taHoBama, 7 ECIIB. Y u300pHOM NO/IpY4jy Cy U y OBOM HACTABHOM TLIAHY MIPUCYTHA
T10 /IBa TIPEIMETa y CBAKOM CEMECTPY, C THM IIITO Cy y TIPBOM CEMECTpPY HPUCYTHE
nBe u3dopre nozunwmje: Crpanu jesuk, 6 ECIIb, u m3bopna noszunuja II VYBox y
¢unozodpujy 5 ECIIb u YBon y npodecujy 5 ECIIb, a y apyrom cemectpy camo
Crpanu je3uk 6 ECIIB. Ha ocranmum romunama nonyhenu cy cienchu npenmern:
Etuka u undopmaruka, no 5 ECIIb, Menranna xurujena u Kommjyrepcku nporpa-
mu 3a 00pany nogaraka mo 5 ECIIb, Pa3Boj roBopa u cTBapaiamTBa MpeAmKoICcKe
nere U Teopuja xypukymyma o 5 ECIIb, Conujanna nexaroruja, u Pax ca gemom
ca moceOHOM npymTBeHoM moapinkoM, 1o 5 ECIIb, Ilenaromka mpesennyja mope-
Mehaja y nmonamamy U Hacraa rpahanckor Bacnutama no 5 ECIIB, Conuonoruja
omnanune u Ob6pa3oBame 3a Tpehe 106a no 6 ECIIb. Crpyuna npakca 00aBiba ce
Ha YeTBPTO] TOJMHU M3 ciieiehnx npeaMera: Metoanka pajia mkoyckor nejgarora 30
gacoBa, [lemarornja pogutespcTBa 15 "acosa, m MeToauka panga y MPEaITKOICKAM
ycranoBama 30 9acoBa, W peanusyje ce y MPeaIIKOJICKAM yCTaHOBaMa, OCHOBHUM
Y CpellbUM IIIKOJaMa M yCTaHOBaMma COIMjajiHe 3amTuTe. MoXe ce KOHCTaTOBaTH
Jla je y OBOM HacTaBHOM IUiaHy nmoBehan Opoj yacoBa 3a CTpy4HY MpakKcy, y OTHOCY
Ha MPETXOJHM HACTaBHHM IUIAH, aJld ce Takohe Moke KOHCTAaTOBATH W HeaJeKBaTHA
3aCTYIUBEHOCT CTPY4YHE IPAKCe, CaMO Ha YSTBPTO]j TOJUHH CTY/H]a.

CBpxa cTyaujcKoT mporpama, neuHrcana cTaHaapaoM, omia je ma oopasyje
CTY[IEHTE 3a PaJIHO MECTO Capa/IHWKa y TMPEIIIKOJICKIM yCTaHOBaMa, OCHOBHUM M
CPeAbUM IIKOJIaMa, yCTaHOBaMa COLMjaJIHE M 3IPaBCTBEHE 3aIITUTE, yCTaHOBaMa
y o0nacTu KynType W IpyruM ciiykOama jaBHOT CEKTOpa W HEBIaJWHUM OpraHu-
3anujaMa. CTyJICHTH KOjU CY 3aBPIIMJIM OCHOBHE aKaJeMCKE CTYIHWje Ieaaroruje
Tpebasio Ou ja Oyay ocrocoOJbEeHH 3a UCTpaKUBamke podiieMa 00pa3oBama 1 Bac-
MMTamka Ha CBUM HUBOWMA U y3pacTHMa, CBECTPAHO aHAIM3UPAHE M TPOIICHUBAHE
e(hexaTa MPUMEHUBAHNX MTOCTYIIaKa, OOJMKA U METO/a, 32 CarielaBabe HIXOBUX
MO3UTHUBHUX CTPaHa U HEJIOCTATaKa, Kao 1 3a yUYeCTBOBAKE Y IUTAHUPALY M aHATIH3H
pa3Boja o0pa3oBama U HEroBoj moapiiy. [{ujb 0CHOBHUX CTyaHja megaroruje 1o
je mpyKame pernpe3eHTaTHBHUX YBUJIA y aKTyallHa KpeTama y CaBpEMEHO] TEOpHjH
Y TIPAKCH CBUX TUCITUIUIMHA PEIIEBAHTHUX 32 pa3yMeBambe MPOOIEMaTHKE KOJOM Ce
OaBe Te1aro3u, Kako OW CTYIEHTH Telaroruje O 0crocoO-eHH 3a: OBIaaBahe
[I0jMOBHMa U OCHOBHUM YHH-EHUI[AMA, MTPUHIUITUMA W 3aKOHUTOCTHUMA Y BaCIIHT-
HO-00Pa30BHOM pajy; CBECTPaHO aHAJM3Hpame M NpoleHhUBame edekara npu-
MEHHBAaHUX MOCTyIaKa, 0OIMKa U METOJa, YBEJCHUX MHOBALMja, 3a CarjieaaBambe
BUXOBUX MIO3UTHBHUX CTPAaHA U HEJIOCTATaKa; YCIeIaH CaMOCTaIaH PaKTHYaH pajl
Yy CBHM BpcTama 00pa30BHUX yCTaHOBA Y CBOjCTBY ITKOJICKOT/TIPEIIIKOJIICKOT Tie-
Jlarora; caMOCTaJHO M KOMIIETEHTHO HCTpaKUBame MmpodiieMa o0pa3oBama M Bac-
MMTamka HA CBUM HHMBOMMA W y3pacTUMa; Y4eCTBOBAHE y TUIAHUPAKY W aHAIH3U
pas3Boja oOpazoBama M HeroBoj moApunu. CapnanaBambeM CTYAHjCKOT MporpaMa
CTYACHT Ou cTekao cienehe ommre W mpenMeTHO-crienn(UIHe KOMIETEHIHje: ca-
IJIe/[aBambe TEOPH)CKHUX M MMPAKTUYHUX UMILUIMKAIM]a PAa3IMYMTUX CUCTEMa U TIKOJIa
y TeIaroImkoM paay y pa3iuduTAM BaCIHUTHO-0OpPAa30BHUM HWHCTHUTYIMjaMa; pas3y-
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MeBame MPUHIUNA U 3aKOHUTOCTH BacCIUTHO-O0OPA30BHOT MPOIECa; YUECTBOBAE
y THMCKOM pajly U JAPYTHMM KOOTIEPaTUBHUM OOJMIMMA pajia; KpUTHYKO TTPOMHUIILI-
Jbahe PEJICBAaHTHUX IpoliieMa y BaclUTamy M 00pa3oBamy; pa3BHjame KBAIUTET-
He WHTepakKinje u3Mel)y yaecHHKa BaCIUTHO-00PA30BHOT TIPoIieca; MPEIU3HO KOH-
LUIMPakbe Hajla3a CBOJUX M APYTUX UCTPAKUBAKA U KOMIICTEHTHO IIPE3CHTOBALE;
YKJbYUHMBAKE Y MPOLEC KOHTUHYUPAHOT 00pa30Bamka; NOKa3UBambe CEH3NOMITHOCTH
3a eTHYKEe MpolieMe; yuecTBOBambE y CTPYYHHM JIUCKyCHjaMma Koje ce THYy yHa-
npehuBama CTpyKe; KpeaTuBHO U CTBApalladKo Tparame 3a pellemhiMa y BaCIHTHO]
cTBapHoCcTH. Kana je ped o mcxomuma ydema, 10 3aBPIIETKY OCHOBHHUX CTyIHja
OYEKMBAJIO CE Ja CTYIEHT Oylie y CTamy [1a: pasyMe CIOKEHOCT 00pa30BHE YCTaHOBE
Kao JIeJ1a CUCTEeMa BacluTamba, 1a pasyMe BPCTe yJIora, CIIOKEHOCT U Mel)y3aBUCHOCT
COLIMjalTHUX MHTEPAKILHUja y 10j; YMe Jia Jaje KBaTH(UKOBaHE MPeJIore 3a mo00sb-
LIame pajia HaCTaBHUKA M JPYTUX aKTepa y HIKOJIH/TIPEIIIKOICKO] YCTaHOBH, Ha Ha-
YUH KOjH je IPUXBAT/bUB 32 BHX; YME Jla UIACHTUPHUKY]E MPodJieMe YHje pelllaBambe
MpeBa3Wiia3y HEroBe NpodecruoHaaHe KOMIETCHITH]E U Aa Oy/ie y cTamy Ja YIyTH
Ha oaroBapajyhe mHCTUTYIHje MM TpodEeCHOHANIIe; YMe KOMIIETEHTHO Ja IparTH,
eBaJlynpa U yHampelyje COICTBEHH paja M pagu Ha CONCTBEHOM NPOQecrOHaTHOM
ycaBplluaBamy y3uMmajyhu y o03up HajHOBHja Hay4yHa U cTpydHa JocTurnyha.
Crnenehu crynujcku nporpam akpeautoBad je 2014. rogune, mpeMa 0OBOM Ha-
CTaBHOM IUIaHy ce o0pa3yjy Ieiaro3u JaHac, ¢ THM mrto he cieneha renepanuja
reqarora, y mkojickoj 2021/22. romruHnu OUTH yIIMCaHa 1T0 HOBOM HACTaBHOM ILIAHY.
U oBae 6ucMo MOIIH J1a KOHCTATyjeMO Jla pa3jiiKe HUCY BEIHUKE Y OJHOCY Ha IIpeT-
XOJHM HACTaBHHM IUIaH. Y OKBHPY 00aBE3HUX MpeIMeTa IPUCYTHU ¢y cieaehu npen-
MetH: YBon y neaarorujy, 6 ECIIB, Hcropuja neaaroruje [, SECIIB, Omnmura ncuxo-
noruja, 5 ECIIB, Teopuje koruutusHor passoja, S ECIIb, OcHoBu couumonoruje,
5 ECIIb, Ocuosu niegaroruje, 6 ECIIb, Uctopuja nenaroruje 11, 5 ECIIb, Ilcuxo-
noruja muaroctH, 5 ECIIb, Teopwuje emornmonanHor paseoja, 5 ECIIb, Ommra me-
nmaroruja, 6 ECIIb, Merononoruja nenaroruje, 5 ECIIb, Teopuje nnTenekryamHor
Bacniutama, 5 ECIIB, Conmornoruja Bactiutama u o0pasosama, 5 ECIIb, ITegaromka
ncuxosoryja, S ECIIB, Myntumenujanau cucremu y oopaszosamy, 5 ECIIB, Cprcku
jesuk, 4 ECIIb, UctpaxuBama y nenaroruju, 5 ECIIB, Teopuje MopanHor Bacmu-
tama, 5 ECIIb, O6pa3oBame u conmjana ceneknuja, 5 ECIIb, CratucTtuka y nema-
romkuM uctpaxkuBawuma, S ECIIb, qunakruka I, 6 ECIIB, ITpenmikoncka mnemaro-
ruja, 5 ECIIb, Hlkoncka nexaroruja, 5 ECIIb, Angparoruja, 5 ECIIb, JletumCcTBoO,
KyaTypa u Bacnutamwe, 5 ECIIb, Qunakruka I, 6 ECIIb, Ilporpamu npeamxkoackor
Bactiutawa, 5 ECIIb, Illkoncku cuctem, 5 ECIIb, Couumosnoruja HacTaBHUKA, 5
ECIIB, IMopoauuna nexaroruja, 6 ECIIB, CaBpemenu neparomiku npasiu, 5 ECIIB,
O6pazosna texuomoruja, 5 ECIIb, Metonuka pama mxosckor memgarora, 5 ECIIb,
[lemaroruja ponuresscTBa, 5 ECIIB, MeTtoauka pana nemarora y mpeIiiKoJICKUM yc-
tanoBama, 5 ECIIb. Y u300pHOM nozpy4jy Cy U y OBOM HACTaBHOM IUIAHY IIPUCYTHA
o JiBa M300pHA MpeIMeTa y CBAKOM CEMECTPY, C TUM IITO Cy Y MPBOM CEMECTPY
npucyTtHe aBe u3bopHe noszunmje: Ctpanu jesuk, 4 ECIIB, u nzbopna nosunuja II
— dunosoduja Bacturama u oopaszosamwa S5 ECIIB u YBox y npodecujy nenarora 5
ECIIb, a y apyrom cemectpy camo Crpanu je3uk 4 ECIIb. Ha ocramum rognaama
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nonyhenu cy cnenehu nmpeamern: Etuka m nHpopmaruka, no 4 ECIIbB, 3amrura
MEHTAJIHOT 3/ipaBJba U [lenaromko akagemcko nucame o 5 ECIIB, Pa3soj roropa u
cTBapaamTBa npeamkoicke nere u Jokumonoruja no 5 ECIIB, OcHoBu cormjan-
He Tiemaroruje, u Pas ca neromM ca moTpedom 3a moceOHOM JPYIITBEHOM HOIPIITKOM,
o 5 ECIIb, Conmonoruja HacTaBHUKa U MeTo/iMKa HacTaBe rpal)aHCcKoT BacluTama
no 5 ECIIb. Y yetBproj ronunu cy takohe y VIII cemecTpy npucyTHe aBe u3dopHe
nozunyje: Coumonoruja omnaauie 1 Murepkynrypanno Baciutame 1o 4 ECIIB, u
OopazoBame 3a Tpehe 106a u [lenaromka npeBenyuja nopemehaja y nmoHamamy mo
4 ECIIb. Kana je ped o cTpyd4HO] IIpaKkcH, OHJIa CBaKako Tpeba KOHCTAaTOBATH Ja je
MIPUCYTHA CTpy4YHAa Tpakca 1 Ha Tpehoj rognau, 3 06JIacTH MIKOJICKE, MTPE/IIIKOIICKE
Y TIopoAnYHe refarorvje ca mo 20 yacoBa W IUIAKTHKE ca 15 gacoBa, yKymHO 75
4acoBa, ¥ peasiu3yje ce y MPeIIIKOICKUM yCTaHOBaMa, OCHOBHUM M CPEAUM KO-
JlamMa ¥ yCTaHOBaMa COIMjajIHe 3aiThTe. Ha 4eTBpToj roAMHM NPUCYTHA je CTpydHa
npakca 2 u3 MeTonuke pajia MKOJICKOT Teaarora, 1 MeToanke pajia mpeaKoIcKor
regarora ca 1mo 20 4acoBa, i peayimsyje ce y MPEeanIkoJICKUM yCTaHOBaMa, O CHOBHUM
u cpenmbuM mKosama. OBaj HACTaBHHU IJIaH je BeOMa CIMYaH MPETXOAHOM, LITO Ce
TH4e 00aBe3HUX U M300PHUX MpeaMeTa, HajBeha pasznika y oTHOCY Ha TIPETXOIHH je&
nosehan Opoj yacoBa cTpy4He npaxce y Tpehoj 1 4eTBpTOj TOAWHH, IITO j€ U T€ KaKo
3HauajHO 3a Mpo)eCHOHaTHE KOMIIETEHIINje CTy/IeHaTa TeJaroryje.

Cepxa cryaujckor nporpaMa apeautosanor 2014, je y craHaapauMa eKCIUIH-
nuTHUje neduHmIcana, ma ce, mopea o0pa3oBama 3a PaJHO MECTO CapaJHHUKA y pas-
HUM ycTaHoBaMma, uctuue u ga OAC neparoruje mpyxajy MOryhHOCT cTHLamba U
OjauaBarba JPYLITBEHO ONpPaBIAaHUX M NMPO(ECHOHAIHO KOPHUCHUX KOMIETEHIIH]ja
3a: CBECTPaHO aHAM3UPAE U MPOLCHUBabe eekara MpuMembUBaHUX MOCTYIIAKa,
o0JIMKa M METO/Ia; carieaBamke lUXOBHUX MMO3UTUBHUX CTpaHa U HEJO0CTaTaka; map-
TULUTIAPakE y TUIAHUpamky W aHAM3H pa3Boja 00pa3oBama M HETOBOj TOIPIIIIH;
IIPAKTHUYaH paJl U CTBApAJIALITBO Y CBOM JOMEHY; TEOPHjCKO U MPAKTUIHO UCTPAXKU-
Bame IpodsieMa o0pa3oBama U BacluTamba Ha CBUM HHUBOMMA U y3pacTuMma. CBpxa
CTyAM]ja je ycMepeHa U Ha Pa3Boj CIIOCOOHOCTH NPOHANIAXKEHha PEeLIeHha, COLMjaTHUX
1 KOMYHHMKAaTHBHUX KOMIICTEHIIM]ja, OPraHW3al[MOHUX BEIITHHA, CIOCOOHOCTH eBa-
nyanuje, cnocoOHOCTH [IeNIOBamka y 3ajeTHHIM, BEHITHHA JIMYHOT MpogecrHoHal-
HOT pa3Boja 1 yHanpehuBama npodecuje, Kao U CIIOCOOHOCTH KOje TPOM3HIIasze u3
npodecroHaiHe Tpakce (METONNYKEe KOMIIETEHITH]€e, ITO3HABAKE ETHUKUX U MOpall-
HUX HOPMH Ipodecuje, camopasyMeBambe, MHTEPKYATYPATHOCT U MYJITUKYITYypal-
Hoct). lnie cTyamja je ocrao uctu, Mana je Ooraruje KoHUunupan. OCUM HEKHX
OCHOBHHX OYEKHBaHUX MCXO/a, CIIUCKY je IOAAT U €0 Be3aH 3a MpaKTHYaH U UCTpa-
YKUBAYKH PaJI: 1a OCMUCIH, UCIUTAHUPA, TPOIICHHU, U3MEPH MapaMeTpe HEOIXO/IHE 3a
peanu3anujy caMoCTaJIaHOT IPAKTUYHOT Pajia y CBUM BpcTama 00pa30BHHUX yCTaHO-
Ba (IIPEALIKOJICKE YCTAaHOBE, OCHOBHE U CpPEIbE LIKOJIE, CIELNjaIHe LIKOJIEe, yCcTa-
HOBe 3a 00pa3oBambe OJpaciux, N0ceOHO npopuincane 00pa3oBHE HHCTUTYLIH]E) Y
CBOJCTBY LIKOJICKOT/TIPEIILIKOICKOT IEearora, OJHOCHO Ja KPpeaTHBHO U CTBapasiay-
KM Tpara 3a peliel-uMa y BaCIIUTHO] CTBAPHOCTH; TIPEIIM3HO KOHIIUITHPA, aHATU3HUPA
u ynopelyje Hanaze CBOjUX M IPYTUX UCTPAKUBAKA, KOMIIETEHTHO HX JIEMOHCTPHPA
1 aKTUBHO IIPUMEBYje y CBOM pady. Vcxonu cTyaujckor mporpaMa npoLpeHH ¢y y

14



Cryamjcku mporpamMy OCHOBHHUX aKaJEMCKHUX CTY/IHja Hearoruje Ha (Gruio30(CcKoM. ..

CTaHJapay ¥ MOJAEJHEHU MOCEOHO Ha OMIUTE, MOCEOHO Ha MpeIMEeTHO-CIieHn(pUYIHE.
CaBna/iaBameM CTY/IH]CKOT TIpOrpaMa CTYJSHT cTHue cliegehe omnire crioCOOHOCTH:
nopeJi IOMeHYTHX (Y TPETXO/IHO] aKpEeTUTAIINjH) CIOCOOHOCTH MO3HABaha U pa3y-
MeBamba MPUHIUINA U 3aKOHUTOCTH BaCIUTHO-0OPa30BHOI IPOLIECa; YUECTBOBAbA
y TUMCKOM pajy ¥ APYTHMM KOOIIEpPaTHMBHUM OOJIMLMMA pasid; KPUTHUKOT IPOMHUIL-
Jbarba peJIeBaHTHUX NpolIieMa y BacliuTamy 1 00pa3oBamby; MOICTHLAbA, PA3BHjaba
u yHanpehuBama KBalMTETHE MHTEpakuuje u3Mmely ydecHHKa BaclUTHO-00pa3o-
BHOT TIPOII€Ca; yUE€CTBOBAKA y CTPYUYHUM JIMCKYCHjaMa Koje ce THUy yHarpehusama
CTpYKe; MPEU3HO KOHIIUITHPAkEe Hala3a CBOJUX U JAPYTHX UCTPAKUBAA U KOMIIE-
TEHTHOT IIPe3eHTOBamka YTBP)CHUX pe3yiTara; OBJe ce A0/1ajy U CIOCOOHOCTH: pa3-
yMeBama, aHAIM3HUPamka, IPUMEHE U eBajyalllje Haj3HayajHUjuX MEJaromKuX cas-
Hamba 1 UJ1eja; MOKa3uBama CEH3UOMITHOCTH 32 €THYKE U MHTEPKYITypasiHe nmpooiie-
Me; aKTHMBHOT U OATOBOPHOT OJTHOCA MPeMa COIICTBEHOM NPO(EeCHOHATHOM Pa3Bojy
y CMUCITY YKJbYUHBaa y MPOLeC KOHTHHYHUPAHOT 00pa3oBamba U caMoo0pa3oBama.
CaBramaBameM CTYIH]CKOT IpoTrpamMa CTYIEHT cTh4e cienehe mpeamMeTHo-cIienu-
(uuHe COCOOHOCTH: TEMEJHHOT M03HABaka M PasyMeBamkba OCHOBHHUX ITOCTABKH
MeIaroIKUX AUCIMIUIMHA; pa3yMeBamba CIOKECHOCTH 00pa30BHE YCTaHOBE Kao Aesa
cUcTeMa BAaCIHUTama, BPCTa YJIOra, KOMIUIEKCHOCT M Mely3aBUCHOCT COLMjaTHUX
WHTEpaKIMja y HOj; Kpeupama KBaTH()UKOBAHUX MpEAJora 3a MmoOoJblIamke paja
HACTaBHUKA U JIPYTHX akTepa BAaCIMUTHO-0OPa3OBHHX Mpoleca; UICHTH(OUKOBAbHA
npoOieMa 4drje perraBame MPeBa3miIa3u mHeroBe mpodecruonanne KOMIIETCHIINjE U
ynyhuBame Ha oaroBapajyhe maCcTHTYIIMje WK Tipodecnonanle; npahema, epaya-
uyje ¥ yHanpehuBama CONCTBEHOT paja U MpoeCHOHATHO yCaBpIIaBambe y CKIaLy
ca HajHOBMjUM HAyYHMM U CTPYYHHUM JOCTHIHyhHMa; MpHMEHE CTCUCHHX 3Hamba
y HEIOCPEIHOj BACTIMTHO-00PA30BHO] TIPAaKCH MU pelllaBaba KOHKPETHHUX podiiema
yIoTpeOOM pEeNeBaHTHUX MeJaroniKo-IuIaKTHIYKO-METOIMYKHX MOCTYyIIaKa; Kpea-
TUBHOTI U CTBApaJIauKOI' Tparama 3a HMHOBAaIMjaMa U HHUXO0BA HENOCPEIHA IpUMEHa
y MEJaromKoj CTBAPHOCTH YIOTPeOOM caBpeMEeHUX HH(POPMALMOHUX TEXHOJIOTH]a;
HWHTEPIUCHUIUIMHAPHOT MIPUCTYNamka NpodIeMUMa BaCIUTakba U 00pa3oBamba.
HajHoBuju cTyamjcku mporpam, yCIelHo je akpeanToBan ose, 2021. roaune,
u mkojcke 2021/2022. roqune O6uhe ynucana npea reHepaiidja koja he crymauparu
0 OBOM Iporpamy. Y HajHOBHjEM HACTaBHOM IIIaHY MPHUCYTHH Cy HOBH TpeMe-
TH, IITO YKa3yje Ha IPUCYCTBO aJIeKBaTHUjHUX IMOTEHIIMjaa 3a pa3Boj lemapTrmana u
CTYAMjCKOT ITporpama. ¥ oKBHpY 00aBe3HMX IpeaMeTa MPUCYTHU cy cienehu npen-
metu: YBon y nenarorujy, 6 ECIIb, Mcropuja nenaroruje I, 5 ECIIB, Omnra ncu-
xoinoruja, 5 ECIIB, OcuHoBu cornuonoruje, 5 ECIIB, OcnoBu nenaroruje, 6 ECIIB,
Ucropuja nenaroruje 11, 5 ECIIB, Pa3Bojua ncuxosoruja netusbcrsa, S ECIIB, Ile-
nmarommka nadopmaruka, S ECIIb, Commonoruja Baciurama U oopazoBama, 5 ECIIb,
Omnmra nenaroruja, 6 ECIIb, Merogonoruja nenaroruje, 5 ECIIb, Teopuje nnTe-
JeKkTyanHor Bacnutama, S ECIIb, Emonuonanno Bacnurame, 4 ECIIb, [legaromka
ncuxonoryja, 5 ECIIB, letumctBo, KynTypa u Bacnutame, 5 ECIIb, UcTtpaxuBama
y neparoruju, 5 ECIIB, Teopuje mopansor Bactiiutama, 5 ECIIB, Cratuctika y me-
maromkuM uctpaxkuBamuma, 4 ECIIb, J[lunaktuka I, 6 ECIIb, [Ipemmkosncka me-
nmarormja, 5 ECIIb, llkoncka mexgaroruja I, 5 ECIIb, MyntuMenujaaHu CHCTEMHA Y
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obpazoBamy, 5 ECIIb, Ileneyronoruja, 4 ECIIb, Annakruka I, 6 ECIIB, [Iporpamu
Mpe/IIKoJICKOT BactuTama, 5 ECIIB, Illkoncka nenaroruja 11, 5 ECIIB, [Topoauuna
nexaroruja, 6 ECIIb, CaBpemenu nieparomku npasiy, 5 ECIIB, Metonnka Baciut-
HO-00pa3oBHOT pana, 6 ECIIb, Metoauka pana mrkosckor regarora, 6 ECIIb, I1exa-
roruja poauresbcTBa, 5 ECIIB, MeTtonuka paja negarora y IpeIiKoJICKUM YCTaHO-
Bama, 6 ECIIb, Aunparoruja 6 ECIIb, O6pa3osna texHonoruja, 5 ECIIb, Llkoncku
cucreM. 5 ECIIb.

Y u300pHOM MOJPYYjy Cy 'Y OBOM HACTAaBHOM IUIaHY MPHCYTHU U300pHU 010~
KoBH, YKynHO 11 m36opuux OmoxoBa. M360pau 610k 1 (4 ECIIB): Eamneckn je3uk,
Opaniyckn jesuk U Hemauku jesuk, u M36opuau 6mok 2 (5 ECIIB): YBox y mpode-
cujy nenarora, u duno3zoduja BacuTama 1 00pa3oBama; 3aTUM I10 jeiaH W300pHU
omnok: M36opuu 6mok 3 (4 ECIIB): Earecku jesuk, ®pannycku jesuk u Hemau-
ku je3uk; M30opuu 610k 4 (5 ECIIB): Hanmonanua ucropuja nenaroruje, Etuka y
oOpasoBamy, CpIcKH je3uk U (QyHKI[MOHAIHA TUCMEHOCT, MeujcKka MMCMEHOCT Y
TUTHTATHOM 100Yy; M300pHu 610k 5 ( 4 ECIIB): Enrnecku je3uk, @paHIyCKH je3UK
n Hemaukn jesmk; W36opuu 6mox 6 (5 ECIIB): [lemaromxko akageMcko mucame,
OO6pazoBame 1 colMjaIHa CeleKlrja, 3alTHTa MEHTAIHOT 3/1paBJba, Counomnoruja
omnanune; M36opuu ook 7 ( 4 ECIIB): Enrnecku jesuk, @panirycku jesuk u He-
Mauku je3uk; M30opuu 6mok 8 (5 ECIIB): Jleuja urpa u crBapaiamrso, JJokumo-
soruja, OcHOBH conujaiHe neaaroruje, Coruonoruja HactaBHuka; M30opHu 0ok
9 ( 6 ECIIb): Bucokomkosncka neaarordja, Ilemaronrka mpeBeHIija nopemehaja y
noHamamy, IHTepKynTypajaHo BacnuTame, [legaromko akageMcko nucame; M3060p-
uu 6ok 10 (5 ECIIB): Unkny3uBHO oOpa3oBame, LIkoncku menannment, O6pa-
30Bame 3a Tpehe noba, Oapacrame y JUTHTATHOM OKpykemwy; M30opuu 61ok 11
(5 ECIIb): UuTepakTuBHE METOAC, AHIparomKka IUIaKTUKa, AJTEpHATUBHE IITKO-
ne, HacraBa rpahanckor Bacnurama. Y HajHOBHjeM HACTaBHOM ILIaHy oOoraheHu
Cy campskaju U300pHOT Mmojapydja 3HaTHO BehuM OpojeM M300pHUX MpenaMeTa, IITo
3aMcTa MpeacTaBba aJleKBaTHy MOTyNHOCT 3a mpoduiucame cTyauja npema adu-
HUTETUMA CTy/AeHaTa. Y CTPYKTYPH CTYAMjCKOT Iporpama 3acTyIJbeHo je oko 15%
aKaJeMCKO-0MIITe00pa3oBHUX, 0KO 20% TEOpHjCKO-METOMOIONIKKUX, 0KO 35% Ha-
YYHO-CTPYYHHX U 0KO 30% CTpy4HO-aIUTMKaTUBHUX IIpeIeMTa Y OJHOCY Ha yKyIlaH
Opoj kpenuTa cBUX NoHyhennx HactaBHUX mpeameta. Kaza je ped o cTpydHOj mpak-
cH, Takohe ce Moke pehn 11a je OHa 3acTyIUbeHa Ha aJIeKBaTHUjH HAYHH, IPUCYTHA
je jorr of1 Ipyre rofMHe CTY/H]ja, IITO JI0 cajia HUje OWII0 MPUCYTHO HU Y jeTHOM Off
MPETXOAHUX HACTABHUX IIAHOBA.

Cepxa HajHoBHjer nporpama OAC nenaroruje je o0pazoBame U ocrnocoOsba-
Bambe CTYJCHATa 32 YCICUIHO 00aBJbarbe IMO3MBA CTPYUHOT CapajHUKa — Iearora
y: NPEIIIKOICKUM YCTaHOBaMa, OCHOBHUM U CPEIIbUM IIKOJIaMa, yCTaHOBaMa Co-
LUjaJiHe U 3paBCTBEHE 3aLITHUTE, yCTaHOBaMa y 00JIACTH KyAType U APYTHM CIIyXK-
0aMa jaBHOI' CEKTOpa, HEBJIAJMHUM OpraHu3alujaMa ¥ CEKTOpUMa 3a JbYICKE pe-
cypce, Kao U IPYT'M MHCTHUTYLIMOHAIHUM U BAHWHCTUTYMOHATHUM AEJIaTHOCTHMA
BacIUTama U oOpa3zoBama. OCHOBHE aKaJleMCKE CTY/IHje MEIaroruje yCMepeHe cy
Ha CTHIAKkE U jadyame APYNITBEHO ONpaBIaHUX, KOPUCHUX W NPOoQecHoHaIHO 3Ha-
JajHUX KOMIIETCHITH]a 3a: TCOPHjCKO U MPAKTUIHO MACHTH(PUKOBAKE, TPOyIaBamhe
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U UCTPAXKUBAKHE BACIUTHO-00PA30BHHUX MPOOJIeMa; aKTUBHO yuelihe y IIaHupamy,
peanu3anyjyu U aHaJH3W BaCIIMTHO-00PA30BHOT paja; peasHO carlie/laBambe U aK-
THBaH OJHOC IPpeMa pecypcruMa M IOTEHIMjajiuMa IEaroliKe TEOpHje U MpaKce
(moctymaka, oOMMKa W METOJa pajaa); MpaKTW4YaH paJ U CTBAPAIAIITBO y JOMEHY
nenaromike npodecuje; yHanpehuBame, HHOBUPAMHE U yCABPINABAKE MEAATONIKOT
paaa y caBpeMeHOM JPYIITBY; KOHTHHYHUPAHO yUYeHhe U MPO(eCHOHAHO ycaBpIia-
Bame. CBpxa CTYIHjCKOT MPOrpaMa yCMEPeHa je ¥ Ha Pa3BOj KOMYyHHKAIIMOHUX U
COILIMjaJTHUX KOMIICTCHIIM]ja, OPTaHU3allMOHUX BEIITHHA, CIIOCOOHOCTH KOHCTPYKTH-
BHOT ITPHUCTYIIA MIEIaroIliKOj TCOPUjU U MPAKCH Ka0 M CIIOCOOHOCTHUMA KOje Cy YCIIOB
3a yCIelHo 00aBJbabe HEMOCPEIHE NPAKTHYHE JITaTHOCTH: MTO3HABAKE CTHUKUX
U MOPAJHUX HOPMH MPOQecHje, HHTEPKYITYPATHOCT U MYJITHKYJITYPATHOCT, KOM-
TIETSHIIN]€ CAaBETOJJABHOT pajia, MTUIAKTHIKE U METOJANYKE KOMIICTCHIIH]E, JINJCPCKE
KOMIIETEHIIM]je, U cinyHO. [{usb mporpama je y HoBOj akpeiuTaIuju jocta paspaleH,
TC OIIIITH Wb jeCTe MMOCTU3AKC KIbYUYHUX KOMHeTeHHI/Ija " aKaJE€MCKHX BCUITHHA
HEOIIXOIHUX 3a YCIIEITHO 00aBJhame MpodecHje meaarora: oBjiagaBama PEICBaHT-
HUM TEOPHjCKUM KOHIIENITUMA, TPUHIIMITIMA 1 3aKOHUTOCTUMA; TUTAHUParha, Peati-
30Bama M yHanpehuBama BaCHUTHO-00PA30BHOT MPOIECa; CAMOCTATHOT MPAKTHY-
HOT pajia y CBUM BpcTamMa 00pa30BHHX YCTAHOBA U YCTaHOBaMa COIUjaJIHE 3aIlITUTE
y CBOjCTBY CTPYYHOT CapajJHIKa; Ka0 U CAMOCTaJIHOT U CTBapaJIauKoT HCTPaKUBabha
BaCIIUTHO-00pa30BHUX mpodiieMa. M3 onmiTer nusba CTYUjCKOT MporpaMa mpou3u-
Jla3u HHU3 MOCEOHMX IMJbEBA: OBJAJIABAE PEICBAHTHUM TEOPHUjCKHM KOHIICTITH-
Ma, MPUHIMITAMA U 3aKOHUTOCTUMA BaCIUTHO-O0OPA30BHOT MPOIeca; YIO3HABALE
aKTYeTHUX TPEHJIOBA, ajlaTa M METOoJla IEJaroniKoT paja; pa3yMeBame, KPUTHIKO
MPOMHUIIBALE W TIPUMEHA PEIEBAHTHUX MEIATrONIKUX 3HAA; Pa3BHjalbe KPEaTHB-
HUX CIIOCOOHOCTH U CHEUU(PUIHHMX MMPAKTUUHUX BEIITHHA MOTPEOHUX 32 YCIICIIHO
obaBpame MpodecHje; CXBaTame KOMIUICKCHOCTH (DYHKITHOHHCAmha 00pa30BHUX yC-
TaHOBA Kao JeJIa CHCTEMa BaclUTama U Mel)y3aBHCHOCTH COIMjaTHIX WHTEPAKIIHja
y BEMY; OCIOCO0IbaBALE 3a MIIAHUPAKE 00PA30BHOT Pajia 3aCHOBAHOT HA WHJIUBH-
JyaJHUM U TPYITHUM OJJTHKaMa BACIUTAHUKA, CTICIU(PUIHOCTIMA BaCITUTHO-00pa-
30BHOI' KOHTCKCTA, IIHNPE APYILITBCHE CPCAUMHE WU OIIITUM IUJBEBUMA CaABPEMCHOI
BacluTama U 00pa3oBama; pa3yMeBame yjlore negarora y BaCIMTHO-00pa30BHOM
MPOLIECY ¥ Pa3BHjambe CIPEMHOCTH 33 CTULIAKE KOMIICTCHIIN]a HEOTIXOAHUX 32 HhH-
XOBO YCIIEIITHO OCTBAapPHBAKkE; OCIIOCOOIbaBamkhe 3a WACHTU(UKAIN]Y, pa3yMeBambe 1
pelaBame W3a30Ba U Telkoha y BaCMUTHO-00Pa30BHOM Pajly, OJHOCHO OCMHIILIbA-
Bambe, MIAHUPALE U peaiu3alifja caMOCTATHOT MPAKTUYIHOT pajia y CBUM BpcTama
00pa30BHMX yCcTaHOBA (IPEAIKOJICKE YCTAaHOBE, OCHOBHE M CPEIHHE MIKOJIE, YCTaHO-
BE COIMjaJIHE 3allITUTE, YCTAHOBE 32 00Pa30BakE 0/IPaCuX, MOCEOHO MPodHUIUcaHe
00pa3oBHE MHCTUTYIIH]E, M ApP.); OCIIOCO0JbaBakhe 3a NCTPAKHUBAKLE U €BAyalln]jy
BaCIHUTHO-00PAa30BHUX aKTHBHOCTHU M TIOCTUTHYha; pa3BHjambe NCTPAKHUBAYKOT U CT-
Bapajavykor OJHOCA MpeMa BACIUTHOj JCTATHOCTH U CONCTBEHOM Pajy; CXBAaTarbe
po0iieMa HEMmoCpeHe MPAKTUYHE JEIATHOCTH, HUXOBO KPUTHYKO MPOMUIILIbAE
Y MIPOHAIAXKEHEC KPEaTUBHUX HAYMHA 3a HHXOBO PEIIaBamke; pa3Bujame Mpodecuo-
HAJHOT UJICHTUTETa U OCIOCO0JbaBamke 3a MPO(YECHOHAIHO yCaBpIIaBamkhe, HHOBH-
pame U yHanpehuBame paja; oBla/iaBambe CABPEMEHOM TEXHOJOTHjOM Kao BHIOM
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MOAPIIKE BACIUTHO-00Pa30BHOT Mpolieca; 0Ccrnocob/baBame 32 KOHCTPYKTUBHY KO-
MYHUKAIH]y, CApaJHUYKH Pajl U TOAPUIKY CBHM aKTeprMa 0Opa30BHO-BACTIUTHOT
mporieca; Mpelnu3HO KOHIUIMPAke, aHAIM3Upamke U mopelerme HCTpakMBauKnuX
HaJsla3a, KOMIIETEHTHO IIPE3EHTOBAmhE M aKTUBHA NpUMEHa y paxy. Mcxomm ydema
ce OClIamkajy Ha JIECKpUNTOpe KBanu(uKayja 3a 0Baj HUBO 00pa3oBama y HAydHO]
o0ylacTy MeJarolKuX U aHAPArollKUX HayKa, Kao W Ha oAroBapajyheM eBpornckoM
HUBOY KBasnukanyja. CaBnagaBameM CTYIH]CKOT TPOrpaMa CTYICHT CTHYE OIILTE
U TpeaMeTHO-Cienn(pUIHe KOMIIETEHIIMje KBAIMTETHOT 00aBJbarba TeJaromnike Jie-
JIATHOCTH KOje Cy ycaryaiieHe ca oaropapajyhuM HuBomma HanmonamHor okBupa
kBanuukanuja y Perryomumu CpOuju. Y oKBHpY ONMINTHX KOMIIETEHITH]a OUeKyje ce
na he cryneHTH OMTH OCIIOCOOJBEHH l1a: MPUMERYjy CHCTEMaTH30BaHa aKaJeMcKa
3Hama U3 NeJarouke TeoOpuje U MpaKkce; KPUTHIKH U CAMOKPUTHYKH Mpocyhyjy u
BpE/IHY]Y T0jaBe W MpOIeCe BaCIUTama M 00pa3oBarba; aHAIM3UPA]y, CBAIYUPa]y
W ycaBplaBajy npoQeCHOHaIHy JIeNaTHOCT KopucTehn caBpeMeHa HaydHa 3Hamba,
npuMepe mo0pe mpakce W pe3yyTare BpeIHOBama M CAMOBPEIHOBAMA;, Pa3BHjajy
KOMYHHKAIIMOHE KOMIIETSHIIMj€ U CapaJHUYKe OJHOCE Ca Y)KUM M IIUPUM BAaCIHT-
HO-00pa30BHUM M COIMjaTHUM KOHTEKCTOM; YYECTBY]Y Y THMCKOM Paay U APYTUM
KOOIIEPaTUBHUM OOJMIIMMA pajia, MOJACTUYY U pa3BHjajy KBAIUTETHE MHTEPAKIIUje
Mel)y yuecHHIIMMa BaCTIUTHO-00Pa30BHOT MPOILECca; UCIO0JbaBajy CEH3UOMITHOCT 3a
eTHYKe, MYJITHETHYKE U MHTEPKYITypallHe MpolieMe; OBIla/Iajy MeTojama, TeXHH-
KaMa 1 MpoLEeCHMa MCTPAXKUBAYKOT pasia, MPELH3HO KOHIHUINPAjy Hala3e CBOJHX
U JIPYyTHX HCTPaKMBamba U CUCTEMATCKH NPE3CeHTYjy yTBpheHe pesynrare; ycara-
L1aBajy BaclUTHO-0Opa30BHU paj ca aKTyeJIHUM HHOBalMjaMa y IEIarolikoj Je-
narHocTH; u3rpal)yjy mpodecroHamHy eTHYHOCT TeJaromkor mosusa. [Ipeamer-
HO-crieun(pUYHEe KOMIIeTeHIIMje oMoryhaBajy CTyAeHTHMa Jja: TyMade BaCIHTAbE
00pa30Bame ca acleKTa CaBPeMEHUX KOHIIEIIM]ja 00pa30Bama U KPUTUYKH caryie/ia-
Bajy IBUXOBO 3HAUCHE y MPAKCH; IIpaTe W NMPHUMEYjy CaBpeMeHa HaydHa ca3Hamba
Y HOBHMHE M3 OOJIACTH IeJaroruje; JeMOHCTPHPAjy WHOBAaTUBHOCT, HAYYHH U TIPO-
(ecroHATHN MHTETPUTET U TIOCBEheHOCT pa3BHjamby HOBUX Heja U yHarnpehuBamy
BacCIMUTHO-00PA30BHOT Pajia; Moceayjy IUAaKTHUKO-METOAMYKA 3HAha U KOMIICTEH-
[[{je HEOMXO/HE 32 YCIIEIHO 00aBJbalhe MO3MBA CTPYYHOT CapajJHUKa — Mearora;
KOpHCTE Pa3HOBPCHE METOJIC, TEXHUKE, OOJIMKE pajia U IOCTYITHA HACTABHA CPE/ICTBA
y by oOe30ehnBama KBaIMTETa pajia; TUIAHUPAjy U pealn3yjy BacIUTHO-00pa-
30BHHU paj KopucTehu pa3HOBpCHE METOIMYKE IOCTYIIKE YCKiIal)eHe ca HJbeBIMA,
HCXOMMa W cTaHaapauMa nocturayha, cnequuyHocTIMa BaCHUTHO-00Pa30BHOT
KOHTEKCTa, y3pacHUM M MHIUBHyaTHUM KamaluTeTHMa U rnorpebama BaclUTaHU-
Ka; MpUMemnYjy MH()OPMaIMOHO-KOMYHUKAIIMOHE TEXHOJIOTHje 3a yHarpehuBame
BaclUTama, 00pa3oBarma, HACTAaBE W YUCHa; MUjaTHOCTHDUKY]Y, UCTPAXY]y U pe-
I1aBajy KOHKpeTHe mpoliieMe y BaCUTHO-00pa30BHOj MPAKCH YIOTPEOOM HAYIHUX
METO/Ia U MOCTYIaKa; Pa3BUjajy U NPUMEIbYjy HallpeIHE U CICLINjaIM30BaHe BEIITH-
HE ¥ TEXHUKE pelllaBama KJbyUYHHX MpoliieMa BaCIUTHO-00Pa30BHOT paja H UCTpa-
KHUBamba; Kpeupajy, aHaAIM3Upajy U CIpoBOJie UCTPaKUBamba 3HAaYajHa 3a yHanpehu-
Bamb€ MEJAroliKe TEOpHje U MpaKce; KOHTUHYUPAHO TpaTe W BPEAHY]Y KBAIUTET H
e(heKTHBHOCT BaCITUTHO-00pa30BHE Mpakce KopucTehn pa3ananuTe BpCTe U TEXHUKE
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eBaJlyallyje; pa3Brjajy MO3UTHBAH AKTUBUCTUYKH OJHOC ITPeMa KOHTUHYHUPAHOM Iie-
JIO)KMBOTHOM Y€y, INYHOM H MTPOPEeCHOHAITHOM Pa3BOjy U yCaBpIIaBamby.

[perienom 1uibeBa 1 KCX0/a CTY/IN]CKOT porpama, MOYKeMO KOHCTaTOBaTH Jia
TTOCTOj¥ MOTIYHA yCarTallieHOCT IMJbEBA U CafpiKaja CTYIHUjCKUX ITporpaMa U UCXo-
na yuerma. HoBu mporpam je BUCOKO (POKYCHPaH Ha Pa3BHjambe BEIITHHA KPUTHUKOT
MUILJBEHA, KPEATUBHOCTH, HHOBATUBHOCTH, MHTEPKYITYPATHOCTH, CAMOCTATHOCTH
1 TUMCKOT pajia, Kao 1 JIUACPCKUX KoMIeTeHnja. VicXoau yuema ycaraieHu cy ca
OYEKMBaHUM KOMIIETEHIIMjaMa CTy/leHaTa Ha 0a3u JeCKpHUNTOpa KBain(uKammja 3a
OBaj HUBO 00pazoBama y HaAyYyHO] 00IAaCTH MEeJaromkux 1 aHApParokux Hayka, Kao
1 Ha oarosapajyhem eBporickoM HHBOY KBanu(pukanuja. HoBu mporpam ce BHCOKO
M3/IBaja Mo jacHHuje AeGUHUCAHNM CTaHIapANMa IIITO TOBOPH O KBAIUTETY Iporpama
KOjH je casia Ha MHOTO BHILEM HHUBOY, IITO je TUIOJ TPyAa U OpraHu3aluje HaCTaBHOT
ocobJba Ha JlenapTmany 3a negarorujy dunozodcekor paxynrera y Humry.

3akspyyak

VY pany je aHalIM3MpaHO WIECT CTYAUjCKUX mporpama /lemaprmana 3a nenaro-
THjy Ol lbeTOBOT' OCHUBama [0 oBe, 2021. romune. Hajnpe cy To Ounu mporpamu
2000. romuue, 2004. u 2006. rogune, a 3atum 2008. roguHE MPBU AKPEIUTOBAHU
nporpaM y okupy bonomcke pedopme Bucokor odpazoBama, 3atum cieachu 2014.
TOAWHE, ¥ MOCTEA’H je U3 oBe, 202 1. ronuHe, Kaia je YCIenTHo akKpeIuTOBaH HajHO-
BHjH CTYJIUjCKH TIporpam Ha JlermapTMaHy 3a MeIaroryjy.

AHann3a je mokasajga HEABOCMHCIICH Halpelak y pa3Bojy mporpama o oc-
HUBama Jlenaptmana 70 jpaHac. Y mpBoM cryaujckoM mporpamy u3 2000. roguHe
OWM cy TPUCYTHU JBOCEMECTPAIHU TPEAMETH, U YaK jeJJaH YeTBOpOCEeMeCTpal-
Hu nipeamet (Onimra nenaroryja), a 1300pHU MPEAMETH Cy 0N TpeaBuleHn camo
Ha Tpehoj 1 4eTBpTOj TOAMHYU CTyNIHWja, OHU Cy Takole Omiu nBoceMecTpaiHu. 300r
onpeleHnx HeocTaraka OBOT MPOTpaMa, CaYui-EH j€ HOBU CTYIN]jCKH IIPOTpaM, KOju
je ycBojen 2004. roguHe, a KOjU ce IpeMa CBOjOj CTPYKTYPH Pa3IMKOBAO OJ MpeT-
XOJIHOT Y OJIHOCY Ha Opoj W300pHHMX OJIOKOBA, KAa0 W MpeMa JPYyrauujoj 3acTyIbe-
HOCTH TEAArOIIKNX AUCIUILIMHA. YMECTO UCKIbYYHBO JIBOCEMECTPATHUX MpEaMe-
Ta, 3aCTYIUbEHHU CYy jeTHOCEMECTPAIHN MPEAMETH Y OKBHPY M300pHUX MpeaMeTa.
3HavajaH HemocTarak oBor mporpama u3 2004. ronuHe OHOCHO ce Ha HEJTOBOJHHO
Ipakce Koja je Onira 3aCTyIJbeHa Y caMO CEJMOM CEMECTpY, IITO 3arcTa HHUje OMO-
ryhaBano agekBaTHy NpakTHYHY ocrocoOsbeHocT Oynyhux memarora. HoBu cty-
Iujcku TiporpaM ycBojeH je Beh 2006. rouHe, ca TEHACHIIM]OM /1a Ce TI0JIAaKO 3armoy-
He MpHITpeMa 3a puxBarame bonomckor mpoiieca, jep ¢y y OBOM HACTAaBHOM IUTaHY
npucytau ECIIb 6onoBu. HoBu cTymnujcku mporpam akpenutoBad je 2008. roqune u
TO je OMO MPBH CTYAMjCKH TPOTPaM KOjH je aKpeIUTOBaH MpeMa CTaHIapAnMa KOju
cy ounu nedunucanu y okBupy bonomckor mponeca. Cinenehu crynujcku nporpam
akpenutoBaH je 2014. romquHe, U umao je nmoBehan Opoj yacoBa CTpydHE IMpakce y
Tpehoj u YeTBPTOj TOAMHM, IITO j€ U T€ KAKO 3Ha4YajHO 3a NpOoeCHOHATHE KOMIICTCH-
LMje cTyneHara nejarorvje. HajHOBHjM CTynWjCKH Iporpam, YCIEIIHO je aKpeInuTo-
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BaH oBe, 2021. rongune, n mwkoncke 2021/2022. ronuHe ynucyje ce nmpBa reHepanuja
CTyACHaTa MeAaroryje nmpema oBoM mnporpamy. Caaa cy NpuCyTHH HOBU MPEAMETH,
IITO yKa3yje Ha MPUCYCTBO aJIcKBaTHUjUX TIOTEHIIM]jaJia 3a pa3Boj JlemaprMana u cTy-
mujckor mporpama. CTpydHa Impakca je caja 3acTyIJbeHa Ha aJeKBAaTHHUjU HAYMH,
MIPUCYTHA j€ jOII O JpyTe TOAUHE CTyAM]ja, IITO J0 Cajia HUje OMIIO IPUCYTHO HU Y
JEIHOM Off MPETXOAHMX HACTABHUX IJIAHOBA.

CBpxa cTynujcKoT mporpama, JeHUHHUCaHa CTaHIap/AOM, jecTe aa oOpasyje
CTYACHTE 3a PaJHO MECTO CapaJHUKa Yy MPEIIIKOJICKHM yCTaHOBamMa, OCHOBHUM H
Cpe/IlbUM IIIKOJIaMa, yCTaHOBaMa COIMjaTHE M 3JIPABCTBEHE 3allTUTE, yCTaHOBama
y o0acTu KyaType U APYTHM CIIy’k0ama jaBHOT CEKTOpa M HEBJIaTUHUM OpTaHu3a-
uujama. [Ipernenom nusbeBa U NCX01a CTYAHM]CKOT IPOTrpaMa, MOXKEMO KOHCTaTOBaTH
Jla TIOCTOjH MOTITyHa ycaralleHOCT HUJbeBa M cajpikKaja CTYAHjCKHX Iporpama H
ucxona yuemwa. HoBu nmporpam je BUCOKO (DOKyCHpaH Ha pa3BHjame BEIITHHA KPH-
TUYKOT MHUILJbEHa, KPeaTHBHOCTH, MHOBATHBHOCTH, MHTEPKYITYPATHOCTH, CaMO-
CTAJIHOCTH U TUMCKOT Paja, Kao U JIMIEPCKUX KOMIIETEHIIN]a.

KonTnHynpane u3MeHe HUJbEBA U MCXOAA, JOIYHE U KpEeUpame HOBUX Mpel-
MeTa Ha cryaujckoM nporpamy OAC meparoruje pesynrar Cy CTaJHOT KPUTHUKOT
MIPEUCTIMTUBAA aKTYEJIHOT IPOrpamMa, MHOTOOPOjHUX aHAJIN3a U KA0 M3pa3 TEKIbE
Jla ce JOCTUTHE HajBUIIM HUBO KBaJHMTETa CTYIUjCKOT MporpaMa M KOMIICTEHIH]ja
JTUIJIOMUpaHUX cTyjeHara. HapaBHo, yBek hie mocTojatu mpocTop y KoMe ce CBakH
CTYAM]CKHU IIPOrpaM MOXeE J1aJbe YHAIPEhUBATH U MEHATU y CKJIaly ca JMHAMHYHUM
JPYLITBOM y KOME KUBHMO.

Jluteparypa

AxpeauTanyje CTyJujCKOI IporpamMa OCHOBHHX aKaJIeMCKHX cTyaMja rexaroruje (2008,
2014. n 2021) — myGnukanuje ycranose @uinozodeku dakynrer y Humry.

Iporpamu OAC nemaroruje ox 2000. mo 2021 — mybnmukamnuje ycranoBe duimozodeku
¢daxynrer y Humy (memmmmyaHo moctymHe Ha cajty Dakynrera: https:/www.filfak.
ni.ac.rs/studije/osnovne/pedagogija)

3axoH 0 BUCOKOM oOpazoBamy (2005). Cryocoenu enacuux PC, 6p. 76.

STUDY PROGRAMS OF BASIC ACADEMIC
STUDIES OF PEDAGOGY AT THE FACULTY OF
PHILOSOPHY IN NIS FROM 2000 TO 2021
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Abstract: The paper analyzes six study programs of the Department of Pedagogy from
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its establishment until this year, 2021. The technique of content analysis of available
program documents was used. The basic units of analysis were: study program (within
it: subjects, electives, accreditation, ECTS, professional practice), purpose, goal and
outcomes of the program. The results of the analysis show unequivocal progress in the
development of the program since the establishment of the Department until today.
In each new program, new subjects were added in accordance with the needs and
development of the education system and the social community, which was conditioned
by the presence of more adequate potentials at the Department of Pedagogy. There
are more and more elective modules and subjects in the programs, and professional
practice is represented in an increasingly adequate way. Continuous additions to goals
and outcomes, and the creation of new subjects, are the result of constant critical
review of the current program, numerous analyzes and the expression of aspirations to
reach the highest level of study program quality and competencies of graduate students
of pedagogy. Of course, there will always be a space in which each study program can
be further improved and changed in accordance with the dynamic society in which we
live.
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HNHTEPECOBAIbA CTYAEHATA INEJATI'OT'UJE
3A IIMCAIBE MACTEP PAZIOBA U3 OBJIACTH
HUHKJIY3UBHOI' OBPA3OBAIbA!

Mapuja MapkoBuh?
VYuausepauter y Humny, ®unozodeku gakynrer, JlenaprMan 3a nenarorujy

Ancmpaxm: VTHKITy3UBHO 00pa30Bamke MPEICTaBIha BAKHY TEHACHIIH]Y y 00pa3oBamy
y CBeTy M Kox Hac. IIpuToM, KIby4HY YIOTY y peaau3alyji KOHLENTa HHKIY3UBHOT
o0Opa3oBama UMajy HACTABHHIIM, CTPYYHH CapaJHHUIN U APYTH 3aMOCICHH ¥ 00pa3o-
Bamy. Paj je ycMepeH Ha aHAMN3y O0pamk-CHIX MacTep pazoBa ca IUJbeM yTBphuBama
MHTEpecoBamba CTyACHaTa refaroruje, Oyqyhnx cTpydHHX capagHUKa y Pa3iIddduTHM
BAaCHHUTHO-00PAa30BHUM YCTaHOBaMa, 3a MPOyYaBambe TeMa U3 00JIACTH MHKITY3HBHOT
oOpa3oBama. Peann3oBaHo je KBAHTUTAaTHBHO MCTPAKUBAHE, KOj€ CE 3aCHIBA HA aHa-
JIM3U caJipKaja MacTep paJoBa HAIIMCAHUX U OA0pambeHNX Y IePHOY Of IIoYeTKa aKa-
nemcke 2016/17. roquae 10 nanac u3 mpeamera CaBpeMeHa Mefarorija i HHKITY3HB-
HO oOpa3oBame Ha MacTep akaJeMCKHM CTyAaujaMa memaroruje — Mmoxyn ConujanHa
nenaroruja. nentuduroBane cy o0nacTu MHTEPECOBama CTYACHATA 3a MMPOYJIaBAHE
HoJTeMa y OKBUPY KOHILIETITa HHKITY3HBHOT 00pa30Baba, aHaJIM3upaHe cy crnenuduy-
HOCTH TEOPHjCKUX IMPUCTyIa MpodIeMy y 010pameHnM MacTep paJoBUMa U3 00JIacTi
WHKJTY3UBHOT 00pa3oBama; yTBpheHe cy crnermupuIHOCTH METOMOJIOMIKNX MPHCTYIIA
CTylleHaTa y OfOpameHUM MacTep pajoBUMa M aHAJIM3UPAHU Cy KJbYYHH HCTPaXKH-
Ba4yK{ HaJa3W M IIABHH 3aKJbY4YLM PEaIM30BaHUX UCTpakuBarma. CTyICHTH Cy 3auH-
TEpEeCOBAHM 3a IIPOyYaBamke TeMa M3 OBE OOJIACTH, LITO MOXKE YKa3HBaTH Ha HHXOBO
HMHTEPECOBaIbE 3a JOMPUHOC Pean3aliji HHKITy3Hje y oOpa3oBamy u y Oyayhem pamy
y HpaKcH.

Kuyune peuu: unxnyzusno obpazosarbe, cmyoenmu neodazocuje, macmep paoosu,
K8AHMUMAMUBHO/K8ATUMAMUBHO UCMPAXCUBARbE, AHAIU3A CAOPIHCajd.

' Paj; je HacTao Kao pesynTaT UCTPAXKMBamba Y OKBUPY TIPOjeKTa: ,Pa3Boj n nepcrekruse [lemapTMana
3a meparorujy ®umosodcekor daxynrera y Humry®, 6p. 100/1-10-5-01, puHaHCMpaHOT Of CTpaHe
Dunosodcekor Paxynrera y Humry. OBo mcTpakimBarme HOAPKANO je ¥ MMHUCTapCTBO HIPOCBETE,
HayKe I TeXHOJIOLIKOT pa3Boja Peny6muke Cp6uje (Yrosop 6p. 451-03-9/2021-14/200165).

* marija.markovic@filfak.ni.ac.rs
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YBoa

Wuxmy3uBHO 00pa3oBame IMPEAcTaB/hba CaBPEMEHY TEHACHITH]Y IITKOJICKHX
CHCTEMa Yy CBETYy, Ka0 M Halllel LIKOJCKOT CUCTeMa. Y Halloj 3eMJbH PeryaucaHo
je melhyHapomauM u nomahuMm npaBHUM jJokymeHTHMa (Makcumoswuh, 2017; Ma-
uypa, 2015; Ierkouh, 2009). [Tonasu ce ox YMbEHHULE 1A YUCHUIM ca Pa3inyiu-
THUM Pa3BOjHHM CMETH-aMa HE MOTY OWUTH YCIICIIHH y CTHLAbY 3Hamba, BEIITHHA H
HaBUKa TpeMa CIIOCOOHOCTHMA KOje TIOCEeIyjy YKOIUKO UM Ce He MPYKU OJroBa-
pajyha moapIka y TOKy IIKOJIOBama, KOja MOXKe OUTH TMPUBPEMEHOT WIIH TPajHOT
Kapakrepa. 13 Tor pasnora norpeGHO je y IIKOJICKOM CUCTEMY pa3BHjaTu Iporpame
U MOAeJIe Moy4aBama Koju he TONpHHeTH yBakaBawby HHIUBHIYAIHUX [I0Tpeda u
moryhunoctu yuenuka (Ivanci¢, 2010). [Topen Tora, youeHo je 1a HHKIY3UBHO 00pa-
30Bame ca cOOOM HOcH OpojHE JOOHMTH, Kako 3a Jelly KojuMa je moTpedHa JoJaTHa
MOJIPIIIKA Y TPOIecy 00pa3oBama, TAKO U 3a JIeIy THITUYHOT pa3Boja, POAUTEIbE H
HacraBHHKe (Mairypa, 2015).

VY pany hemo kpo3 aHanu3y ogOpameHUX MAcTep pagoBa HACTOjaTH Ja UACH-
TU(PHKYjEMO HHTEPECOBamba CTyIeHaTa nejaroruje, Oyayhnx cTpyqHux capajHuka y
Pa3NUYUTUM BacIUTHO-0OPAa30BHUM YCTaHOBaMa, 3a pOydYaBame TeMa U3 00JacTi
WHKITy3UBHOT 00pa3oBama.

Teopujcke 0CHOBe HCTPAKUBAKA

Wako He mocToju onmrenpuxBaheHo oapeheme nHKIY3Hje, MO AaTUM Tep-
MHUHOM ce Hajuenthe moapa3zymeBa cTBapame MPHIMKa U MOTYNHOCTH Aa CBH NpH-
MaJHUIM JPYIITBA MOTY J]a YYECTBY]y Y €KOHOMCKHM, COIMjaTHUM, TTOJIMTHYKUM
U Pa3IM4YUTUM KyJITYPHUM aKTUBHOCTHMA 3ajeJHMLE, [IPU YeMy yueuihe y KBasu-
TETHOM 00pazoBamy MMa mocebaH (opMaTHBaH W eMaHIIMIATOpCKu 3Hadaj. OOpa-
30BHA IMOJIUTUKA jeJHE 3eMJbE MOXKE CE€ OKapaKTEpHUCaTH Kao MHKIy3MBHA Kaja ce
HACTOjU JIONIPUHETH MPOILIMPHUBAY JOCTYMHOCTH OOpasoBama M yHamnpehuBamy
HETOBOT KBaJIMTETAa 3a ITO Beh KPyr KOPUCHHUKA, HAPOUYNUTO NPUTIaTHIKA OCETIbHU-
BUX/MaprHHAIN30BAHUX Tpyna. MHKIy3UBHU MPHUCTYIT C€ OJIHOCH Ha YKJbYUHBAHbhE
CBE JIelle y BPLIKAUKe TPYIE U OeJbEHha Y KOJUMa Ce peannusyje peaoBaH HACTaBHU
porpam, y3 o0e30ehuBame go1aTHe TOAPIIKE OH/IA KaJla je TO TOTPEOHO IyTeM HH-
JUBHIYATHUX 00Pa30BHUX IJIAHOBA M AHTAKOBaba MEAArOMIKUX MM IIEPCOHATHUX
acucrenara (Knemenosuh, 2014). [IpyruM peunma, KOHIENT HHKIY3UBHOT 00pa3o-
Barba MKy yCMepaBa Ha CBAKO JIETE KOje MOXKE MMaru Temkohe y yKIbYy4YHBamby
y o0pa3oBame (YKJbYUHBaWbY Yy PEIOBHE IIKOJIE U BpTHlie), y yUelhy U COLHUjaIHO]
MTapTUIUTAIN] U, 0e3 0031pa Ha TO Ja I OHO MMa ofpeleHe pa3BojHE CMETHHE WITH
He (Marypa, 2015).

[IpumMena oBor KoHLENTa MoApazyMeBa mpuiarohaBame 0Opa3oOBHUX WHCTHU-
TyL{ja pa3InuuTOCTIMA Jelle Y HACTOjamby /1a Ce OCTBAPH KBaJUTETHO 00pa30Bambe
3a cBy jeiy. HacToju ce mpoMeHUTH 1IKoJia, a He caMH ydeHHIH. [Ipema Tome, uH-
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KIIYTHja HU Y KOM CIIy4ajy He MPeCTaB/ba caMo (PU3MUKHM CMEINTa]j Jielle y PEJOBHY
Koy Beh oHa mozpasymeBa lBHX0BO MOTITYHO YKJbYUHBAKE Y KHUBOT U PaJl IKOJIE
(Bpojuun, 2013; Bemumiek-bpamxko u [lepuh-IIpkocoBauku, 2017; Makcumosuh,
2017; Marrypa, 2015). MHKITy3UBHHA NPUCTYTI Y 00pa3oBamy M BaCHHUTAmy MpPyKa
cBakoM netety ocehaj mpunannocTu n naptHepcTBa (Sekusak-Galesev i sar., 2015).
OcCHOBHE KapaKTEPHCTHKE KOje IIKOIY YHHE MHKIY3UBHOM CYy: IPUXBaTambe Pas3iu-
YUTOCTH KA0 HOBE PEaIHOCTH, IPHjaTHa M OAroBapajyha rncuxocouujaita KiuMa y
oJieIberbY, 00e30el)eH MPUCTyI 3HaKY, BeIITHHAMa W WHpOpMaIlHjaMa CBUM yYCHH-
UMa, THIUBHUIYaTHO MPHIIAro)eHo yueme, OpraHu30BaH| JIOJATHH U peXaOuiuTa-
LIMOHY IPOTPaMH MOAPLIKE, TUMCKH Paj, Pa3B1jeHU NAPTHEPCKU OHOCHU Ca OPOAU-
oM u 06e30elena mpucrymagnocT mkone (Makcumosuh, 2017).

YouaBame OJCTyNama y 0CTBapHBakby BaCMUTHO-00Pa30BHUX MCXO/A TIPBH je
Kopak y yTBphuBamy Temkoha TOKOM Mpoleca HIKOJIOBamka, MTO UMa 3a [UJb OCHU-
rypaBame MOTPeOHOT HHMBOA MOAPIIKE KAKO OM YYEHHK y TOTITYHOCTH OCTBapHO
CBOj€ MMOTEHITHjajIe U TOCTUTAO TIOCTaBbEHE BACTIUTHO-00Pa30BHE MIJHEBE U UCXOJIE
(Krampa¢ Grljusi¢, 2017). JlonaTaa moapIika mojeAnHO]j eI MOXKe OUTH MTOTpeOHa
camo y TOKy onpeheHor mepuona ’xuBoTta (Ha mpuMep, Kaj ce pazdone u 300r Tora
UM MOKe OMTH TOTPEOHO AYroTpajHO OONMHUYKO WM KyhHO Jiedere, Hid OHJa Kaaa
Cy IpeTpIiena TpayMaTuiHa UCKYCTBa HACHJba, 3JI0CTaBJbaha WIH 3aHEMapUBamba).
TpajHa nofarHa mojpinka nmorpedHa je ey Koja ¢y pol)eHa ca CMETHOM WJIM HHBA-
JTUIUTETOM, HITH KaJla Cy X CTEeKJIa Y HEKOM TPEHYTKY cBoT skuBoTa (Marrypa, 2015).

IIpema xmacuukanuju yaeHnka ca moceOHUM rmoTpedama Kojy /aje ayTopka
Ueanuuh (Ivanci¢, 2010) moryhe je pasznukoBatu cienehe rpyne geue: a) y4eHULH
ca omrehemnma Buja, 6) ydeHunu ca omrehemnuma ciyxa, B) yUSHHLU ca Mope-
Mehajuma rIacoBHO-je3MUKO-TOBOPHE KOMYHHKAIWje, T) YYCHHIM ca crenudpuy-
HUM Telllkohama y yuemy (Iuciekcuja, aucrpaduja u AUCKANKYIUja), 1) YICHUIH
ca MOTOPHYKHM TlopeMehajumMa U XpOHHYHUM OoJIeCTHMA, 1)) YICHHWIN ca CHIDKE-
HUM HUHTEJIEKTYyaJIHUM CIIOCOOHOCTHMA, €) YUeHHLHU ca nopeMehajuma y noHamamy
YCIIOBJbEHUM OPraHCKUM (pakToprMa WM MporpenupajyhuM IcHxonaToJOmIKHIM
CTameM, X) yYeHUIM ca nopemehajuma nakme/XUIMepKUHETHUKUM mnopemehajem
(AOJ, AAXT) u 3) yaenunu ca nopeMmehajuma u3 ayructuuHor crekrpa. Ciuany
knacuduKanyjy aajy u apyru ayropu (amp. Kosauesuh, 2011). [Topen mojennnaune
3aCTYIJbEHOCTH, [I0CTOj€ ¥ YUEHHMLM KOJ KOJUX Cy MCTOBPEMEHO NPHUCYTHE pasiiu-
YHUTE Pa3BOjHE CMETHE.

Kana je peu o nopemehajuma y nonamamy, moryhe je pa3jiimkoBaTu JBe BEJIUKeE
rpyne nopemehaja: a) npemedscrno akmusne (excmepnanuzoeane) nopemehaje y no-
Hawary — UMITYJICUBHOCT, XUIIEPAKTUBHOCT, HEMaXKkha, HEMOCTYIIHOCT, HAMETJbH-
BOCT, IIPKOC, cBal)ame, Jlarame, Bapame, HeOIIPABIaHO U30CTajabe ca HacTaBe, Bep-
OarHa 1 PU3NYKA arpPECUBHOCT U JICTMHKBEHITH]a, U 0) npemedicHo nacuene (unmep-
Hanuzoeane) nopemehaje y nonawiarsy — IIAIIJBUBOCT, OBYYEHOCT, TOTUIITEHOCT,
IUTa4JbUBOCT, CTH[, JENpecHja, HUCKO CaMONOy3ame, JICHOCT, A0Caaa, pa3Maxe-
HOCT ¥ HeypoTcke cMmeTie (Ivanci¢, 2010).

Jlemna ¢ pa3BojHIM CMETH-aMa UMajy pa3IMduTe OUOJIOIIKE MOTEIKohe Koje oMe-
Tajy BUXOBY CIIOCOOHOCT (PYHKITMOHHCAhA Y CITOJGHOM CBETY. Y TOM Torieay Moryhe je
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pasnukoBaru cienehe Tpu rpyme Temkoha: Temkohe y CeH30pHO] peaKTUBHOCTH, TELll-
kohe y 0Opaau u Temkohe y CTBapamwy U HU3aly WIH IUIAHUpamy oAroBopa. [Iputom,
CBaka O] OBUX TEIIKONha OTekaBa JIETETOBE OJTHOCE W KOMYHHUKAIIH]y C POJAUTEIbHMA H
BacIMTaYMMa, YIME OMETa FETOBY CITIOCOOHOCT yUera, pearopama u paszsoja. C apyre
CTpaHe, IeTeToBe OHOIIOIIKE TelIKohe YTU4y Ha HeroBe OfHOCE ¢ IpyruMa. 300r Tora,
YKOJIMKO JKEJTUMO JIa TIPY>KUMO TTOAPIIKY JETETY Ja Hanpeyje, TOTPeOHo je a pazyme-
MO Kako OHO (DyHKIIMOHHMIIIE y CBaKOM 07 0BUX JoMeHa (Greenspan i sar., 2010).

[Ipu Hacrojamy Halle 3eMJbe Ja ce JAOTPUHECE YCIOCTaBJbakby 00pa30BHOT
cucTema koju he ogroBapatu 00pa3oBHIM MOTpedama CBE JeIe, BeoMa je BaXKHO ca-
IJIeIaTH TPEHYTHO CTamke 00Pa30BHOT CHCTEMa M MIPUKYITUTH WH(OpMAIH]je O KIbyd-
HHUM aKTepuMma Koju Tpeba ja jgonpuHecy crpoBolemy nHKITy3Hje Kox Hac. Cripem-
HOCT 3all0CJICHUX Y 00pa30BHO] YCTaHOBH 3a yBoleme MHKIy3Hje — BHXOBa 00a-
BEIITEHOCT, 3aMHTEPECOBAHOCT, CIIOCOOHOCT M BOJba JIa aKTUBHO TOJAPKE, WHHUIIU-
pajy, IUTaHUPAjy U MPUMEHY]y WHKITY3UBHH MIPUCTYT Y MPAKCH, IPEACTaBIba OCHOB-
HH TIPETyCIIOB YCIICIITHOT MHKIY3UBHOT 00pa3oBama. TakBa CIIPeMHOCT yCIOBJbEHA
je CTpyYHOM IOAPIIKOM YHYTap CaMHX BAaCIIMTHO-OOPA30BHUX YCTAHOBA M IIHPOM
TTOJIPIITKOM JIOKaJTHE 3aje/THHUIIE O] Koje 3aBUCH 00e30ehuBame nparehmux akTHBHOCTH
3a Jiely ¥ Iporpama 3a poJuTesbe Jele Kojoj je moTpedHa noxarHa noapiuka (Kire-
meHoBuh, 2014). Baxkan acmekT CIpeMHOCTH OJHOCH C€ Ha TIO3UTHBHE CTABOBE
KJbYYHUX aKTepa (HacTaBHHKa, CTPYYHHX CapaJHUKa, POJANUTEIhA, BPIIhaKa THITHY-
HOT pa3Boja U IPYTHX) IIpeMa KOHIIENITY HHKITY3UBHOT 00pa3oBama, MOTYhHOCTHMA
ETOBOT OCTBAPHBAaha Y TMIPAKCH, Ka0 U COTICTBEHO] Y031 y TOM mporecy (Martypa,
2015; ParkoBuh u Xeouo, 2018; CmacenoBuh u Marosuh, 2015).

Wukiy3uja mpen HaCTaBHUKE CTaBJba M3Y3€THO 3aXTEBaH M KOMIUJIEKCAH 3a-
narak (Krampac¢ Grljusi¢, 2017; Parkosuh u Xeo6u6, 2018). 360r Tora je, mopexn
MMO3UTUBHHUX CTaBOBA, BEOMa BAKHO J1a TIOCEMYjy OAroBapajyhe KoMIleTEHIIHje 3a
CrIpoBoheme MHKITY3H]je, Tj. TOTpeOHa 3Hama, CIOCOOHOCTH M BEIITHHE HEOIXOTHE
3a Ipo(heCHOHAIHO JIeJIOBakE Y YCIOBHMA MHKITy3HBHE IIIKOJICKE Tpakce. Mako Ha-
CTaBHUIM HEMajy KOHTPOIYy HaJl CBUM PECypcHMa MOTPeOHUM 3a MpYKambe T0AaTHE
MOAPIIKE YUSHUIIMMA ca MOCEOHUM ToTpebama, Of1 IbHX Ce OUeKyje Jia Ha afeKBaTaH
HAYMH KOPHUCTE CBE pacroyiokuBe pecypce. CBakako, 3Ha4ajaH aclieKT HACTaBHOT
paza Ha pealu3alMjd UHKIY3UBHOT 00pa3oBama OIHOCH CE Ha YCIIOCTaBJbabE Ca-
paame ca ApyruM BaKHHM aKTepuMa (KoJerama HaCTaBHUIMMA U CTPYYHHM capaj-
HUITUMA Y IIKOJIH, poanuTesbuMa u apyruma) (Parkosuh u Xe6uo, 2018).

OcuM HacTaBHMKA, BaXKaH Pecypc y NpyXamy MOAPIIKE pa3Bojy U HAIpEao-
Bamby YUYCHHKA Ca CMETHhaMa y Pa3Bojy NPEICTaBibajy YUCHHIU TUITHYHOT Pa3Boja
(ParkoBuh u Xeb6uo, 2018).

YenenrHo T puMeHe HHKITY3Hje Y 00pa30oBamby yCIOBIbEHA je OpOjHUM H pas-
muantuM (pakTopuma, Mel)y kojuma ce kKao ToceOHO BakHa Tpyma (akTopa MOTy
M3/IBOjUTH O0eleKja APyIITBEHOT KoHTeKeTa. CTora, 3a OCTBapHBambe HHKITY3HjE Y
LIKOJICKOM KOHTEKCTY TOTPeOHO je Ja TakBa HacTojama Oyay npaheHa W moap:kaHa
pa3BojeM WHKITy3UBHE TIOJIMTHKE M MHKIY3HBHE KyAType y cMHCIY (TIpe)opHjeHTa-
[Uje Ha BPEJHOCTH WHKIIy3Uje Ha HOBY IIKOJY, IIKOJCKOT CHUCTEMa M JIPYIITBA Y
nenuau (Parkosuh u cap., 2017).
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MeToa0101IKN PUCTYN NPOdIeMy

[Ipeamer ucrpaxuBama jecy HMHTEpECOBamba CTy/IeHaTa 3a M1ucambe MacTep pa-
JI0Ba M3 00JIaCTH MHKITY3WBHOT 00pa30oBama, Ka0 BaKHOT CErMeHTa npodecroHa-
HOT ocrioco0JbaBama Oynyhux megarora.

OCHOBHH IJWJb UCTPAXKUBAIbA jeCTE YTBPAUTH M aHAIM3UPATH UHTEPECOBAbA
CTyACHATa 3a MUCamke MacTep pajoBa Ha TEMe Be3aHe 3a pealn3alijy KOHLENTa
WHKJIY3UBHOI' 00pa30Bama y HAIllOj CPEAUHM. 3ajalld UCTPaKUBama Cy: a) UCH-
TU(PUKOBATH 00JaCTH MHTEPECOBABA CTY[CHATA 3a IPOYUYaBambe MOATEMA Y OKBUPY
KOHIIETITAa MHKJIY3UBHOT 00pa3oBama; 0) aHATH3UPaTH CIIEIIU(PUIHOCTH TEOPH)CKAX
IpUcTyna npodieMy y onOpameHUM MacTep pagoBUMa M3 00JacTH WHKIIY3UBHOT
00pa3oBama; B) YTBPAUTH CIEUUPHUUYHOCTH METOJONOIIKUX NPUCTYTa CTyAeHaTa y
on0pameHNM MacTep paloBUMa; I') aHAJM3UPaTH KIbYYHE HCTPAKUBAYKE Halla3e H
IJIaBHE 3aKJbYYKE PeaH30BaHUX UCTPAKUBAHA.

[IpunuxoM npoydaBama MacTep pagoBa U3 00J1acTH HHKIIY3UBHOT 00pa3oBamba
KopHIIheHa je MeToJja TEOPHjCKE aHaIM3€, JOK je OCHOBHU METOIOJIOLIKH OCTYIAK,
OZHOCHO TEXHHUKA KO0ja je MPUMEHeHA TEXHUKA aHaIM3€e ca/ipiKaja.

VY30pak y uCTpakuBarmby YUHE MACTep PaJlOBH KOjH Cy HAlIMCaHU U OA0pambeH!
y Tieproay of modeTka akajuemcke 2016/17. roqune no nanac u3 npeamera Caspe-
MEHa Te/larorvja U MHKITY3UBHO 00pa30Bame, KOjU Ce IpemMa CTYAH]CKOM MPorpaMy
Macrep akageMCKUX CTyIHja meaaroruje, akpeauroBanom 2014. ronune, peainsyje
y cTarycy 00aBe3HOTI HAacTaBHOI IpeaMeTa Ha Moayny conMjajiHa neaaroruja. Peu
je o ykynHo 13 mactep panosa.

PesyaraTn ucrpaxkuBama

YV Tabenu 1 npencTaB/beHN Cy HaJTa3W UCTPAKHBAKa KOjU Ce OHOCE Ha UJICH-
TU(PUKOBAKE 00JACTH MHTEPECOBAA CTYJICHATA BE3aHUX 33 PEan3alldjy KOHIIC-
Ta WHKIY3UBHOT 0Opa3oBama y 1mkonama y Cpouju. Moxe ce youuTu Jia cy Haj3a-
CTYIUbEHH]jE TEME Be3aHe 3a yTBphUBame cTaBOBa KIbyUYHHX aKTepa Y HHKIIY3HBHOM
oOpasoBamy (6), 3aTUM CJIe/ic TEME KOje C€ OJHOCE Ha MpoyuaBame nmopeMehaja y
MOHANIAKY KOJ| yueHHKa (5), IOK Cy HEIlITO Marbhe 3aCTyIJbEHE OHE BE3aHE 3a HHKITY-
3WBHO 00pa3zoBame Koje cy hopmynmcane reHepaino (2). Takole, moryhe je yountn
Jla Cy e CTYJCHTH OIpe/IeJbUBANN 32 KOPHITNEHhe pa3InIuTHX TEPMHUHA 33 03HAYa-
Bam€ KaTeropuja Jiele KojuMa je morpebHa noceOHa NoApIIka y oopasoBamy — deya
ca nocebHum nompebama, oeya ca pa3gojHUM CMembama WK deya ca nompeoom
3a NOCEOHOM OPYUIMBEHOM NOOPULKOM.
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Tabena 1. Obracm unmepecosara cmyoenama 3a npoyuasarbe UHKIY3UGHO2 00PA306atbd

AyTop mMacTep
pana

Tema mactep paja

O0s1acT HHKJIY3UBHOT
o0pa3oBamba

I'muropujesuh, M.
(2019).

Pedrnexcuje HacTaBHUKA PEIOBHUX IIKOJIA O Paay
ca JICIIOM U3 ayTHCTHYHOT CIIEKTPa

Kibyunu akrepu
Y MHKITy3UBHOM
o0pazoBamy

Jejanosuh, J.
(2019).

CraBoBH poauTesba Jele THIIMYHOT Pa3Boja
IpeMa MKJIy3HjH1 Jiele ca moTpedoM 3a moceGHOM
JIPYIITBEHOM IOZPLIKOM

Kibyunu akrepu
y UHKIIy3UBHOM
o0pazoBamy

Wb, K. (2019).

Pusnuna nonamama agoiecienara — CKJIOHOCT Ka
KOH3YMHUPpahy aJIKOXO0JI1d, HAPKOTUKA U ITUTapeTa

[Topemehaju y noHamamy

JlazapeBuh, A.

CTaBOBM HaCTaBHHMKA OCHOBHHUX IIIKOJIA O

Wukiny3uBHO 06pa3oBame

(2020). WHKITy3UBHOM 00pa3oBamy — TeHEPAITHO
Jlankosuh, M. Bpumauka npuxsalieHoCT Jiere ca moceOHuM Kibyunu akrepu
(2020). norpebama y UHKITy3UBHOM

o0pazoBamy

Jlyxuh, K. (2017).

TeopujcKku U MPAKTUYHU aCIEKTH pearu3alnje
KOHIIETITA MHKITY3HBHOT 00pa30Bama y IIKOJICKOM
KOHTEKCTY

Wukiny3uBHO 06pa3oBame
— IeHepalHO

Muuh, K. (2020).

CTaBOBM HACTaBHHUKA O BPIIHAYKOM HACHIBY Mehy
Y4YEHHUI[IMa OCHOBHE ILIKOJIE

[opemehaju y monamamy

MuoreBuh, M.
(2020).

HHKHy3HBHO 06pa3013a}Le Y OCHOBHUM U CPpEAHBLUM
1IKOJIaMa U3 NMEPCIEKTUBE HACTaBHUKA

Kibyunu akrepu
Y UHKIIy3UBHOM

o0pa3oBamy

Hajnenos, A. OnHOC yYeHHKa U HACTaBHUKA MpeMa JIeIH ca Kibyunu akrepu

(2017). noceOHIM ToTpebama Y UHKITY3UBHOM
o0pazoBamy

ITaBnoswuh, 1. Pan nikone Ha mpeBeHIMju mopemehaja y .

(2020). TOHANIAkY KO yYCHHKa Topewehaju y nonamazy

Crankosuh, M.
(2018).

Capazama HaCTaBHHKA U POJMTEsbA JCIe ca
Pa3BOjHUM CMETH-aMa y HHKITy3HBHOM 00pa3oBamby

Kibyunu akrepu
y UHKIIY3UBHOM
o0pazoBamy

CranojkoBuh, M.
(2018).

CTaBOBH HACTaBHUKA O BPHIHAYKOM HACUIBY
kao Buy nopemehaja y noHamamy y IIKOJICKOM
KOHTEKCTY

[Topemehaju y noHamamy

hupjanuh, M.
(2018).

Vrora HacTaBHMKA y NPEBEHIIN]H TACHBHUX
nopemehaja y moHamamy KOJ Jiele

[Mopemehaju y moHamamy

Tabena 2 mpukasyje crnequ(UIHOCTH TEOPHjCKUX HPUCTYNA NPOydaBaHUM
npodieMuMa UCTpaKUBamba U3 KOje ce MOXKE YOUMTH Aa je BehnHa cTyaeHara, mo-
pen mpoyuaBama JIMTepaType AUPEKTHO Be3aHe 3a TeMy MacTep paja, HacTojaja Jia
LEJIOBUTHjE cariiena ogadpaHy TeMy Kpo3 MpOydaBarmbe Pa3indUTUX MIHPUX TeMa
BE3aHUX 3a KOHIIENT MHKITY3UBHOT 00pa3oBama. Kako cy CTyJeHTH KOPUCTHIIN pa3-
JIMYUTE TEPMUHE U HauMHE (popMynucama I0JHACIOBA, YOIIIITABAKE j€ U3BPLICHO
TaKo LITO Cy MOJHACIOBU U3 TEOPHjCKHUX MIPUCTyIa NpOOJIeMUMa Yy aHAJIU3UPAHUM
MacTep paJoBU pPa3BPCTaHU y KaTeropyje NpUKa3aHe y AaToj Ta0eH.
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Tabena 2. Cneyughuunocmu meopujckux npucmyna npooiemuma UCmpaicuéarsd

Bbpoj
Macrep pajg CTpyKTypa TeOpHjcKor Je/1a LUTHPAHUX
pedepenun
Imuropujesuh, M. | HKIY31uBHO 00pa3oBame — Onika onpehema; AyTuzam — 31
(2019). KapaKTepUCTUKE U TPETMaH
JlejanoBuh, J. Wuxiy3uBHO 00pa3oBame — Onmka oapehema; OnHoc ApyniTa 41
(2019). npema el ca noceOHuM rnorpedama
Wmuh, K. (2019). Onpeheme Tepmuna pusuuna nonawarsa; CriennpUIHOCTH 32
aJioecIeHIrje Kao pa3BojHe (aze; DakTopu KOju JOIPHHOCE
CKJIOHOCTH aJI0JIeCIIeHaTa Ka PU3HYHOM IIOHAIIIAbY
(anxoxomm3My, HApKOMAHHj! 1 ITyIIemy); [Iporpamu npeseHnuje
PH3HYHHUX MOHAIIAKbA KO MJIaJNuX
Jlazapesuh, A. Wukiy3uBHO 00pa3oBame — Onmka oapelera; Peannzanuja 75
(2020). MHKITY3UBHOT 00pa3oBama; KomreTeHuje HacTaBHUKA 32
MHKIIY3UBHO 00pa3oBambe; MHKITy3uBHO 00pa3oBame y Cpouju;
IIpernes pe3yarara NPETXOAHUX UCTPAKUBAA
JlankoBuh, M. Onpeheme TepMuHa deya ca nocebHum nompebama; 49
(2020). Mukny3uBHO 00pa3oBame — Omrka oapelerma; Pan ca gerom
ca noceOHUM norpedama; Bpurmauka npuxsaheHOCT aere ca
noceOHUM moTpedama
Jlykuh, K. (2017). | Maximy3uBHO 00pa3oBame — Onmka oapehema; [Iperien 39
MPETXOJTHUX UCTPAKHBAHA
Munuh, K. (2020). | ArpecHBHOCT 1 BPILIEHAuYKO HACHIbE — TEPMHUHOIIONIKA ofpel)ersa; 72
Bpcre Bpuimaykor Hacuiba; MakTopu pu3UKa 3a BPLUIEBAYKO
Hacuibe; KapakTepucTHKe HaCHITHUKA, XKPTaBa U ocMaTpaya;
[IpeBeHIINja BPIIHAYKOT HACHIbA Y HIKOJICKOM KOHTEKCTY
Muomesuh, M. Wuxiy3uBHO 06pa3oBame — Ommka ogpehema; Yiora 66
(2020). HAaCTaBHUKA y MHKITy3UBHOM 0Opa3oBamy; Kommerennuje
HACTaBHHKA 32 HHKJIY3UBHO o0Opa3oBatbe; [Iperie/ IpeTXOaHHX
HCTPaKHBaba
Hajnenos, A. Onpeheme TepmuHa oeya ca nocednum nompedama; OqHOC 61
(2017). JPYIITBa IpeMa JICIH ca MoceOHIMM oTpedama Kpo3 UCTOPH]Y;
VYKIbyuHBame Je1e ca MOCeOHNM MmoTpedaMa y pefoBHE IIKOJIe
— HHTETpalyja U HHKIy3uja; OIHOC yYeHHKa U HACTaBHHUKA
mpeMa Jieny ca noceOHuM norpedama; [Ipernen npeTxogHuX
HCTPAKHBamba
[Masmosuh, /1. Onpehemwe Tepmuna nopemehaju y nonawarsy, Y3pouu 116
(2020). nopemMehaja y nonamramy; Bpcre mopemehaja y nonamamy;
[Tpo6iemu yueHuka ca nopemehajuma y noHamiamy y LIKOJIH;
[pernen uctpaxkuBama 0 3aCTYIJbEHOCTH mopemehaja y
IMOHallalky KO YYHCHUKA OCHOBHHUX U CPECABUX IIKOJIA,
[MpeBenuuja nopemehaja y noHamamy KoJ IIKOJICKE MOMyJIaLije;
Vrora mikose y npeseHuju nopemehaja y noHamamy Koz
YY€EHHUKa
CrankoBuh, M. Wuxiy3nBHO 06pa3oBame — Ommka ogpehema; Yiora 47

(2018).

HACTaBHUKA y HHKITY3UBHOM 00pa3zoBamy; Crenn(puaHOCTH
(hyHKIIMOHVCamba MOPOUIIE Ca IETETOM Ca MMOCCOHIM
morpebdama; Capaima MIKOJIE U TIOPOIHIIE IETEeTa ca IOCCOHNM
morpedbama
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CranojkoBuh, M. | Ilojam u BpcTe BpImmavkor Hacwiba; [locenune BpuImadKkor 23
(2018). Hacusba; PakTopy pU3HKa 3a BPIIKHAYKO HACHIbE; YIIora LIKOJIe
y IPEBEHIMjU BPIIKHAYKOT HACHIbA; YIIOra HAaCTaBHUKA y
HPEBEHIIN)U BPIIHAYKOT HACHIba
THupjanuh, M. Onpeheme Tepmuna nopemehaju y nonawarsy; llacusHu 38
(2018). nopemMehaju y nmonamamy — Onmxa oapehema; Etnomnoruja
nacuBHUX nopemehaja y nonamamy; [IpeBeHnunja macuBHUX
nopemMehaja y moHamamy; Y1ora HACTABHUKA Y IPEBEHIMjU
nacuBHUX nopemehaja y noHamamy
YV Tabenu 3 TpeACTaB/bEHH Cy Halla3u UCTPaKMBama KOjU CE OJHOCE Ha caryieia-

Bam¢ METOJOJIONIKHX MPHCTYIIa podiieMrMa UCTpaknBarba. MoXe ce YOUHTH Jia Cy ce
cTyneHTr y Hajeehem Opojy ciydajesa (11 pamoBa) orperiesbuBaiy 3a peain3alyjy KBaH-
TUTaTHBHUX HCTPAXXMBAKA Y3 IPHMEHY CKaJia IpolieHa JIMKepToBOr THITa ca pa3IHIuTUM
Opojem ajrema (ox 22 110 43 ajrema, y 3aBHCHOCTH o1 pasia). [Iputom cy ce onpenespruBam
3a pa3IMuKTe BapHjallie NCTPKUBAA, JIOK j€ Y30paK HCTPAKUBAMHA YIIABHOM YjeTHAYCH
(100-120 ucnMranuka), OCUM y UCTPaXXKMBamy Y KOME Cy MCIIMTUBAHU M HACTABHHILIM U
yuenni (Hajmernos, 2017). 3a peanmzarmjy KBaTUTAaTHBHOT UCTPAKUBAA OITPEICITHIIO
ce JIBoje CTyAeHara, off KOjHX je jelaH CTYJCHT CIIPOBEO TEOPH)CKO HCTPAKUBARLE, JIOK j&
CTYICHTKHIbA PUKYIUbabe rozparaka o 40 HacTaBHMKA CIpoBelia IyTeM MHTepBjya. Y

3aBUCHOCTH O[] TEMC, UCITUTAHULIU CY ovu HaCTaBHUIIA, POAUTECIbU U YYCHULIU.

Tabena 3. Cneyughuunocmu memooorouKUx NPUCHYNa NPOOIEMUMA UCMPAICUBATLA

Macrep pan Bpcra Bapujaone Y3opak HHcTpymeHT
HCTPAKNBakha | HCTPAKNBAIHA HCTPAKNBAIHA HCTPaKNBamba
I'muropujesuh, | KBantutartuao |/lykuHa pagHor craxa, | 100 HacTaBHHKA Ckana mporeHe
M. (2019). HCTPaKUBAHE MPETXOIHO UCKYCTBO | OCHOBHHMX IIKOJa | — 36 ajrema
y paiy ca Jierom ca n3 Huma, I'opmwer
ayTU3MOM, HACTaBHU | MarejeBIa u
npeaMeT koju npenajy | JospeBna
Jejanosuh, J. Keanturarusuo | [Ton, HuBO oOpa3oBama | 100 poautessa Ckana npoueHe
(2019). UCTPaXHUBAKE Jlele TUITHYHOT — 22 ajrema
pasBoja u3 Bpama
Wmnh, K. Ksanturarusro |Ilymeme poguressa, 100 nynonernux | Ckaina npouese
(2019). UCTPAKUBAE Y4eCTaloCT yUeHHKa cpembux | — 38 ajrema
POIUTEIHCKOT mkona u3 Huma n
KOH3yMHUpamba Capsbura
aJIKOXO0J1a, BPCTa
CPEEbE IIKOJIE KOjY
y4eHuk rnoxaha
JlazapeBuh, A. |Ksauturtatusao |Ilom, myxuna pagnor | 116 HacTaBHUKA Ckana npoueHe
(2020). HCTPaKUBAKE cTaxka, pagHo OCHOBHHX IIKona |— 35 ajtema
MecTO (HAaCTaBHUK n3 Jarogune
peaAMeTHE/pa3penHe
HACTaBe)
JlankoBuh, M. | KBanturarusuo | [Ton u y3pact 120 yueHnuka Ckana npoueHe
(2020). HUCTPAXKUBAE HUCIIUTaHUKA OCHOBHUX IIKONa | — 25 ajrema
u3 Ipokymba
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Jlyxuh, K. Ksamuratusao | Bpcra mikone 20 HacTaBHUKA Hanpr
(2017). HUCTPAKUBAE (penoBHa/crienMjaiHa | pEOBHUX IIKONa | MHTEpBjya — 10
IIKOJIA), Ty>KUHA n3 3ajedapa u MUTamba
pajHOT CTa)xKa 20 HacTaBHUKA
CIeIHjaTHe MIKOJIe
13 Huma
Munuh, K. Ksanturarusro | Bpcra mkone 107 HacTaBHHKA Ckana npoueHe
(2020). UCTpaKUBAKE (ocHOBHA/cpenma), CpeamUX MIKOTA —38 ajrema
4YJIaHCTBO HacTaBHUKA |3 JlecnoToBIa,
y HIKOJICKOM TuMy 3a | CTemeBIa u
MIPEBEHIIN]Y HACUIba [Tnaxana
Mutomesuh, KBaHTUTaTUBHO | Iy>KHHA paJHOT CTaxa, | 53 HaCTaBHUKA Ckana npoueHe
M. (2020). UCTPaKUBAKE BpcTa IKoJie (OCHOBHA/ | OCHOBHUX mIKoda |— 43 ajrema
cpelmba MIKoJa), u 50 HacTaBHUKA
HPETXOJHO UCKYCTBO | CPEAIHHX IIKOJIA U3
y pafy ca Ie1om ca KmaxeBia
noceGHUM moTpedama
Hajnenos, A. KBanruratuBuo | Yuenunu: Bpcra 52 HacTaBHHKaA Ckana nporeHe
(2017). HCTPaKUBAKE mikose (OCHOBHA/ OCHOBHHX U 3a ydeHuke — 33
cpenmba IIKoma), mon, | 50 HacTaBHHKA ajremMa
MPETXOMHO HCKYCTBO | CpeAmHx mKona u3 | Ckaa mporeHe
WHTEpaKIHje ca IIupora, kao u 51 | 3a HacTaBHUKE —
JIETIOM ca MOCceOHIM YUCHHK OCHOBHUX |33 ajrema
norpedama U 53 y4eHuka
Hacrasuumu: Bpcta CpeNbHX IIKOJIA U3
mikoJe (OCHOBHA/ [Mupora
cpema IIKoJa),
Jy>K{HA paJHOT CTaxa,
MPETXOIHO HCKYCTBO
paja ca JeroM ca
nmoceOHUM moTpedama,
HACTaBHU MPEMET
KOjH TIpenajy
CranxoBuh, M. |KBanturatuBHo |Bpcra mxone 52 HacTaBHUKa Ckana npoueHe
(2018). HCTPaKNBambe (ocHoBHA/cpenma), OCHOBHHX U —31 ajrem
JIy’KUHA paJHoT cTaxka, | 50 HacTaBHHKa
HACTaBHU MpeIMeT CpelmbHX IIKONIa U3
KOjU IIpe/ajy Jle6ana u Huma
CranojkoBuh, |KBanturatumBHo |Bpcra mkone 53 HacTaBHUKA Ckana nporeHe
M. (2018). HCTPaKNBambe (ocHoBHA/cpenma OCHOBHUX U —43 ajrema
LIKOJIA), Ty KUHA 49 nacraBHUKa
pajHoOr cTa)xa CpeIBbHX IIKOJIA U3
Bojuuka n Huma
[aBnosuh, /. | KBamuratuBuo |/ 116 pedepenun /
(2020). HCTPaKUBAKE
hupjanuh, M. | KBanturarusuo |Bpcra mkone 49 nacraBHUKa Ckana npoueHe
(2018). UCTPAKHBAE (ocHOBHA/cpenba), OCHOBHHX U —31 ajrem

JIy’HHa pajHOT CTaXka

55 HacTaBHUKA
CpEIbUX IIKOJA U3
JleGana u Huma
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Tabena 4 mpukasyje KJbydHe MCTpa)KMBauke 3aKJby4Ke KOjU Cy M3BEICHU Ha
OCHOBY pe3yJiTara UCTpaKUBama BE3aHWX 3a WHKIY3WBHO oOpasoBame. Y Behunm
HCTPaXXHBamba Cy Y MOTIMYHOCTH HIIH ACTUMUYHO MOTBpCHE MMOCTABIbEHE UCTPAKH-
Bauke xunorese. Moxe ce youutu aa BehnHa UCIMTAaHUKA UMa ITO3UTHBHE CTABOBE
0 KOHIIETITY MHKJIY3UBHOT 00pa30Bamba, Perno3Haje O3UTUBHE U HETaTUBHE €(EeKTe
IIpUMEHE OBOT' KOHIIENTA, ajly Jla cMaTpa Aa Ou Tpedajo paguTu Ha yHanpehuBamy
HETOBE MPAaKTHYHE peaju3anyje.

Tabena 4. Kwyunu ucmpasjcusauxu 3akmyuyu — UHKIY3USHO 00pa306aibe

Macrep pan HcTpaxuBauku 3aKk/by4lu

[muropujesuh, |IlorBphena je penmjabuiHOCT ckane. HacTaBHHIM MMajy MO3UTHBHE CTaBOBE
M. (2019). rpeMa MHKJIY3WjU Jele M3 CIEKTpa ayTh3Ma. Hekn HacTaBHUIM HUCY MPOILIH
aJieKBaTHy 00yKy 3a paji ca 0BoM jerioM. Hucy cBM HacTaBHHIM OCHOCOOIbEHH J1a Y
pajly ca OBOM JICLIOM IIPUMEHbY]y a/IeKBaTHE PHUCTYIIE U MeToAe paja. HactaBHHIM
ycIeBajy Jia OCTBape capajiby ca CTPYYHHM CapaJHUIMIMA U IPYTUM 3al0CICHUMA
y 1IKosiama Koje noxahajy gena ca ayrusmom. HactaBHumm cmarpajy na je Moryhe
YCIOCTaBUTH a/ICKBAaTHY Capajiiby ca POAUTEIbUMA Ay THCTHYHE JICIIe.

JHejanosuh, J. | [TorBphena je penujabusinoct ckane. BehnHa poautesba MMa MO3UTHBHE CTaBOBE
(2019). npeMa HHKIIY3HUjH jielie ca moceOnuM norpedama. Behuna ponuresba cmarpa na 0u
Jena ca noceOHnM norpedama Tpedaso aa noxalajy crerujanHe mKojIe caMo OHaa
KaJia je To HeonxoaHo. BehnHa poauTessa cMaTpa aa ihrxoBa Jela pa3Bujajy XxymaHe
U QITPYMCTHUYHE OOJMKE IOHAlIama 3aXBajbyjyhH IIKOJIOBaY Y MHKIY3MBHOM
oznesbervy. [IprucyTHa je pa3iuka y CTaBOBUMA HCIIUTaHUKA C 003UpOM Ha BapHjadiry
0J1 ¥ HUBO 00pa3oBaba.

JlazapeBuh, A. |IIpucyTHH Cy [O3UTHBHH CTaBOBHM BeliMHE HacTaBHHKA IpeMa KOHILCITY
(2020). MHKIIy3UBHOT oOpa3oBama. HactaBHunu nperno3najy Opojue temkohe Ha koje ce
HaW/Ia31 y NPOLECy CIPOBOljea HHKIY3UBHOT 00pa3oBama. BehnHa HacTaBHUKA
HpEo3Haje MO3UTUBHE M HEraTHBHE e(EKTe HHKIY3UBHOI 00pa3oBama M0
Jeny ca noceGHuM mnorpe6ama. HacTaBHHIM MO3UTHBHO IPOLCHY]y CONCTBEHE
KOMIICTCHLIMj¢ 3a HHKJIy3MBHO 00Opa3zoBame. HacTaBHHLM HMajy MO3UTHBHE
CTaBOBE IpeMa PUMEHH HHAWBHAYaIHOT 0Opa30BHOI IUIaHA Y paay ca ACLOoM ca
noceOHUM roTpedama y PeJOBHUM LIKOJIaMa.

JlankoBuh, M. |IlotBphena je penmjabmiaHOCT cKane. HuCy CBM ydYeHHIM THUIHYHOT pa3Boja
(2020). JIOBOJHHO YIIO3HATH Ca KOHIIETITOM MHKIy3Hje y oOpa3oBamy. Hucy cBu ydeHun
CIPEMHU Ja TIPUXBaTe ey ca nmoceOHuM norpedbama. BehnHa ydenuka nmokasyje
CIIPEMHOCT 3a NPUXBaTamke y4EeHHKa ca MOCEOHMM MoTpedama y pasinuyduTHM
aKTHBHOCTHMa. BehnHa yueHHKa ocTBapyje MpHjaTesbCKi OTHOC Ca BPLIFHALIMA
ca moceOHNM moTpebdaMa. YUYeHUIH U3 UCKYCTBA MPOLEHYjy Aa Cy ACBOjUUIIEe U
CTapyjH yYCHUIM CIIPEMHUJU Ja IPUXBaTe ACIy ca MoceOHUM moTpebdama.

Jlyxuh, K. HactaBHunM wnMajy HeraTHBHE CTaBOBE IpeMa pealn3aldji HHKIy3UBHOT
(2017). oOpa3oBama. BehinHa HacTaBHHMKa Npeno3Haje MO3UTHBHE acleKTe MHKIY3UBHOT
oOpasoBama. HacTaBHMIM Tpeno3Hajy HeraTHBHE acleKTe HWHKIY3UBHOT
obpasoBama. BehrHa HacTaBHHKa POLEYje J1a y IIKOJIM TIOCTOjU 33]10BOJbaBajyhu
HMBO TOJpIIKE M pecypca y Hpolecy paja ca JeHoM ca NoceOHHM morpebama.
Behuna HacraBHHMKa cMmaTpa Ja Cy KOMIIETEHTHH 3a CIIPOBOhEHE MHKIY3UBHOT
obpasoBamwa. HacraBHMIM MMajy HO3MTHBHA HCKYCTBA y pajy ca JAELOM ca
noceOHUM moTpedama.
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MustorieBuh,
M. (2020).

HacraBHnnm wnmajy HeraTMBHE CTaBOBE IIpeMa peasH3alliji WHKIY3UBHOM
obpa3oBamy. Behnna HactaBHMKa cMaTpa Jja Cy yUeHHUIH ca HoceOHUM moTpedbama
npuxBaheHU o cTpaHe BpmImaka. HacTaBHMIN Npeno3Hajy HMO3WTHBHE edexTe
HWHKITY3UBHOT 0Opa3oBama 110 y4eHHke. [IpucyTHa je capajama HacTaBHHKA ca
CTPYYHHM CapaJHHIIMA ¥ APYTHUM HACTAaBHUIMMA TIPH peaTH3aliiji HHKIY3HBHOT
obpa3oBama. HactaBHUIN capamy ca poauTesbiMa Jielle ca MoceOHNM moTpedbama
cMaTpajy 3Ha4ajHOM.

Hajnenos, A.
(2017).

IlorBphena je penumjabumHOCT ckana. BehmHa ydeHmka mMa MO3HTHBAH OIHOC
npeMa BpLIkaIiMa ca moceOHNM norpedama. BehnHa HacTaBHMKA HMa IO3UTHBAH
OJJHOC TIpeMa y4YeHHIMMa ca ToceOHuM motpebama. Behuna yuenunka tunmanHor
pa3Boja MMa MO3UTHBHE CTABOBE IpeMa YKJ/bYUHBaWYy BpIIbaKa ca MOCCOHUM
norpedama y peoBHe mikone. BelinHa HacTaBHUKA HMa MO3UTHBHE CTABOBE TIPeMa
YKJbY4HBahy YUCHHKA ca MOCeOHMM MoTpedama y pEOBHE IIKOJIE. YUESHHIH
THITMYHOT Pa3Boja MO3UTHUBHO MPOLIEHY]y OHOC HACTABHHKA IIPEMa YYCHUIIMMA Ca
noceOHUM norpedama. HacTaBHHUIIN MO3UTUBHO MPOLECHY]y OOHOC YUCHHKA TpeMa
BpIIHALUMa ca MOCeOHNM moTpebama.

Crankosuh, M.
(2018).

BehnHa HacTaBHHKA MMa TO3MTHBHE CTABOBE MPEMa MHKITY3WBHOM 00pa3oBaiby.
HacraBHuIM mpemo3Hajy 3Ha4aj YCIOCTaBJbakba KBAJIUTETHE capaime ca
poaMTeshUMa JIelle Ca pPa3sBOjHAM CMeTmaMa. HacTaBHMIM cmarpajy 7a
KapaKTePUCTHKE JICIE Ca Pa3BOJHUM CMETHaMa yTHUY Ha Capajiiby Ca HHXOBHM
poautesbuma. HacraBauiu capaljyjy ca popure/biMa elie ca pa3BojHUM CMETEaMa
y LIAJbY OCTBapHBarba HHKIy3Hje. HacTaBHUIM Cy 3a/I0BOJbHH KBAJIUTETOM CapajIihe
KOjy OCTBapyjy ca poAuTesbiMa JICIE Ca Pa3BOjHUM CMETHaMa.

VY Tabenu 5 npukazaHu Cy KJby9HU MUCTPAKHBAYKH 3aKJbYUIN KOjU Cy H3BeE-
JICHH Ha OCHOBY pe3yJiTaTa UCTPaKHBamka Be3aHUX 3a rnopemehaje y noHamamy. 1
y BehuHM OBUX HCTpakMBama Cy y MOTIIYHOCTH WM ACIMMHUYHO TOTBpleHe mo-
CTaBJ/bCHE HCTPAKUBAUKE XUIIOTE3€e. Pe3yntaru aTux CTpakuBama Mokasyjy Ja cy
nopemehaju y moHamamy ca onpeheHoMm ydectanorthy MpUCYTHH Y IIKOJICKO] Cpe-
JIMHU KOJT HAC, alli | JIa Ce Y IIKOJaMa MPUMEbY]y pa3induTe MPEBEHTHBHE Mepe U
AKTUBHOCTHU y [IUJbY CMaHkhCHha lbUXOBE 3aCTYILJBEHOCTH.

Tabena 5. Kwyunu ucmpascusauxu 3axmyuyu — nopemehaju y nonawarsy

Macrep pan

I/ICTp AKUBAYKHU 3aAK/bYYIH

Wnuh, K.
(2019).

[otephena je penmujabunHOCT ckasne. Behnna agonecienara nma mo3suTHBHE CTAaBOBE
IpeMa KOH3yMHpakby aJlKoXosa v myemy. [TocToju moBe3anoct u3mel)y poanTesbeKor
KOH3yMHpama aJIKOX0JIa U JlyBaHa M TIO3UTHBHUX CTABOBA aji0JIeClieHara. Y TBpheH!
Cy HEraTHMBHM CTABOBH aJ0JECIEHATa MO MUTAbY KOH3YMUpama IICHXOAaKTHBHHX
cyncraHim. Bpcrta mkone (cpenma CTpy4HA/TUMHA3Mja) yTHYE Ha CTaBOBE H
HAaBUKE aJ0JIeCIICHaTa Be3aHE 3a CKJIOHOCT Ka KOH3YMHUpamwy alIKoxoJia, JyBaHa
U NCUXOAKTUBHUX CYICTAHIM, NPH 4YeMYy Cy IO3MTHBHU]JH CTABOBH KOJ YYCHHKa
CPEIbHX IIKOJIA, @ HETaTHBHUH KOJI y4eHHKa THMHA3Hja.

Munuh, K.
(2020).

HacraBHuum ykasyje Ha MPUCYTHOCT Pa3IMYUTHX (DOPMH BPIIHAUYKOT HACHIba
Koz yueHuka. BehmHa HacTaBHHKa mperno3Haje cnenupuIHOCTH YUSHHUKA JKpTaBa
Hacuiba. HacraBHMIM mperno3Hajy unuTaB HU3 (akTopa KOjU YTHYy Ha jaBJbame
HACHJIHMYKOT [TOHAIIakha KoJ| ydeHUKa. HacTaBHUIIN IPpUMEYjy pasiiniuTe Mepe U
AKTUBHOCTH Yy I[MJbY TIPEBEHIIN]€ BPIIEHAYKOT HACHIbA.
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[MaBnoswuh, /I. | Hema jennuctBenor oxpehema nopemehaja y monamamy. ®akropu Koju JoBojIe
(2020). 0 TojaBe nopemehaja y oHaIamwy ¢y HHAUBHAYaIHE, HOPOANYHE U COLjaTHe
npupoze. McrakHyT je 3Ha4aj 1 yKa3aHO Ha pa3iIHduTe MOryhHOCTH pajia mIKoje Ha
IIpeBeHIMjU opemehaja y HoHaIIamby.

CranojkoBuh, | EmonmonanHo/mcuxonomko u (U3MYKO Hacuibe Cy Haj3acTyIlsbeHHje (opme
M. (2018). BPIIEHAYKOT HACHIJba. HacTaBHUIM Cy CBECHM HETaTHBHUX IOCIEANIA BPIIHAYKOT
HacuJba. HacTaBHHIM TPENo3Hajy KbyuyHE (AaKTOpe MOPOIMYHOI U ILIKOJICKOT
KOHTEKCTa KOjH JOTPHHOCE TMOjaBH BPIIHAYKOT HAaCHJba. HacTaBHUIM Tpemo3Hajy
3Ha4aj yCIOCTaBJ/baba KBAIUTETHE Capa/thbe ca POAUTEHUMA Y LUIbY MPEBEHIIH]jE
BPILIAYKOT HACHJba. HaCTaBHUIIN NIPUMEbYjY pa3inuuTe MEpe U aKTHBHOCTH KAaKO
O CMarbWIIH Y4eCTaJIOCT BPIIHAYKOT HACHJbA Yy IIIKOJIH.

hupjanuh, M. | Behnna HacTaBHHKa He Ipero3Haje MOBYYEHOCT, IUIAIIJBHBOCT U MOTHIITEHOCT KOJ
(2018). yueHHKa Kao nopemehaje y monamamy. HacraBHunm cMarpajy ma Ou tpebano na
Ce aHTaXyjy Kako OM MPYXWIM MOMON yYeHHIIMMA ca MacuBHUM mopemehajuma y
MOHAIIAY Jla C€ MHTETPHINY Y BPIIKHAYKH KOJEKTHB. HacTaBHHUIM mpeny3uMmajy
onpelieHe Mepe kako OM IMOMOIIM y4YeHHIMMa ca IMacuBHUM mnopemehajuma y
NOHAIIAkY Yy INpeBaswiIakermy OBUX mnpobiema. HacraBHunm Tpake momoh u
HaCcToje Ja yCIIoCTaBe capajiby ca CTPYYHHM CapaJHUIMMa Kaja Cy y IHTamy
YUCHHUIIM ca MACUBHUM mopeMehajuma y moHamamy. HactaBHUIM ycrocTaBibajy
capajJiby Ca OJeJbeHCKUM CTapellnHaMa y4eHHKa ca MacHBHMM mnopemehajuma y
noHaramwy. BehrHa HacTaBHHMKa He YCIIOCTaBIba capaiiby ca POJUTEIbUMA YUSHUKA
ca NacMBHUM Nopemehajuma y moHalamy.

3ak/pyuak

OcTtBapuBame KBaJUTETHOT M €()MKACHOT HHKIY3UBHOT 00pa3oBama NnpejicTa-
BJbA BaXKaH IMJb Ka KOME C€ TeXKH M y Halioj cpenuHu. [IpuTom, 3HaUajHy yIiory
MMajy 3aloClICHN Y 00pa30Bamby, POIUTEIbH, YICHUIM THITMYHOT Pa3Boja, ajlu U pas-
JIUYUTH aKTEPH U3 IIMPe APYIITBEHE 3ajenHuiie. HeomxoqHo je Ha HUBOY APYIITBA Y
[EJINHY JTOTIPHHETH MPUXBATakby BPEAHOCTH HA KOjHMa MPOIIEC HHKITY3H]je MOYHBA 1
OCIIOCOOMTH MPOCBETHE PAJHHUKE 32 HETOBY pealln3alyjy, ali UM U TPYKUTH OJrO-
Bapajyhy HHCTUTYNIIMOHAJIHY U IIHAPY APYLITBEHY MOAPIIKY Y TOM TPOIIECY.

Paj je umao 3a nuJb 1a YTBPIM U aHATTM3Upa HHTEPECOBamba CTy/IeHaTa 3a M-
cambe MacTep pajoBa HA TEME Be3aHE 3a pealiu3allijy KOHIENTa WHKIY3UBHOT 00-
pas3oBarma y Halllo] CPETUHH. YKOIUKO KEJTUMO JONPHHETH YCIEIIHOj peaTn3annju
KOHIICTITAa MHKJTY3UBHOT 00pa30oBama, BAXKHO je yTBpAUTH noctojehe crame y oOpa-
30BHOM CHCTEMY Hallle 3¢MJbe, Ka0 U IPUKYIUTH MOJATKE O KIbYYHUM aKTepUMa KOjH
0u Tpebaio ga JOTpHUHECY HErOBOM OCTBapuBamy. CTora Cy pa3ymJbHBa HACTOjamba
BeliMHe CTyleHaTa ycMepeHa Ha yTBphHBamke CTABOBA UCIUTAHUKA O KOHIENTY WH-
KITy3Hje, JIeIH ca MOCeOHUM NoTpedamMa, COTICTBEHUM KOMITETEHIIHjaMa, Capajiihy ca
JPYTHM BaXKHUM akTepumMa u cii. OcuM Tora, uMajyhu y BUy HEraTUBHE MOCIIENIIC
KOj€ MPUCYTHOCT Pa3IMYUTHX MopeMehaja y moHalllalky OCTaBJba MO CBE YUCHHUKE,
a He caMo OHE KOjU Cy CKJIOHH FbMXOBOM HCIIOJbaBamhy, Pa3yMJbHBA Cy HACTOjamba
MOjeJIMHUX CTYACHATA 33 FbHXOBO CAMOCTAITHO JIETAJbHU]E MMPOYyYaBarhe.

Hanasu 10 kojux ce JoNuIo y peaqn30BaHiM UCTPAKUBABHMA YCIOBJBEHU CY
crenupUIHOCTUMA TIPUMEHECHIUX METOMOJIONIKUX MPUCTYTIA, KA0 U 01a0UPOM y30p-
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Ka UCTPKUBAKA, ]I CMATPaMo J1a MOTY MPECTaB/baTh J00py Mojia3Hy OCHOBY 3a
Jlajba MpoyvyaBarmba HHKITY3Hje y 00pa3oBamy.
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INTERESTS OF PEDAGOGY STUDENTS FOR
WRITING MASTER THESES ON TOPICS FROM THE
FIELD OF INCLUSIVE EDUCATION

Marija Markovi¢
University of Nis, Faculty of Philosophy, Department of Pedagogy

Abstract: Inclusive education is an important trend in education in different countries
of the world, as well as in our country. At the same time, teachers, educational
counselors and other employees in education have a key role in the realization of
the concept of inclusive education. The paper is focused on the analysis of defended
master’s theses with the aim of determining the interest of pedagogy students, as future
educational counselors in various educational institutions, for studying topics from the
field of inclusive education. A quantitative research was realized, which is based on the
analysis of the content of master’s theses defended in the period from the beginning of
the academic year 2016/17. years to date within the subject Contemporary Pedagogy
and Inclusive Education at the Master Academic Studies of Pedagogy — Module Social
Pedagogy. Areas of students’ interest in studying subtopics within the concept of
inclusive education have been identified, the specifics of theoretical approaches to the
problems in defended master’s theses in the field of inclusive education were analyzed;
the specifics of students’ methodological approaches in the defended master’s theses
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were analyzed as well, and the key research findings and the main conclusions of
the realized research were analyzed. Students are interested in studying topics in this
field, which may indicate their interest in contributing to the realization of inclusion in
education in future work in practice.

Keywords: inclusive education, pedagogy students, masters theses, quantitative/
qualitative research, content analysis.

HuTHpame wiaHka:
Mapxkosuh, M. (2021). urepecoBama cTyJeHara rnejaroruje 3a nicame MacTep pa-
JIOBa U3 00JIACTH MHKITY3UBHOT 00pa3oBama. [ oouurmak 3a nedazoeujy, 6(2),23-37.
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KOMYHHUKOJIOT'HJA KAO HACTABHA
JAUCIHHUIIVIMHA Y CTYAUJCKOM ITPOI'PAMY 3A
PABPEJHY HACTABY- IIOTPEGA U 3HAYAJ!

KuBopax Musaenosuh*
VYuausepauter y [pumtnan — KocoBckoj MutpoBuIy, YuuTesbcku GakynTer

Mapuja Mujenouh®
Vuusepsurer y Hurry, ®unosodpcku dakynrer, Jlenaprman 3a KOMYHHKOJIOTH]Y 1
HOBHHAPCTBO

Jesena Cennapesuh?
OcHoBHa 1ikona Paomuna Hluwkosuh y Cmenepesckoj [anannum

Ancempaxkm: TIpobieM nCTpakuBama je morpeda U 3Hayaj yuermha KOMYHHKOJIOIH]je Kao
HACTaBHE JMCIMIUIMHE Ha CTyIWjaMa 3a pa3pelHy HAcTaBy, KOjH Ce y Paay TCOPHjCKU
MpoyYaBa 3 yriia YHUBEP3UTCTCKE HACTABE, CTY/IH]a 33 KOMYHHKOJIOTH]Y U peieKCHBHE
npakce yuuTesha U Ha eMITUPHjCKOM HUBOY Ha OCHOBY TEpIICIIINje CTyIeHATa Pa3pe/IHe

! Paj; je HACTa0 Kao pe3ynTaT y OKBMPY YeTHMPM Hay4Ha Ipojekara: 1) VMmniemenmayuja HacmasHux
caopwaja u3 [Juoakmuke y cmyoujcke npozpame 3a 6acnumave y npeOUWKONICKUM YCMAHO8aMA Y
U3MereHUM ycnosuma npeouikonckoe eacnumara u yuerwa (HCI-CIIBY-MUYIIBY), Koju y TIepuony
2021-2022. ¢uHaHCHjcKM TIOfp)KaBa MUHMCTApCTBO IPOCBETe, HayKe U TEXHOJIOLIKOI pasBoja
Penry6rmke Cp6uje, y OKBMpY IpojekaTa M3 IPOTPaMCKMX aKTMBHOCTM MUHMCTapCTBa IIPOCBETE,
Hayke ) TeXHOJIOLIKOT pa3Boja Pemy6mike Cpbuje Paseoj sucokoz obpasosarwa y 2021; 2) Jounpuroc
dokmopckux cmyouja paspeoHe HACMABE MAMUYHOCMU PaKyrTmema 3a 06pazosatrve yuumena: cmatve,
Ouzeme U nepcnekmuee memoouxe paspedre Hacmase, eBufeHInonn 6poj VJII 001, xoju y mepuony
ox 1.7.2021-31. 12. 2022, ¢puHaHCHjCKU HOAP>KaBa U peanusyje Yuute/bcku dakynrer y IIpuspeny
- Jlemocasuhy, Yuusepsurera y Ilpumrunan - KocoBckoj Murtposuiy; 3) M3spada copmeepa 3a
npoujerousarve 0aposuUmMocmu ko0 yueHuxa, eBUeHIOHN 6poj 19/6-020/961-26/18, koju y mepuony
10. 1. 2019, ¢ gaTrymom saspuietka y 2021. 1. 10. 2015, ¢puHaHCHjcKU TOfp)KaBa MUHIUCTapCTBO 3a
HayYHO-TEXHOJIOLIKM Pa3Boj, BUCOKO obOpasoBame 1 MHPOpManmoHo apyumrso Peny6muke Cpricke,
a peamusyje Ilegaromku daxynrer y Bujersunn, Ymusepsutera y Vcrounom CapajeBy, BocHa u
XepueroBuna — Pemy6muka Cpricka; u 4) Copmeepcka nodpuika 3a npedsubawe ycnjewirocmu
cmyouparea, eBUeHIMOHY 6poj 19/6-020/961-27/18, xoju y nepuogpy 10. 1. 2019, ¢ gaTyMoM 3aBpIieTka
y 2021. 1. 10. 2015, ¢puHaHCHjCKM TOAp>KaBa MUHNUCTAPCTBO 38 HAYYHO-TEXHOMOIIKM Pa3Boj, BUCOKO
obpasoBame 1 MHPopManuoHo aApyumTso Peny6muke Cpricke, a peamusyje Ilemaromxu daxkynrer y
bujemsunn, Yausepsurera y Vicrounom CapajeBy, bocna u Xeprierosuna — Penry6muka Cpricka.

2 zivorad.milenovic@pr.ac.rs
5 S 13 il
marija.milenovicl3@gmail.com

* jelenasedlarevic@oshrs.edu.rs
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HacTaBe. Y MCTpaKMBamby CE TOILIO OJf OIIITE MPETHOCTAaBKE Ja Cy CaapKaju U3 Ko-
MYHHKOJIOTHje 3Ha4ajHU 3a 00aBJbabe YUHUTEJbCKE MpodecHje, anu J1a ce HEeIO0BOJEHO
M3ydaBa Ha CTyAMjaMa 3a paspeJHy Hacray. [1omuro ce u o1 moceOHMUX MPETIoCTaBKU
na he ucrpaxuBameM OWTH M3BOjeHH (haKTOPH KOjH yKasyjy Ha 3Hauyaj yuera cajp-
JKaja U3 KOMYHHUKOJIOTHjE Ha CTyIdjaMa 3a pa3pelHy HacTaBy H Ja he Outu yTBpheHO
Jla He TIOCTOjU 3HayajHa pasiifKa y MpolieHama CTy/leHaTa pa3pe/lHe HacTaBe O 3Ha4ajy
M TIOTpeOH yuema caJpkaja U3 KOMyHHUKOJIOTHje Ha CTy/IUjamMa 3a pa3peaHy HacTaBy y
3aBUCHOCTH OJI yIMcaHe roauHe cryauja. Jla Ou ce To yrBpamio, y oktoopy 2021, Ha
y30pky ox 108 crynenara Ctyaujckor mporpama 3a pa3pe/iHy HacTaBy Ha YUUTEIHCKOM
¢akyntery y [Ipuspeny — JlenocaBuly, CPOBEACHO j& HCTPAKUBAE MPHKA3aHO Y OBOM
pany. [ogamu npukyrusenu Ckanepom KHJI-CPH (( = 0,845), o6pahenu cy dakropc-
KOM aHaJIM30M W aHaJIM30M BapujaHce. DakToOpcKOM aHAIM30M Cy M3/IBOjeHa TpH (ak-
topa: 1) pazmuumocm canpikaja, 2) snauaj yueroa U 3) nompeba yuera caapxaja u3
KOMYHHKOJIOTHjC Ha CTy[HjamMa 3a pa3pelHy HACTaBy. AHAIIM30M BapHjaHCe je YTBpheHO
Jla He MI0CTOjM 3HaYajHa pas3JiiKa y IpolieHaMa CTy/leHaTa pa3pe/iHe HacTaBe O 3Ha4Yajy U
NOTpeOH yuerma cajiprkaja U3 KOMyHHKOJIOTHj€ Ha CTyArjaMa 3a pa3peHy HacTaBy y 3a-
BHCHOCTH O] YITUCaHE TouHe cTynuja. Ha 0CHOBY T€OpHjCKO-EMITHPH)CKOT MPOyUYaBamba
je yrBpheHo n1a cy HacTaBHM cajpkaju M3 KOMYHHKOJIOTHje 3HavajHu 3a Oynyhe yuu-
TeJbe, J1a Cy PasiIMYMTO 3aCTYIJBEHU Ha CTYMjCKUM IIPOTrpaMKUMa 3a paspeHy HacTaBy
y Peny6mnunm CpOuju, 1a ¢y CTYJCHTH YIIIABHOM CarfiacHM y MpoLeHamMa O moTpedu u
3Ha4Yajy KOMYHUKOJIOTHj€ Ha CTy[Mjama 3a pa3peHy HacTaBy, LITO yKa3yje Ha HOTpedy
M3MEHE U JIONYHE CTYIH]CKHX MPOrpama 3a pa3pe/Hy HACTaBy HACTABHUM CajpiKajiuMa
U3 KOMYHHKOJIIOTHj€ ¥ OTpedy MpodeCHoHaTHOr ycaBpllaBama yUuTe/ba y HbY CTH-
[[aFhba HEOMTXOTHNX 3HaMa M3 KOMYHHKOJIOTHjE.

Kuyune peuu: yuumencka npogpecuja, yuumesn, KOMyHUKAyuja y paspeoHoj Hacmasu,
COYUjATHO-KOMYHUKAYUjCKe KOMNemeHyuje, JacHO U eNACHO U3paxicasarse, Keaiumen-
Ho cywiarve.

YBoa

OO0nuium npeHolewka nopyka u uadopmarmja Mehy spyauma (u3mel)y nee ocoode,
y MamUM U BehuM TpymnaMa Jbymu, yHyTap OpraHu3aiyje ¥ Ha Jpyre HauuHe) IpeIMeT
Cy IIpOy4aBama MHOTHX HayKa M BbMXOBUX AUCLUILINHA: jJE3UKa, COLIUOJIOTH]€, IICUXO0JI0-
THje, elaroryje u octaiux Hayka. [lopen BepOaiHe KOMyHMKaIHje, TOCTOjH U HeBep-
OaHa KOMYHHKAIIHja, KaK0 y CBAKOJHEBHOM >KHBOTY, TAKO U Y PasiIMIUTAM 00JlacTUMa
JpywTBere aenarHocta (Munenosuh u cap., 2014). KomyHukanuja ce oaBuja U Imy-
TeM Pa3IMYUTHX MEHja U MHPOPMAIMOHO-KOMYHHUKAIIMOHNM TexHonorujama (hutuh,
2020; Tpusuh, 2019). [Tocaenmux ce roaMHa ykasyje Ha 3Hauaj OBE3aHOCTH HOBHUHAP-
CTBa M KOMYHHKOJIOTHj€ Kao jeTHOT O/ BHIOBA BHIIIET HUBOA KOMYHUKOJIOTH]e (MUpPKOB,
2019). Y oBoM pa 1y, KOMyHHKOJIOTH]ja Ce TIPOyJaBa ca aclieKTa leHOT 3Havaja v moTpede
Kao HacTaBHE JUCLMILUIMHE HA CTyAMjaMa 3a paspeHy HacTaBy. Ha oBum cryaunjama ce
npunpemajy Oynyhn yauTesby, KOju MOpeR CTPYYHOr 3Habha W3 Pa3IMuUTHX HayuHHX
00J1aCTH ¥ HHXOBUX JHCIMIUIMHA, Tpeba Ja CTEKHY M ONTHMAJIHE MeAaromKko-Icuxo-
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sorike komrereHimje (MuneHoBuh, 2010), TUIAKTUYKO-METOAWYKE KOMIICTCHIIH]E
(Munenosuh, 2009) 1 couujanHo-KOMyHUKaIjcke komneTeHnuje (Munenosuh u Jed-
toBuh, 2013). OBe mocinenme, mopen CrocOOHOCTH yUUTeIha 3a pajl y TUMY U TOIITO-
Barbe PA3IMIUTOCTH Meh)y Jhymima, moipasyMeBajy | BEIITHHE U CIIOCOOHOCT YIHUTEIha
3a jJaCHUM U IVTACHUM H3PaykKaBarbeM U KBATHTETHUM cirymiameM (VBkoBuh n Munero-
Buh, 2014). Cge T0 yKasyje, Ja je KOMyHHKOJIOTHja Kao HACTaBHA JUCLMIUIMHA 3HaYajHa
3a Oyayhe yuuresbe, mTo ykasyje Ha moTpely J1a ce yTBPIH Y K0jOj MEPH j& KOMYHHKOJIO-
r'Mja 3aCTyIJbCHA Ha CTy/MjaMa 3a pa3pe/iHy HACTaBY.

KpuTtnukom anann3om HaydHUX H3BOpa U3 oonactu komyHukonoruje (Kohen
& Dori, 2019; Harel & McAllister, 2019) Moxe ce 3akJby4YHTH Ja Cy pacipase o
CYIUTHHHU KOMYHHKAIlHje, HAUMHIMa KOMYHHKAIIHje U YOIIIITe O TIOTPeOH 1 3HA4ajy
KOMYHHUKAIIHMje CTape KOJIUKO M caMo JbYACKO ApywmTBo. be3 003upa Ha TO, KOMyHH-
KOJIOTHja Kao HayKa je HOBHUjer JaTyMa, Ila ce ¥ IIPU paclpaBy O HCTOPU)jCKOj TUMEH-
3WjH KOMYHHKOJIOTH]E TIPUJIa3H Ca acleKTa MpoydaBama mpodiiema y 001acTu KoMy-
HUKOJIOTH]j€ KOjU Cy HOBH]ET JaTyMa M KOjH U3pa)kaBajy OUTHO ApyTradrje MPUCTYIIC
motpedbu u 3Ha4ajy xomyHuKonoruje (Jemenkosnh,2013). Moxe ce pehn u ma ce
CaBpeMeHa KOMYHHKOJIOTH]a IT0jaBHIIa ca 10jaBOM Mdac-Meduja, KOju ce, U Kao Tak-
BU CTaJHO MEHajy M ocaBpeMemyjy. CBe TO 3axTeBa W OWTHO Ipyrayuju HPUCTYII
koMmyHHKoJIorju. OHa JJaHac MOCTaje 3Ha4YajHa JUCIUIUIMHA U Y u300py npodecuje
(Jenenxosuh u JenenkoBuh, 2013). Ha TuM ocHOBa ce TeMeJbH U IPOYUaBAHE HHEHE
moTpede U 3Hauaja Ha CTYIHjCKUM IIpoTrpaMruMa 3a 00pa3oBame yIuTeIba.

AHaIM30M CTYIMjCKUX TIpoTrpama 3a paspeiHy HacTaBy Ha CBUM (haKyaTeTHMa
y Penyomuim CpOuju, Ha kojuMa ce mKomnyjy Oymyhn yduresbu, MOKe ce BHUJIETH Ja
KOMYHHKOJIOTHja Ka0 HACTaBHH MPEIMET HE MOCTOjH. AHATIM3UPAHU Cy aKTyeIIHH Mpo-
rpamu. Ha Behunm oBux ¢akynrera, moctoje TAHTCHTHH HACTABHU TPEAMETH, YIJIaB-
HOM M300pHOT KapakTepa, Y OKBHPY KOJUX CTYICHTH yde HEKe OJ] HACTABHUX CaJipKaja
KOjH Cy TIOBE3aHH ca KOMYHHKOJIOTHjoM. M3y3eTak je Yunresbcku pakynTer y beorpamy.
Anammzom Cmyoujckoe npoepama 3a 06pasosarse yuumesnpa, Y 9UTeIHCKOT (haKynTeTra y
Beorpany u3 2015. u Cmyoujckoe nnana u npoepama OUnIOMCKUX mMacmep cmyouja 3a
obpasosarpe yyumesna, Yaurespckor (akynrera y beorpamy us 2015, Mmoxe ce yTBpau-
TH JIa OHU HE CaJIp)Ke HUje[aH HACTaBHU NPEIMET KOjH j€ MOBE3aH ¢a KOMYHHKOJIOTH]OM.

Ha ocranim daxynreTnma, 1o muTamy 3aCTyTIEEHOCTH KOMYHHKOJIOTH]e Y CTY/IH]jC-
KHM TIpOTpamMrMa 3a paspeliHy HacTaBy, CHTyallja je pa3nduTa. YIIIABHOM HE TOCTOjI
JIOBOJbHA 3aCTYTUBCHOCT HACTABHUX CaJprkaja M3 KOMYHHKOJNOrHje, Beh Cy 3acTyrsbeHn
HACTaBHH CaJprKaji U3 CPOAHHX, OMHOCHO HayuHuX obnactu. Ha Yuunressckom daxynrery
y [pmspeny — Jlenocasuhy, Ha OCHOBHMM aKaJEMCKHM CTyIHjaMa 3a pa3peHy HAacTaBy,
CTYJICHTHU CJIyIlIajy HACTaBy Ha JIPyroj TOMHM CTy/Wja Koja je mpeaBul)eHa 3a HacTaBHU
npemmvet Obnuyu uspadicaéarvba, KOjH je y cTarycy n30opHor npeaMera. Ha geTBproj ro-
JIMHY CTY/IWja je TipeiBrul)eH HacTaBHU rpenMeT OCHO8U KoMyHUKayuje u 6oherbe y Ko,
KojH je Taxohe n30opHor kapakrepa (CrniyoujcKu npoepam OCHOBHUX aKAOEMCKUX CHIyouja
Paspeona nacmasa, 2021). Ha mactep akageMCKUM CTyaujama 3a paspeiHy HacTaBy Ha
VYunressckoM dakynrery y [Ipuspeny — Jlemocauhy He ocToju HUjenaH HaCTaBHU NPEJI-
MET Y OKBHPY KOTa C€ y4e HaCTaBHH CajprKaju U3 KoMyHUKojoruje (Cmyoujcku npospam
Mmacmep axademckux cmyouja Paspeona nacmaea, 2021).
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CinuHa je curyanuja u Ha [lemparomkom dakynrery y Bpamwy. Ha ocHoBHEM aka-
JIMCKUM CTyJMjaMa 3a pa3pe/iHy HACTaBy, CTYACHTH Yy JIPYroj TOIMHU CTY/Hja CITyIIajy
HACTaBy M3 HACTABHOT npeamera Oonuyu uspaxcasarba ca CMuIUCmMuKom Koju je u3dop-
HOT KapakTepa 1 Ha Tpehoj TOMWHY CTy/IH]a U3 HaCTaBHOT IpeamMeTa Memoode KoMyHUKONO-
2uje xoju je Taxohe n3dopHor Kapakrepa (Cmyoujcku npoepam 3a 0opazosarbe yuumernd,
2015). Ha macTep akazieMCKUM CTyAMjama 3a pa3penty HactaBy Ha [lemaromikom Qaxys-
TeTy y Bpamy HeMa HacTaBHHX TpeIMeTa y OKBUPY KOJUX ce yde HACTaBHU CaJpiKajH U3
komyHukosoruje (Macmep axademcke cmyouje 3a oopazosarse yuumesna, 2015).

Ha Ilenaromkom ¢akynrery y Jaroguau, Ha OCHOBHUM aKaJeMCKHUM CTY/IHja-
Ma 3a pa3peHy HACTaBy CTY/ICHTH Ha ITPBOj TOAMHHU CTyAH]ja CITyIIajy HACTaBy U3 Ha-
CTaBHOT IpenMeTa [ 08opHe sewimune u KomyHukayuja v Mumepakyuja u KomyHuxa-
yuja y eacnumnom paoy, Koju ¢y n300pHOT KapakTepa, U Ha Ipyroj TOAMHU CTyAHja
Y3 HACTaBHOI mpeaMmera Pemopuka, xoju je Takohe u3dopHor kapakrepa (Ocroghe
akademcke cmyouje, Yuaurtesb, 2021). Ha mMacTep akajgeMCKUM CTyaujaMa 3a pas-
penny HacTaBy Ha llemaromkoMm QaxynreTy y Jaroguam Hema HHUjeIHOT HaCTaBHOT
MpeMeTa y OKBHPY Kora ce yde caipykaju U3 KOMyHHKOJIOTH]€.

Ha [lemaromkom dakynrery y YKHIly, HA OCHOBHUM aKaJeMCKUM CTyIHjama
3a pa3pelnHy HacTaBy, CTyACHTH y NPBOj TOAMHHU CTyAWja CIyLIajy HAacTaBy M3 Ha-
CTaBHOT mpeameTa Meduju u komyHuxayuje Koju je n300pHOT KapakTepa v Ha JIPyroj
TOJIMHU CTYIHja U3 HACTABHOT NpeaMeTa [lcuxonozuja komynuxkayuje Koju je Takohe
m3bopHOT Kapakrtepa (Cmyoujcku npocpam OCHOBHUX aAKAOeMCKUx cmyouja Yuu-
mesn, 2019). Ha macTep akajeMckuM cTynvjama 3a pa3peiHy HactaBy Ha llenmarom-
KoM (akynTeTy y YKHIly HE IOCTOjH HUjeJaH HACTaBHU MPEIMET Y OKBUPY KOTa ce
M3y4aBajy HaCTaBHU CaJipiKaju U3 o0acTu komyHukonoruje (Cmyoujcku npoepam
macmep akademckux cmyouja Yuumesn, 2019).

Ha Ilenaromxom axynrery y Com0O0py, Ha OCHOBHUM aKaJIeMCKUM CTy/IH]ja-
Ma 3a pa3peiHy HACTaBy CTYIEHTH HE CIyIIajy HacTaBy W3 001acTH KOMYHHKOJIO-
ruje (Cmyoujcku npoepam 0CHOBHUX aKAdeMCKUx cmyouja unonmupanu yuumerss,
2013). Ha mactep akaJeMCKHUM CTyJHjaMa CIIyIajy HACTaBy U3 HACTaBHOT IIpeIMeTa
Obnuyu u 6U008U OCMEAPUBALA KOMYHUKAYUje, KOjU je n300pHOoT KapakTepa (Cmy-
oujcxu npoepam Macmep yuumes, 2013).

Mzyzerak on cBux ¢akynrera y Permyomumu Cpouju Ha KojuMa ce o0pasyjy
Oyayhu yunresbn je YuuTesbcku (hakynaTeT Ha MalapckoMm HacTaBHOM je3uKy y Cy-
OOTHIIM KOjU jeIMHY Ha OCHOBHHM aKaJIEMCKUM CTy/IMjaMa 3a pa3pelHy HacTaBy MMa
00aBe3HH MpeIMeT U3 Kora ce CIylliajy caapsKaju IMOBE3aHH ca calpiKajuMa U3 Ko-
MyHukonoruje. Pamu ce o HacTaBHOM npeamety Kyimypa 2080pa Ha Ipyroj TOIuHH
ctyauja. [Topen moMeHyTOr peMeTa, CTYJICHTH Ha APYTOj TOAMHU CTYAH]a CIIyIIajy
Y HAaCTaBy M3 HACTABHHX IpeaMeTa Pa360j KOMYHUKAYUJCKUX KOMIemeHyuja cmpa-
HOe jesuxa (eHenecku u Hemauku), KOju je m3bopHor kapaktepa (Cmyoujcku npo-
epam OACI — Jlunnomupanu yuumesn, 2014). Ha mactep akaieMCKUM CTyaujaMa 3a
paspeaHy HacTaBy Ha YUUTEJbCKOM (aKynTeTy Ha Mal)apcKOM HACTaBHOM jE3HKY Y
Cy0oTHiM HeMa HacTaBHUX TpEIMETa y OKBUPY KOjHUX Ce Ciyllla HacTaBa MoBe3aHa
¢ komyHuKoJ0rHjoM (Cmyoujcku npoepam MACI — Macmep yuumesn, 2014).

HacraBy m3 HaBeZeHNX HACTaBHUX TpEIMETa yIIaBHOM pealn3yjy yHHBEp-
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3UTETCKU HACTABHUIIU KOjU Cy M3 OOJACTH je3MKa U KEbIKEBHOCTH, MCHXOJIOTHje
u corponoruje. [Tonazehu o1 MHHIMjaTHUX yCMepermha MPEAMETHUX HACTAaBHHKA,
pEeaHo je OUeKMBATH Ja je U HacTaBa TeMeJbeHa Ha MPOoOIeMy U IIPpeAMETy Impoyda-
Bamba MIOMEHYTHX HayKa M IBbMXOBHX JUCHHUIUIMHA. To je HETOBOJBHO 3a CBeoOyXBar-
HO CXBaTame M pasyMeBambe KOMyHHUKOJIOTHjE KOja HUje CaMo HayKa O NpeHOuery
nopyka (Balser et al., 2017; VanDerveer, 2017). JloOpo no3HaBame 0CHOBa KOMyHH-
KOJIOTHje OJ1 3Ha4aja je 3a o0aBJbame OMII0 KOje APYIITBEHE JeNaTHOCTH.

Meton

Lumb uctpakuBama je 1a ce HACHTU(UKY]Y MPOLEHE CTyAeHaTa pa3peiHe Ha-
CTaBe 0 IOTPeOH U 3HAYajy yuerma caapikaja i3 KOMyHHKOJIOTHj€ Ha CTyAMjaMa 3a pas-
peIHy HAacTaBy. Y HCTPaKUBAIbY CE MO0 OJ1 OTIIITE MPETIOCTABKE JIa Cy Ca/lpyKaju 13
KOMYHHKOJIOTH]€ 3HAYajHU 32 00aBJhAkhE YIUTEIHCKE POQECH]e, an Ja C€ HETOBOJb-
HO y4e Ha cTyaujama 3a pa3penHy HacTasy. Ilonuio ce u o1 moceOHUX NPeTIOCTaBKU
na he uctpaknBameM OWTH H3IBOjeHHN (PAKTOPH KOjH yKa3yjy Ha 3Ha4aj y4ema cajp-
Kaja U3 KOMYHHUKOJIOTHje Ha CTy[Irjama 3a pa3peiHy HacTaBy U aa he OMTH yTBpheHo
Jla He TTIOCTOjU 3HavYajHa pa3iinuKa y mpolieHaMa CTyAeHaTa pa3peiHe HacTaBe O 3Ha4ajy
U OTpeOH y4yera KOMYHHKOJIOTH]E Ha CTy/IujaMa 3a pa3peiHy HacTaBy y 3aBUCHOCTH
ofl ynucane roguae ctyauja. Jla 6u ce To yTBpmmio, y oktoopy 2021, Ha y30pKy O
108 crymenara Cryamjckor Tporpama 3a paspeqHy HacTaBy YUHTEJbCKOT (haKynreTa
y [puspeny — Jlenocasuhy, cripoBeAeHO je UCTpaXKBambE MPUKA3aHO Y OBOM PAY.
[Ipema ynucanoj roquHu CTyauja, CTpyKTypa y3opka je cneneha: I ronuna cryauja — 9
(8,30%); 11 — 26 (24,10%); 111 — 50 (46,30%); IV — 23 (21,30%).

Kopumihene cy cnenehe merone: Merona aHammze caipkaja, JISCKPUINTHBHA,
TpaHcdep3aaHa 1 komnaparuHa Meroza. [IpumermeHe cy ncTpaskiBaduKe TEXHUKE aHKe-
THpame U cKanupame. [logany cy npukymbenn CKaioM IpoLeHa CTyAeHaTa pa3peaHe
HACTaBe O 3Ha4ajy U MOTPeOH yuera ca/jpKaja i3 KOMyHHUKOIIOTH]e Ha CTy[Hjama 3a pa3-
penny HactaBy (Cxanep — KH/I-CPH). Ckanep je koHCTpyHCaH 32 OBO UCTPaKUBAIHE.
Ha camoMm uctpakuBamy mpoBepaBaHe Cy HEKe METPHjCKE KapaKTepPUCTHKE CKaepa
M3BpIIIcHA leroBa Kopekiuja. Crasep je Jlukeprosor tuma. Cacrtojao ce o 15 ajrema ¢
TPOCTETICHOM CKAJIOM MHTEH3UTETA CarlTaCHOCTH — 1) CltaskeM ce, 2) HUCaM CHTYPaH — ’
3) He ciaxeM ce. HakoH Kopekiyje 1 n30cTaBsbama 3 ajtemMa (ajremu 2, 3 u 4 U3 TpBo-
OUTHOT cKaJiepa), 3a TyMauee pe3ynrara (pakTopcke aHann3e 1 padyHarbe CKopa 3a CBa-
KU ajTeM 3a TyMauere pe3ynTara JOOWjeHHX aHaIM30M BapHjaHce, ocTaio je 12 ajrema.

Tabena 1. KMO, Bapmaemos mecm cgpepuurocmu u Kponbaxoe anga xoegpuyujenm

KMO 0,614
. 393,806

Baptneros tect
cthepuaHOCTH df 66
P 0.000
¢ 0,845
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Kajzep-Mejep-OnkuHoB TecT Moka3zao JoBoJbHY BpenHocT (KMO = 0,614).
BaptieToB TecT c(hepuUHOCTH je TOCTUTA0 CTATUCTUYKY 3HauajHOCT Ha HIBOY 0,001
(p =0,000), mro yka3syje Ha hakTOpaOUITHOCT MaTPUIIE, leHY IPUIIaro)eHOCT y30p-
Ky MCTpaXHBama M ONpaBIaHOCTH (akropcke aHanmmse. [loy3maHocT MHCTpyMEHTa
ncruTrBaHa je KponOaxoBum anda xoeUIjeHTOM KOju je MoKa3ao BpIO J00py
BpenHocT (( = 0,845) (Tabemna 1).

Tabena 2. Komynanumemu (h)

Ajtemn 1 2 3 4 5 6 7 8 9 10 11 12
h 0,654 0,347 0,319 0,475 0,513 0,768 0,481 0,815 0,592 0,805 0,486 0,730

3amoBosbeH je Omtu TocTeHoB kputeprjym. CBe BPEIHOCTH KOMYHAITUTETa
cy Behe ox 0,30 u umajy Bpennoctu ox h = 0,319 xon tpeher ajrema, 1o h = 0,815
ko1 ocMor ajrema (Tabena 2).

[Tomay npuKyJbeHN UCTpaKUBamkeM 00pal)eHr Cy y CTaTUCTHYKOM ITporpa-
My IBM SPSS 24.0, mpuMeHOM CTaTHCTHUYKHX TOCTyMNaka: aKkTopcka aHaim3a ¢
Bapumakc poramnujom M aHaiu3a BapujaHce. Pe3ynTatd UCTpaKUBama MPUKA3aHH
cy Tabenama M IujarpaMuma.

Pe3yararu

[onauu NpuKyNJbEeHN UCTPAKUBABEM, HAjIIpe Cy OMIIN MOABPIHYTH aHATU3U
[JIaBHUX KOMIIOHEHTH (DaKTOPCKOM aHajau30M ¢ Bapumakc poranujom.

Tabena 3. Kapaxmepucmuunu kopenosu u % yKynHo objawrsene eapujance Hakon Bapu-

Maxc pomayuje
KoMIoHeHTe Kapakrepuctnaau % 06jag1meHe .KYMyHaTI/IBHI/I '%
KOpeH BapHjaHCe o0jalmeHe BaprjaHce
L. 2,609 21,740 21,740
: 2,183 18,192 39,932
3. 1,692 14,099 54,031

I'yrman-KajzepoBuM KpuTeprjyMoM U3BOjEHE Cy TPU KOMIIOHEHTE C KapakTe-
pUCTHIHUM KOpeHOBHMMA BehuM of jenan, koje ykymHo objamrmanajy 54,031% 3ajen-
Huuke Bapujance (Tabena 3).

AnammzoMm [lujarpama 1 Moxke ce yOUHTH Jia TIOCTOje Haju3pa3uTHjU MPEIOMH
kox 7. u 10. dakropa, amu u xox 4. dakropa. be3 003upa Ha HajU3pa3UTHU MPETOM
KOJjH je YOuJbUB KoJ1 7. (pakTopa, MpeBiaialio je onpeaesbemne 3a u300p 3 dakropa rnpe-
Ma ['yrman-Kaj3epoBoM KpUTEpHjyMy KOjH Cy OCTaBILEHH 32 1aJbe TyMavCHhe pe3yTa-
Ta UCTPAKUBAHA 0 KOJUX Ce NONLIO (haKTOPCKOM aHAIH30M ¢ Bapumakc poTartijom.
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Scree Plot

3,0

2,54

2,04

Eigenvalue
n
1

0,0

Component Number

Jujarpam 1. IIpoyene cmyoenama o 3uauajy u nompedu u3yuasarsd caopicaja u3 KomyHu-
Kojo2uje Ha cmyoujama paspeone Hacmase

Ta6ena 4. Pezyimamu ¢hakmopcke ananuse ¢ Bapumaxc pomayujom

KommonenTe
1 11 1

Ajremu

all KomyHHKOIOTHja ce 3HAYajHO PA3IMKYyje O caapikaja u3 0.900
KOMYHHKOJIOTH]E Y OCTAJIIM Hay4HHM 00IacTMa. ’
al IToc10BHO M JIMIEPCKO KOMYHHIIMPAE CE PA3NIUKYje O] Caapikaja u3 0.786
KOMYHHKOJIOTHj€ Ka0 MoceOHe HayuHe ANCIUILIHHE. ’
a8 OO0y u3paxkaBamba y HACTABH CPIICKOT je3HKa CE PA3IIHKYjy O 0.673
OIIITHX Hadesla KOMYHHKOIIOTHjE. ’
a7 Canpixaju u3 peTOPHUKE ce He MOKJIamajy ca caapkajuma 0.664
KOMYHHKOIIOTH]E. ’

a9 KoMyHHKOJIOrHja MU JIOIIPUHOCH Pa3BOjy OIIIITE TOBOPHE KyJITYypE. 0,870

al5 Caznpixaju 13 KOMYHHKOJIOTHj€ MU 3HAYajHO JONPUHOCE CTULAbY 0.848
KOMYHHKAIIHjCKUX KOMIICTECHIIH]a. ’

al10 KomyHnuxonoruja Mu JOIPHHOCH Pa3BOjy TOBOPHUX BEIITHHA. 0,681

al3 Eq)I/IKaCHI/Ij.e 6ux peraBao-a mpodaeMe y ydermy ako OU BHUIIE yJHO-a 0338

KOMYHHKOJIOTH]Y.

al2 KQMyHHKOnomja Kao Hay4Ha JMCIMIUIMHA OM Tpebao aa ce y4yu Ha 0.822

CTyAujama 3a pa3pe/iHy HacTaBy.

al4 Hema npeBuiie cajpikaja U3 KOMyHUKOJIOTHjE Y CTYIHjCKOM IIPOTpamy 0,662
paspeHe HacTaBe.

a6 lma Mmame 3HaYajHHX HACTABHHX MPEAMETA y CTYZIHjCKOM IpOrpamy 0,607

pa3speziHe HacTaBe 07l KOMYHUKOIIOTH]E.

a5 Yuuresbuma Ou Tpebano na ce JoOpo ocrmocode 3a MHTEPIEPCOHATHY

. 0,589
KOMYHHKAIHjy.

ITomarm mokazyjy (Tabenma 4) ma cy mpema mporieHaMa CTyAeHaTa U3IBOjeHa TPH
(haxTopa Koja yka3yjy Ha MoTpeOy M 3Ha4aj ydera HACTaBHHX CaJpikaja M3 KOMYHHKO-
noruje Ha (hakynTeTuMa Ha Kojuma ce 00pasyjy Oymyhu yuutessu. [IpBu onpelyje uern-
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pu ajrema: 11, 1, 8 u 7; objammasa 21,740% 3ajennmuke Bapujance (Tabena 3); HazBaH
je paznuuumocm caopoicaja. Jpyru onpehyje yetupu ajrema: 9, 15, 10 u 13; objarimasa
18,192% 3ajeauuuke Bapujance (Tabena 3); Ha3BaH je snauaj yuerva. Tpehu onpehyje 4 aj-
tema: 12,4, 6 u 5; objammpana 14,099% 3ajeqHidke BaprjaHce; HA3BaH je nompeda yuersa.

JenHOo(paKTOPCKOM aHAIM30M BapHjaHCE UCTPAKCH je YTHIA] YETHPU TPyIe
CTy[leHara pemMa yIucaHoj roquau cryauja: 1 (mpsa), 2 (apyra), 3 (tpeha) u 4 (dert-
BpTa) Ha KUXOBE MPOIICHE O 3HAYajy U MOTPeOU yuema cajpiKaja U3 KOMYHHKOJIO-
T'Hje Ha CTyJrjaMa 3a pa3pellHy HacTaBy Koje cy ucnutubane Ha Cxanepy KHJI-CPH.

Tabena 5. Ynucana 2oouna cmyouja u npoyene cmyoenama o 3nauajy u nompeou yueroa
KOMYHUKONIO2Uje Ha cmyoujama 3a paspeony Hacmasy

Cpenmbu CKop df M F p
Vuytap rpymne 48,980 3 16,327 0,905 0,441
Uzmehy rpyna 1876,455 104 18,043
YKynHo: 1925,435 107

Huje yrBphena crarucTuuky 3HayajHa pasivKa y pe3yiTaruMa YeTUpu rpyre
CTy[IeHaTa MpeMa yIHICaHOj TOIUHM CTy/IHja O 3Ha4ajy MOTpeOn yuerma KOMYyHHKOJIO-
THje Ha CTyaujaMa 3a paszpenny Hactasy: F(3; 104) = 0,905; p = 0,441 (Ta6ena 5). 13
HaBeZCHOT pasiora Huje paljeno HakHaaHO nopeheme nmomohy TakojeBor XC/] Tecra.

31 50

31,00

30,50

30,00

Mean of MNpoueHe

28 50

28,00

28,50

T T T T
| [l [} I

FoawHa cTyamja

Hujarpam 2. Ynucana 2oouna cmyouja u npoyene cmyoeHama o 3Ha4ajy u nompeodu yuersd
KOMYHUKOIO2Uje Ha cmyoujama 3a paspeony Hacmasy (Scree Plot)

Ha Jlujarpamy 2 ce BUIM yIJIaBHOM yjeIHA4YEHH Maj U3JIOMJbEHE JIMHHjE KOja
UJie O]l CTy[CHATa JIpyre TOAWHE CTyIUja TIpeMa CTyJCHTHMA TpBe, kao u Tpehe u yer-
BpTE TOIMHE CTYNH]a IIIe je Pa3iika TOTOBO HETIPHUMETHA, IIITO TOJATHO MOTBphyje pe-
3yJATaTe UCTpakuBama Ha ocHOBY mofaraka ANOVE koju cy npukazanu y Tabemnu 5.
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3ak/by4lld U pacnpase

Y HanazuMa TEOpHjCKOT TpoydaBama y OBOM pany je yTBpheHo na je xomy-
HUKOJIOTHja Hay4YHA UCIMILUINHA 3HAYajHA CBUM JbYIIUMa Y CBAKOJHEBHOM JKHUBOTY
U JIeTIOBaBkY Y PA3IMUUTHM PaJHUM M IPYIITBEHUM CHTyaldjaMa. YKa3aHo je U Ha
3HauajaH JONPHUHOC KOMYHHUKOJIOTH]E YUUTEJbHMA y 00aBibalby YUUTEIbCKE Ipode-
cvje. AHAJIM30M CTYIHMjCKHX TpOrpamMa OCHOBHUX aKaJeMCKHX M MacTep akKaJeM-
CKHUX CTyJIHja pa3penHe HactaBe Ha dakyiareruma y Pernyonunu CpOuju je yrBpheHo
Jla C€ OHa HEAOBOJFHO HE M3yd4aBa, IMa cTora W Oyayhm yuuTesbu HeMajy TOBOJHHO
3Hama U3 OBE O0NIACTH. 3a Pa3uKy O]l TOTa, Y Ip)KaBaMa ca Pa3BHjeHH]IM CUCTEMHU-
Ma BacluTama U 00pa3oBamba, KOMyHUKOJIOTHja CE HAa HACTABHUYKNM (paKyITeTHMa
n3yyasa y 3HaTHO Behem o0umy (Garcia Ramos et al, 2020; Golsan & Rudick, 2018).
W3 naBeneHor pasznora ce HCTHUE 3Ha4aj M NOTpeda mpoydyaBarkba KOMYHHUKOJIOTH]jE
Kao HaCTaBHE JIMCIUIUIMHE Ha CTy/lWjamMa pa3pellHe HacTaBe.

JlerasbHa aHANM3a CTYIHMjCKHX TpOrpama 3a pa3peiHy HacTaBy je rmokaszala
Jla Cy Ha CBUM (aKyITeTuMa caJipKaji 3aCHOBAHU HA CTHIIAly 3HAHA, BEIITHHA U
CIIOCOOHOCTH CTy/IeHaTa 3a 00aBJbamke YUHTeIhCKe mnpodecuje. 3aHemapyje ce jen-
Ha JIpyra cTpaHa npurpeMama Oyayhux yduurtesba, a TO je IbHXOBO OCIOCO0IbaBabe
3a euKacHH]y KOMyHUKalujy. Ha HermoTpeOHO 3aHeMapHBame KOMYHHKOJIOTH]jE
yKa3yjy M HEKa UCTPaKMBarba CIIPOBENICHA Y CBETY. Y HCTPAXKHUBAY CIPOBEICHOM
2020. y Cunramypy je yrBpheHo aa cy Ha yHuBep3utetnMa CHHTaIypa CTyIije KOH-
[UIHMPAHE TaKO Ja CTYJCHTH YCBOje HACTABHE CA/PiKaje KOjU Cy TOBE3aHU C HH-
XOBHM JHMCLUUITMHAPHAM CTyAHjaMa, JOK C€ KOMYHHKAIMjCKe BEIITHHE yITaBHOM
Hyjle Kpo3 criopenHe TedajeBe TokoMm crynuja (Kathpalia et al, 2020: 227). Pe3yin-
TaTh OBOT MCTPaKUBaMa Cy MOKA3aJId M J]a KOMyHUKAIMjCKe BEIITHHE CTy/eHATa,
300T HEJIOBOJHHOT M3yuYaBama KOMYHHUKOJIOTH]E YIVIABHOM 3aBHCE O] b UXOBOT YKY-
ITHOT 3Hama M KOMYHHUKAIIM]CKUX BEIITHHA Koje mocenyjy. Ha ocHOBY m3mBojeHHX
¢axropa Ha Cranepy KH/[-CPH uctpaxuBama npuka3aHor y 0BoM paiy ce Takohe
MOCPETHO MOXKE 3aKJbYYUTH Ja, 0e3 003upa IUTO BUME HHCY HCIIUTHBAaHE KOMY-
HUKAIMjCKe BEIITHHE CTYJICHATa, 3aBHCE O]l OMIITET 3HAamha M MPETXOJHO CTCUYCHUX
KOMYHUKAIIMjCKUX BEIITHHA CTyJCHATA.

CranHu pa3Boj Hayke M TEXHOJIOTH]e, TOCEOHO MH(OpPMAaTHKE, CaBPEMEHH TIPO-
OJleMH KOMYHHIMPamka y HACTABHM HACTAIH YCIIe/ TII00ATHE MaHJIeMHje, alli U CTalTHe
[IPOMEHE y CHUCTEMY BaCIHTama U 00pa3oBarma, YCIOBHIM Cy NoTpely eduracHuje
koMyHuKanuje. CBe To I0JaTHO yKa3yje U Ha 3Ha4aj KOMYHHUKOJIOTHje y e(pUKacHUjeM
JernoBamy OynyhHx yuuTesba y IIKOJIU U YOIILITE Y JIOKAJTHO] ¥ LIMPOj JPYIITBEHO]
3ajeHUIN Yy K0joj kuBe. To moTBplyjy U HEKa UCTpaKUBama y KOjIMa Cy pe3yaTaTH
TTOKa3aJIM J1a CaBpeMeHa JIelaBama y IPYIITBY W IIKOJIU H3UCKY]y MOTpedy aedu-
HHUCamba HEe CaMo [MJbEBa, HErO U OOJIMKA M MOJiella KOMYHUIMPaka y JAPYIITBY U Yy
ko (Baram Tsabari — Lewenstein, 2017). OBakaBu NpuCTyNy yKa3yjy Ha OTpeOy
HaydHe KOMYHHKalldje, Koja Mojipa3yMeBa ONTUMAJIHA 3Hamkha U3 00JIACTH KOMYHHKO-
sioruje. OHO IITO MOXKE MPEICTaBIbATH MPOOJIEM Y KOMYHHUKOJIOTHJH j& Y KOjO] MEPH je
oHa npuiarof)eHa nmorpedama KOHKPETHOT CTY/IH]CKOT ITPOrpama, IITo je TOTBpheHo 1
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y JEAHOM CKOpHjeM UCTPaXXHBamy CIIPOBEACHOM Y AyCTpalnji, y KOME Cy IpoydaBaHe
noTpeOHe BEIITHHE 33 €(PUKACHY KOMYHHKAILU]Y Y pasauuuTuM obiactuma (Mercer
Mapstone — Kuchel, 2017). CBe To Baku U 3a CTy/Hje pa3peHe HacTaBe, IIITO OTBapa
JEIHO HOBO MUTamkE Koje OM ce y HekuM Oymyhum ucTpakuBamUMa MOTJIO TIpOoyvaBa-
TH, a TO je IMTae KOMYyHHUKAIMjCKUX BELITHHA U MOJIella KOMyHHKAIHje y Pa3peIHoj
HacTaBH, IITO OM CBAKAKO MOCIYKUJIO U Y KpeHpamy HACTaBHUX calpaja U3 KOMyHH-
KOJIOTHjE Ha CTy/Mjama 3a pa3peHy HACTaBYy.

AHaNM30M CTYIH]CKUX TIpOrpamMa 3a pa3peiHy HacTaBy Ha OCHOBHHM H MacTep
aKaJIeMCKUM CTyZIHjama 3a pa3penny HacTaBy y Penyommim CpOuju ce MoXke YOUnTH
J1a TIOPEJI TOTa IITO C€ KOMYHHKOJIOTHja HEIOBOJBHO M3y4yaBa Ha CTyJHjaMa 3a pa3pes-
Hy HacTaBy M Jia IIOCTOjU caMO MamH Opoj TAHTeHTHUX HACTaBHHUX MpEIMETa, HEro
ce 4ak U oHH Mel)ycoOHO pa3ivKyjy M Ja MOMEHyTe HACTaBHE MPEAMETE YIIaBHOM
Mpesiajy HaCTaBHUIM M3 HAyYHUX OOJIACTH je3UKa U KIbHIKEBHOCTH, TICUXOJIOTH]E U CO-
nuosoruje. To moTBphyje u npBu U31BOjeHH (BaKTOp paziuuumocm caoprcaja. OBakaB
TPEH]I CBOJCTBEH j€ M OCTAJIMM JIp’KaBaMa y CBETY, Majia ¢ onpeheHuM moceOHnM cre-
nuduanoctuma (Webb & Vaughn, 2019). One ce mpBeHCTBEHO OINIeAajy Y 3aBHCHOC-
TH OJ1 CBaKOT IOjeJMHAYHOT HACTaBHUYKOT (hakyareTra M mpoduia HacTaBHUKA KOJU
ce Ha eMy o0pasyjy (Salamondra, 2021; Munz & Colvin, 2018). Ha HacTaBHHYKHUM
(daxynreTnMa 3a 00pa3zoBambe YUUTEIba, YIIIABHOM Y €BPOIICKOM U CBETCKOM IPOCTOPY
MOCTOjH caryiacje 0 3Hauajy M NoTpeOr KOMYHHKOJIOTHjE Ha CTylujaMa 3a pa3peiHy
HactaBy (Franks Thomas et al, 2020). Ha motpe0y ycarmameHocta ykasyje u EBpor-
CKH OKBHD O KJbYYHHM KOMIIETEHIIMjaMa IPOCBETHHUX paJHUKA 33 paj y MPOCBETH H
LIEJIOKUBOTHO yuewe (Muenosuh, 2021; Munenosuh, 2013).

VY HanasuMa eMIMPUjCKOT UCTPaKUBambha je Hajipe YTBpH)EHO Ja cy caapikaju
13 KOMYHHKOJIOTHj€ 3HaYajHU 3a YCIEIIHO 00aBJbamkbe yUUTEJhCKe MpodecHje, mTo
j€ y cariacjy ¢ Hajla3uMa Ha OCHOBY KPUTHYKHX aHAJN3a M3HETHUX y TCOPH)CKOM
TIPUCTYITY TIPOOJIEMy HCTPaXUBarba, MITO TOKa3yjy ¥ u3aBojeHu ¢akTtopu Ha Cka-
nepy KH/I-CPH, 3ato mrTo cy cTyaeHTH pa3penHe HacTaBe 00yxBaheHu OBUM HCTpa-
KHBa-EM BUCOKO BPEJHOBAJIM ajTeMe KOjU yKa3yjy Ha 3Hauaj U Ha motpely yuema
KOMYHHUKOJIOTHje Ha CTyAMjaMa 3a pa3peany HactaBy. Ha To ynyhyjy u Heka HOBHja
HCTpaXkuBama MyONnMKoBaHa y vacomnucuma Boaehux cerckux nucra (Goodboy,
2018). Pe3ynTary oBOT CIIpOBEIEHOT HCTPaKKBamba ce y oapeheHoj Mepu pasinkyjy
01 HaJa3a HEKUX O]l NCTPaKMBaha CIIPOBEICHUX Y CBETY Y KOjUMA je, 3a Pa3JIuKy
OBOT CIIPOBEJICHOT HCTPaKMBamba, YTBpheH 3Hauaj u morpeda yuema KOMYHHKOIIO-
rvje Ha CTy[ujaMa 3a HaCTaBHMYKA 3aHUMama, au y oapehenum cdepama, mro ce
HApOYHUTO OAHOCH Ha MHTEPIIEPCOHAIHY KOMYHHUKALIN]Y Y IIKOJIU, X HAPOYUTO KOMY-
HUKalujy u3Mely rpyna jete y ofesbewny (Zahry & Besley, 2021).

Ha ocHOBY pe3ynrara 0BOT CIIPOBEICHOT HCTPaKMBaha Ce€ MOTY JaTH onpele-
He Tiefraromike nMiDirkanuje. OHe ce Tpe cBera ojHOce Ha ToTpely MpoayOJbeHuje
aHaJIM3e UCTPaXXUBamba OBOT podiema. Jla 3a TuM Ma motpede moka3aiy Cy 1 Halla-
31 EMIIMPHjCKOT UCTpaXkuBama. Mctuue ce n motpeda yuema TeMeJbHUX HACTaBHUX
cajpkaja U3 KOMYHHUKOJIOTH]jE KOjU OU C jeJTHE CTpaHEe JONPUHEIU CTHIIAhY TeMEb-
HUX 3Hama OJI CTPaHe CTyAeHaTa pa3pe/iHe HacTaBe M3 KOMYHHKOJIOTHje Kao Hayke,
a ca Ipyre CTpaHe je ped 0 Kpenpamy HaCTaBHUX CaApiKaja W3 KOMYHHKOJIOTH]e KOjH
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Ou Ouin HenmocpeaHo MOBE3aHu ¢ moTpedama yuuTesbcke npodecuje u morpedbama
CTyJleHaTa pa3pejHe HacTaBe 3a 00aBJbamke yuuTesbcke npodecuje. Cre To Tpedaio
Ou OuTH 32 TOOPOOMT CTyJeHaTa pa3pe/IiHe HACTaBe U YUUTEIbCKe IpodecHje Koja je
O]l HAITMOHAJTHOT 3Havaja 3a CBaKy APYIITBEHY 3ajCTHUITY.
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COMMUNICATION SCIENCE AS A TEACHING
DISCIPLINE IN THE STUDY PROGRAM FOR
CLASSROOM TEACHING - NEED AND SIGNIFICANCE

Zivorad Milenovié
University of Pristina - Kosovska Mitrovica, Faculty of Teacher Education
Marija Milenovié¢
University of Nis, Faculty of Philosophy, Department of Communication and
Journalism
Jelena Sedlarevi¢
Elementary School in Smederevska Palanka

Abstract: The problem of research is the importance and need for learning
communication as a teaching discipline in studies for classroom teaching, which is
theoretically studied from the angle of university teaching, study of communication
science and reflective practice of teachers and on an empirical level based on students’
perception of classroom teaching. The research started from the general assumption
that the contents from communication science are important for performing the
teaching profession, but that it is insufficiently studied in the studies for class teaching.
We also started from special assumptions that the research will single out the factors

51



Kusopax Munenosuh, Mapuja Munenosuh, Jenena Cemrapesuh

52

that indicate the importance of learning content from communication studies in
studies for primary education and that it will be determined that there is no significant
difference in students’ assessments of the importance and need for learning content
from communication studies. For class teaching depending on the enrolled year of
study. In order to determine that, in October 2021, on a sample of 108 students of the
Study Program for Classroom Teaching at the Faculty of Teacher Education in Prizren
- Leposavic, the research presented in this paper was conducted. Data collected by
the CSTD-SCC Scalar (( = .845) were processed by factor analysis and analysis of
variance. Factor analysis singled out three factors: 1) the diversity of content, 2) the
importance of learning and 3) the need to learn content from communication studies
in the classroom. Analysis and analysis of variance showed that there is no significant
difference in the assessments of primary school students about the importance and need
to learn content from communication studies in primary school studies, depending
on the enrolled year of study. He concludes that teaching contents in communication
science are important for future teachers, that they are differently represented in study
programs for classroom teaching in the Republic of Serbia, that students generally
agree in assessments of the importance and need to learn communication science
in classroom studies, which indicates the need to change and supplements of study
programs for class teaching with teaching contents in communication science and
the need for professional development of teachers in order to acquire the necessary
knowledge in communication science.

Keywords: teaching profession, teacher, communication in the classroom, social-
communication competencies, clear and loud expression, quality listening.
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CRTE LICNOSTI I AFEKTIVNA ULOGA OMILJENIH I
NEOMILJENIH NASTAVNIKA

Milica Tosi¢ Radev’
Univerzitet u Nisu, Filozofski fakultet, Departman za psihologiju

Ana PeSikan
Univerzitet u Beogradu, Filozofski fakultet, Departman za psihologiju

Apstrakt: Cilj istrazivanja je bio ispitati da li se omiljeni i neomiljeni nastavnici razlikuju
u pogledu vlastite umesnosti u afektivnoj ulozi, da li postoji povezanost kompetentnosti
u afektivnom domenu sa crtama li¢nosti nastavnika, kao i da li je moguée izdvojiti
diskriminativnu funkciju koja razlikuje omiljene i neomiljene nastavnike na temelju njihove
strukture li¢nosti. Inventarom li¢nosti Neo PI-R operacionalizovana je struktura li¢nosti
po pet ucenicima izrazito omiljenih i neomiljenih nastavnika. Njihovu kompetentnost u
afektivnom domenu procenilo je 200 ucenika sedmog razreda na Upitniku za evaluaciju
afektivne uloge nastavnika. Rezultati su pokazali da se omiljeni i neomiljeni nastavnici
mogu jasno prepoznati na osnovu izrazenosti sledeCih crta licnosti: vulnerabilnost,
popustljivost, depresivnost, vrednost, ose¢aj duznosti i socijalna nelagodnost. Od crta
licnosti, u predikeiji uceniCke procene nastavnika najznacajnija je crta depresivnosti
koja objasnjava ¢ak 60% varijanse ukupnog skora nastavnika na Upitniku za evaluaciju
afektivne uloge nastavnika. lako na malom uzorku, rezultati su znacajni i upucuju na
zakljucak da je umesnost nastavnika u afektivnoj interakciji sa ucenicima povezana sa
karakteristikama li¢nosti nastavnika koja se verovatno reflektuje na njihovo ponasanje i
odnos prema uéenicima $to za posledicu ima dobre ili lose odnose sa u¢enicima. Rezultati
su diskutovani u smeru potrebe da se podizanjem svesti nastavnika o ovoj profesionalnoj
ulozi i moguénostima da se dodatnim edukacijama poboljsa kvalitet njihovog rada.

Kljuéne reci: afektivna uloga nastavnika, omiljeni i neomiljeni nastavnici, crte licnosti.

Uvod

Obrazovanje predstavlja jedan slozeni sistem sa jasnom organizacijom.
Nastavnik u tom sistemu ima svoj polozaj iz koga proistice i njegova uloga. Svaka
drustvena uloga predstavlja sistem ocekivanog ponasanja koji se vezuje za polozaj

! milica.tosic.radev@filfak.ni.ac.rs
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pojedinca u nekoj drustvenoj grupi (Rot, 1994) i obuhvata aktivnosti koje se
smatraju obaveznim, aktivnosti na koje osoba na nekom polozaju u grupi ima pravo
1 o¢ekivani nacCin psiholoskog reagovanja, ali uloga i zabranjuje odredena ponasanja
(Havelka, 2000).

U proucavanju nastavnickih uloga mogu se uociti razli€iti pristupi. Zajednicka
karakteristika ve¢ine radova koji se bave nastavnickim ulogama jeste to da autori
pokusavaju da ih nekako klasifikuju, ali se razlikuju kriterijumi klasifikacije, pa time
i broj uloga koje identifikuju razli¢iti autori (Pesikan, 2020). Uloga nastavnika zavisi
od koncepcije nastave, zadataka koji se posledi¢no stavljaju pred nastavnika, kao
i od utvrdenih obrazovno-vaspitnih ciljeva. Svaka od koncepcija nastave drugacije
vidi prirodu Skolskog ucenja, a samim tim i ulogu nastavnika u tom procesu. U
tradicionalnoj, frontalnoj, dominantno predavackoj nastavi najznacajnija mu je
uloga prenosioca znanja — nastavnik je onaj koji prezentuje znanje koje ucenici treba
da usvoje, a pratece su ocenjivanje nauc¢enoga i sprovodenje discipline. Savremena
nastava je orijentisana na ucenje, okrenuta je kreiranju situacija uc¢enja. Njeni ciljevi
podrazumevaju izgradnju kompleksnijih obrazovnih postignu¢a (Blum, 1981),
kognitivnih kompetencija, ali 1 veStina u afektivnoj, socijalnoj i psiho-motornoj
sferi. U ovako koncipiranoj nastavi uloga nastavnika se bitno menja. On je medijator
u procesu saznavanja, kreira aktivnosti ucenja u zoni narednog razvitka ucenika,
stru¢njak koji vesto 1 kompetentno koristi prilike za kreiranje povoljne sredine za
ucenje prilagodeno potrebama svojih ucenika. Takode, nastavnik uti¢e na odnos
ucenika prema sredini za ucenje, a stilom svog komuniciranja sa ucenicima i na
njihovo skolsko postignuce i celoviti razvoj licnosti (intelektualni, socijalni, moralni,
emocionalni i fizicki razvoj) (Pesikan, 2020). U takvoj koncepciji nastave nastavnik
ima brojne i slozene uloge.

Za potrebe ovog rada koriS¢ena je klasifikacija nastavni¢kih uloga Ivica i
saradnica (Ivi¢ i sar., 2003), koja se temelji na principima aktivnog ucenja (Ivi¢ i
sar., 2003). Imaju¢i u vidu zahteve koje principi aktivnhog ucenja/nastave stavljaju
pred nastavnika, izdvajaju se sledece uloge: 1) nastavnicka uloga u uzem smislu; 2)
motivaciona uloga; 3) evaluativna uloga; 4) saznajno-dijagnosticka uloga; 5) uloga
regulatora socijalnih odnosa u razredu kao grupi i 6) uloga partnera u afektivnoj
interakciji. Najdetaljnije je razradena nastavnickaulogauuzem smislu—njegovauloga
kao predavaca, voditelja i organizatora nastave i partnera u pedagoskoj komunikaciji.
Motivaciona uloga podrazumeva napore nastavnika da podstakne ucenike na
ucenje i rad, da razvija, podsti¢e i odrzava radoznalost i njihova interesovanja za
intelektualni rad i razvija radne navike kod ucenika. Saznajno-dijagnosti¢ka uloga
odnosi se na procesnu dijagnostiku, $ta i koliko u¢enik zna i moze, na koji na¢in misli,
radi i uci, $ta su mu preferencije i interesovanja i slicno. Kao evaluator, nastavnik
kontinuirano prati rad i razvoj i istovremeno procenjuje proces ucenja i ocenjuje
postignuée ucenika. Ova uloga obuhvata formativno i sumativno ocenjivanje, sve
vrste intervencija koje daju povratnu informaciju o uspesnosti procesa ucenja, o
uceni¢kom ponasanju i njegovoj licnosti. Nastavnik bi trebalo da bude i neko ko
prati, reguliSe socijalne odnose u grupi i podsti¢e konstruktivnu komunikaciju
medu ucenicima uspostavljanjem discipline, reSavanjem konflikata, oblikovanjem
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uzajamnih odnosa sa u¢enicima i izmedu ucenika, itd. Kada je re¢ o afektivnoj ulozi
nastavnika, navodi se da nastavnik kao partner u afektivnoj komunikaciji mora da
prepoznaje potrebe i afektivna stanja svojih ucenika i nacin kako da adekvatno
reaguje na njih i da im svojim ponaSanjem pomogne u konstruktivnom noSenju
sa njima. Nastavnik mora da bude vest u dijagnostifikovanju psihickih stanja
ucenika, ukljucujuci i potencijalne teskoce sa kojima se uc¢enik suocava i da pomaze
razgovarajuci sa u¢enikom, porodicom, stru¢nim licima, upucujuci ucenika, kada je
to potrebno, na odredeni tretman i sli¢no (Ivi¢ i sar., 2003).

Afektivna uloga se uobicajeno vezuje za pomaganje detetu koje ima probleme,
ali u procesu nastave/u¢enja ona obuhvata mnogo vise od toga. U detaljnijoj
konceptualizaciji i operacionalizaciji ove nastavnicke uloge izdvojene su njene
brojne vazne komponente, kao $to su: motivisanost za rad sa decom i mladima,
raspolozivost nastavnika uc¢enicima, uc¢eni¢ko poverenje u nastavnika, poznavanje
ucenika i1 nastavnikova spremost da saraduje sa kolegama povodom odredenog
ucenika, osetljivost na potrebe i afektivna stanja ucenika, empatija i adekvatno
reagovanje na reakcije ucenika, modelovanje pozitivne socioemocionalne klime, itd.
(Tosi¢ Radev, 2016).

Nalazi istrazivanja o kvalitetima dobrih i omiljenih nastavnika pokazuju da su
afektivni atributi, iako ¢esto zanemareni zbog svoje tesko merljive prirode, vrlo vazan
aspekt kompetencija nastavnika i da moraju biti uzeti u obzir ako zelimo pravilno da
odredimo efektivnost nastavnika (Goldhaber & Anthony, 2004). Rec¢ je o kvalitetima
koji se fokusiraju na pozitivne li¢ne osobine nastavnika, neophodne za efektivnu
nastavu. Briga, poStovanje, motivacija, istrajnost, entuzijazam i predanost su sve
primeri teSko uhvatljivih svojstava li¢nosti nastavnika koji su proucavani (Brown
et al., 2008; Goldhaber, 2002; Goodwin, 2010). Miler (1987) je izdvojio samo neke
od afektivnih obelezja nastavnika poput: pozitivnih odnosa sa ucenicima, mentalnog
zdravlja nastavnika i brojnih ponasanja kojima nastavnik pokazuje interesovanje
za ucenike kroz entuzijazam, ohrabrenje, humor i dostupnost), smatrajuéi ih
vaznim determinantama efektivnosti nastavnika. Drugi autori na temelju ucenickih
odgovora izdvajaju Cetiri dimenzije dobre nastave: briga za ucenike; razumevanje
ucenika, zabava i ljubav (Thomas & Montomery, 1998). Pored ovih ucéenici kao
pozeljne karakteristike dobrih i omiljenih nastavnika izdvajaju: poStovanje tudeg
misljenja, iskrenost, nepristrasnost, postovanje ucenika, razumevanje problema
ucenika i zainteresovanost za njih, spremnost da pomognu, prijateljsku nastrojenost,
veselost, toplinu, druzeljubivost, ljubaznost, prilagodljivost, pravednost, moralnost,
doslednost, toleranciju, samokontrolu, razumevanje i strpljenje, tj. sposobnost da
se obrati paznja na u¢enika, sposobnost da se uspostave dobri odnosi sa u¢enicima
i roditeljima, toplina, saradljivost, otvorenost misljenja, razliita interesovanja,
dopustanje vece autonomije ucenika uz odrzavanje reda (Bjeki¢, 1999; Blishen,
1969; Odom, 1943; Rubio, 2009; UNICEF, 2001).

Iako se u novije vreme sve viSe govori emocijama u procesu obrazovanja
(Elias. 2001; Hargreaves, 1994; Nias, 1996; Pianta, 1997; To$i¢ Radev & Pesikan,
2017a,b) 1 o profesionalnom razvoju nastavnika, tj. razvoju osobe unutar njene
profesionalne uloge, njegova afektivna uloga ostaje zanemarena. U koncepciji
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profesionalnog razvoja nastavnika nastavnik je profesionalac, a profesionalizam
karakteriSu (profesionalna) autonomija i odgovornost (Ivi¢ i sar., 2003). Ono §to je
stru¢no i nau¢no nedopustivo, jeste procenivanje kvaliteta i uspesSnosti nastavnika
preko ispitivanja njegove licnosti (Stojiljkovi¢, 2012) i kapaciteta za obavljanje
razli¢itih uloga. Drugim rec¢ima, precutno se prihvata da nacin na koji nastavnici
reaguju na razliCite socijalne situacije proizilazi iz individualnih razlika izmedu
nastavnika u pogledu li¢nosti, stila ili drugih licnih svojstava (Mills, 2003, Stronge,
2002, Wentzel, 2002), da to, dakle, nije deo profesije, profesionalne uloge vec
urodenih karakteristika ili talenta. Izmedu ostalog i adekvatan odnos nastavnika
prema ucenicima u praksi se precutno prihvata kao vrlina pojedinih nastavnika, a u
vezi sa njihovim licnim interesima, motivacijom i licnosti (Ackerman & Heggestad,
1997). Ukratko, u danasnjoj obrazovnoj politici, briznost se posmatra kao izbor
koji je napravljen od strane pojedinih nastavnika u skladu sa njihovom filozofijom
i vlastitim odabranim profesionalnim ciljevima (O’Connor, 2008). Time se, pored
ostalog, ozbiljno ugrozava profesionalizacija uloge nastavnika.

U skladu sa iznetim nalazima, predmet ovog istrazivanja je ispitivanje da li se
omiljeni i neomiljeni nastavnici razlikuju u pogledu vlastite umesnosti u afektivnoj
nastavnickoj ulozi, da li postoji povezanost kompetentnosti u afektivnoj ulozi sa
crtama li¢nosti nastavnika, kao i da li je moguce izdvojiti diskriminativnu funkciju
koja razlikuje omiljene i neomiljene nastavnike na temelju njihove strukture licnosti.

Metodologija

Uzorak i postupak istrazivanja

Predstavljeno istrazivanje i prate¢i rezultati deo su obuhvatnije studije o
afektivnoj ulozi nastavnika® i njenih determinusucih faktora. Uzorak istraZivanja
¢inili su nastavnici i 200 uc¢enika sedmog razreda iz ukupno 6 odeljenja tri gradske
osnovne skole. Prvo je utvrden ,status* nastavnika prema percepciji ucenika.
U istrazivanje su ukljuceni, iz svake Skole, samo nastavnici koji su predstavljali
ekstreme, tj. oni koji su oznaceni od strane ucenika kao najomiljeniji (pet) ili kao
najmanje omiljeni (pet).

Postupak se sastojao u tome $to je istrazivac pre pocetka istrazivanja u saradnji
sa psihologom i/ili direktorom $kole obisao jedno odeljenje sedmog razreda i zamolio
ucenike da na papiru napiSu imena i prezimena po dva svoja omiljena i neomiljena
nastavnika. Nakon analize u¢enickih odgovora istrazivac je izabrao nastavnike prema
slede¢em kriterijumu: izabrani su nastavnici koji su najées¢e navodeni kao omiljeni,
a da se pri tome nisu nijednom nasli na listi neomiljenih i obrnuto, nastavnici
koji su se najces¢e nasli na listi neomiljenih, a da se nijednom nisu nasli na listi
omiljenih. Ovaj postupak je ponovljen u tri osnovne $kole na teritoriji Nisa, kako bi
se iz svake Skole obuhvatili samo nedvosmisleno omiljeni i neomiljeni nastavnici.

2 Doktorske disertacije ,, Afektivna uloga nastavnika: Konceptualizacija i empirijska provera konstrukta“
(Tosi¢-Radev, 2016).
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Nakon upoznavanja sa nastavnikom, on je obavesten da je afektivni odnos izmedu
nastavnika i uCenika predmet istrazivanja, da je istraZivanje anonimno i dobrovoljno
i zamoljeni su da popune test li¢nosti 1 omoguce istrazivacu da na jednom casu zada
upitnik uc¢enicima.

Instrumenti istrazivanja

U istrazivanju su kori$¢eni slede¢i instrumenti:

— Inventar licnosti (NEO Personal Inventory — Revised, forma S),
standardizovan na na$oj populaciji (Puri¢ Joci¢ i sar., 2004) namenjen
je merenju izrazenosti slede¢ih dimenzija i crta licnosti odraslih osoba:
neuroticizama (i uzih aspekata: anksioznosti, hostilnosti, depresivnosti,
socijalne nelagodnosti, impulsivnosti i vulnerabilnosti); ekstraverzije
(topline, druzeljubivosti, asertivnosti, aktiviteta, potrage za uzbudenjem i
pozitivne emocije); otvorenosti (fantazije, estetike, osecanja, akcije, ideja
1 vrednosti); saradljivosti (poverenja, iskrenosti, altruizma, popustljivosti,
skromnosti i blage naravi); i savesnosti (kompetencije, reda, duznosti,
postignuéa, samodiscipline i promisSljenosti). Rezultat na inventaru
licnosti NEO PI-R pruza informaciju o izrazenosti dimenzija i crta licnosti
pojedinca definisanih u skladu sa petofaktorskim modelom strukture
li¢nosti. Svaka skala namenjena merenju odredenog domena obuhvata
po Sest subskala namenjenih merenju uzih aspekata, crta sa po osam
ajtema, Sto ukupno ¢ini 240 ajtema. Na svakoj stavci ispitanik izrazava
stepen svog slaganja ili neslaganja sa sadrzajem stavke na petostepenoj
skali procene. Na normativnom uzorku u Srbiji (Puri¢ Jocic i sar., 2004;
Knezevic i sar., 2004) provera pouzdanosti Inventara na uzorku u Srbiji
(Knezevi¢ i sar., 2004) ukazuje na visoku pouzdanost skala koje ispituju
pet domena (Cronbach alfa u rasponu od 0,80 do 0,90).

— Upitnik za evaluaciju afektivne uloge nastavnika — forma za ucenike
(AfUN- U, Tosi¢ Radev, 2016) sacinjen je od 27 stavki na kojima ucenici
izrazavaju stepen slaganja na petostepenoj skali procene. Tvrdnje
predstavljaju operacionalizaciju razli¢itih komponenti afektivne uloge
nastavnika (npr. ,,Moj nastavnik me sluSa kada mu se obratim*; ,,Moj
nastavnik je u viSe navrata pokazivao interesovanje za mene i moj
zivot, moju porodicu, interesovanja i uspeh van skole”). Instrument ima
jednofaktorsku strukturu i visok nivo pouzdanosti (Cronbach alfa 0.96).

Rezultati

Kada je re¢ o kompetentnosti nastavnika u realizaciji afektivne uloge, rezultati
pokazuju da empirijski raspon skorova odstupa od teorijskog raspona skorova, kao
i da se u potpunosti razlikuju empirijski raspon skorova omiljenih i neomiljenih
nastavnika (Tabela 1).
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Tabela 1. Teorijski i empirijski raspon skorova nastavnika na upitniku AfUN-U i prosecna
ucenicka procena o kompetentnosti nastavnika u afektivnoj ulozi

AfUN-Up Teorijski raspon Empirijski raspon Prose¢na izrazenost
skorova skorova
Min Max Min Max AS SD
Nastavnik 35 88 63,67 23,54
Omiljeni nastavnici 27 135 79 88 84,71 4,14
Neomiljeni nastavnici 35 61 42,62 11,07

Posebno je vazno uo€iti da nema nastavnika, ¢ak ni medu omiljenim
nastavnicima, koje su ucenici ocenili najvi§im ocenama u pogledu uspesnosti u
njihovoj ulozi u afektivnom domenu, dok neomiljeni nastavnici postizu izuzetno
niske skorove pri ucenickoj proceni njihove umesnosti u afektivnoj interakciji sa
ucenicima.

Primenom t-testa, dalja analiza pokazuje da su razlike izmedu omiljenih i
neomiljenih nastavnika u pogledu afektivne interakcije sa ucenicima statisti¢ki
znacajne 1 na ovako malom uzorku nastavnika (Tabela 2).

Tabela 2. Razlike u ucenickoj proceni omiljenih i neomiljenih nastavnika na
Upitniku za procenu afektivne uloge nastavnika AfUN-U

Upitnik Omiljeni nastavnici T comilieni ¢ df Sig.
nastavnici
AS SD AS SD
AfUN-U 84,71 4,15 42,62 11,07  -7,959 8 ,000

Na prvi pogled ovakav nalaz moze izgledati donekle cirkularno, buduc¢i da
su ucenici na upitniku za procenu afektivne uloge nastavnika razli¢ito procenili
svoje omiljene 1 neomiljene nastavnike, koje su prethodno sami odabrali. Medutim,
upitnik AfUN-U se sastoji od pitanja koja predstavljaju operacionalizaciju prethodno
utvrdenih dimenzija afektivne uloge nastavnika (npr. bliskost u odnosu nastavnika
i uCenika, dostupnost nastavnika, nastavnicka briga o okruzenju ucenika itd.).
Budu¢i da je upitnik sastavljen od selekcionisanih pitanja, tako da predstavljaju
operacionalizaciju poduloga nastavnika u afektivnom domenu, dobijeni podatak
nosi u sebi novu i vaznu informaciju da razlike u nastavnickoj kompetentnosti u
domenu afektivne uloge vode do jasnih razlika u uc¢enic¢koj percepciji nastavnickog
ponasanja, tj. toga da li ¢e oni ucenicima biti omiljeni ili neomiljeni.

Drugo istrazivacko pitanje odnosilo se na povezanost nastavnickog skora
na upitniku AfUN — U i dimenzija i crta licnosti nastavnika. U tabeli 3 prikazani
su rezultati prosecne izrazenosti osobina i dimenzija licnosti ispitanih nastavnika
dobijenih postupcima deskriptivne statistike.
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Tabela 3. Izrazenost bazic¢nih dimenzija i crta licnosti kod nastavnika

Naziv domena

Anksioznost
Hostilnost

Depresivnost

Socijalna nelagodnost

Impulsivnost
Vulnerabilnost
Neuroticizam

Toplina
Druzeljubivost
Asertivnost

Aktivitet

Potraga za uzbudenjima

Pozitivne emocije
Ekstraverzija
Fantazija
Estetika
Osecanja
Akcija
Ideje
Vrednosti
Otvorenost
Poverenje
Iskrenost
Altruizam
Popustljivost
Skromnost
Blaga narav
Saradljivost
Kompetentnost
Red

Osecaj duznosti

Omiljen nastavnik ~ Neomiljen nastavnik Nastavnik
M SD M SD M SD
15,4 1,96 20,20 2,76 17,80 5,65
11,60 2,96 14,60 1,69 13,10 5,32
10,20 2,01 16,80 1,77 13,50 53
14,00 1,45 17,00 1,26 15,5 327
16,40 1,54 16,60 1,50 16,50 3,21
20,20 1,98 19,00 2,14 19,60 4,40
87,80 10,25 104,20 5,83 96 19,58
28,00 1,09 25,20 ,86 26,6 2,55
28,40 3,40 26,00 2,02 27,20 6,03
20,80 3,01 19,00 2,19 19,90 5,63
24,80 1,46 22,20 1,59 23,50 3,50
14,00 1,09 14,60 2,56 14,3 4,16
25,60 3,47 22,40 2,09 24 6,27
141,60 10,57 129,40 6,55 135,5 19,61
26,00 2,66 25,00 1,92 25,5 4,93
27,00 421 28,20 2,13 27,6 7,06
30,40 2,11 26,60 1,66 28,5 4,48
24,00 1,64 22,20 86 23,1 2,92
27,40 ,93 22,80 1,58 25,1 3,28
20,80 1,11 21,60 40 21,2 1,81
155,60 6,27 146,40 5,56 151 13,4
31,20 2,48 26,20 1,43 28,7 5,01
36,40 1,03 34,00 2,51 35,2 4,24
31,00 2,00 30,40 1,44 30,7 3,68
29,80 2,78 28,60 1,63 29,2 4,85
25,40 2,54 24,60 1,81 25 4,67
26,40 1,21 22,40 1,17 24,4 3,27
180,20 7,04 166,20 4,85 173,2 14,73
29,00 1,94 30,00 1,81 29,7 3,97
26,20 1,62 28,60 1,29 27,4 3,34
30,80 1,28 30,80 97 30,80 2,39
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Postignuce 27,80 1,32 27,40 121 27,6 2,67
Samodisciplina 34,20 1,39 34,60 1,75 344 3,34
Promisljenost 29,20 2,39 28,20 1,68 28,7 4.4

Savesnost 177,60 7,42 179,60 5,20 178,6 13,56

Na ispitanom uzorku nastavnika, na ve¢ini dimenzija i crta li¢nosti mere su
znatno vise u odnosu na normativni uzorak iz Srbije koje su prilikom validacije
instrumenta dali Knezevi¢ i saradnici (2004). Razlike u odnosu na norme su prilicno
viSe nasvim skalama, izuzev Neuroticizma. Ovi rezultati su saglasni sa ve¢ postojec¢im
nalazima, dobijenim na ve¢im uzorcima, o ve¢oj izrazenosti dimenzija ekstraverzije,
otvorenosti za iskustvo, saradljivosti i savesnosti kod nastavnika (Digi¢, 2013).
Visi skorovi nastavnika na navedenim dimenzijama su ocekivani, s obzirom da se
radi o pripadnicima profesije u kojoj su neophodne navedene osobine, jer ukljucuju
visokoobrazovane pojedince koji se brinu o vaspitanju i obrazovanju dece. Po
svojoj prirodi ili profesionalnoj orijentaciji moglo se i ocekivati da ¢e nastavnici biti
drustvene osobe, otvorene prema svetu i novinama, saradljivi i savesni.

Proverom povezanosti licnosnih karakteristika nastavnika i ucenicke procene
njihovih kompetencija u afektivnoj ulozi dobijene su statisticki znacajne i visoke
korelacije.

Tabela 4. Povezanost ucenicke procene nastavnika na upitniku AfUN-U i samoprocene
osobina licnosti nastavnika na inventaru Neo PI-R

NEO PI-R AfUN - Up
Depresivnost(N3) -,803%*
Toplina (E1) ,699%
Ideje (O5) ,744%
Blaga narav (A6) ,626*

Legenda. ** - p <, 005; * - p <,050

Kao §to se vidi u Tabeli 4, kao adekvatne u afektivnoj ulozi uc¢enici dozivljavaju
one nastavnike koji su osobe blage naravi, tople, otvorene za nove ideje i nisu sklone
dozivljavanju negativnih emocija.

Stavise, postupkom stepeniaste regresione analize, dobijeno je da se veé
samo crtama li¢nosti iz domena Neuroticizma moze objasniti 60% varijanse skora
koje nastavnik dobija pri ucenickoj proceni njegove kompetentnosti u afektivnom
domenu. Pritom, kao jedini zna¢ajan prediktor nastavnikove umesnosti u afektivnoj
ulozi izdvojena je crta depresivnost nastavnika (Tabela 5).
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Tabela 5. Predikcija skora nastavnika na upitniku AfUN crtama licnosti iz domena

neuroticizma
Adjusted R . .
R R square square F Sig (F) Beta Sig
Model 1
(Prediktor - Depresivnost ,803 ,645 ,601 14,54 ,005 -,803 ,000

Kriterijum: AfUN-U)

Na kraju, u zelji da izdvojimo crte li¢nosti po kojima bi se eventualno mogli
razlikovati omiljeni i neomiljeni nastavnici primenili smo postupak stepenicaste
kanonicke diskriminativne analize.

Tabela 6. Hi-kvadrat test diskriminacione funkcije

. Svojstvena . Kanonicka Wilksova .
Fja vrednost 70 varijanse korelacija lambda Hi kvadrat df p
1 1403,28 100 1,000 ,001 32,613 7 ,000

Diskriminativnom analizom izdvojili smo jednu funkciju koja dobro
diskriminise nastavnike $to se moze videti u tabeli 6. Kanonicka korelacija izdvojene
funkcije sa varijablom omiljeni/neomiljeni nastavnici iznosi 1,000; p <.000. U Tabeli
7 prikazana je struktura kanonicke funkcije, u Tabeli 8 prikazani su standardizovani
koeficijenti kanonicke funkcije, a u Tabeli 9 centroidi grupa za datu diskriminativnu
funkciju.

Tabela 7. Matrica strukture kanonicke funkcije

Crte Diskriminaciona funkcija
Vulnerabilnost -,522
Popustljivost -,493
Depresivnost -,334
Vrednosti -,324
Duznost 318
Socijalna nelagodnost -,309

Tabela 8. Standardizovani koeficijenti kanonicke funkcije

Crie Standard‘i.zov.ani
koeficijenti
Anksioznost -15,938
Impulsivnost 26,459
Toplina 17,283
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Druzeljubivost -8,646
Pozitivne emocije -8,073
Fantazija 3,985
Ideje 19,836

Tabela 9. Centroidi grupa za I diskriminativnu funkciju

Omiljenost nastavnika Funkcija I
Neomiljen -33,506
Omiljen 33,506

Posmatrano iz ugla izdvojene diskriminativne funkcije mozemo videti da
se omiljeni i neomiljeni nastavnici mogu medusobno dobro razlikovati na osnovu
slede¢ih crta licnosti: vulnerabilnosti, popustljivosti, depresivnosti, vrednosti,
osecaja duznosti i socijalne nelagodnosti. Drugim rec¢ima, omiljeni nastavnici su
manje osetljivi i ranjivi u stresnim situacijama, nisu skloni dozivljavanju negativnih
emocija, poseduju dobre socijalne vestine i nisu preterano popustljivi niti skloni
preispitivanju usvojenih vrednosti dok se ¢vrsto, ali ne previse rigidno drze svojih
principa.

Posebno je interesantan nalaz da se datim modelom predikcije, na temelju crta
li¢nosti, diskriminativnom funkcijom postize stopostotna diskriminacija omiljenih i
neomiljenih nastavnika (Tabela 10).

Tabela 10. Rezultat klasifikacije

Omiljenost nastavnika Predikcija pripadnosti grupi Total
Neomiljen Omiljen
Broj  Neomiljen 5 0 5
Original Omiljen 0 5 5
% Neomiljen 100% 0 100%
Omiljen 0 100% 100%
Broj  Neomiljen 5 0 5
Omiljen 0 5 5
Cross-validated o e omijen 100% 0 100%
Omiljen 0 100% 100%
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Diskusija

Istrazivanje je imalo za cilj da proveri da li je kompetentnost nastavnika u
afektivnoj interakciji sa ucenicima povezana sa njihovim individualnim licnim
svojstvima i sa dozivljajem ucenika o tome da li im je nastavnik omiljen ili ne.
Rezultati ukazuju da u€enici registruju odredena ponasanja nastavnika iz afektivnog
domena, kao §to su toplina u odnosu sa u¢enicima, briznost, dostupnost u¢enicima,
kvalitet komunikacije i pravi¢nost u odnosu sa ucenicima, a uc¢enicka kategorizacija
nastavnika na omiljene i neomiljene se potpuno poklapa sa ucenickom procenom
nastavnika na upitniku AfUN — U. Ovakvi nalazi jasno govore o vaznosti podizanja
svesti nastavnika o ovom aspektu njegove profesije, posebno ukoliko imamo na umu
koliko pozitivne relacije nastavnik—ucenik zavise od afektivnih atributa nastavnika
(Bjeki¢, 1999; Blishen, 1969; Odom, 1943; Rubio, 2009; UNICEEF, 2001) i koliko je
povezan sa pozitivnim stavovima u¢enika prema skoli (e.g. Arbeau, et al., 2010; Birch
& Ladd, 1997), kognitivnim postignu¢ima i disciplinom, kao i socioemocionalnim
razvojem i blagostanjem i motivacijom (Buyse etal., 2011; Gest etal., 2005; Graziano
et al., 2007; Murray & Greenberg, 2001; Valiente et al., 2008). Naravno, rezultati
sugeriSu da nije re¢ samo o licnom uvidu i unapredenju svesti nastavnika vec da je
neophodno o ovim crtama voditi racuna u profesionalnom razvoju nastavnika.

Nastavnicka umesnost u afektivnoj interakciji sa ucenicima povezana je sa
njihovom strukturom li¢nosti koja se verovatno reflektuje na njihovo ponasanje,
odnos prema ucenicima, pa i prema profesiji uopste i ima za posledicu pozitivne ili
negativne odnose sa uc¢enicima. Bolju ucenicku procenu u pogledu kompetentnosti
u afektivnoj nastavnic¢koj ulozi postizu nastavnici koji su osobe blage naravi, topli,
otvoreni ka idejama 1 nisu skloni ka dozivljavanju negativnih emocija. Nastavnici
vestiji u afektivnoj interakciji u ucionici. Oni su, takode, otvoreniji za nove ideje, Sto
verovatno dovodi do toga da ceS¢e unose novine u svoj nacin rada, spremniji su da
sti¢u i primenjuju nova znanja, tehnike i metode rada i otvoreni su prema sugestijama
i inicijativama ucenika. Istrazivanja pokazuju da kvalitet odnosa nastavnik—ucenici i
opSta atmosfera u nastavi/uenju utic¢e i na kvalitet i ishode obrazovanja (Cornelius
- White, 2007; Hamre & Pianta, 2001; Pianta & Nimetz, 1991; Roorda et al., 2011;
Sabol & Pianta, 2012).

S druge strane, izrazena depresivnost, koja se moze ispoljiti na razlicite
nacine u ponasanju nastavnika, pre svega kroz stalno nezadovoljstvo i neadekvatna
ponasanja, pomeranje negativnih emocija na ucenike, nezainteresovanost za posao
ili na brojne druge nacine izdvojena je kao najznacajniji prediktor. Ovaj prediktor
zajedno sa drugim crtama li¢nosti iz domena Neuroticizma, objasnjava vise od
polovine skora koji nastavnici dobijaju od strane ucenika. Depresivnost, kao crta
licnosti emocionalno nestabilnih osoba, podrazumeva znaajno smanjenje, ili
potpuno povlacenje emotivnih ulaganja osobe u socijalnu okolinu, a i u sebe, pa ne
iznenaduje rezultat da je upravo ova crta li¢nosti najvise povezana sa (ne)umesnos$éu
nastavnika u afektivnoj komunikaciji s ucenicima. U nedavnoj longitudinalnoj
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studiji (Lifshin et al., 2020) ispitivan je odnos nastavnika iz ugla teorije afektivne
vezanosti 1 dobijen je slican nalaz. Naime, nesigurna afektivna vezanost samog
nastavnika doprinela je smanjenju ucenickog prilagodavanja tokom skolske godine.
Pritom, negativan model drugih kod nastavnika, tj. njegovo izbegavanje bliskosti
imalo je najsnazniji efekat na svu decu, ¢ak i na onu koja su bila sigurno vezana
za majku. Ipak ovaj efekat je zavisio od toga u kojoj meri ucenik dozivljava
nastavnika kao nesenzitivnog i nereagujuceg. Slicno depresivnosti, u Skolskom
kontekstu, izbegavajué¢em nastavniku fali osnovni resurs koji je deci neophodan za
prilagodavanje — toplina, dostupnost i responzivnost. Izbegavanje je povezano sa
nedostatkom prosocijalnih osec¢anja i tendencija u ponasanju i odlikuje ga deficit u
briznosti prema drugima $to kod ucenika izaziva osecaj odbacenosti, nevoljenosti i
usamljenosti (Lifshin et al., 2020).

Pored ovih nalaza, rezultati diskriminativne analize pokazuju da se na osnovu
crta li¢nosti nastavnika moze izdvojiti model predikcije koji gotovo bez greske
diskriminiSe nastavnike u omiljene ili neomiljene. Naime, ucenici za svoje omiljene
nastavnike biraju one koji nisu vulnerabilni i ranjivi u stresnim situacijama, nisu
skloni dozivljavanju negativnih emocija, one koji poseduju dobre socijalne vestine,
ali nisu preterano popustljivi, niti skloni preispitivanju usvojenih vrednosti, dok se
dovoljno, ali ne previse rigidno drze svojih principa.

Rezultati sugeriSu da nastavnici, svesno ili nesvesno, ispoljavaju svoju licnost
u svom radu i odnosu prema poslu i ucenicima i da je, dalje, li¢nost nastavnika
povezana sa ucenickim dozivljajem i kvalitetom odnosa koji uspostavljaju sa
nastavnikom. Ovo je znacajan nalaz koji govori o tome da se na osnovu samoprocene
li¢nosti nastavnika, sa velikom verovatno¢om, moze ta¢no odrediti da li ¢e nastavnik
ucenicima biti omiljen ili neomiljen, uz bitno ogranic¢enje da je na§ model nestabilan
zbog malog uzorka i veéeg broja prediktora u modelu, te bi svakako navedene
nalaze trebalo proveriti na ve¢em uzorku. Takode, rezultati potvrduju nagovestaje
drugih autora da odnosi nastavnika sa u¢enicima, nazalost, prili¢no zavise od li¢nih i
individualnih atributa nastavnika (Mills, 2003, Stronge, 2002, Wentzel, 2002).

Ogranicenje ove studije predstavlja mali uzorak nastavnika, no, dovoljan za
dobijanje uvida o odnosima crta li¢nosti i ponasanja nastavnika Takode, nalazi ovog
istrazivanja dobijaju na znacaju nakon iskustva sa Skolovanjem dece i mladih u
vreme pandemije COVID-19 virusa i nalaza da u¢enicima veoma nedostaju vr$njaci
1 nastavnici, da drugacija, siromasnija socioafektivna komunikacija u nastavi/
ucenju daje povecan broj mentalnih problema dece i mladih, osecaj usamljenosti,
izolovanosti, prepustenosti sebi i slicno (Anderson, 2021). Ovi podaci su dodatna
potvrda vaznosti afektivne uloge nastavnika i otvaraju novo istrazivacko pitanje (i
polje) da li se u onlajn okolnostima moze realizovati u punoj meri afekivna uloga
nastavnika i kako?
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Zakljucak

Rezultati ovog istrazivanja potvrduju da odredene osobine licnosti karakterisu
ucenicima omiljene i neomiljene nastavnike. Dalje, omiljeni nastavnici imaju
pozeljne osobine licnosti i uspesnije realizuju svoju profesionalnu ulogu u afektivnom
domenu. Za neomiljene nastavnike, naravno, vazi suprotno. Neomiljeni nastavnici
u svom poslu i odnosu prema ucenicima nisu svesni svoje uloge kao partnera u
afektivnoj komunikaciji sa ucenicima i u odnosu sa decom postupaju spontano,
u skladu sa strukturom svoje licnosti, koju karakteriSe sklonost dozivljavanju
negativnih osecanja, manjak otvorenosti i previse rigidnosti, §to se negativno
odrazava na kvalitet nastave/ucenja.

Izgleda da su razli¢ita ponasanja nastavnika vezana za njegovu ulogu u
afektivnom domenu u velikoj meri odredena licno$¢u nastavnika i na taj nacin
nedovoljno shvacena kao deo ocekivanih ponasanja nastavnika u okviru njegove
profesionalne uloge (ni stjuardesa se ne smeska putnicima zato $to joj se dopadaju
vec §to je to deo njene profesionalne uloge, stvaranja poverenja i dobre atmosfere).
Nasi nalazi, medutim, ne znace da dimenzije i crte li¢nosti pojedinca treba da
budu kriterijumi pri selekciji nastavnika, niti da je dobar nastavnik predodreden
strukturom li¢nosti i da se obrazovanjem ne moze niSta uciniti. Naprotiv, ovakvi
podaci nam samo govore o tome koje su dimenzije i crte li¢nosti karakteristicne za
nastavnike koji sa u¢enicima uspostavljaju kvalitetan odnos i koji ispunjavaju svoju
ulogu partnera u afektivnoj komunikaciji. Time se ne isklju¢uje mogucnost da se
uticajem na podizanje nivoa svesti 1 pedagoske kulture nastavnika dodatno poboljsa
kvalitet rada svih nastavnika. Cak suprotno, istraZivanje upravo naglagava vaznost i
potrebu da se nastavnici planski obu¢avaju svojim profesionalnim ulogama, posebno
ulozi partnera u afektivnoj komunikaciji sa u¢enicima.

Ovo je posebno vazno, jer nalazi pokazuju da neki nastavnici nisu svesni svoje
afektivne uloge i da bi se njenim uvodenjem u obuku i evaluaciju rada nastavnika
izbegla mogucnost da se nastavnici u nastavi ponasaju spontano, na temelju licnih
osobina, umesto na osnovu profesionalnih znanja, umenja i razvijene svesti o vlastitim
profesionalnim ulogama. Pritom, ovu ideju potkrepljuju nalazi istrazivanja koja se bave
evaluacijom programa koji su usmereni na razvoj i usavrsavanje vestina emocionalne
inteligencije nastavnika, emocionalne pismenosti, emocionalne podrske i drugih
sposobnosti nastavnika relevantnih za kompetentnost u afektivnom domenu.

Svi ovi nalazi sugeri$u da se ove nastavnicke kompetencije mogu vezbati i da
nastavnici 1 svi oni koji se pripremaju za nastavni¢ki poziv, mogu imati znacajne
koristi od programa koji se fokusiraju na socioemocionalne kompetencije. Sve ovo
znaci, a brojni nalazi koji se bave odnosom nastavnik—ucenik to i potvrduju, da
je od kljucnog znacaja da vaznost interakcije nastavnik—ucenik bude prepoznata i
naglasena u profesionalnom razvoju nastavnika i u svim fazama i aspektima njegovog
rada. Emocije nisu nesto §to sme da bude odvojeno od pripremnih aktivnosti za
nastavnicku profesiju, niti ignorisano u samoj ucionici, jer nastavnici ne mogu biti
efikasni ukoliko ignoriSu emocionalnu stranu procesa nastave i ucenja.
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PERSONALITY TRAITS AND AFFECTIVE ROLE OF
FAVORITE AND UNFAVORITE TEACHERS

Milica Tosi¢ Radev
University of Nis, Faculty of Philosophy, Department of Psychology

Ana PeSikan
University of Belgrade, Faculty of Philosophy, Department of Psychology

Abstract: The purpose of this research was to examine whether the most and
least favorite teachers differ in their skills related with affective role in teaching;
whether there is a relationship between teacher’s competence in the affective domain
and his personality traits and whether it is possible to discriminate the most and
least favorite teachers based on their personality traits. NEO Personal Inventory-
Revised was used to operationalize the personality traits of five students’ most and
five least favorite teachers. Their competence in the affective domain was assessed
by 200 seventh-grade students on The student questionnaire for the evaluation of the
affective role of the teacher. The results showed that the most and the least favorite
teachers can be discriminated based on their: vulnerability, compliance, depression,
values, dutifulness, and social anxiety. Of the personality traits, in the prediction of
the students’ assessment of the teacher, the depression explained even 60% of the
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variance of the total teacher’s score on the questionnaire for students’ evaluation of
teacher’s competence in the affective role. Although obtained on a small sample, the
results are significant and suggest that teacher’s skills in affective interaction with
students are related to his personality traits which are easily reflected in their behaviour
finally resulting in good or bad relationships with students. The results were discussed
in the direction of the need to increase the awareness of teachers about one of their
professional roles and the possibilities to improve the quality of work of all teachers
through additional education.

Keywords: affective role of the teacher, the most and the least favorite teachers,
personality traits.
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PESTALOZZI AND FICHTE —- THE POWER OF
EDUCATION

Zoran Dimi¢'
University of Ni§, Faculty of Philosophy

Abstract: The text explores the relationship between Pestalozzi and Fichte. The author
argues that, with the exception of Kant, Pestalozzi had probably the strongest influence
on the development of Fichte’s philosophy, and especially on his placing education in the
focus of his philosophy. The influence of Pestalozzi on Fichte is most visible in Fichte’s
critique of the existing education and the construction of a completely new conception
of educational activity. It is at this point that Fichte directly relies on Pestalozzi’s
insights into the importance of independence and self-activity in pedagogical practice.
At the same time, there are significant differences between the two of them, clearly
visible in Fichte’s conception of national education. This conception of Fichte must by
no means be viewed only from the context of The Addresses to the German Nation but
must be viewed as a whole of the development of Fichte’s philosophy, and especially
in relation to the historical and educational circumstances that prevailed at the time.

Keywords: education, independence, self-activity, selfishness, nation.

General connection between Fichte and Pestalozzi

The close theoretical connection between Fichte (Johann Gottlieb Fichte) and
Pestalozzi (Johann Heinrich Pestalozzi), the greatest pedagogue at the beginning of the
modern age, becomes clear exactly when we talk about the key characteristic of Fichte’s
work in philosophy. Namely, apart from renewing the original idea of the educational
character of philosophy itself, attested through the understanding of philosophy as
teaching, Fichte also restored the philosophical faith in another very important thing.
Judging by all his philosophical and life activities, there is no doubt that Fichte in
philosophy restored faith in the meaning and power of the spoken word. With it, the
awareness of the importance of great speakers and rhetoricians returns to philosophy.?

! zoran.dimic@filfak.ni.ac.rs

% The best presentation of this aspect of Fichte’s philosophy is given by H. Seidel in his monograph on
Fichte. For more details on this, see: Seidel, H. (1997). J.G.Fichte. Hamburg., p. 118.
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In the meantime, and after the Greeks and Romans, with the disappearance of faith
in the power of oral, direct communication, awareness of the importance of living
speech and teaching among philosophers and scientists has almost completely faded.
Without problematizing the relationship with ordinary listeners, to whom philosophy
is also directed by its nature, philosophers self-satisfyingly developed their thoughts
and theories exclusively in the form of written texts and professional lectures designed
for an educated philosophical and scientific audience. Philosophy and science thus
barely reached ordinary people. The struggle for a new understanding of education and
upbringing by humanists and Comenius, and through Rousseau and Pestalozzi, goes
hand in hand with the commitment to the realization of the principle of ,,school for
all®. This kind of school should make education and upbringing available to absolutely
everyone, not just rich people. Pestalozzi’s persistent and ardent practical activity in
this direction deeply inspired Fichte. By opening the topic of Fichte’s relationship
with ,,live” performances in front of the audience, we do not face, however, only his
human character, i.e. specific characteristics of him as a person. It would be wrong to
understand his tendency to develop philosophy through ,,live* communication with the
audience, exclusively as one feature of his personality. The story of Fichte as a speaker
and rhetorician,’ indicates the essence of his understanding of philosophy as such, and
the way of philosophizing as a specific activity of philosophers.

In this sense, it would be really interesting to connect Fichte and Socrates and
look for similarities and differences in their way of understanding philosophy and
philosophizing. Although there are many differences between them (Socrates, e.g. he
did not write at all), it seems to us that many more similarities can be found between
them. Unfortunately, the idea that it is possible to connect Socrates’ and Fichte’s
understanding of philosophy was found only with one of the researchers of Fichte.*

Helmut Seidel makes the best and perhaps most accurate assessment of
Fichte’s specific understanding of philosophy and, in particular, the differences
between Fichte and other philosophers of German idealism: ,,Fichte was the only
one of the great German philosophers who turned a lecture chair into a tribune,
sometimes a tribunal. Leibniz corresponded, Kant taught with his characteristic
accuracy, Schelling’s performances were aristocratic, Hegel wrestled with words in
his lectures, in order to express his deep thoughts. Fichte’s head and heart were full
and they forced him: ’step out of the word!”* (Seidel, 1997: 118)

Fichte’s overall understanding of philosophy as a teaching, and his attitude
towards philosophical practice, confirm that he also testifies to the duty of scientists

* About Fichte as a rhetorician see also: Scholz, H. (1914). Fichte als Erzieher. Kantstudien 19., p. 160-
161. Scholz says: ,With these extraordinary talents and strengths, he won the youth first. A new, never-
before-seen spirit blazed from his words. Because he spoke powerfully and not as a scientist. Caught
in the flames himself, he ignited (or inflamed) the hearts of his young listeners, until they ignited (or
inflamed) themselves and until the inner glow of delight shone from their eyes. He took them more
seriously than anyone else. They let him take them and they rejoiced. He spoke about the highest ideals.
Those ideals thus became real to them; for he was, what he spoke and taught. He saw them bigger than
they were, and they grew larger as he watched them. He demanded a fight and got the victory*

* Tt is Heinrich Scholz. See in more detail: Scholz, H. (1914). Fichte als Erzieher. Kantstudien 19., p. 160.
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and the idea of serving the general interest by personal example. Thus, the true unity of
his personality and philosophy is confirmed in total. His philosophical activity outside
the framework of narrow philosophical circles in which he was uncomfortable, as he
himself confirmed in The Foundations of the Entire Science of Knowledge, is behind
every thought of his, but also vice versa. This is the basic strength and charisma of
the vitality of Fichte’s philosophical figure, and also the secret of the vitality of its
philosophical actuality, even today, many years after his death.

Belief in the power of education

The following topic introduces us to a more detailed consideration of
the relationship between Fichte and Pestalozzi’s pedagogical heritage. Namely,
somewhere in the mid-phase of Fichte’s philosophical development, there was a
theoretical shift from the problem of legal and customary coercion to morality to
the problem of educating students, and later the problem of national education, as
a method of achieving adequate moral behavior. Fichte’s definitions of the essence,
organization, and purpose of the university directly point us to that. In that sense,
both of Fichte’s writings on the essence and organization of the university must
necessarily be interpreted as preparation for the later development of a concept of
a completely new upbringing, i.e. the upbringing of the nation. The work of one of
Fichte’s great contemporaries, the greatest pedagogue of that time and certainly the
most famous German educator, Pestalozzi, will also play a great role in creating that
concept. In the period before writing Patriotism and its Opposite and The Addresses
to the German Nation, Fichte intensively dealt with Pestalozzi’s writings. Pestalozzi’s
specific method of education will directly influence Fichte in establishing his idea
of educating the nation, but at the same time, Fichte will fundamentally differ from
Pestalozzi’s ideas on some issues.

Since law and coercion to good customs did not guarantee morality, freedom,
and independence, Fichte believed that he must achieve these in a completely different
way. In order to move his contemporaries to a general liberation from selfishness and
egoism and the removal of the external yoke of slavery, i.e. in order to mobilize the
living power of the German people, Fichte had to create an educational system like
Pestalozzi’s, which would establish the principles of national education. Education
thus becomes the crucial question of the culture of a nation. With its help, Fichte
could neutralize the negative effects of poor upbringing and education,’ and prepare
the younger generations to understand the teaching of science and its spirit.® Until
then, he tried to create conditions for the development of freedom in his philosophy

> Compare Fichte’s citation about this: ,,This skill should disappear and something else should appear,
which ... should develop freedom®, SW, XI, 265.

¢ Fichte describes the current situation as follows, which must be overcome by a new upbringing: ,, ... so
it is immediately clear that, where truth is extinguished in the genus and each individual lives only in his
own misty world, pure selfishness necessarily becomes the only instinct of human life, while citizenship,
morality, and religion must necessarily disintegrate®, SW, XI, 262.
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of the state with the help of law and ethics of duty, and now he is looking for a proper
educational skill, which can make it possible to achieve a cultural goal by strong
action at the will of the individual. A new educational method and a new theory of
education should actually save the destiny of The Doctrine of Science, i.e. to activate
it in a new way.

At the time of writing The Patriotic Dialogues (1807), Fichte was particularly
interested in Pestalozzi’s work, whom he also personally met during one of his stays in
Zurich. Fichte believed that Pestalozzi possessed a method by which he could properly
build the personality of the pupil and which could therefore serve as a basic method
by which the whole nation could be shaped on completely different foundations. The
origin of Pestalozzi’s method, which is complexly elaborated in his rich practice,
is in the principle of independence, as the basis of upbringing and education of the
subject. Children should develop not positive knowledge, therefore, not an objective
attitude, but understanding, and not speech, but speaking. It is ,,the basic means for
the development of self-consciousness® (Fichte, 1845/1846: 270). Fichte had really
expected a lot from the application of Pestalozzi’s method. He said: ,,Pestalozzi’s
thought is infinitely greater than he himself ... He did not think these thoughts himself,
or created them, but the eternal mind in him thought them ... The essence of Pestalozzi’s
life was love for the poor, abandoned people. His love enabled him to find more than he
was looking for, the unique cure for all of humanity. He found the means to educate a
whole one generation, which is otherwise capable of understanding intelligent science
... he illuminated the goal of the Doctrine of Science itself* (Fichte, 1845/1846: 267).

Pestalozzi equally based his theory on the personal activity of the spirit of
the pupil to whom no positive and objective knowledge is taught and on love.
However, love does not have a metaphysical meaning for him, but a concrete
meaning of parents’ love for their children. In that sense, his pedagogical thoughts
on the understanding of social relations arose from his personal benevolence towards
the people, and not from some previously abstractly derived theory of education.
In addition, and which is equally important for Fichte, Pestalozzi not only found
a method by which humanity would be put on its feet and by which it could be
»cured, but at the same time the same that method should have an equally beneficial
effect on Fichte’s Doctrine of Science itself. Fichte indirectly admits here that the
very idea and conception of The Doctrine of Science fell into a certain crisis at that
time, and of course, it is not difficult to guess what kind of crisis is meant. However,
understanding The Doctrine of Science in this way, he indirectly confirms our thesis
that it itself, as a teaching, is directly related to its realization, i.e. to its fulfillment
through understanding and acceptance by Fichte’s contemporaries, and that this is
the only way for The Doctrine of Science to gain its meaning.

Fichte further describes Pestalozzi’s idea and method of education in a little
more detail, clearly emphasizing its specificities and its uniqueness: ,,Pestalozzi’s
thought must be understood in the sense, not of the intellectual upbringing of a poor,
oppressed people, but of the absolutely necessary elementary upbringing of all future
generations and all generations from now on, in order for it to be properly understood
and adequately valued* (Fichte, 1845/1846: 268).
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Thus, Fichte was attracted not only by Pestalozzi’s method which set as its
ultimate goal the development of independence and freedom of pupils, but also by
the fact that his idea of education did not refer only to certain classes and social strata,
but also to the broad poor strata of society who must also be affected by upbringing.
Only in this way can it really be ,,education as national education“. Another reason
for choosing Pestalozzi’s role model in education is the fact that it was completely
permeated and based on practice, and also on the development of specific practical
methods in working with children. Pestalozzi directly helped Fichte to, through the
method of education for the self-activity and independence of the entire nation, make
the problem of education become a problem of national education. In that sense, The
Patriotic Dialogues are really a preparation for The Addresses to the German Nation.

Points of divergence

In both conceptions of education, in Fichte’s and Pestalozzi’s, the full
realization of human nature is conceived as the final purpose of educational activity.
This task has to be accomplished through submission to general moral principles
and eternal ,,divine laws* (Pestalozzi). At this point, however, there are still many
differences between Fichte and Pestalozzi.

Since Pestalozzi was firmly convinced that, based on the eternal laws of
human nature, his rules of upbringing were generally valid, he thought that he still
had to translate them into the language of different classes of society in order to
make them understandable. Fichte, under the influence of his earlier conceptions,
and especially under the experience of the French Revolution, has a different view
on this. According to the concept from The Addresses to the German Nation, Fichte
is closer to understanding national education as universal and abolishing educational
differences in different classes. Fichte’s critique of certain definitions of Pestalozzi’s
method refers to those of its shortcomings which are conditioned by the general
reluctance towards a political-revolutionary solution to the problem (Fichte,
1845/1846: 404). While Pestalozzi does not demand political changes, Fichte
considers their transformation to be a condition for a new concept of upbringing.

In order for children to become independent as quickly as possible through
performing various occupations, Pestalozzi, according to Fichte, attaches too much
importance to reading and writing. Fichte also disagrees with his understanding of
language as a means ,,0f elevating our race from darker understandings to clearer
concepts (Fichte, 1845/1846: 405). The next disagreement between Pestalozzi and
Fichte concerns the environment in which the pupils should live. In order to realize
his plan of education, Fichte demands strict isolation of the pupils from their external
environment. The meaning of this can be understood only if we keep in mind Fichte’s
constant critique of his own times: ,,If we have a spark of love for them (youth)
we must remove them from our infected atmosphere and we must create for them
a ’clean’ place to live™ (Fichte, 1845/1846: 421). This attitude towards the pupils,
Pestalozzi considers completely unnatural. In order to start a new upbringing, Fichte
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with this treatment wants to break with the past of the pupil. As mentioned above,
Fichte very often saw a good upbringing in a kind of combination of military attitude
and a free-spirited, revolutionary way of thinking.

Education and nation

Although there were many differences in their views, Fichte’s understanding
of the method by which the revival in the education of the nation should be carried
out was partly marked by Pestalozzi’s ideas. Most researchers in the reconstruction
of Fichte’s conception of upbringing do not start at all from the basic idea of his
philosophy or especially his conception of philosophizing, or from the difference
between his philosophy and Kant’s, but mostly one-sidedly rely exclusively on his
late work The Addresses to the German Nation.” Tt is by no means our intention to
dispute the importance of that writing in constructing the overall picture of Fichte’s
conception of upbringing. On the contrary, we consider it extremely important for
Fichte’s understanding of this topic. We hold, however, that those controversial parts
of this writing, which were largely the reason for the critique of Fichte’s theory of
education, made it impossible for this work to be ,,read* more constructively and to
be viewed in its entirety.

The Addresses to the German Nation are a work that strongly connected Fichte
with the German movement for liberation from the French occupation in 1813. His
speeches made him known also as a political writer to the entire German people. In
The Addresses, perhaps most powerfully in comparison with his other writings, his
determination and eloquence, strong will, and power of persuasion come to the fore.

The key topic of The Addresses is the creation of a new world. With the help of
awakening national consciousness and new upbringing, a new man should be formed,
who will create a different moral order and a different state. As the understanding
of cosmopolitanism with a German patriotic character, Fichte sees the development
of humanity and the general defense of national interests through the German case.®
Fichte forms his concept of upbringing through a critique of the existing way of
upbringing, referring here especially to the ideas of the Enlightenment. Following
Pestalozzi’s ideas, upbringing should not make any ,,cosmetic changes* in a person
affecting only its intellect, but ,,should penetrate to the root of life itself*. According
to Fichte, the German people are particularly receptive to such an upbringing, as they
possess one particular feature.

Using the idea of a proto-normal people, which is understood as the bearer
of the cultural progress of humanity, Fichte claims that the Germans are a people
who, above all other people, ,,have the right to call themselves a people, in the true
sense of a proto-people”. German is equated with the primal. Fichte concludes:

7 See e.g. Seidel, H. (1997). Johann Gottlieb Fichte zur Einfithrung. Hamburg., p. 126-133, and also, Rohs,
P. (1991). J.G.Fichte. Beck. Muenchen., p. 161-165.

¢ Ibid. 266.
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,Only a German truly has a people®.” What distinguishes the Germans from other
people is first of all the fact that they, in their history, have always remained in their
first settlements, while other tribes have changed their settlements. The essence of
this argument, however, is not in space, but in the fact that the peoples who moved
elsewhere at the same time accepted another language, from which other differences
in historical development arise. Fichte here, of course, primarily has the French in
mind. For Fichte, continuity is obviously important for the development of language
itself, ,,since people are more shaped by language than language by people®.
Through eventual linguistic assimilation, the loss of the entire identity occurs
(Fichte, 1845/1846: 319). Remaining in their original places, the Germans perfected
their original language in uninterrupted continuity. In the picture of language, it can
also be seen in members of one nation the picture of the condition of education,
upbringing, and the power of understanding and insight. Renouncing one’s language
in order to accept another language also means destroying one’s life roots. Fichte
here, of course, alludes to the fact that the Gauls renounced their original language in
order to accept Latin. Fichte thus very sharply concludes this discussion of language,
pointing out that ,,a German can therefore understand the abroad more thoroughly
than it can understand itself* because he carries within himself the primal. It is
therefore ,,impossible to compare the Neo-Latin language with German because a
comparison between death and life is not possible® (Fichte, 1845/1846: 329).

Driven by the general German hatred towards the occupier, Fichte also
sees the difference between the French and the Germans in the attitude of these
peoples towards classical antiquity. According to him, the Germans are more aware
of the necessity of ,,perfecting the human with the help of classical antiquity'
(Fichte, 1845/1846: 341). Fichte pays special attention to German merits during
the Reformation, paying special attention to Luther, to whom as a great rhetorician,
he cultivates special, almost self-pleasing sympathies (Seidel, 1997: 131). With all
these allegations, Fichte simply wants to awaken and make the dormant German
consciousness and national dignity active. The political writer in Fichte wants to
move his nation to external and internal liberation.

Another great topic of The Addresses to the German Nation is Fichte’s teaching
on upbringing. The new upbringing should liberate the German people inside and
out and ensure a better future for the entire nation. Fichte does not imagine it as
something that should only be externally applied to the youth, but on the contrary
as something that should ,,unmistakably build and determine their inner life*. At
the same time, it should defeat the freedom of capricious will and establish a strict
necessity and determination. What he has in mind here is not any training that destroys
freedom with the help of external coercion, but a new ,,education of character*,
which aims to base the pupil on independence and self-activity. The basic views of

® This idea is derived from The Characteristics of the Present Age. See: SW, VII, p. 130. See also in The
Addpresses: SW, V11, p. 280.

12 On the relation to classical languages, by means of the relation to the thing in itself, see Fichte’s small
treatise, Aphorisms on Education (1804), SW; VIII, p. 353-360.
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The Doctrine of Science here should also determine the essence of education. Fichte,
however, takes into account the national characteristics of the German character in
his upbringing, but above all, he morally establishes it (Fichte, 1845/1846: 283). He
says: ,,Education is the education of man as man* (Fichte, 1845/1846: 301), and at
the same time he is noting that ,,the Germans, however, must set an example to all of
humanity* (Fichte, 1845/1846: 306).

The initiator of education is ,,love®, ,desire”, ,aspiration”. Without it, the
education would be ,,dead and cold* (Fichte, 1845/1846: 300). Here we see the strong
influence of Pestalozzi in the best way. The goal is to move the pupil to personal
activity, cognition, free self-activity, and not to give him ready-made, positive
knowledge. The new upbringing should develop the creative forces of the pupils
with the help of personal examples, exactly as Pestalozzi did with his pedagogical
practice, and awaken in them joy and love for learning and action. The goal of that
education is not to know one existing condition, but to shape a new reality. What is
effective action in The Doctrine of Science (German: Tathandlung), that is in The
Addresses the demand for self-activity as the basic principle of education.

Therefore, in education for self-activity by means of a ,,complete transformation
of the human race* Fichte sees a means of salvation for the German nation. Pestalozzi’s
method is a great inspiration here. Further, Fichte describes the work in educational
institutions in more detail. This public school should live not only completely isolated
from society, but also completely independent. Pupils must produce everything
themselves (food, clothes, tools), in order to build a proper attitude towards physical
work and reliance on themselves alone and their activities from the beginning. Fichte
says: ,, ... that it is a shame that someone else supports a pupil for life, and not himself
alone with his work ... pupils should get to know humanity exclusively in this way, side
by side, relying on themselves* (Fichte, 1845/1846: 422).

All must be educated to subordinate the whole by performing their duties.
Only in this way are they morally educated in the right way. According to Fichte,
only institutional education guarantees education for morality (Fichte, 1845/1846:
417). Fichte proposes a school like this to the state. It should force everyone to a
general upbringing. This would also reduce the costs for the army because a general
public education prepares a general people’s army. This also reduces spending on the
economy, the judiciary, and the police. In addition, the state thus resolves its worries
about the present and the future. In this context, Fichte also proposes the abolition of
the divided German principalities and the formation of a united German state.

Although in the analysis of the differences between the French and the
Germans, and the glorification of characters from German history, he falls into a
certain mythologization and mystification, Fichte returns to the basic course of
his philosophy in solving the problems facing the entire nation. In other words, he
seeks a solution to the problems in upbringing and education, therefore, he places
a solution in the inner spiritual transformation of the Germans themselves. To that
end, he actualizes the mechanism of coercion in The Addresses, which does not
mean that he comes into direct contradiction with the last goal of human liberation.
Coercion is just a way to annul the bad consequences of the previous upbringing to
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which Fichte directs his criticism. About the previous upbringing, he says this: ,,Up
to now, upbringing has only largely reminded us of good order and morality, but this
admonition has become unfruitful for real life ... it is in this acceptance and counting
on the free will of the pupils that lies the first misconception of upbringing and clear
recognition of its impotence and nothingness* (Fichte, 1845/1846: 280).

Fichte simply wants to say that resolving the dilemmas faced by the German
people and humanity as a whole is no longer possible in the old educational paradigm:
,One morally positive upbringing, i.e. one which sets itself a goal and expresses it
as if the pupils are being educated for virtue — does not exist: on the contrary, such
an action would kill the inner moral sense and would educate heartless hypocrites
.7 (Fichte, 1845/1846: 358). Sporadic appearances of morality in society cannot
guarantee any internal unity of the community. The problem can be solved only if
there is a possibility for a universal moral education. Such upbringing must enable
a decisive unity of mind. Understood in this way, the whole of Fichte’s dealing with
this issue acquired the character of a saving link between law and morality!

Due to the emphasis on the continuity of this text with Fichte’s earlier work,
the following should also be said. If you look a little more carefully at the text
itself, you can see that Fichte’s emphasis on building a new approach to education,
and as he says, as a whole ,,a new order of things* (Fichte, 1845/1846: 9), lies
primarily in criticism of ,,selfishness as a basic obstacle to education® (Fichte,
1845/1846: 12-13). It seems to us that this is the main reason why we can say that,
in elaborating the topic of education, despite the usual interpretations, through 7he
Addresses to the German Nation Fichte does not actually lose the thread with his
earlier understanding. Criticizing selfishness (German: Selbstsucht) actually means
nothing else but criticizing people for forgetting what their true nature really is.
Criticizing selfishness means encouraging people to turn to their true nature, i.e.
community, nation. Selfishness is something that distances man and nation from
their true goals, that is, perfection and unity within the individual and the nation as
a whole. Moral motives related to life in the community, and the duties that a person
has in it, must take the place of selfish and personal ones. Therefore, for Fichte, the
nation is a community, a framework, a certain place that provides space for moral
action and education of the individual. Given that the current crisis in Germany
has led to a general decline in all values and norms that keep the nation in unity,
Fichte’s nationalist outbursts and reminders of the general and personal values of the
German nation can be understood as an attempt to separate his contemporaries from
themselves alone and their confinement in their own complacency, and to bring them
back to living together with other people.

The general loss of illusions in the power of the revolution, and numerous
national and personal disappointments, have contributed to Fichte no longer
speaking here in the categories of universal values and the improvement of man as
a genus, i.e. the improvement of the oneness of the genus as a whole, but, which
seems much closer to the then harsh reality and real life, he advocates changing the
disease condition in which the specific human community in which he himself lived
is. The progress of people and the progress of the community depend much more on
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concrete practical and political steps, such as education, than on abstract nurtures of
universal ethical and aesthetic values, for which, for example, the Renaissance and
humanism advocated.!" Fichte’s outbursts of nationalism should be understood only
as an attempt to support the consciousness of the nation, i.e. for people to turn to other
people in the community, and to live together in it, and in that way to fight against
the natural laziness they carry within themselves, so that by activity, performing
duties and serving, they would overcome selfishness and egoism in themselves.
Fichte wants the nation to be a strong norm again, according to which people will
be educated. Caring for the nation is actually caring for the people, because there is
no greater educator than the nation itself, that is, the community in which man lives.

Conclusion

There is no doubt that after Kant, Pestalozzi, primarily with his pedagogical
practice and fundamental ideas about education, had the strongest influence on
the internal development of Fichte’s philosophy, and especially on his interest in
educational problems. Fichte’s insistence on the importance of independence and
self-activity in the field of education derives its origin directly from the influence that
Pestalozzi exerted on him. Also, Pestalozzi’s methods in the education of children
and youth, and his pedagogical practice, had a great influence on the development
of Fichte’s new idea of education from The Addresses. At the same time, it is not
difficult to conclude that Pestalozzi would not agree with many of Fichte’s ideas
from The Addresses.

Of course, on the other hand, Fichte’s conception of national education has its
many difficulties. Can a universal education for morality really make law and the
state unnecessary? Fichte sometimes seemed to have too much confidence in the
above discussed sinless action of the ,,new upbringing*. Then there are other practical
issues, such as this: who will educate in this imperfect world? Many objections can
also be made to Fichte’s idea that children and youth should be educated in a closed
circle of an isolated school community. Our goal here, of course, was not to deal in
detail with all aspects of Fichte’s theory of national education, but only to look at
those aspects of it that are relevant to Fichte’s relationship with Pestalozzi. Like the
entire Romantic era, Fichte’s theory of national upbringing suffers from a certain
dose of naive romantic enthusiasm and too much faith in the power of the idea of
a new upbringing. Preoccupied with the idea of education, Fichte for a moment
put aside his earlier insights into the importance of the proper functioning of the
legal order and the state for the successful functioning of a community. Carried by
romantic wings, Fichte believed for a moment that the idea of a new upbringing
could by hand, almost in a magical way, take away all the existing legal and political
problems of the time and community in which he lived. All the naivety and numerous

"' In that sense, Fichte’s observation about why the Germans did not have their own renaissance is
interesting. See: SW, p. 86-91.
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difficulties of Fichte’s idea of national education can be symbolically seen in his idea
that children and youth should be educated in a closed circle of an isolated school
community.
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HECTAJIOLIU U ®UXTE - MO'h BACITMTAIBA

3opan Iumuh
VYuausepsuter y Humy, ®uno3odcku gaxynrer

Ancmpakm: Y Texkcty ce uctpaxyje omHoc mamely Ilecramommja m ®duxrea.
AyTtop 3actyna Te3y naa je, nzysumajyhum Kawnra, [lectanmonu n3Bpuivo BepoBaTHO
HajCHAKHUjU yTHIA] Ha pa3Boj duxreoe ¢uinozoduje, T€ HAPOUUTO HA HETOBO
CTaBJbaME BacluTama y QPOoKyc cBoje drrozoduje. Yruuaj [lecranomnuja Ha duxrea
je HajBUUBMBUjH ynpaBo y OUXTEOBOj KpUTHLHM MOcTOjeher BacnuTama n N3rpaimy
j€/He cacBUM HOBE KOHIICIIIM]e BAaCIIUTHE JEIaTHOCTH. YIIPaBo Ha OBOM MecTy, Duxre
ce HermocpenHo ocnama Ha llecramonujeBe yBuae O BaXXHOCTH CaMOCTaJIHOCTH
M CaMOJENaTHOCTH Yy TeNaromkoj npakcu. Mcropemeno, mamel)y muX aBojuie
MOCTOj€ U 3HAYAjHE Pa3NIUKe, jaCHO BUJbKBE Y DUXTEOBO] KOHIICIIIU]H HAIMOHAIHOT
BacriuTama. OBa duxTeoBa KOHIENIMja HUKAKO CE€ HE CME carjieJaBaTh camo U3
KOHTeKcTa [060pa Hemaukoj Hayuju, Beh ce Mopa mocmarpard y LEJIMHH pa3Boja
®duxreose ¢puiozoduje, Te HAPOUYUTO y OAHOCY HA UCTOPHUjCKE M BACIIUTHE MPHIIHKE
KOje cy Bilajiajie y TO BpeMe.
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Apstrakt: Konstruktivizam, kao teorija o u¢enju i znanju, predmet je velikog broja
kako teorijskih tako i empirijskih istrazivanja. Gledista na vrednosti konstruktivizma
krecu se od zagovaranja do opovrgavanja. Ono §to je za savremenu obrazovnu politiku
karakteristi¢no jeste usmerenost na produktivnost, na aktivnost i znanja koja ¢e biti
primenjiva u realnim zivotnim okolnostima. Na tim pretpostavkama pociva i osnovna
ideja konstruktivizma. U ovom radu bavimo se pitanjem zbog ¢ega je ovakav pristup
od izuzetnog znacaja jo$ u najranijem detinjstvu. Predskolski period predstavlja jedan
jih bi se trebalo pridrzavti u okviru svakog programa namenjenog vaspitanju i obrazo-
vanju dece u predskolskom periodu. Decu predskolskog uzrasta karakteriSe radozna-
lost, zelja za ucenjem, aktivnost, ali i kratkotrajno odrzavanje namerne paznje, brzo
zamaranje i gubljenje interesovanja za stvari koje su im poznate. Zbog toga je kon-
struktivisti¢ki pristup u ovom periodu veoma pogodan, jer ne insistira na nametanju
odredenih znanja ve¢ predlaze aktivnost zasnovanu na interesovanjima. Savremena
predskolska ustanova ima zadatak da deci obezbedi povoljnu drustvenu i materijalnu
sredinu koja ¢e podsticati razvoj kroz aktivnost i sticanje iskustava i tako podrzati
ostvarenje njihovih potencijala.

Kljucéne reci: konstruktivizam, predskolsko vaspitanje, aktivno ucenje.

Uvod

Konstruktivizam, kao relativisti¢ka epistemoloska paradigma, alternativa je
tradicionalnoj objektivistickoj paradigmi (Babi¢, 2007). Ona podrazumeva postoja-
nje odredenih potencijala i mogucnosti i otvorena je za razlicite ishode, te za plura-
listicki stav prema ciljevima. Ne postavlja krute i objektivne kriterijume, ve¢ smatra
da je covek bice koje je sposobno da usvojena znanja preradi i pretvori u prakti¢na
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dela, te mora da nauci da do njih dode sopstvenom aktivnos¢u, uz struéno usmerava-
nje 1 podrsku nastavnika. Tako, vaspitanik postaje subjekat nastave a ne njen objekat,
kao u tradicionalnoj nastavi. Kako bi se ovakve ideje u potpunosti realizovale, po-
zeljno je da se sa takvim nacinom rada krene od najranijeg perioda. Predskolski pe-
riod u razvoju deteta odlikuje senzitivnost i osetljivost za nove pristupe, te se s toga
ovaj period smatra pogodnim za inovacije i primenu novih pristupa ucenju, razvoju
i vaspitanju dece. Deci treba jos§ na ranim uzrastima omoguciti raznovrsne aktivnosti
koje daju mogucnost za konstruktivno i stvaralacko delovanje u interakciji sa okru-
zenjem. Predskolski period detinjstva je period najburnijeg rasta i razvoja i svaki
od uzrasta u okviru ovog perioda ima svoje specificnosti. Vodenje racuna o njima,
kao i o individulanim karakteristikama svakog deteta, je uslov uspesnog vaspitno-
obrazvnog rada. Vaspitni modeli koji se zasnivaju na konstruktivistickoj paradigmi
podrzavaju ovakve stavove i, u velikoj meri, doprinose razvoju efikasnijih sistema.
Oni su danas Cesto zastupljeni, ali bili su prisutni u vaspitnoj praksi i pre nego $to
je konstruktivizam kao pravac dostigao popularnost i aktuelizaciju. U ovom radu,
ukazacemo na najznacajnije elemente tih vaspitnih modela i na njihov razvoj i uticaj
u savremenom predskolskom vaspitanju.

Konstruktivizam — zaceci i istorijski razvoj

Krajem 19. i poc¢etkom 20. veka u Evropi i Sjedinjenim Americkim Drzava-
ma javili su se pokreti reformske pedagogije, novog ili progresivnog obrazovanja i
veliki broj pedagoskih pravaca i modela Skola. Razlog njihovog pojavljivanja bila je
teznja da se prevazidu nedostaci i slabosti tradicionalne $kole, nastave i obrazovanja.
Osnovne ideje tih reformskih nastojanja nalazimo u nastavi usmerenoj na ucenika,
postovanju njegovih sposobnosti i moguénosti, aktivnosti u¢enika u procesu ucenja,
metodama aktivnog ucenja, sticanju znanja koja ¢e biti upotrebljiva u realnom zivotu i
sticanju prakti¢nih vestina. Reformisticki pravci koji se temelje na konceptu aktivnosti
ucenika menjaju fokus nastavnog rada - od nastavnika kao posrednika unapred utvr-
denih znanja i veStina, na ucenika kao aktivnog istrazivaca i konstruktora sopstvenog
znanja. Ove promene u potpunosti su saglasne sa konstruktivizmom, koji u oblasti
obrazovanja akcentuje povecanu odgovornost uc¢enika za vlastito uc¢enje (Milutinovié,
2016). Jednom recju, menja se polozaj ucenika koji postaje polaziste u organizaciji
celokupnog nastavnog procesa. Ovi pravci otvaraju put konstruktivistickoj teoriji sa-
znanja i istovremeno u njoj nalaze podrsku za odrzanje svojih vaspitnih ideja.

Konstruktivizam se u obrazovanju pojavio nakon bihevioristickog pokreta,
kao osvezavajué¢i pogled na ucenje koji se usredsreduje na aktivnog pojedinca u
procesu ucenja. Zacetnicima teorije konstruktivizma smatraju se Pijaze (Jean Piaget)
i Vigotski (Lev Vygotsky), kao i drugi teoreticari, ukljucujuéi sociologe i psiholo-
ge. Najvazniji aspekt na koji se fokusira konstruktivizam jeste konstruisanje znanja.
Pijaze je ¢vrsto verovao da je sticanje znanja proces kontinuirane samoizgradnje.
Deca znanja usvajaju kroz svoju aktivnost. Vigotski, kao tvorac socijalnog konstruk-
tivizma, vidi konstrukciju znanja kao proces drustvene interakcije — interakcije koja
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ukljucuje deljenje, uporedivanje i diskusiju (Dagar & Yadav, 2016). U oblasti psiho-
logije, teorija PijaZea, tvorca ,,genetiCke epistemologije smatra se jednom od ranih
vrsta konstruktivizma, na ¢ijem temelju su nastali evolucionarni, radikalni i socijalni
konstruktivizam. Pijaze na konstruktivizam gleda kao na neminovnost u razvoju na-
uke, stvaralacki proces (Ciri¢ i Jovanovi¢, 2018).

Djui (John Dewey) se, takode, pominje kao jedan od utemeljivaca konstruk-
tivizma. Njegova veza sa konstruktivizmom ogleda se u njegovom ostrom kritiko-
vanju tradicionalne Skole, koja se ne zasniva na interesovanju i potrebama ucenika
1 temelji se na mehanickom prenoSenju i pasivnom usvajanju znanja, ne podsticu-
¢i razvoj sposobnosti ucenika. I Dzerom Bruner (Jerome Bruner) je zahtevao da
ucenici strukturiSu znanja i da koriS¢enjem te strukture odvajaju bitno od nebitnog
(Vilotijevi¢ i Vilotijevi¢, 2014). Ovakav nacin usvajanja znanja garantuje njegovu
primenljivost u praksi kao i moguénost da se steCeno znanje poveze sa novim zna-
njima i iskustvima. Najsire gledano, konstruktivizam se nazire u zalaganjima svih
teoreticara koji su se borili protiv tradicionalnog, sputavajuéeg sistema, kao i1 za
prava ucenika, za razvoj njegovih potreba i interesovanja.

Znacenje konstruktivizma varira u skladu sa perspektivom i pozicijom posma-
tranja. U okviru obrazovnih konteksta pominje se kognitivni konstruktivizam, ka-
kav je opisao Pijaze (Jean Piaget, 1967), socijalni konstruktivizam koji je definisao
Vigotski (Lev Vygotsky, 1978), zatim, radikalni konstruktivizam koji zagovara Fon
Gleserfeld (1995) (von Glasersfeld), itd. (Jones & Brader-Araje, 2002). Pijazeova
teorija kognitivnog razvoja objasnjava da pojedinac ne moze odmah da razume i
upotrebljava informaciju koju je dobio ve¢ da mora, najpre, da na osnovu nje kon-
struiSe svoje znanje. Pijazeov glavni fokus je na pojedincu i nac¢inu na koji pojedinac
konstrui$e znanja. Socijalni konstruktivizam podrazumeva saradnju i socijalnu inte-
rakciju. Ova vrsta konstruktivizma nastala je nakon Pijazeove teorije o kognitivnom
konstruktivizmu i, mozemo reci, predstavlja nadogradnju osnove koju je on dao.
Tvorac ove teorije je Vigotski (Lev Vygotsky) i on je verovao da je socijalna inte-
rakcija sastavni deo ucenja. Pod socijalnom interakcijom podazumeva i razmenu
kritickog misljenja. Vigotski je smatrao da je socijalna interakcija neophodna za pra-
vilan psiholoski razvoj. Pojedinac najpre mora da razume licni nivo znanja a da, kroz
interakciju sa sredinom, dode do novih saznanja i prede na visi nivo. U kognitivnom
konstruktivizmu gradenje ideja kod pojedinca predstavlja li¢ni proces, za razliku od
socijalnog konstruktivizma gde se ideje konstruiSu interakcijom sa okolinom, u slu-
caju Skolskog ucenja — sa nastavnikom i ostalim ucenicima (Powell & Kalina, 2009).
Radikalni konstruktivizam odbacuje mogucnost postojanja objektivne stvarnosti i
naglasava shvatanje realnosti kao konstrukcije (Ciri¢ i Jovanovié, 2008). Socijalni
konstruktivizam i kognitivni konstruktivizam (ukljucujuéi teorije ucenja i pedagogi-
je) imali su najvedi uticaj na poducavanje i dizajn kurikuluma, jer najvise pogoduju
integraciji u trenutne obrazovne pristupe (Jones & Brader-Araje, 2002).

Kada govorimo o istorijskim osnovama konstruktivizma, vezano za period
najranijeg detinjstva, moramo pomenuti programe koji su se javili ¢ak i pre ide-
ja o konstruktivizmu kakve je izneo PijaZe, a u sebi sadrze konstruktivizam kao
osnovnu ideju. Jedan od tih sistema je Montesori pedagoski sistem. Mada se ideje
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o konstruktivizmu vezuju, pre svega, za Pijazea i Vigotskog, neminovno je da je
jos Montesori, razradujuci svoj sistem, naglasavala znacaj iskustva, okruzenja koje
¢e biti stimulativno za u¢enje i zna¢aj materijala koji ¢e podstaéi kognitivni proces
kod dece. Sustina ovog pristupa je da deca konstruiSu znanje kroz interakcije sa
materijalima, vrSnjacima i odraslima iz okruzenja, ukljucujuci vaspitaca (Carr &
Boat, 2019). Ovakav pristup je u saglasnosti sa idejama konstruktivizma. Osnovna
uloga vaspitaca je da obezbedi stimulativnu sredinu i pogodne materijale, odnosno,
ono §to je Montesori nazvala ,,prilagodenim okruzenjem* u kome dete u¢i na na¢in
osmisljen tako da podrzi njegov intelektualni, fizicki, emocionalni i socijalni razvoj.
Okruzenje treba da sadrzi odgovarajuce materijale koji ¢e pomoc¢i vaspitacu da kod
deteta razvija sposobnosti predvidene za odredeni period razvoja. Materijali sa kojim
¢e se dete prvo susresti u Montesori sistemu su oni na koje nailazi u svakodnevnom
zivotu 1 koji su najcescée u prakti¢noj upotrebi. Koristi se pribor kao $to su makaze,
Stipaljke, pincete, aktivnosti kao $to su pripremanje obroka, postavljanje stola, Cisc¢e-
nje stola i pranje posuda, bastovanstvo i sli¢no (Marshall, 2017). Predmeti u ucionici
napravljeni su od raznih materijala koji decu izlazu razli¢itim teksturama i bojama.
Deca imaju priliku da se bave materijalima od drveta, pletiva, tkanina, metala, pa
cak i stakla. Ucionica takode sadrzi niz prirodnih materijala poput grancica, kame-
nja i liS¢a. Rad sa razli¢itim materijalima je posebno vazan za predskolsku decu.
Savremeni konstruktivisti omogucéavaju deci da ucestvuju, da budu aktivni u radu
sa materijalima i prate proces njihove transformacije, umesto da o tim materijalima
dobiju direktne informacije. Promis$ljanje i razgovor o procesu rada i koris¢enim
materijalima pomaze da se njihovo znanje formira. Na primer, kada sva deca rade
isti eksperiment, ali ne postiZu iste rezultate, oni puno nauce ispitivanjem razloga i
uporedujuci svoje rezultate sa rezultatima drugih. Takode, tako se podstice i vr$njac-
ko i saradnicko ucenje koje takode ima teorijsku osnovu savremenoj psihologiji, a
prakti¢nu u radovima ranih konstruktivista.

Osamdesete i devedesete godine proslog veka obelezene su kao period ,.kultur-
nog zaokreta® u konstruktivizmu. To je period promena i reformulacija konstruktivi-
stickog misljenja unutar diskursa drustveno-humanisti¢kih nauka. U razmatranju kon-
struktivizma, u kontekstu obrazovanja, pomak je vidljiv u sagledavanju obrazovanja
kao kulturno konstruisane realnosti razlicitih perspektiva i interpretacija. Konstruktivi-
zam u obrazovanju razmatra se kao teorija ucenja i poucavanja, kao pristup redefinisa-
nju kurikuluma, stvaranje okruzenja pogodnog za ucenje i poucavanje, pa samim tim
i kao ,,obecavaju¢i pristup u obrazovanju ucitelja (Babi¢, 2007). Poslednjih decenija
konstruktivisticki pristup se pojavio kao veoma moc¢an model za objasnjavanje kako se
znanje proizvodi u svetu i kako ucenici/studenti uce. Stav konstruktivista je da znanje
0 svetu ne postoji ,,tamo negde* i ¢eka da bude otkriveno, ve¢ ga ljudi konstruisu u
svojoj interakciji sa svetom (Slash, 2019). Ucenje, dakle, nije proces koji ¢e se odvijati
izvan nas i nezavisno od naseg uticaja, naprotiv, ucenje je produkt licne aktivnosti.
Nije neminovno da ¢emo samo svojim postojanjem usvojiti znanja iz okruzenja vec je
neophodno da istrazivanjem i povezivanjem postojecih iskustava sa novim formiramo
sliku o problemu koji istrazujemo.
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Osnovna nacela konstruktivizma

Kao teorija ucenja, konstruktivizam objasnjava proces ucenja, ukljucujuci
ucenje na individualnom nivou, kao i ucenje u socijalnom kontekstu (Milutino-
vi¢, 2018). Konstruktivizam je pristup u kome se uc¢enje posmatra kao aktivan, kon-
struktivan process u kome se znanja konstruisu na osnovu licnih iskustava i hipoteza,
kao 1 pod uticajem okoline. Ucenici aktivno konstruisu ili stvaraju sopstvenu subjek-
tivnu ili objektivnu stvarnost. Socijalnim uéestvovanjem kontinuirano testiraju svoje
hipoteze i stvaraju novo znanje ili potvrduju postojece. Konstruktivisti su tvrdili da
ucenik nije ,,neispisana tabla“ (tabula rasa), ve¢ da koristi prethodna iskustva i kul-
turne faktore kako bi konstruisao nova znanja. Nova znanja se neprekidno povezuju
sa prethodnim. Nastavnik konstruktivista pomaze uc¢enicima u procesu ucenja, uce-
stvuje u reSavanju problema i istrazivanju koje ¢e ucenika dovesti do formulisanja i
testiranja njegovih ideja, izvodenja zakljuCaka i objedinjavanja i prenoSenja svojih
znanja. Na taj nacin ucenik se transformise iz pasivnog primaoca informacija, kakav
je u tradicionalnoj nastavi, u aktivnog ucesnika u procesu ucenja (Shash, 2019). Vo-
deni nastavnikom, ucenici konstruisu svoje znanje aktivno, a ne mehanicki, ,,gutaju-
¢i*“ znanja koja primaju od strane nastavnika ili udzbenika. Konstruktivisticki pogled
na sticanje znanja naglasava Cetiri aspekta (Dagar & Yadav, 2016:154):

* izgradnja znanja, a ne prenoSenje znanja i belezenje informacija koje

prenose drugi,

* novo ucenje gradi se na prethodnom znanju,

» ucenje se poboljsava socijalnom interakcijom i

* smisleno ucenje razvija se autenti¢nim zadacima.

Ovakav pogled na ucenje menja i odnos osnovnih faktora nastavnog procesa, te
ucenik 1 nastavnik, kako je ve¢ pomenuto, dobijaju drugacije uloge. U tradicionalnoj
nastavi, obi¢no, dominira direktno i jednostrano poducavanje. Sledbenici tradicionalnog
pristupa pretpostavljaju da postoji fiksno znanje koje ucenik mora da upozna. Od uce-
nika se ocekuje da prihvati informacije koje mu se daju i ne dovodi u pitanje validnost
informacija koje dobija od nastavnika. Nastavnik nastoji da znanja prenese pasivnom
uceniku, ostavljaju¢i malo prostora za pitanja koja bi inicirao ucenik, kao i za interakciju
izmedu ucenika. Takav nacin rada ima tendenciju da pasivizira kriticko razmisljanje 1
objedinjavanje pojmova neophodnih za izgradivanje nau¢ne pismenosti. Metoda pou-
cavanja usredsredena na nastavnika, takode pretpostavlja da svi uCenici imaju isti nivo
prethodnog znanja i sposobnosti 1 sposobni su da apsorbuju materijal istim tempom.
Nasuprot tome, konstruktivisti¢ko uc¢enje postavlja pitanje u¢enicima, kako bi otkrili jed-
no ili vise reSenja. Ucenici imaju aktivnu ulogu u izvodenju eksperimenata i donosenju
sopstvenih zakljucaka. ,,Konstruktivisti razli¢itih glediSta drze do posvecéenosti ideji da
razvoj razumevanja znanja zahteva aktivno angazovanje od strane ucenika“ (Jenkins,
2000, 601). Nastavnici pomazu ucenicima u razvoju novih saznanja i u njihovom po-
vezivanju sa prethodnim znanjem, ali otkri¢e i raspravu prepustaju grupama ucenika.
Medutim, mnogi ucitelji se ustrucavaju da probaju konstruktivisticki model jer zahteva
dodatno planiranje i odstupanje od tradicionalnih pravila u u¢ionici (Shash, 2019).
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Savremeni pristup, zasnovan na konstruktivistickom i kooperativnom modelu
organizacije nastave, moze se opisati metaforom ,,ucenje kao ucesée” i ,,u¢enje kao
konstruisanje znanja““. U centru odvijanja nastavnog procesa nalazi se u¢enik umesto
nastavnika oko kojeg se odvijala celokupna tradicionalna organizacija rada. To omo-
gucava da se tokom nastave sti¢u i neke druge vestine i usvajaju vrednosti, a ne samo
znanja. UCi se 1 nacin ucenja, nacin samostalnog otkrivanja i dolaZenja do rezultata
(Vilotijevi¢ i Vilotijevi¢, 2014). Ucenje zasnovano na konstruktivizmu odgovara na
zahteve 1 potrebe savremenog drustva koje od pojedinca zahtevaju produktivna zna-
nja koja se lako nadograduju.

Iskustvo predstavlja znacajan resurs za predstavnike konstruktivizma. Central-
ni princip ovog pristupa je da ucenici mogu smisliti nove situacije samo u smislu
svog postojeceg iskustva. Ucenje ukljucuje aktivni proces u kojem ucenici konstrui-
Su znanja povezujuci nove ideje sa svojim postoje¢im znanjem (Naylor & Keogh,
1999, 93). Za njih je iskustvo autenti¢no, li¢no i visoko individualno. Neki autori
¢ak smatraju da uspeh konstruktivizma moze delom biti posledica frustracija koje su
vaspitaci doziveli sa bihevioristickim obrazovnim praksama koje su uc¢enika posma-
trale kao bi¢e koje mehanicki reaguje (Jones & Brader-Araje, 2002). Za nastavnike
je pristup koji akcenat stavlja na saradnju i komunikaciju znacio veliko osvezenje
i olakSanje. Dok je u tradicionalnoj nastavi saradnja izmedu ucenika i nastavnika, i
medu ucenicima zanemarena, u konstruktivizmu se, nasuprot tome, insistira na tome
da pojedinac mora da bude u interakciji sa okruzenjem.

Decije potrebe i interesovanja, njihove mogucnosti na osnovu kojih stupaju
u interakciju sa svojom socijalnom i fizickom sredinom, takode ¢ine znacajno po-
laziSte obrazovnog procesa. To znaci da je uloga vaspitaca ili nastavnika da otkrije
i prepozna decije moguénosti i potrebe i da one budu osnova za stvaranje Sirokih i
fleksibilnih obrazovnih situacija u kojima ¢e deca moci da nadu izazov i priliku za
ucenje. Takvo ucenje predstavlja dugotrajan i kompleksan proces stvaranja uslova i
podsticaja za decu. Prikazano na ovaj nacin, ucenje predstavlja beskonacan proces
koji se vremenom obogacuje i §iri, i ono, zapravo, i jeste takav proces. Ucenje se ne
zavr$ava usvajanjem gotovog znanja koje ¢e, najverovatnije, brzo biti izgubljeno iz
memorije pod uticajem gomilanja novih, gotovih znanja.

Sumirajuci osnovna nacela na kojima se zasniva konstruktivizam mozemo za-
kljuciti da se u konstruktivistickoj teoriji prebacuje fokus sa nastavnika na uc¢enika. To
znaci da se u osmisljavanju vaspitno-obrazovnog procesa polazi od ucenika. Prethodna
znanja, iskustva, navike i nacin razmisljanja, predstavljaju vazan ¢inilac u procesu
ucenja, ali takode i njegove potrebe i interesovanja. Postojeca znanja i tehnike vazan
su unutrasnji uslov za generisanje novih znanja i aktivnosti. Ovakav pristup menja i
tradicionalni odnos ucenika i nastavnika, stavlja ih u ravnopravan i saradnicki odnos,
$to dovodi do smanjenja jaza izmedu njih i sprecava nastajanje tradicionalnog sukoba
medu njima. Na kraju, konstruktivizam zahteva i promenu okruzenja, koje postaje
stvarno, realno, blisko ucenicima i njihovom iskustvu i time podsticajno 1 inspirativno
(Jia, 2010). Sva ova nacela je vazno primenjivati od najranijeg detinjstva.
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Konstruktivisti¢ki pristup vaspitanju u ranom detinjstvu

Kako Gojkov (2007) naglasava, svi smo mi, pomalo, konstruktivisti, ako veru-
jemo da je um aktivan u konstrukciji znanja. Saznanje nije pasivno, to je ¢injenica,
ono ne predstavlja jednostavno utiskivanje podataka u um. To je aktivan proces u
kome um vrsi apstrakciju utisnutih podataka i stvaranje novih koncepata. Dakle,
pojedinac ne dobija znanja, on ih konstruiSe i pravi. Vodeéi se ovakvim shvatanjem
konstruktivizma, sa ovim pristupom treba poceti od najranijeg uzrasta. Zapravo, u
najranijem detinjstvu deca uce, gotovo iskljucivo, istrazujuéi svoje okruzenje i stva-
rajuci svoje konstrukte o njemu. Takvo ucenje traje dok, kroz organizovane sisteme
vaspitanja i obrazovanja, ne pocnu da dobijaju gotova znanja, $to se kosi sa principi-
ma konstruktivizma. U ovom delu rada analizira¢emo elemente konstruktivistickog
pristupa u savremenom predskolskom vaspitanju.

U nasoj zemlji je, 2019. godine, u predskolske ustanove uveden novi program.
Osnove programa metafori¢no su nazvane ,,Godine uzleta®, jer je predskolski uzrast
jedinstveno i neponovljivo doba u zivotu svakog deteta i period otvorenih moguc-
nosti 1 jedinstvenih potencijala, a cilj predskolskog vaspitanja jeste podrska dobro-
biti deteta. Osnovama programa odreduje se koncepcija predskolskog vaspitanja i
obrazovanja koja se odnosi na shvatanje deteta, njegovog uéenja i razvoja, shvata-
nje prirode i funkcije vaspitanja i obrazovanja na predskolskom uzrastu. Na dete se
gleda kao na jedinstveno i celovito bi¢e. Svako dete je jedinstveno prema svojim
moguénostima i svako dete poseduje jednaka prava da njegova jedinstvenost bude
uvazena. Dete nije bi¢e potreba ve¢ poseduje potencijale i kapacitete koji ga Cine
kompetentnim u¢esnikom sopstvenog ucenja i razvoja. U novim Osnovama progra-
ma navodi se da je “dete bice igre”. Kroz igru dete gradi svoj odnos prema svetu,
preraduje iskustva i konstruiSe znanja o sebi i svom okruzenju (Godine uzleta: osno-
ve programa predskolskog vaspitanja i obrazovanja, 2019). Pobornici konstruktivi-
sticke teorije isticu upravo ovakav pristup — da ucenje nije jednostavno prenosenje
znanja, a jeste konstruisanje znanja vlastitom aktivno$¢u. Pravo ucenje je onda kad
je pojedinac podstaknut da stvara nove ideje, da ih suceljava sa svojim prethodnim
saznanjima. Klju¢ni stav konstruktivista je da ucenje nije mehanicko kumuliranje
informacija nego stvaranje novih ideja i da je ucenje li¢ni misaoni proces pojedinca,
a ne pasivna recepcija (Vilotijevi¢ i Vilotijevi¢, 2014). U osnovi novog programa
su ciljevi usmereni na kompletni i potpuni razvoj deteta, uvazavajuci njegove poten-
cijale. Dete uci kroz situacije i aktivnosti koje se zasnivaju na igri, odnosno, na do-
brovoljnosti, inicijativi, dinami¢nosti, otvorenosti i pregovaranju. U¢enje se odvija
kroz interakciju sa okruzenjem, i svi su aktivni ucenici, od vr$njaka, preko roditelja i
dalje, Sireg okruzenja. Metod rada po kome se ucenje ostvaruje je projektno ucenje.
Ucenje se, dakle, zasniva na integrisanom pristupu — razlicite situacije ucenja proze-
te sadrzajima iz razlictih oblasti.

Projektno ucenje predstavlja fleksibilan nacin ucenja, aktivno ucestvovanje
i istrazivanje. Doprinosi razvoju istrazivackog duha, uti¢e na stvaranje socijalnih
odnosa izmedu dece i odraslih, gde socijalna interakcija podsti¢e ucenje. Projektno
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ucenje je ucenje kroz integraciju planiranog ucenja, ucenja kroz svakodnevne, prak-
tiéne zivotne situacije i ucenje kroz igru (Petrovi¢ i Hoti, 2020). Vrednost ucenja
koje se zasniva na projektima ogleda se u tome $to omogucava deci da istrazuju i da
se angazuju u njima smislenim situacijama, u kojima na kreativan nacin prave veze
izmedu prethodnog i novog iskustva. U projektu zajedno istrazuju i uce svi, uklju-
¢ena su deca razlicitih uzrasta, pa je to joS jedna prednost ovakvog nacina sticanja
znanja, jer svako daje doprinos svojim autenti¢nim iskustvom (Krnjaja i Pavlovi¢
Breneselovi¢, 2017). Ideja za temu projekta bi trebalo da proisti¢e iz svakodnevnih
iskustava koja dele deca i odrasli, iz situacija koje su deci poznate i bliske, iz igre, iz
razli¢itih dogadaja u vrti¢u i u lokalnom okruzenju. U projektu se traga za autentic-
nim reSenjem i ono daje smisao istrazivanju dece i bavljenju pojedina¢nim aktivno-
stima i sadrzajima. Dakle, svrha projekta nije u vodenju dece ka nalazenju $to brzeg
i uspesnijeg reSenja, gotovo resenje nije cilj projektnog ucenja. Vaspita¢ je u ovom
procesu podrska deci i samom procesu ucenja. Nakon $to se odredi tema, vaspitac¢
planira samo nekoliko buducih koraka i takvo planiranje nastavlja cikli¢no (I'oguae
y3JIeTa: OCHOBE Mporpama MpeIIKoIICKOT BaciuTamka u 00pa3oBama, 2019).

I druge zemlje imaju pozitivna iskustva kada je re¢ o konstruktivizmu kao
osnovnom pristupu u predskolskom uzrastu. U Turskoj je 2006. godine sprovedeno
istrazivanje sa ciljem da se identifikuju stavovi vaspitaca u predskolskim ustanova-
ma o ucenju u okviru konstruktivistickog pristupa. Ispitana je i1 prakti¢na primena
konstruktivizma u predskolskom programu. Jedan od ispitanika (vaspitac) dao je
slede¢e zapazanje:

“Ovo mi je tre¢a godina u profesiji. Posmatram decu tokom aktivnosti i vidim da, $to
se viSe bave materijalima, oni postaju uzbudeniji kada razgovaraju o svojim mislima i
osecanjima o tome $ta posmatraju. Iako je materijal mozda nesto Sto im je ve¢ pozna-
to, dozivljaj je jednako intenzivan. Na primer, kada sam doneo posude sa ledom, decu
sam ostavio same sa posudama i samo posmatrao $ta su radili sa ledom pre nego Sto
sam objasnio $ta je to, kako se formira i menja. Moji ucenici imaju 4 godine. Kao da
nikada ranije nisu videli led, dodirnu ga, probaju, vriste kad se istopi, 1 govore jedno
drugom svoja osecanja i zapazanja. Smatrao sam da nema potrebe da se uklju¢ujem
u ovu aktivnost. Ve¢ su jedno drugom rekli sve $to sam Zeleo da kazem o ledu. Ako
ih ostavimo same sa predmetima i dogadajima i omogu¢imo im da koriste svoja cula,
lako ¢emo videti kako otkrivaju i uce.” (Duygu, 2016, 156)

Cilj ovakvog nacina rada, pored razvijanja vestina za samostalno funkcioni-
sanje, jeste 1 da se razvije motorika kao i koordinacija ruku i o¢iju. Takode, na ovaj
nacin deca se navikavaju na funkcionisanje u socijalnom okruzenju, za pocetak u
ucionici (Marshall, 2017). Deca su od najranijeg perioda motivisana potrebom da
istrazuju okolinu, dozive svet oko sebe 1 prikupljaju informacije. Konstruktivisticki
pristup, zasnovan na projektnom nacinu ucenja, im to omogucava i dalje podstice i
odrzava tu motivaciju.
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Stvaranje konstruktivistickog okruZenja

Kada je re¢ o deci na predskolskom uzrastu, neophodno je stimulisati opsti, uku-
pni razvoj. Na ovom uzrastu razvoj ima globalniji individualni karakter. Takode, vazno
je uzeti u obzir znacaj ranih iskustava dece kao i znacaj stimulativne sredine u kojoj
bi dete trebalo da stice nova iskustva (Pordevi¢ i Pordevi¢, 2006). Stvaranje uslova u
kojima dete to nesmetano moze da radi, podrazumeva okruzenje koje nudi izbor ve-
likog broja aktivnosti i igara, uz maksimalno uvazavanje individualnih interesovanja
dece, njihovih sklonosti, potreba i mogucnosti (Krnjajic, 1996). Potrebno je obezbediti
okruzenje koje sadrzi adekvatna sredstva i materijale neophodne za igru dece, za ak-
tivno ucestvovanje u svakodnevnim situacijama kao i u situacijama planiranog ucenja.
Neophodno je deci nuditi razlicite, pazljiivo odabrane igre i igracke. Igra, deciji razvoj
i vaspitanje su u komplementarnom odnosu. Igra potpomaze i usmerava deciji razvoj,
indirektno vaspitava i obrazuje (Kamenov, 1989). Osnovna zamisao konstruktivistic-
kog pristupa zasniva se na aktivnosti, na konstrukciji znanja na osnovu stecenih isku-
stava koja dolaze iz okruzenja. To, dakle, podrazumeva interakciju sa $to vise razlicitih
iskustava koja dolaze od vrSnjaka, vaspitaca, razli¢itih materijala.

Vaspita¢ moZze na slede¢e nacine da stvori konstruktivisticko okruzenje za uce-
nje (Dagar & Yadav, 2016):

Upotreba multimedija / nastavnih sredstava. Kori§¢enje razli¢itih nacina
prezentovanja doprinosi sagledavanju sadrzaja iz razli¢itih perspektiva.
Upotreba vise medija, za obogacivanje okruzenja za ucenje, omogucéava
deci da sagledaju temu o kojoj se govori u razredu iz vise dimenzija. lako
je ovaj nacin rada pogodniji za decu nesto starijeg uzrasta, postoje situacije
kada je pogodan za formiranje okruzenja u kome i deca mladeg uzrasta
mogu aktivno da dolaze do novih saznanja.

* Igranje uloga

*  Pricanje prica

*  Grupne diskusije / grupne aktivnosti (recipro¢no ucenje) koje takode po-
mazu uvazavanje razlicitih perspektiva. Deca se medusobno razlikuju po
svom nacinu razmisljanja i tako nastaje potreba da se problem sagleda iz
viSe perspektiva i pruzi im se prilika da eksperimenti$u i razgovaraju o
svojim alternativnim na¢inima razmisljanja. Na ovaj nac¢in se moze raditi
sa celom grupom ili kroz rad u malim grupama. Na kraju, sve grupe mogu
medusobno deliti svoje misljenje o temi. Kada su mladi uzrasti u pitanju
ovakve diskusije najcesc¢e podstic¢e rad sa materijalima.

* Postavljanje potpitanja. Nekad je potrebno da vaspita¢ navede decu da od-
govore potraze na pravom mestu. To ¢e se najefikasnije realizovati ako
ih kroz dodatna pitanja, potpitanja, usmeri ka putu za dolazak do resenja
problema.

*  Projektno ucenje.

* Upotreba strategija za socijalno i emocionalno ucenje. Pet aspekata soci-
jalnog 1 emocionalnog ucenja koji bi mogli biti obuhvaéeni su sledeci: sa-
mosvest, upravljanje osecanjima, motivacija, empatija i socijalne vestine.
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Za razliku od standardne ucionice, ili prostora za ucenje, na koji smo navikli i
okruzenja u kakvom se vecina nas Skolovala, ,,u¢ionica“ u kojoj se sprovodi projektno
ucenje orijentisana je na ucenike, daje i prostor i kontekst u kome mogu da saraduju i
istrazuju probleme i izazove iz sveta koji ih okruzuje. Re€ je o sasvim drugacijem pristu-
pu ucenju, jer se, umesto prenosenja gotovih ¢injenica, favorizuju procesi istrazivanja,
upitanosti i aktivne saradnje kako bi se reSio neki izazov ili problem (Petrovi¢ i Hoti,
2020). Cinjenice su krajnji ishod celokupnog procesa a ne pocetak procesa uéenja.

Stvaranje okruzenja koje je stimulativno za razvoj ne mora da podrazumeva,
neminovno, komplikovanu organizaciju, nedostupne i nepristupane materijale. Vazan
je nacin na koji deci predstavimo materijale, tj. ne predstavimo, jer je sustina u tome da
ih sami upoznaju, prouce, dozive. Upravo je takav pristup materijalima karakteristiCan
za Montesori sistem. Materijali sa kojim ¢e se dete prvo susresti u Montesori programu
su oni na koje nailazi u svakodnevnom Zzivotu i koji su naj¢esce u prakti¢noj upotrebi:
makaze, Stipaljke, pincete. Kada je o aktivnostima re¢, takode su to svakodnevne aktiv-
nosti kao $to su: pripremanje obroka, postavljanje stola, ¢iS¢enje stola, pranje posuda,
bastovanstvo i slicno. Cilj ovakvog nacina rada, pored razvijanja vestina za samostalno
funkcionisanje, jeste i da se razvije motorika kao i koordinacija ruku i oc¢iju. Takode,
na ovaj nacin deca se navikavaju na funkcionisanje u socijalnom okruzenju, za poce-
tak u ucionici (Marshall, 2017). Deca imaju priliku da se bave materijalima od drveta,
pletiva, tkanina, metala, pa ¢ak i stakla. U¢ionica, takode, moze da sadrzi niz prirodnih
materijala poput grancica, kamenja i lis¢a.

Konstruktivisticka u¢ionica razlikuje se od tradicionalne po procentu vremena
provedenog u aktivnostima usmerenim na decu. Strukture aktivnosti koje su prouca-
vali Forman i saradnici navode da je 70% vremena u nastavi potroSeno na aktivnosti
usmerene na decu/ucenike (15% je posveceno prezentacijama i 55% posveceno radu
u parovima i malim grupama), a ostatak 30% vremena bilo je usmereno na nastav-
nika/vaspitaca. Sa druge strane, u tradicionalnoj ucionici samo 1% vremena se po-
svecuje radu u malim grupama, a ostatak vremena se posvecuje samostalnom radu,
usmerenom od strane nastavnika/vaspitaca (Dagar & Yadav, 2016). Sustina je u rota-
ciji vremena koje ¢e biti posveceno, umesto onom ko poducava, onome koji uéi. I to
pravilo je poZeljno na svim nivoima obrazovanja, ne samo na najranijim uzrastima.

Zaklju¢na razmatranja

Promene koje se deSavaju na globalnom nivou stavljaju pred drustvo, samim
tim i pred sve klju¢ne sisteme koji jedno drustvo Cine, zahtev da odgovore na savre-
mene potrebe do kojih promene dovode. Prilagodavanje tim promenama u vaspita-
nju i obrazovanju namece potrebu za novim strategijama u¢enja. Novim Pravilni-
kom definise se koncepcija vaspitanja i obrazovanja predskolske dece u skladu sa
savremenim teorijskim pristupima i primerima dobre prakse kao i vrednostima za-
snovanim na dugogodisnjoj tradiciji predskolskog vaspitanja u Srbiji. Sustina ovog,
i svakog kvalitetnog programa predskolskog vaspitanja jeste akcenat na pojedincu.
Inovacija koju donosi ovaj program jeste uvazavanje, davno poznate, konstruktivi-
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sticke paradigme koja se zasniva na prihvatanju razliitosti i autenti¢nosti, na ak-
tivnom ucestvovanju u procesu ucenja i na konstruisanju sopstvenih sistema zna-
nja. Konstruktivizam daje slobodu u razvoju i uéenju, uvazavajuéi sve specifi¢nosti
predskolskog perioda, ali i svakog pojedinacnog deteta i podrazumeva uvazavanje
individualnosti kao osnove na kojoj se gradi znanje i licnost. Akcenat na pojedincu
(u Sirem drustvenom kontekstu) tokom procesa ucenja, skrec¢e paznju na prethodna
uverenja, znanja i vestine koje pojedinci donose sa sobom. Dokazano je da prethod-
no znanje znac¢ajno uti¢e na nac¢ine na koji pojedinci vide smisao nastave i u¢enja
(Jones& Brader-Araje, 2002). Istinsko ucenje, pre svega, jeste ucenje koje zahteva
da ucenici, bez obzira na uzrast, budu aktivni, a ne pasivni, i da, u skladu sa na-
celima konstruktivizma, konstrui$u sopstvene interpretacije predmeta. Podrzavanje
divergentnog misljenja ogleda se u organizovanju aktivnosti koje omoguc¢avaju deci
odgovarajuée istrazivanje, refleksiju, radoznalost.

U trazenju novih strategija ucenja, jedno od mogucih didaktickih reSenja, pronala-
zimo u projektnom ucenju. Osnovno polaziste projektnog ucenja koje se promovise kroz
novi program je osluskivanje interesovanja dece na osnovu kojih se kreiraju projekti,
a svako dete u projektima ucestvuje sa svojim znanjima i veStinama uz pomo¢ kojih
izrazava svoju kreativnost i sposobnosti na najbolji mogu¢i nacin. Uspesni projekti su,
upravo, oni koji provociraju kreativnost i stvaralacko resavanje problema i omogucava-
ju da se istrazivanje razvija u razli¢itim pravcima. Pocetak svakog projekta predstavlja
»provokacija za ucenje” koju stvara vaspita¢, na osnovu onoga Sto je ¢uo i zapazio kod
dece. Istrazivanje u projektu je neizvesno, predstavlja izazov i avanturu za decu, ali i vas-
pitaca, i dovodi do autenti¢nih ishoda (Krnjaja i Pavlovi¢ Breneselovi¢, 2017). U tome i
jeste najveca vrednost ovakvog nacina rada sa decom na uzrastu koji je pun moguénosti.
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CONSTRUCTIVIST APPROACH TO TEACHING PRES-
CHOOL CHILDREN
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Abstract: Constructivism, as a theory about learning and knowledge, is the subject of
a large number of both theoretical and empirical researches. Views on the values of
constructivism range from advocacy to refutation. What is characteristic of modern
educational policy is the focus on productivity, activity and knowledge that will be
applicable in real life circumstances. The basic idea of constructivism is based on these
assumptions. In this paper, we deal with the question of why this approach is extremely
important in early childhood. The preschool period is one of the most sensitive peri-
ods in development. It is characterized by numerous regularities and specifics, which
should be followed within every program intended for the upbringing and education
of children in the preschool period. Preschool children are characterized by curiosity,
desire to learn, activity but also short-term maintenance of intentional attention, rapid
fatigue and loss of interest in things that are familiar to them. Therefore, the construc-
tivist approach in this period is very suitable, because it does not insist on imposing
certain knowledge, but suggests an activity based on interests. The modern preschool
institution has the task of providing children with a favorable social and material envi-
ronment that will encourage development through activity and gaining experience and
thus support the realization of their potential.

Keywords: constructivism, preschool education, active learning.
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UPUTSTVO ZA AUTORE

Casopis Godisnjak za pedagogiju objavljuje teorijske radove, pregledne
radove, originalne istrazivacke radove, stru¢ne radove i prikaze iz oblasti vaspitanja
i obrazovanja koji nisu prethodno objavljeni, i nisu istovremeno podneti za
objavljivanje u nekoj drugoj publikaciji. Vazan kriterijum selekcije radova jeste
drustvena relevantnost analizirane teme. Rukopisi treba da budu pripremljeni
prema standardima ¢asopisa Godisnjak za pedagogiju. Radovi koji nisu adekvatno
pripremljeni nece se recenzirati. Prispeli rukopisi se ne vracaju, a dostavljaju se
elektronskom postom na adresu: pedagogija.godisnjak@filozofski.rs.

Ucdestalost izlaZenja. Na godiSnjem nivou objavljuju se dve sveske Casopisa,
sa Sestomesecnim razmakom (jun i decembar), po slede¢em rasporedu: rok dostave
radova za junsku publikaciju je 15. mart, a za decembarsku 15. septembar tekuce
godine.

U pripremi rada treba se drzati sledecih uputstava:

Duzina rada.Rad treba pisati u tekst procesoru Microsoft Word, na stranici
formata A4, fontom Times New Roman (12 tacaka), marginama 2,54 cm (1), i
proredom od 1,5. Sve stranice moraju biti numerisane. Rad treba da bude duzine do
jednog autorskog tabaka(16 stranica ili do 30.000 slovnih znakova sa razmacima,bez
apstrakta, referenci i priloga). Izuzetak su pregledni radovi koji mogu biti duzine
do 50.000 znakova, i prikazi koji mogu biti duzine do 5.000 znakova. Redakcija
zadrzava pravo da objavi i radove koji premasuju ovu duzinu u slucajevima kada
izlaganje nau¢nog sadrzaja zahteva vec¢u duzinu, odnosno prostor.

Jezik rada.Casopis objavljuje radove na srpskom i engleskom jeziku.

Naslov rada.Naslov rada treba da bude Sto konzicniji. Ispod naslova rada
slede ime autora i naziv institucije u kojoj radi. Iza imena prvog autora treba staviti
fusnotu koja sadrzi e-mail adresu istog.

Apstrakt. Apstrakt duzine od 150 do 250 reci treba da bude na pocetku rada
i informativnog karaktera. Sastavni delovi treba da sadrze cilj istrazivanja, metod,
rezultati 1 zakljucak. Apstrakt po pravilu ne sadrzi reference kao ni statisticke
rezultate. Uz radove na srpskom jeziku treba priloziti i apstrakt i kljucne re¢i na
engleskom jeziku.

Kljuéne reci.Na kraju sazetka treba navesti do pet kljucnih reci/sintagmi.
Pri odabiru kljucnih reci, pozeljno je odabrati one pojmove koji se Cesto koriste za
pretragu Casopisa.

Tabele, sheme, grafikoni i slike.Tabele i grafikoni treba da budu sacinjeni u
Word-u ili nekom njemu kompatibilnom programu. Tabele iz statistickih paketa treba
»prebaciti u Word. Svaka tabela, shema, slika i grafikon moraju biti numerisani,
naslovljeni, razumljivi 1 bez Citanja teksta. Slike treba pripremiti u elektronskoj
formi sa rezolucijom od 300dpi uJPG formatu. Treba izbegavati boldirane linije



i sencenja koja nisu neophodna. Isti podaci ne mogu se prezentovati i tabelarno i
graficki. Za ilustracije preuzete iz drugih izvora (knjiga, Casopisa) autor je duzan da
uputi na izvor.

Statistika. Rezultati statistickih testova u tekstu treba da budu dati u slede¢em
obliku: F(1,8)=19.53; p<.01 i slicno za druge testove (npr.: ¥*(3)=3.55, p<.01 ili
t(253)=2.061, p<.05). Treba navoditi manji broj konvencionalnih nivoa znacajnosti
p (npr.: .05, .01, .001).

Citati. Svaki citat, bez obzira na duzinu, treba da prati referenca sa brojem
strane (Primer: Thomas, 2012: 65) . Za svaki citat duzi od 350 slovnih mesta autor
mora priloziti pismeno odobrenje vlasnika autorskih prava.

Fusnote i skradenice. Fusnote treba izbegavati. Skracenice, takode, treba
izbegavati, osim izrazito uobicajenih i medunarodno priznatih i koris¢enih (npr. IKT/
ICT). Skracenice koje su navedene u tabelama i slikama treba da budu objasnjene.

Navodenje referenci u tekstu. U radovima na srpskom jeziku preporucljivo
je imena stranih autora navoditi u srpskoj transkripciji, prilagodenim (fonetskim)
pisanjem prezimena, a zatim se u zagradi prezime navodi izvorno, uz godinu
publikovanja rada, na primer: Djui (Dewey, 1904). Ukoliko se u zagradi navodi vise
autora, oni se navode abecednim, a ne hronoloskim redom (npr., Appleton, 1997;
Pordevi¢, 1983; Radulovi¢, 2016 ). Ukoliko su dva autora rada, oba se navode
u tekstu (npr. Bender & Waller, 2011;Stanisavljevi¢ Petrovi¢ i Pavlovi¢, 2017).
Ukoliko rad ima viSe od dva autora, navodi se prezime prvog autora i skracenica ,,i
sar.“ ili ,,et al.* (npr. Joksimovic i sar, 2007; Paradies et al., 2012).

Reference. Reference se navode u skladu sa APA (APA Citation Style —
American Psychological Association) uputstvima, na kraju rada, u odeljku koji
treba da bude naslovljen ,,LITERATURA®. U spisku literature navode se samo one
reference na koje se autor pozvao u radu, abecednim redom po prezimenima autora.
Ne treba navoditi reference koje nisu pomenute u tekstu. Uobicajeni izvori navode
se na slede¢i nacin:

Knjiga; sadrzi prezime i inicijale (svih) autora, godinu izdanja, naslov knjige
(kurzivom), mesto izdanja i izdavaca.

Opsti format: Autor, A., Autor, B. i Autor, C. (godina). Naslov knjige. Mesto
izdanja: Izdavac.

Primer: Pordevi¢, J. i Trnavac, N. (2011). Pedagogija. Beograd: Naucna
knjiga.

Poglavlje u knjizi ili zborniku; sadrzi prezime i inicijal imena (svih) autora,
godinu izdanja, naslov poglavlja, inicijal imena i prezime urednika ili redaktora,
naslov knjige (kurzivom), strane poglavlja u zagradi, mesto izdanja i ime izdavaca.

Opsti format: Autor, A. i Autor, B. (godina). Naslov poglavlja. U A. Urednik,
B. Urednik i C. Urednik (ur.), Naslov knjige (str. xxx—xxx). Mesto izdanja: [zdavac.



Primer: Havelka, N. (2001). UdZzbenik i razli¢ite koncepcije obrazovanja i
nastave. U: B. Trebjesanini i D. Lazarevi¢ (ur.). Savremeni osnovnoskolski udzbenik
(31-58). Beograd: Zavod za udzbenike i nastavna sredstva.

Clanak u ¢asopisu; sadrzi prezime i inicijale (svih) autora, godinu izdanja u
zagradi, naslov ¢lanka, pun naziv Casopisa (kurzivom), volumen (kurzivom) i broj
Casopisa i stranice.

Opsti format: Autor, A., Autor, B. i Autor, C. (godina). Naslov clanka. /me
C’asopisa, XX, Str.-str.

Primer: Kari¢, J. (2004). Stavovi prema uklju¢ivanju dece sa posebnim
potrebama u redovan sistem obrazovanja. Nastava i vaspitanje, 53(1), 142-146.

Saopstenje sa skupa; sadrzi prezime i incijale (svih) autora, godinu i mesec
odrzavanja skupa u zagradi, naslov izlaganja (kurzivom), naziv konferencije i
lokaciju.

Opsti format: Autor, A. (godina, mesec). Naslov saopstenja. Saopstenje na
Naziv konferencije,

Lokacija.

Primer: Maksié, S. i Sevkusi¢, S. (2011, februar). Problemi identifikacije
kreativnosti ucenika u Skoli. Saopstenje sa XVII naucnog skupa Empirijska
istrazivanja u psihologiji, Beograd.

Web dokument; sadrzi prezime i inicijale (svih) autora, godinu, naziv
dokumenta (kurzivom), Internet adresu sajta i datum kada je pritupljeno dokumentu.

Opsti format: Autor, A., Autor, B., & Autor, C. (godina). Naziv dokumenta.
Preuzeto/Retrived (datum/date) sa/fromhttp://xXxxxxX.

Primer: Draper, S. W. (2003). Tinto’s model of student retention. Retrived
(15.3.2005.)fromhttp://www.psy.gla.ac.uk/~steve/localed/tinto.html

Neobjavljena magistarska teza ili doktorska disertacija; sadrzi prezime i
inicijal autora, godinu u zagradi, naslov teze/disertacije, identifikaciju rada kao teze/
disertacije u zagradi, ime instucije i mesto.

Opsti format: Autor, A. (godina). Naslov magistarske teze ili doktorske
disertacije (Neobjavljena magistarska teza ili doktorska disertacija). Ime institucije,
Mesto.

Primer: Ingram, D. (2012). College students’ sence of belonging: dimensions
and correlates(Unpublished doctoral dissertation). Stanford University, Stanford.

Sluzbena dokumenta (zakoni, propisi, pravilnici i sl.); sadrzi naziv dokumenta
(kurzivom), godinu objavljivanja, naziv glasila, broj.

Opsti format: Naslov dokumenta (godina). Naziv glasila, broj.

Primer: Zakon o osnovama sistema obrazovanja i vaspitanja (2009). Sluzbeni

glasnik RS, br. 72/2009.

Ukoliko se navodi veci broj radova istog autora, reference se redaju prema
godini objavljivanja, od najstarije prema novijima. Reference jednog autora koje
su objavljene u istoj godini treba pisati abecednim redom prema naslovima, npr.,



(2012a), (2012b). Pozivanje na sekundarnu literaturu treba izbegavati i koristiti
samo za izvore koji nisu dostupni na uobicajeni nacin ili nisu dostupni na nekom
od uobicajenih svetskih jezika. U spisku referenci navodi se samo sekundarni izvor.

Recenziranje i objavljivanje. Sve radove anonimno recenziraju dva
kompetentna recenzenta. Na osnovu recenzija redakcija donosi odluku o objavljivanju
rada i moze doneti jednu od tri odluke: da rad objavi u formi kakva je prilozena, darad
objavi uz neophodne korekcije od strane autora u skladu sa uputstvima recenzenata,
ili da odbije da objavi rad. U postupku potrebe revizije rada, redakcija Salje obe
recenzije autoru na uvid uz odgovarajuce obrazlozenje obavestava autora o svojoj
odluci najduze tri meseca od prijema rada. Ukoliko se autor odluci da koriguje tekst
u skladu sa preporukama recenzenata, moze ponovo podneti rad za objavljivanje,
i duzan je da u formi pisma redakciju upozna sa svim izmenama koje je nacinio
u tekstu (broj stranice na kojoj se nalazi takva izmena). Ukoliko autor smatra da
neka od preporuka recenzenata nije opravdana, ili je iz nekog razloga nije moguce
ispuniti, potrebno je da o tome napiSe detaljno obrazloZenje redakciji. Redakcija
zadrzava pravo da konacnu odluku o objavljivanju donese samostalno. Redakcija
nije u obavezi da obrazlaze svoju odluku bez obzira da li je rad prihvacen ili odbijen.

Kategorija (tip) ¢lanka. U skladu sa Aktom o uredivanju naucnih Casopisa,
¢lanci koji se objavljuju u Casopisu Godisnjak za pedagogiju bice razvrstani u neku
od sledec¢ih kategorija: Naucni ¢lanci: 1. originalan nau¢ni rad (rad u kome se iznose
prethodno neobjavljivani rezultati sopstvenih istrazivanja nau¢nim metodom);
2. pregledni rad (rad koji sadrzi originalan,detaljan 1 kriticki prikaz istrazivackog
problema ili podru¢ja u kome je autor ostvario odredeni doprinos; 3. kratko ili
prethodno saopstenje (originalan nau¢ni rad punog formata, ali manjeg obima ili
preliminarnog karaktera); 4. Nauc¢na kritika, odnosno polemika (rasprava na odredenu
naucnu temu, zasnovana isklju¢ivo na nau¢noj argumentaciji) i osvrti; Stru¢ni ¢lanci:
1. stru¢ni rad (prilog u kome se nude iskustva korisna za unapredivanje profesionalne
prakse, ali koja nisu nuzno zasnovana na nau¢nom metodu); 2. informativni prilog
(uvodnik, komentar i sl.); 3. prikaz (knjige, racunarskog programa, slucaja, nau¢nog
dogadaja i sl.).

Autorska prava. Na sve radove koji su objavljeni, izdavac¢ ¢asopisa Godisnjak
za pedagogiju zadrzava autorska prava, uz napomenu da autori mogu da koriste
sopstveni materijal bez dozvole izdavaca. Od autora koji nameravaju da publikuju
svoje radove u Casopisu Godisnjak za pedagogiju ocekuje se da sami obezbede i
postuju autorska prava drugih (npr., za kori§¢ene instrumente, softvere i sl.), kao i
prava i dostojanstvo ostalih u¢esnika u istrazivackom procesu, u skladu sa osnovnim
etickim normama objavljivanja. U skladu sa navedenim, autori ¢lanaka nakon
potvrde o prihvatanju i objavljivanju ¢lanka potpisuju Autorsku izjavu.

Napomena: Uz rad je potrebno redakciji dostaviti sledece informacije:
informacije o autoru (autorima): ime, srednje slovo i prezime autora, godina rodenja,
(nau¢no) zvanje, radno mesto, e-mail adresa, kontakt telefon.



AUTHOR GUIDELINES

Journal Godisnjak za pedagogiju publishes theoretical studies, review papers, original
research papers, professional papers and book reviews in the field of education, that have
not been previously published or submitted for publication in any other journal. Social
relevancy of the researched issues makes the important criteria for selection of papers.
Papers should be edited in accordance with the author guidelines. Manuscripts that fail to
comply with this guidelines may be rejected without review. Received papers will not be
returned to the authors and should be submitted exclusively online via e-mail pedagogija.
godisnjak@filozofski.rs.

Publishing frequency. Journal is published twice a year with the six month
period between two issues (June and December). Submission deadline for June
edition is March 15", and September 15% for the December issue, of the current year.

Papers should be prepared in accordance with the following guidelines:

Length of the paper. Papers should be written in text processor Microsoft
Word, page format A4, in Times New Roman font (size 12 pt.). Page setup margins
should be 2.54 cm (1) with line spacing at 1.5. All pages should be numbered.
Recommended paper length is of one author’s sheet (16 pages or up to 30.000
characters with spaces, excluding abstract, references and appendices) Exceptions
are made for review papers that may have up to 50.000 characters with spaces, and
book reviews that should not exceed 5.000 characters with spaces. Editorial Board
retains discretion to publish papers beyond this length in cases when clarity of
scientific content presentation requires greater length, that is, space.

Language of the paper. Journal accepts the papers written in Serbian and
English language.

Title. Paper title should be as precise as possible, followed by the author’s full
name and affiliation. The footnote containing the e-mail address of the corresponding
author should be inserted after the full name of the first author.

Abstract. Abstract should be placed at the beginning of the paper, be informative
and range between 150 and 250 words. It should include research goal, method, results and
conclusion. By the rule, abstract should not contain references or statistical data. Papers
written in Serbian language should contain abstract and key words in English as well.

Key words. Abstract should be followed by up to five keywords or phrases.
When choosing between keywords, authors are encouraged to choose words that are
more often used in search engines when researching the journals.

Tables, figures and pictures. Tables and figures should be made in MS Word
or MS Word compatible format. Tables from statistical packages should be translated
into Word. Each table, figure or picture should be numbered, with a self-explanatory
title, and understandable even without reading the text. Pictures should be submitted
in digital form with resolution of 300dpi and in .jpg format. Unnecessary lines and



shadings should be avoided. Same data should not be presented in both tables and
figures. References to each table, figure or picture should be made in the text.

Statistics. The results of statistical tests should be written in the following form: F
(1,8)=19.53; p <.01 and similar for other tests, e.g. ¥*(3) =3.55, p<.01 or t(253) = 2.06,
p <.05. Lower number of conventional p levels should be stated (e.g.: .05, .01, .001).

Quotations. Any quotation, regardless of its length, should be followed by
a reference and page number (Example: Thomas, 2012: 65). Authors must obtain
written permission from copyrights owner for any quotation longer than 350
characters, and submit it to the Journal.

Footnotes and abbreviations. Footnotes should be avoided. Abbreviations
should be avoided as well, except the fairly usual and international acknowledged ones
(Example: IKT/ICT). The abbreviations used in tables and pictures should be explained.

In-text references. In papers in Serbian, foreign authors’ names are
recommended to be cited in Serbian transcription, adapted and written phonetically,
and followed by original spelling written in parentheses together with the year of
publication, for example: Djui (Dewey, 1904). Multiple citations should be given
alphabetically, not chronologically (e.g., Appleton, 1997; Pordevi¢, 1983; Radulovi¢,
2016). If a paper has two authors, both names are cited in the text (e.g., Bender &
Waller, 2011; Stanisavljevi¢ Petrovi¢ i Pavlovi¢, 2017). In the case of a reference
with more than two authors, the surname of the first author is cited followed by the
abbreviation ,,i sar.” or ,,et al.” (e.g., Joksimovi¢ i sar, 2007; Paradies et al., 2012).

References. References should conform to APA (APA Citation Style — American
Psychological Association) instructions and should be listed at the end of the paper, in the
section entitled REFERENCES. The list should include only the references mentioned
in the text, listed alphabetically by the authors’ surnames. References not mentioned in
the text should not be listed. The basic reference formats are listed in the following way:

Book; should contain surname and initials of (each) author, year of publication
in parentheses, book title (in italic), place of publication and a publisher.

General form: Author, A., Author, B. and Author, C. (year). Title of the book.
Place of publication: Publisher.

Example: Lillard, A. S. (2005). Montessori: The Science Behind The Genius.
New York: Oxford University Press.

Book chapter or edited book; should contain surname and initials of (each) author,
year of publication in parentheses, chapter title, name initial and surname of the editor,
book title (in italic), chapter pages in parentheses, place of publication and a publisher.

General form: Author, A. and Author, B. (year). Title of the chapter. In A. Editor, B.
Editor and C. Editor (Eds.), Title of the book (pp. xxx—xxx). Place of publication: Publisher.

Example: Semel, S. F. (2002). Helen Parkurst and The Dalton School. In Sadovnik,
A.R. & Semel, S. F. (eds.), Founding Mothers and Others: Women Educational Leaders
During the Progressive Era (pp. 77 -93). New York: Palgrave.



Article in a journal; should contain surname and initials of (each) author, year
of publication in parentheses, title of the article, journal title in full (in italic), volume
(in italic), number and pages.

General form: Author, A., Author, B., & Author, C. (year). Title of article. Title
of the Journal, xx, pp — pp.

Example: Oelkers, J. (2006). Reformpéddagogik vor der Reformpédagogik.
Paedagogica Historica, 42 (1 —2),15 —48.

Conference paper; should contain surname and initials of (each) author, year
and month of the meeting or symposia in parentheses, title of the presentation (in
italic), conference name and location.

General form: Author, A. (Year, Month). Title of paper. Paper presented at the
Name of the Conference, Location.

Example: Sevkusi¢ S., Maksié S. (2008, November). Qualitative analysis of
creative products of primary school pupils. Paper presented at International Scientific
Conference: Holistic view of giftedness, Ptuj.

Web document; should contain surname and initials of (each) author, year,
document title (in italic), Web site address and the date document was retrieved.

General form: Author, A., Author, B., & Author, C. (year). Title of document.
Retrieved (date) from http://xxxxxxx.

Example: Draper, S. W. (2003). Tinto's model of student retention. Retrived
(15.3.2005.) from http://www.psy.gla.ac.uk/~steve/localed/tinto.html

Unpublished Master’s or PhD thesis; should contain surname and initials of
the author, year in parentheses, title of the thesis, identification of the work as a thesis
in parenthesis, name of the institution and location.

General form: Author, A. A. (year). Title of doctoral dissertation or master s thesis
(Unpublished doctoral dissertation or master’s thesis). Name of Institution, Location.

Example: Ingram, D. (2012). College students’sense of belonging: dimensions
and correlates (Unpublished doctoral dissertation). Stanford University, Stanford.

Official documents (legislations, acts, laws); should contain the name of the
act (in italics), year of publishing, name of the media in which it was published and
number of the publication

General form: Title of document (year). Name of the media. Number.

Example: Zakon o osnovama sistema obrazovanja i vaspitanja (2009).
Sluzbeni glasnik RS, br. 72/2009.

If multiple references of one author are used, they should be listed
chronologically, starting with the oldest one. References of the same author published
in the same year have to be written in alphabetical order of the titles and marked with
letters after the year for example: (2012a), (2012b). References to secondary sources
should be avoided and used only in cases when primary sources are not available, or
are not available in any of the widely spoken languages. In that case, the reference
list should contain only secondary source.



Reviewing and publishing. All papers are reviewed anonymously by two
competent reviewers. On the basis of reviews, The Editorial Board makes one of the
possible three decisions: to accept the paper for publication without changes, to accept
the paper after the author made revisions to the manuscript in accordance with reviewer’s
suggestions, or to reject the paper. The Editorial Board sends both reviews to the authors
and informs them about the final decision within the period of three months from paper
reception. If the authors decide to revise the paper in accordance with recommendations
and resubmit it for publishing, it is obligatory for them to inform the Editorial Board in
a letter format about the corrections made in the text (with page numbers on which the
revisions were made). If authors consider some suggestions unjustified or impossible to
fulfill for some reason, they are expected to elaborate their reasons in detailed letter. The
Editorial Board holds the right to independently make a decision on acceptance of the
paper. The editorial board is under no obligation to provide justification of its decision
regardless of whether the paper is accepted or rejected.

Article category (type). In accordance with the General act on editing of
scientific journals, articles published in Journal Godisnjak za pedagogiju will be
categorized in one of the following categories: Scientific articles: 1) original research
paper (a paper presenting previously unpublished data of author’s original research
applying scientific method); 2) review paper (a paper containing an original, detailed
and critical presentation of the research problem or the field in which the author has
made a certain contribution); 3) brief or preliminary communication (an original
research paper of full format, but of smaller volume or of preliminary character); 4)
scientific criticism, i.e. polemics (discussion about a certain topic, based exclusively
on scientific argumentation) and comments.

Professional articles: 1) professional paper (contribution based on experience
aimed at improving professional practice, but not necessarily based on a scientific
method); 2) informative contribution (an editorial, commentary etc.); 3) review (of a
book, computer program, case, scientific event etc.).

Copyright. For all the papers published in Journal Godisnjak za pedagogiju the
journal reserves the copyright, with the note that authors can use their own material
without the permission of the publisher. Authors who intend to publish papers in the
journal Godisnjak za pedagogiju are expected to obtain and respect the copyright of
others (e.g., for the used instruments, software etc.), as well as the rights and dignity
of research participants, complying with basic ethical guidelines of publishing.

After the manuscript has been accepted for publication, authors are obliged to
sign the Authors’ Statement made in accordance with previously named conditions.

Note. Following information on authors should be provided with the submitted
paper: name, middle name initial, surname, year of birth, academic title, work
position, e-mail address, and telephone number.
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